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• Executive summary

Executive summary

The purpose of the Outcomes Report (the Report) is 
to provide a detailed summary of the pilot Outcomes 
Project 2010–2011 (the Project), a key implementa-
tion project for the Victorian Early Years Learning 
and Development Framework: For all Children from 
Birth-to-eight Years (VEYLDF). 

The Report has been developed in a collaborative 
partnership with the VCAA Early Years Unit and the 
Project leaders (Outcomes Project Consortium):
•	 Dr Jane Page, University of Melbourne

•	 Dr Kylie Smith, University of Melbourne

•	 Dr Estelle Irving, Holmesglen Institute of TAFE

•	 Ms Anne Stonehouse, AM, Consultant

•	 Kerryn Lockett, Victorian Curriculum and 
Assessment Authority 

•	 Carmel Phillips, Victorian Curriculum and 
Assessment Authority 

•	 Colleen Watsford, Department of Education and 
Early Childhood Development 

The Report draws on findings from fifty early 
childhood professionals who participated in the Proj-
ect and includes pre- and post-evaluation informa-
tion. The Report also details the project leaders’ views 
about the opportunities and challenges the Project 
presented for participants and the implications for 
implementation of the VEYLDF more broadly.

Recommendations from the Report will inform 
ongoing implementation of the VEYLDF. 

Key messages, the narrative around evidence col-
lection and findings from this Report will be com-
municated to early childhood professionals to support 
engagement with the VEYLDF and to improve Out-
comes for children from birth to age eight. In addition, 
the findings from the Report will inform the Assess-
ment for Learning and Development Project in 2012.

The purpose of the Project 2010–2011 was to use 
an inquiry-based model of professional learning with 
a range of early childhood professionals in the early 
years services (birth to eight years) to: 
•	 consider what children are demonstrating in the 

five Learning and Development Outcomes from 
birth to eight years 

•	 examine and analyse in depth the learning and 
development outcomes 

•	 use a range of resources to support 
documentation and analysis of children’s learning 
and development.

The Project was designed by the VCAA and the 
Project leaders and involved six one-day interactive 
workshops over a nine-month period, with mentoring 
support between workshops.

Throughout the course of the Project, participants 
documented and refined their understandings and 
skills in observing, documenting and analysing evi-
dence of children’s learning in the areas described by 
the five Outcomes. This process supported responsive 
relationships with children, families and with col-
leagues. 

A draft tool with an accompanying prompt sheet 
was developed by the VCAA Early Years Unit and 
Project leaders to support collection of evidence in 
the five Outcome areas. 

The draft tool was used by participants:
•	 in their settings between workshops

•	 with colleagues during Project workshops

•	 with project leaders in workshops in specific 
coaching sessions

•	 with mentors and project leaders between 
workshops.

Participants in the Project made a commitment to 
work together across service types and to share expe-
riences, strengths and insights. Over time, individuals 
and the groups together developed new understand-
ings about children’s learning. 
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Key themes identified by Project 
participants 

1.	 Changes and growth in professional confidence 
and capacity 

– – Participants reported increased confidence 
in participating in the Project and in their 
understanding of the five Outcomes. This 
was directly reflected in their willingness to 
engage in written reflection and document 
evidence over time.

– – Participants reported that regular reflection 
with a mentor and focused discussions with 
Project leaders about the evidence in the five 
Outcomes led to new learning. As a result 
of these experiences, participants reported 
new knowledge, skills and confidence gained 
in observing, documenting and analysing 
children’s learning.

– – Willingness to engage with and try different 
strategies emerged over time and confidence 
increased across the groups. 

– – As workshops progressed, the level of 
discussion and debate expanded. There was 
evidence of deeper questioning and more 
listening within the groups.

– – There was an increased capacity for 
participants to critique and question each 
other’s evidence and, at times, to embrace this 
evidence.

– – Participants reported an expanded view of 
children’s learning and an improved ability 
to describe and identify the meaning of that 
learning. 

2.	 Changes in documentation of children’s learning 

– – The focus of discussion was the importance of 
gathering evidence of children’s learning that 
is specific, targeted and succinct. Participants 
reported that this generally required a 
complete reappraisal of current ways of 
recording documentation and an ongoing 
review of decisions about what is worth 
documenting.

– – While changes in documentation were 
identified, a constraint of all participants 
was time or lack of it. Participants described 
difficulty in finding time at work to explore 
the evidence and there were extensive 
discussions about making space and finding 
time. 

– – Participants reviewed actions, with an 
expanded view of what this meant. For 
example, the actions arising from observing 
children’s learning could include not only 
activities, but also further questioning, 
observing and discussion.

– – Participants reported that the draft tool was 
a useful instrument to focus attention on 
recording and analysing children’s learning.

– – Participants reported that looking deeply 
into the content of the five Outcomes and 
questioning, interpreting and analysing, 
enriches and expands what they see as 
learning. 

3.	 Becoming familiar with the idea of both seeing 
and responding to evidence of children’s learning

– – Project leaders and participants described 
the time it takes to look beyond the headings 
of the five Outcomes and to go back, read, 
consider and discuss the text under the 
headings.

– – In considering observations, participants 
described the changes in thinking: from 
paying attention to ‘what children are doing’ 
to ‘what children are learning’.

– – Applying the draft tool supported intentional 
analysis and impacted on intentional teaching.

– – Participants found that it was not immediately 
clear what analysis means – it is more than 
documenting what children demonstrate. 

– – Project leaders talked about learning 
happening across the whole of the child’s 
experience.

– – Participants focused on children’s strengths, 
interests, personal styles and temperaments as 
important details to document.

– – It became clear in the process that supporting 
the learning of children under three is not well 
understood and requires specific attention.

– – Recognising evidence of young children’s 
learning is subtle and tuning into children’s 
learning requires ongoing reflection and 
discussion.
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4.	 Developing communities of practice 

– – Participants described the rewards of working 
collaboratively with colleagues from a range 
of early years services.

– – Participants and project leaders reported on 
the dynamic cross-professional work between 
participants from early childhood settings and 
those from the early years of school settings.

– – The workshops themselves created 
multidisciplinary communities of practice. 
This created new awareness about the work 
of other early childhood professionals and 
developed and strengthened alliances across 
service types.

– – Participants described an increased 
understanding of the power of using the 
planning cycle with children and families. 
As a result of this, participants described an 
increase in listening to children, a willingness 
to keep going back to the five Outcomes 
to consider the detail and the overlapping 
qualities across the five, and the focus on 
attention to children’s learning.

– – The six workshops over a twelve-month 
period allowed participants to look deeply at 
the content of the five Outcomes, apply the 
draft tool and enrich and expand the examples 
of learning. 

The Project drew on the expertise of policy mak-
ers, researchers and practitioners to provide evidence 
of children’s learning in the five Outcomes. It has 
provided a platform to highlight ways of supporting 
children’s learning and development.

The inclusion of a birth-to-three group in the Proj-
ect provided a strong focus on working closely with 
parents to highlight the complexity of the learning, 
health and development of infants and toddlers.

The opportunity for Maternal and Child Health 
participants to build connections between the Key 
Ages and Stages Framework and the VEYLDF en-
riched their concepts of children’s learning. 

The opportunities for cross-professional learning 
between the early childhood sector and the school 
sector demonstrated the importance of and potential 
for increasing practice that strengthens continuity of 
learning for children, with a particular focus on the 
Wellbeing and Identity Outcomes. 

• Executive summary
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A Project Charter was developed in 2010 to sup-
port effective implementation of the VEYLDF from 
2010. The Project Charter is ongoing and is over-
seen by a Project Board with representatives from 
both DEECD and VCAA. The implementation of the 
VEYLDF as defined in the Project Charter will pro-
duce: 
•	 improved outcomes for all Victorian children 

from birth to eight years of age

•	 improved practice by all early childhood 
professionals, particularly in the areas of 
collaborative, effective and reflective practice

•	 strengthened family and community awareness of 
the importance of the early childhood period for 
learning and development

•	 improved integration of practice by all early 
childhood professionals and common ways of 
working together and with families to advance 
children’s learning and development, which will 
support an integrated early childhood service 
system

•	 improved understanding by families of how they 
can support children’s learning and development 
at home and in the community

•	 strong and equal partnerships between all early 
childhood professionals.

These long-term implementation outcomes were 
used, in conjunction with the specific methodology, 
to plan the pilot Early Years Learning and Develop-
ment Outcomes Project 2010–2011 (the Project).

Section 1: Context and  
background

Context and background

The VEYLDF was released in November 2009 for 
state-wide implementation.

The VEYLDF is aligned with the Early Years 
Learning Framework for Australia, Belonging, Be-
ing & Becoming and links to the Victorian Essential 
Learning Standards in the early years of school (Prep, 
Year 1 and Year 2).

Support for the implementation of the VEYLDF is 
a partnership between the Early Childhood Strategy 
Division, Department of Education and Early Child-
hood Development (DEECD) and the Early Years 
Unit, Victorian Curriculum and Assessment Author-
ity (VCAA).

The implementation of the VEYLDF requires sig-
nificant cultural change among early childhood pro-
fessionals. This is occurring within two key reforms: 
the Council of Australian Governments (COAG) re-
form in early childhood and the development of an 
Australian Curriculum. 

Implementation of the VEYLDF

Effective implementation of the VEYLDF within a 
period of national reform requires ownership and en-
gagement by the sector. Early childhood profession-
als must have confidence in their own practice and 
must identify ways to build from their existing skill 
and knowledge base.

An independent trial and validation of the draft 
VEYLDF was undertaken between August and Oc-
tober 2009. The trial identified the elements neces-
sary for successful implementation. It was identified 
that a staged implementation would be important in 
supporting early childhood professionals’ work and 
commitment to the VEYLDF. It was perceived that 
a staged implementation would support progressive 
feedback on the implementation successes and chal-
lenges and would help support a culture of reflective 
practice. 
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Section 2 • Scope

Composition of the Project groups

Two groups (leadership and birth-to-eight) were fa-
cilitated by Dr Jane Page and Dr Kylie Smith from the 
Melbourne Graduate School of Education, University 
of Melbourne. 
1.	 The Leadership Group comprised 20 members 

including early childhood professionals from 
family day care, early childhood intervention, 
long day care, primary school, kindergarten, and 
local government.

2.	 The Birth-to-eight Group comprised 18 
members including early childhood professionals 
from long day care, kindergarten, primary school, 
early childhood intervention, family day care,  
and outside school hours care.

The third group was facilitated by Anne Stone-
house and Dr Estelle Irving, early childhood experts 
in the birth-to-three-years age group.
3.	 The Birth-to-three Group comprised 12 

members, including early childhood professionals 
from Maternal and Child Health, supported 
playgroups, long day care and family day care.

Figure 1: Project composition across the three groups 

The following pie chart shows the breakdown of ser-
vice types across the three groups, based on a total 
number of 50 participants who completed the project.

Section 2: Scope

The purpose of the Project was to use an inquiry- 
based model of professional learning with a range of 
early childhood professionals in the birth-to-eight- 
years period to: 
•	 consider the learning children are demonstrating 

in the five Learning and Development Outcomes 
from birth-to-eight years 

•	 examine and analyse in depth the Learning and 
Development Outcomes 

•	 use a range of resources to support documentation 
and analysis of children’s learning and 
development.

Processes for participation

The nomination process for the Project was devel-
oped by the VCAA with input from DEECD regional 
staff in April–June 2010. The nomination process 
ensured professionals from a broad range of service 
types were involved. Regions were asked to provide 
nominations with a specific focus on professionals 
working with children aged birth-to-three years and 
their families. 

Participants from the 2008–2009 Practitioner Ad-
visory Group were invited to participate in recogni-
tion of their previous work in supporting the trial and 
validation of the VEYLDF and the emerging leader-
ship that this provided to the Outcomes Project. These 
participants formed part of the leadership group. 

A total of 59 participants across the three groups 
were invited to attend six one-day workshops facili-
tated by external providers. Three workshops were 
convened between July and November 2010 and three 
more between February and May 2011. 

The timing of the workshops across a ten-month 
period was an important part of the methodology of 
the project. Participants had time to access mentor 
support throughout this period to support new prac-
tices and approaches to applying the outcomes. 

Over the life of the Project there were changes 
in the composition of the groups. Nine participants 
withdrew because of work commitments and person-
al circumstances. A total of 50 participants completed 
the Project in May 2011. 

LDC 28%

OSHC 6%

Kindergarten 15%

Primary school 23%

ECIS 6%

FDC 7%

MCH 6%

Playgroup 9%
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in the birth-to-eight and leadership groups also com-
pleted an online post-questionnaire as part of the 
evaluation process. 

Reflective journal

Project participants were encouraged to use a reflec-
tive journal for personal use as a tool to support ex-
ploration of the Outcomes and discussion within the 
workshops. 

Development of a draft tool 

The draft tool and prompt sheet were developed by 
the VCAA Early Years Unit and Project leaders. The 
key purpose of the draft tool was to support evidence 
collection in the five Outcome areas as part of the 
Project model of professional learning. The draft tool 
was developed as a result of the struggles participants 
experienced in documenting, analysing and planning 
for children’s learning. 

Based on evaluation feedback from participants, 
additional prompts have been added to encourage 
reflective practice and a more thorough examination 
of an experience or event. (Further information in  
Section 6, p. 24.)

Inquiry-based/action research

The Project was designed around core content, active 
learning processes, collective participation, mentor-
ing and reflection over time. These approaches en-
abled participants to test and use new knowledge in 
their own context and to share these experiences with 
colleagues working across a broad range of profes-
sional areas. With the support of a mentor, partici-
pants were provided with contextual and practical op-
portunities to apply the content and learning from the 
workshops into their everyday work.

The value of emphasising context as an important 
‘mediator and moderator’ of professional learning is 
critical in this change process and offers the oppor-
tunity for participants to develop ‘ways of knowing’ 
that are meaningful to their daily work (Desimone, 
2009). This approach intersects with the VCAA’s 
intention to support practitioners in a sustained way 
across several months to document and refine their 
understandings and skills. The range of skills includes 
observation, documentation and analysis of evidence 
of children’s learning and development. Participants 
were supported through an action research cycle of 
problem formulation, planning action, taking action, 
data collection, critical reflection on data, critically 

Section 3: Methodology

Methodology and participants

The Project was developed as a collaborative part-
nership with policy makers, researchers and practi-
tioners. A practitioner inquiry model of professional 
learning was used to support collection of evidence of 
learning outcomes in the VEYLDF. 

The VCAA and the Project leaders: 
•	 designed six workshops to build evidence of 

individual children’s learning, analysing and 
documenting 

•	 used the five Learning and Development 
Outcomes as key reference points to explore 
individual children’s pathways of learning 

•	 provided both qualitative and quantitative data 
examples against the outcomes 

•	 provided the opportunities to trial collaborative 
and multiple measures to investigate children’s 
learning in the five Outcomes against program 
goals.

Project participants were supported to:
•	 identify what the child’s learning looks like in 

each of the five Outcomes 

•	 apply the Practice Principles from the VEYLDF 
to measure the effectiveness of learning 
opportunities against the five Outcomes 

•	 identify children’s perspectives of their own 
learning 

•	 consider children’s learning within the context of 
their families

•	 value culturally specific knowledge within 
families and communities.

Online pre- and post-test questionnaire 
and VCAA evaluation survey 

All participants across the three groups completed an 
online questionnaire (Appendix 4) prior to the first 
workshop. This was developed by the University of 
Melbourne and provided base-line data from partici-
pants about familiarity with and use of the VEYLDF. 
Demographic detail was collected about age, expe-
rience, qualifications, position title and setting type. 
At the last workshop, all participants completed a 
VCAA evaluation survey (Appendix 5). Participants 
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Section 3 • Methodology 

evaluating the action, reporting outcomes and further 
action planning as well as establishing structures that 
enable participants to move through this cycle in col-
laboration with others in order to reach new under-
standings (Kemmis & McTaggart, 1988; Kemmis & 
Wilkinson, 1998). 

Inquiry-based/action research assumes that ‘pow-
erful results are obtained when participants engage in 
processes designed to help them reflect on and inte-
grate learning’ (Garston, 1997; Senge, 1990). It also 
enables people to focus on a problem or issue that is 
relevant to their own context and supports them to be 
critically reflective, to identify what they can plan and 
how they can act to create change. By being ongoing 
and relevant with an inbuilt structure of support, ac-
tion research increases the sustainability of learning 
and change. 

Action research structure 

The action research structures assisted Project leaders 
to document the changing ways in which participants 
discussed and began to build evidence of children’s 
learning and of participants’ engagement with chil-
dren, families and colleagues. This documentation 
took the form of notes of mentoring conversations 
and of group workshops, as well as analysis of pre- 
and post-test measures such as questionnaires. Proj-
ect leaders facilitated group reflection on data and the 
evidence of children’s learning. They documented the 
outcomes of these reflections and plans for support-
ing children’s learning in workshop meeting notes 
and reports to the VCAA. 

The Project leaders met with the VCAA between 
workshops to reflect, review and plan the workshops. 

Role of mentors 

Mentoring meetings and reflections in workshops 
embedded the inquiry approach throughout the Proj-
ect. While the six workshops provided the frame for 
the Project and were the main contact between the 
mentors and participants, and also among partici-
pants, email and phone contact continued between 
workshops. These informal, individual contacts were 
generally initiated by participants, but on several oc-
casions were made by a mentor – usually following 
up on a particular question or sample of use of the 
draft tool from that participant.

There were also opportunities for discussing par-
ticipants’ documentation, analysis and plans. Mentors 
were also able to monitor the issues participants were 
facing and offer more specific support throughout the 
Project. Mentors were able to monitor the changes in 
perceptions of key issues over time across the life of 
the Project. 

The long interval of more than three months be-
tween Workshops 3 and 4 led to a more structured 
approach to the collection of evidence in all groups in 
Workshops 4 and 5.

Anne Stonehouse and Dr Estelle Irving were men-
tors for participants in the birth-to-three group.

Dr Jane Page and Dr Kylie Smith were mentors for 
participants in the birth-to-eight group and the leader-
ship group, along with colleagues from the University 
of Melbourne Graduate School of Education: Cassie 
Kotsanas, Merlyne Cruz, Katherine Wade and Audrey 
d’Souza. 

Structured interviews

The University of Melbourne Graduate School of 
Education mentors developed their own structured 
scripts for the collection of mentor data. 

A structured interview script developed by VCAA 
was used to document mentor discussions and pro-
vided the basis for the individual telephone interviews 
following workshop 4 and prior to workshop 5. These 
questions were designed to provide participants with 
structured feedback on how to refine their skills of 
observation and analysis. In these ways, mentors con-
tinued to provide ongoing and targeted support to in-
dividual participants and to help them to refine their 
evidence of children’s learning.

The range of early childhood professionals 

The mix of work settings and professional back-
grounds of those involved added richness to the 
workshops, discussions and the Outcomes Project as 
a whole. One area of difference among participants 
was frequency of contact with children and families, 
ranging from daily (in long day care services and pri-
mary schools), to regular weekly timetabled sessions 
(kindergarten and some child care centres), to weekly 
(in playgroups) to less frequent contact (Maternal and 
Child Health services, family day care, early child-
hood intervention services and out of school hours 
care services). 
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Section 4: Findings from birth-
to-three group

Prior to the workshops the birth-to-three group com-
pleted a questionnaire that referred to knowledge of 
the VEYLDF, challenges in implementation and key 
areas of interest for the inquiry process. The Project 
leaders met with the VCAA between workshops to 
jointly review and plan all aspects of the Project. 

A VCAA evaluation survey was completed by all 
participants at the last workshop. 

This section draws on five sources of data:
•	 pre-program questionnaire (n=11) managed by 

the VCAA 

•	 project leader/ mentor reflections following each 
workshop

•	 participant feedback offered in each workshop 

•	 participant feedback to Project leaders between 
workshops 

•	 VCAA evaluation survey undertaken on the 
completion of the project.

Overview of birth-to-three group data 

Figure 2: Qualifications and experience

Years Current position (n) Current position (%) EC profession (n) EC profession (%)

Less than 2 years 3 28% 1 9% 

2–5 years 4 36% 1 9% 

5–10 years 2 18% 2 18% 

10–20 years 2 18% 3 27% 

More than 20 years 0% 4 37% 

The majority of participants had worked in the fields of 
early years education and in health services for many 
years. The pre-program questionnaire data highlighted 
that while nine (82 per cent) of the participants had 
been in their current position for ten years or less, 
two (18 per cent), had been in the profession for more 
than ten years. This longevity in the field was evident 
in the types of qualifications held by participants, 
with six (55 per cent) having Diploma qualifications, 
one (nine per cent) having a Bachelor degree and four 
(36 per cent) having Registered Nursing/Midwifery 
and additional Graduate Diploma qualifications. In 
addition, one participant was undertaking study at 
Masters level. 

Composition and profile of the group 

At the outset of the workshops the group consisted of 
18 participants. Five worked in playgroups, two were 
family day care field workers, six worked in long 
day care settings and three were Maternal and Child 
Health nurses. There was also diversity within ser-
vice types – for example, within supported playgroup 
settings, one supported playgroup facilitator worked 
with mothers in prison while another ran playgroups 
for parents with mental illness and drug addiction. 

The pie chart below profiles the breakdown of ser-
vice types for the twelve participants who completed the  
Project. 

Figure 3: The birth-to-three group

This diversity within the group was both an enor-
mous strength and a significant challenge, but ulti-
mately is considered one of the key contributors to the 
overall success of the Project. An identified achieve-
ment was the bringing together of a range of profes-
sionals from diverse services and settings, including 
services that have not traditionally been regarded as 
having a focus on learning outcomes for young chil-
dren. 

The professional and workplace diversity was mir-
rored in other aspects of the group, both at the out-
set and as it progressed. These included differences 
in qualification levels, familiarity with the VEYLDF, 

LDC 37%

OSHC 19%

Kindergarten 13%

Primary school 31%
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Section 4 • Findings from birth-to-three group

varied experience of professional contact with chil-
dren and their families and capacity and confidence 
to contribute to the Project. 

During the course of the Project some changes to 
the composition of the group occurred. 

In most cases, where one participant left, another 
was recruited from the same professional work set-
ting/service, so the diversity was maintained. Eleven 
of the remaining twelve participants attended the final 
workshop. While attrition was an issue, a core group 
remained throughout the duration of the Project. This 
was particularly pleasing, and indicates the commit-
ment of many participants, who faced a range of per-
sonal and work-related issues throughout the Project. 

Role of facilitators 

Anne Stonehouse and Dr Estelle Irving co-facilitated 
the birth-to-three group and participants were as-
signed to one of the two facilitators as a specific men-
tor. This arrangement provided individual ongoing 
support to participants in the form of emails, phone 
calls and, in a couple of instances, face-to-face work-
place visits. Mentors were able to develop deeper 
and more informed relationships with their assigned 
participants and also supported links between partici-
pants, thereby strengthening relationships within the 
group. 

Workshops

Six one-day workshops occurred between July 2010 
and May 2011. While the overarching aims of the 
Project were recognising, documenting and support-
ing children’s learning and development, the work-
shops developed and evolved in response to issues, 
questions and directions that emerged as the Project 
progressed. This flexibility reflected the inquiry-
based, collaborative approach employed throughout 
the Project.

An additional rationale for this approach was the 
evolving understanding and recognition of the com-
mon ground between different early childhood educa-
tion and care professionals. The workshops provided 
opportunities for modelling and facilitating respectful 
relationships within and between professional groups. 

Overview of the birth-to-three group 

(A detailed description of birth-to-three group work-
shops 1–6 is provided at Appendix1.)

Specifically, the foci for the work of this group 
were to: 
•	 collect evidence of the many ways children birth 

to three demonstrate their learning in one or more 
of the five Outcome areas in the VEYLDF

•	 discover new evidence of learning

•	 develop ways to document, assess and analyse 
the learning

•	 work in partnerships with families and children

•	 use what is learned to inform planning and 
practice. 

The group achieved all of the aims to varying de-
grees. An additional success in this group was the dem-
onstrated value and rewards of working collaborative-
ly. In this way, the Project serves as one model for how 
professionals from a variety of backgrounds, experi-
ence and settings can work together. The gains from 
this collaborative approach ranged from increased 
confidence and work satisfaction to an appreciation 
of work with children and with families in other early 
years settings. 

Two responses illustrate the perceived value to the 
participants of being involved in this project and how 
it has influenced their work:
•	 I’m enjoying my practice more than ever 

before. I thought my practice was good, but I’ve 
learned so much more now … I’m having long 
conversations with parents about their children’s 
learning, too. I’m focusing more on the children’s 
learning, not just on my practice. (Child care 
centre)

•	 The focus on children’s learning has been very 
helpful for supported playgroups. I am now 
conscious of focusing on children’s joy and 
curiosity ... (Supported playgroup)

Many participants talked about the value and plea-
sure of working collaboratively and sharing experi-
ences with others in the group. The following two 
examples are representative of this:
•	 The workshops themselves were so valuable. I 

felt clearer about what I was doing when I had 
conversations with others in the group. I learned 
so much from listening to others’ stories. (Child 
care centre)

•	 The group sessions in the workshops were great 
– both powerful and profound to be able to 
talk about our work environments with others. 
(Maternal and Child Health service)
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•	 use the reflective questions in the draft tool when 
observing, documenting and analysing 

•	 seek out further information from the children 
themselves 

•	 be more mindful of discussions with parents and 
children – reminders to wait for responses and 
listen more acutely. 

I look more deeply into where the child might be 
coming from, what else is impacting on this child 
that is either assisting or getting in the way of their 
learning. At times we are constrained by the medical 
model which does not encourage you to look outside 
the square. (Maternal and Child Health service) 

I now reflect on how children learn and I am more 
curious and joyous about children’s learning, behav-
iour, intentions and conversations. (Long day care) 

Contribution of the Project to early 
childhood professionals’ work with 
families, children, colleagues and 
community 

In relation to families

Participants described having different conversations 
with families; documenting and discussing learning 
and developmental progress more than the acquisition 
of skills. Participants described being less focused on 
problems.

The Project has focused my conversations with 
parents – less on problems and more on noticing what 
their children are doing, saying, learning and shar-
ing and how we can encourage learning through play. 
(Supported playgroup)

It has helped me notice and celebrate little things 
that I would previously have been unaware of and not 
tuned in to. (Supported playgroup) 

Have changed the way I approach families with 
information about their children. (Room leader,  
children’s centre)

Supporting families to see the connection between 
a physical milestone that they think is important 
(dressing self) and the child’s emotional wellbeing 
(feeling competent and proud) – I find I am constantly 
communicating this important emotional and spiritu-
al wellbeing with families and colleagues and how it 
marries with and supports these physical skills which 
are more obvious. (Long day care)

Lessons learned from workshop activities 

Particularly effective components included partic-
ipant-led small group discussions, one-to-one dis-
cussions between participant and facilitator, and 
engaging the group in applying the headings in the 
draft tool to written vignettes of practice. Videoed  
vignettes would also be a very effective method for 
engaging participants in reflection on their experi-
ences and knowledge.

Mentoring

Assigning each participant to one of the facilitators 
who functioned as a mentor was invaluable, in part 
because it encouraged ongoing communication and 
use of the draft tool between workshops.

Contextual differences 

Surprisingly, the work setting context mattered rel-
atively little in both gathering evidence of learning 
and using the draft tool. One difference, however, 
was that in supported playgroups and in Maternal and 
Child Health services, more of the learning episodes 
included parents and children together. 

VCAA evaluation survey 

A total of ten early childhood professionals complet-
ed the survey. 

The majority were from long day care (40 per 
cent), with the remainder from family day care (20 
per cent), playgroup (20 per cent) and Maternal and 
Child Health (20 per cent) .

Sixty per cent of participants attended all six 
workshops and 40 per cent attended five workshops. 

On a five-point scale of Very Useful to Not Useful 
At All, 80 per cent of participants in the birth-to-three 
group who completed the Project rated their involve-
ment in the Outcomes Project as Very Useful, 10 per 
cent as Quite Useful and 10 per cent as Useful. No 
participants indicated their involvement in the Out-
comes Project as being Rather Useful or Not Useful 
at All. 

Contribution of the Project to practice 
change 

All participants described a difference in their prac-
tice. They described the use of a reflective journal and 
the draft tool as useful resources to: 
•	 see children’s learning in different ways 
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I find myself being less judgemental when fami-
lies respond in certain ways. I also have been able to 
show more clearly their child’s learning and share my 
enthusiasm with families. (Family day care)  

In relation to children

Participants described having a clearer picture of 
pathways – and in documentation with very young 
children, described noting the emerging skills. Partic-
ipants discussed their increased focus on intentional 
teaching and an awareness of entering into the play 
and being more confident in their role to extend chil-
dren’s ideas.

In relation to colleagues 

I now have a better understanding of what is expected 
of me as a professional and feel I have a better knowl-
edge of the VEYLDF which I can now confidently pass 
on to my colleagues. (Family day care) 

In relation to the community

Participants described an increased awareness and 
commitment to connecting up with other profession-
als and services outside their service – and being 
aware of the importance of these connections in their 
work with families. 

Participants described an increased awareness of 
the place of children within communities and the im-
portance of making these connections to support chil-
dren’s learning 

This has helped me to encourage parents to look at 
how programs in the community such as playgroup, 
child care, Mother Goose programs and library can 
play a significant role in the children’s development 
prior to school. Less formal experiences help to prog-
ress to the more formal areas of education (Maternal 
and Child Health service) 
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sion for in excess of 20 years and five participants had 
between 30 and 43 years experience. The range of 
qualifications held by educators included 19 (56 per 
cent) with Diploma qualifications, 13 (38 per cent) 
with Bachelor degrees and two (six  per cent) with 
Masters-level degrees. Eight participants had Gradu-
ate Diplomas in areas of specialisation (see Figure 4 
below). 

The data clearly demonstrate that the program 
content and design supported participants to achieve 
the key aims of the Project. Participants gained new 
knowledge, skills and confidence in observing, docu-
menting and analysing evidence of children’s learn-
ing. Participants provided comment that this had im-
pacted on their daily practice with children, families, 
colleagues and the broader community. Participants 
also reported an increased understanding and engage-
ment with the Frameworks. They valued having the 
opportunity to engage with professionals from a di-
verse range of services over a longer period of time. 
They demonstrated a willingness to engage in new 
practices within their services and with professionals 
in other services. They also noted many challenges 
and constraints that had impacted on their ability to 
integrate these new skills into their daily practice. 

Composition and profile of groups

Birth-to-eight group 

A diverse range of early years settings was repre-
sented in this group. It included participants from five 
long day care centres, one outside school hours care, 
six kindergartens, seven primary schools and one  
early intervention specialist school. Two participants 
left the project due to unforeseen circumstances.

Section 5: Findings from birth-
to-eight and leadership groups

The participants in these two groups completed a pre-
program questionnaire developed by the University 
of Melbourne. Participants in these groups had men-
tor support from Project leaders and researchers from 
the University of Melbourne. 

This was followed up by a post-program question-
naire and the VCAA evaluation survey. 

A key difference between the groups related to the 
mentor support. The birth-to-three group had group 
supervision/mentor support meetings within the 
workshops. This approach supported the particular 
group of participants. 

There were different sources of data drawn on and 
different contexts in work across the three Project 
groups.

This section draws on six sources of data:
1.	 pre-program questionnaire (n=34) independently 

undertaken by University of Melbourne 

2.	 Project leader reflections following each 
workshop

3.	 participant feedback offered in each workshop

4.	 mentor feedback 

5.	 VCAA evaluation survey undertaken on the 
completion of the project

6.	 post-program questionnaire (n=12) independently 
undertaken by University of Melbourne.

Overview of birth-to-eight and  
leadership data

Figure 4: Qualifications and experience

Years Current position (n) Current position (%) EC profession (n) EC profession (%)

Less than 2 years 3 8.9% 0 0% 

2–5 years 10 29.4% 3 8.9% 

5–10 years 13 38.2% 4 11.8% 

10–20 years 8 23.5% 6 17.6% 

More than 20 years 0 0% 21 61.7% 

The majority of participants had worked in early years 
education for many years. The pre-program question-
naire data indicated that while 26 (76 per cent) of the 
participants had been in their current position for ten 
years or less, 21 (62 per cent) had been in the profes-
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VCAA evaluation survey 
Data from this survey indicated that the composition 
and profile of the groups contributed to the develop-
ment of greater awareness and understanding of the 
impact of the VEYLDF across a diverse range of 
early years services. Participants in the birth-to-eight 
group provided the following comments on the value 
of being part of the project: 

Great to have time to reflect on practice and talk 
to colleagues. As a primary school teacher it was en-
lightening to gain an understanding of various pre-
school settings and challenges faced by them.’ (Pri-
mary school) 

It is great to be able to share ideas, fears with  
others – to listen to other views. (Integrated children’s 
centre) 

Presenters’ and colleagues’ input provided new in-
formation, perspectives, opportunities for discussions 
and reflection. (Kindergarten service) 

Participants in the leadership group noted the 
learning that occurs when professionals engage with 
other professionals from a diverse range of settings. 
The following comments were provided: 

The ability to engage with educators across differ-
ent sectors to share and learn so many aspects of the 
framework. (Family day care) 

Great to hear varied perspectives as well as have 
a time to consider the VEYLDF/EYLF elements. In-
valuable to engage with a diverse group of committed 
professionals. (Participant 14) 

One participant made a comment on the benefit of 
interacting with other professionals working in differ-
ent settings, when specific challenges could be raised 
and discussed within the group:

Excellent opportunity to interact with profession-
als in different areas of the early childhood sector. 
Have come away with a better understanding of chal-
lenges in other areas. Felt I was able to raise con-
cerns/struggles of Family day care relating to the 
implementation of the VEYLDF. (Family day care) 

The opportunity to learn from researchers and pol-
icy makers was also noted: 

A great opportunity to debate and discuss, but also 
the benefit of the expertise provided by Melbourne 
University to provide a pathway in and around peda-
gogy and professional reflection!!! (Family day care)

To work with researchers and policy makers has 
been incredibly powerful in shifting and affirming my 
understandings of how children learn. It has created 
a stronger desire to learn more. (Primary school) 

The pie chart below profiles the service types repre-
sented. 

This is based on the number (19) who completed 
the Project. 

Figure 5: The birth-to-eight group

LDC 25%

OSHC 5%

Kindergarten 30%

Primary school 35%

ECIS 5%

Leadership group

The leadership group included a total of 20 partici-
pants from a diverse range of settings, including four 
centre-based long day care, two outside school hours 
care, two family day care, five kindergartens, five 
primary schools and two early intervention specialist 
schools. All participants remained for the duration of 
the project.

The pie chart below profiles the service types rep-
resented and is based on the number (20) who com-
pleted the Project.

Figure 6: The leadership group 

 
Pre-program questionnaire data 
Thirty-four participants completed this questionnaire, 
21 (62 per cent) of whom had primary responsibil-
ity for children’s learning and development through 
direct contact with children. Their roles included kin-
dergarten teachers, room leaders in long day care ser-
vices and classroom teachers in schools. The remain-
ing 13 (38 per cent) held leadership or advisory roles, 
including directors of centres, assistant principals of 
schools, field workers and support officers. 

Section 5 • Findings from birth-to-eight and leadership groups

LDC 23%

OSHC 12%

Kindergarten 12%

Primary school 29%

ECIS 12%

FDC 12%
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It gave me the opportunity to explore the learn-
ing outcomes in more detail. It has helped me and my 
staff I work with to analyse what the children have 
learnt. (Child care centre)

It helped me to find successful ways of document-
ing learning and made me much more aware of all the 
indicators of specific learning in a given observation. 
It assisted me in detailed analysis of learning. The 
discussions and presentations have provided excel-
lent learning experiences for me personally. (Kinder-
garten service)

It was great to discuss with others what they were 
finding with the project and to look at how evidence 
could be gathered in so many ways and how to docu-
ment and assess children’s learning through the 
framework. (Primary school)

Birth-to-eight group

Of the 72 per cent of project participants who com-
pleted the VCAA evaluation survey, 54 per cent rated 
their involvement in the Outcomes Project as Very 
Useful and 46 per cent as Quite Useful on a five-point 
scale of Very Useful to Not Useful at All. No partici-
pants indicated their involvement in the Outcomes 
Project birth to eight as being Useful, Rather Useful 
or Not Useful at All. 

Participants defined the usefulness in terms of an 
improved understanding of the VEYLDF, provision 
of readings to support learning, reflection with pro-
fessional colleagues, broadening understanding of 
evidence of learning, connecting with other profes-
sionals and learning about the challenges faced by 
other professionals in the early years sector.

Leadership group

Of the 95 per cent of participants who completed 
the VCAA evaluation survey, 74 per cent rated 
their involvement in the Outcomes Project as Very 
Useful and 26 per cent as Quite Useful. Participants 
defined the usefulness in terms of using inquiry-based 
approaches in their work, being provoked to reflect 
on their work, learning more about the issues faced 
across the early years sector, engaging more with 
the VEYLDF, reflecting on the strengths of children, 
reflecting more documentation and analysis of 
children’s learning, strengthening practice, supporting 
and enhancing gaps in practice and exposure to 
contemporary research.

The majority of participants indicated that the new 
knowledge and skills they had gained had impacted 
on their daily practice. In response to a question in 

Building communities of practice

The pre-program questionnaire data indicated that 22 
participants (63.6 per cent) identified the purpose of 
the VEYLDF as providing a common basis for the 
early childhood sector. It creates links between the 
different settings and schools. Participants also noted 
that the VEYLDF provided an opportunity to speak 
a common language across early years services. The 
profile and composition of the birth-to-eight and 
leadership groups aimed to use and build on this 
understanding of the VEYLDF. This was facilitated 
through opportunities for participants to interact with 
early childhood professionals across service types 
and to build communities of practice through collab-
orative learning. 

Project leaders implemented a variety of strategies 
to achieve this aim, including: 
•	 modelling engagement with each other and ideas 

in respectful and reflective ways

•	 providing participants with the time to come 
together to do small-group work focused on 
developing joint and shared definitions of 
learning outcomes 

•	 meeting in small groups with mentors.

Usefulness of the Outcomes Project  
overall

VCAA evaluation survey data indicated that the 
broad range of workshop approaches adopted within 
the Project supported participants in different ways 
to collect evidence of children’s learning. These ap-
proaches included use of inquiry questions, focus on 
mentoring in and between workshops, collaborative 
learning with colleagues, unpacking the concept of 
learning and development pathways, partnerships 
with Project leaders and background reading to work-
shops. These varied approaches collectively support-
ed participants’ understanding of the VEYLDF, and 
the analysis of evidence of children’s learning within 
the Learning and Development Outcomes:

It gave me the opportunity to become more famil-
iar with the framework and documenting children’s 
learning more effectively. (Kindergarten service)

It has helped me to broaden my understanding of 
what constitutes ‘evidence’ of learning and made me 
aware of the value of being aware of the lens I am 
analysing evidence through. (Primary school) 
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factors will be explored more fully in the next two 
sections of this document. As the following sections 
outline, the Project provided the participants with the 
concept, skills, practice and confidence to address 
these challenges.

Contribution of the Project to practice 
change

Birth-to-eight group

Of the participants who completed the VCAA evalu-
ation survey, 85 per cent believed that their practice 
had changed as a result of participating in the Out-
comes Project and 15 per cent did not believe that 
their practice had changed. 

The two participants who did not believe their 
practice had changed both noted that participating 
in the Project had supported them to become more 
reflective and questioning teachers. One participant 
stated, for example, that it had reinforced her belief 
in the relevance of her practices and had encouraged  
critical reflection on the effectiveness of teaching 
practices and whether planning was supporting chil-
dren’s learning. The second participant stated that be-
ing part of the Project had provided the time to reflect 
on and evaluate approaches to supporting children’s 
learning. It also encouraged questioning how to im-
prove practice. 

Examples of how participants believed their prac-
tice had changed included:
•	 exploring different theoretical perspectives when 

analysing children’s learning outcomes

•	 documenting different evidence of children’s 
learning

•	 using the draft tool with colleagues to enhance 
discussions of what learning in the outcomes 
looks like for individual children

•	 sharing the language of the learning outcomes in 
the VEYLDF with families and employers

•	 exploring the interconnectedness of children’s 
learning across the outcomes

•	 focusing on quality observations

•	 viewing the child more holistically

•	 being more critical of teaching practices

•	 taking more observations to explore children’s 
learning in specific situations 

•	 being more aware of the VEYLDF and focusing 
on the strengths of children’s learning.

the post-program questionnaire about how often they 
draw on the skills and knowledge gained through the 
program, 8.3 per cent stated Always, 58.3 per cent 
stated Very Often and 33.3 per cent stated Often. In-
dicative comments included:

By having a deeper vision of the Outcomes and 
children’s learning in association to the Outcomes. 
(Participant 1) 

Participation in the Project has added insight into 
my understanding of the Outcomes. I find the more I 
use them to plan and evaluate learning and the more 
I read other learning scenarios and how other profes-
sionals related it to the outcomes I am becoming more 
satisfied with my own capacity. (Participant 2) 

Three participants reflected on how engagement 
with inquiry-based learning assisted their knowledge 
of the Outcomes:

Throughout my involvement I have focused on two 
main areas of the Learning Outcomes and I feel this 
work has assisted me to feel more comfortable with 
these areas and all they encompass and how they im-
pact on and are impacted on by the other Outcomes. 
(Participant 3) 

Working on the question as practical research 
provided understanding about how to document 
wellbeing. I have been able to support a family in 
understanding how their child is learning social and 
emotional skills as a result of the work I have done in 
this project. (Participant 5) 

By meeting with other educators we have been 
able to explore further the inquiry-based approach to 
our planning. After developing individual questions 
and then implementing these in our daily work the 
focus was stronger as I was constantly examining my 
strategies as I kept my question in mind. By engaging 
in workshops and having the presenters ‘challenge’ 
our work it was a very supportive means of imple-
menting changes to the methods we had previously 
used in our work. (Participant 8) 

Factors outlined in relation to the usefulness of 
the Project aligned with expectations of the Project. 
When asked to describe the knowledge and skills they 
hoped to gain, 23 of the 29 respondents (79.3 per cent 
pre-program questionnaire) were directly seeking 
knowledge and skills about the VEYLDF. Of these, 
15 were hoping to gain further understanding of the 
VEYLDF and eight were hoping to gain skills in its 
use. The remaining respondents (20.7 per cent) raised 
issues that were not related to the VEYLDF but more 
generally to skills and knowledge about being a better 
teacher and developing skills to support others. These 

Section 5 • Findings from birth-to-eight and leadership groups
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Contribution of the Outcomes Project 
to early childhood professionals’ work 
with children, families, colleagues and 
community

Birth-to-eight group

Of the participants who completed the VCAA evalu-
ation survey, 100 per cent believed that their involve-
ment in the Project had influenced their work with 
children, families, colleagues and community.

In relation to children
Participants noted that their understanding of children 
had been broadened and through collection of evi-
dence they had gained better knowledge of individual 
children. This had influenced their interactions with 
children. They also noted their analysis of children’s 
learning had deepened. They now explored different 
avenues for achieving learning outcomes with chil-
dren and could identify different pathways children 
take on their learning journeys. They had begun to in-
tegrate children’s perspectives into their planning and 
focused more on children’s learning. They acknowl-
edged and valued the diverse ways in which children 
learn and became more aware of individual learning 
styles. 

It has helped me to value and identify the differ-
ent pathways that children take in their learning jour-
neys. (Primary school)

In relation to families
Participants felt they shared specific evidence of chil-
dren’s learning with families and confirmed the im-
portance of collaborating closely with families. They 
shared more with families about the VEYLDF and 
felt more confident to discuss children’s learning with 
families.

In relation to community
Participants stated that they had shared the draft tool 
with students and recorded relevant information about 
community in the context section of the draft tool. 
They explored new ways to integrate the community 
into the learning program.

In relation to colleagues
Participants noted they had shared different methods 
of documenting and analysing evidence of children’s 
learning with colleagues. They shared knowledge of 
the VEYLDF, ideas and readings and engaged in dis-
cussions about professional practice. 

Leadership group

All participants who completed the VCAA evaluation 
survey believed that their practice had changed as a 
result of participating in the Outcomes Project. 

Examples included:
•	 focusing more on the practice principles that 

underpin children’s development

•	 providing clearer evidence of children’s learning, 
giving confidence to support new practices

•	 feeling more positive about the VEYLDF and 
the ways in which children demonstrate their 
learning within the Outcomes 

•	 adopting different methods of documenting 
learning to be more useful and meaningful 
examples of children’s learning 

•	 understanding how the VEYLDF relates to 
different services, developing personal and team 
awareness of the VEYLDF and its objectives 

•	 understanding children’s learning, being more 
reflective 

•	 actively listening to children 

•	 greater awareness of children’s behaviours, 
attitudes and feelings as well as their skills 

•	 working with colleagues to integrate the 
VEYLDF into a school setting, practices with 
families and children

•	 trialling the draft tool with colleagues, exploring 
what high expectations for children mean in 
specific contexts.

These examples highlight the ways in which par-
ticipants developed confidence to enact the under-
standings gained through the Project. In the following 
section participants outline the ways in which they 
implemented their new knowledge and skills in and 
through their work with children, parents, colleagues 
and community. Key to these expressions is a keen 
commitment on the part of participants to integrate 
children’s, families’ and colleagues’ perspectives into 
their planning. There is confidence to share and dis-
cuss their evidence of children’s learning in order to 
develop stronger understanding of individual chil-
dren.
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In relation to colleagues
Participants noted that they had gained a new focus 
in their work with colleagues across the group and 
have begun mentoring colleagues in pedagogy, 
documentation and assessment. They have assessed 
what being, belonging and becoming means to 
colleagues and had more detailed discussions about 
the VEYLDF. Engagement, reflection and discussion 
between colleagues has increased. 

I have used more language with parents to de-
scribe children’s learning. I feel more confident with 
my knowledge when talking to staff. (Kindergarten 
program) 

The other teachers in the centre are using the tool 
for recording children’s learning and it has facilitat-
ed discussion about the Framework and the learning 
that is taking place in the kindergarten. (Kindergar-
ten program)

Leadership group

All participants who completed the VCAA evaluation 
survey indicated their involvement in the Project had 
influenced their work with children, families, col-
leagues and community.

In relation to children
Participants noted that they had refined their under-
standing of children’s learning. Participation in the 
Project had provided increased direction on how 
to support colleagues in their work with children, 
including children’s voices in their observations. 
They had begun to use a strengths-based approach to 
learning and to link evidence of children’s learning 
to the Outcomes more fully. Daily teaching practices 
have stronger links to children’s learning and they 
use different forms of documentation to capture chil-
dren’s learning. They are more confident in discuss-
ing children’s learning. 

I am able to stop and watch more now than I 
ever did before. My observation on children has 
developed incredibly to include more understanding 
of their learning and how I can support that learning. 
(Long day care)

In relation to families
Participants believed they used the language of the 
VEYLDF more in their interactions with parents and 
spoke more to parents about children’s learning. They 
have become stronger advocates of learning through 
play with parents and listen more actively to parents 
to gain a better understanding of their children. They 
integrate the perspectives of the parents into planning.

In relation to community
Participants noted that they shared knowledge with 
other early childhood professionals and promoted the 
value of educators in the wider community. They also 
shared knowledge across services and were building 
partnerships with local schools.

Section 5 • Findings from birth-to-eight and leadership groups
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professional can learn from it, as well as consider-
ing how it will inform current practice and plans for 
future practice. 

Questions were raised during the Project about 
calling it a draft tool, as that suggests that it must be 
used as it is, whereas it could be viewed as an ap-
proach that professionals might express in a number 
of ways: different words, different formats. 

The draft tool can be used in a variety of ways to: 
•	 assess individual children’s learning 

•	 inform planning for each child

•	 inform plans for groups

•	 share information with families. 

The Project participants were asked to docu-
ment and record evidence of children’s learning, to  
analyse and interpret this evidence and to plan actions 
for children’s learning. Participants used this tool and 
adapted it to collect their evidence throughout the 
Project. The tool is connected to the cycle of plan-
ning for children’s learning. This planning cycle was 
developed by DEECD for the VEYLDF implementa-
tion professional learning: Module 4: Assessment for 
Learning. This is based on the planning cycle in the 
educators’ guide to the EYLF.  

Figure 7: The early years planning cycle

Section 6: Draft tool – capturing 
a detailed, up-to-date, 
strengths-based picture 
of children’s learning and 
development 

Background

A draft tool was developed as a specific resource to 
support the process of evidence collection within the 
Project. This data collection draft tool was used by 
participants during the third workshop in November 
– December 2010 and until the sixth workshop and 
conclusion of the Project in June 2011.

A copy of the draft tool is provided, including a 
prompts section to support reflective thinking and 
action.

The draft tool is a process, not an end point. It fa-
cilitates recording children’s learning, and thinking 
about the meaning of this learning. The draft tool in-
forms both current practice and planning for future 
practice. It outlines a process of recording children’s 
learning, thinking about its meaning and what the 

Collect
information

Context

Question/
Analyse

PlanAct/Do

Re�ect/
Review

DATA/Charts/EY chart2.aiThe early years planning cycle is adapted from the EYLF educators guide.
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Introductory prompts section to support the use of the draft tool for documentation

The information was used by Project participants as an organiser to discuss documentation and analysis as part of 
evidence collection.

This is followed by the three columns for documentation of evidence of children’s learning.  

Early childhood professionals  
document children’s behaviour

Early childhood professionals rethink, 
reshape or replace existing styles of 
documentation

Key points for consideration 

As early childhood profession-
als working collaboratively with 
families, we aim to build a detailed, 
strengths-based picture of each child 
over time by using the Learning and 
Development Outcomes to:
•	 provide information that shows 

the pathways that a child or 
group of children takes as they 
demonstrate learning in all 
areas, including relationships, 
thinking and communication 

•	 create detailed snapshots of 
children’s learning 

•	 document children’s progress 
and share information and 
perspectives with families and 
other professionals

•	 identify what the child’s 
learning looks like in each of the 
Outcome areas: What does the 
child demonstrate?

•	 collect information about 
interests, strengths and needs 
that can inform our practice

•	 identify areas where a child may 
need additional support.

What can we document?

•	 efforts to communicate, both 
verbally and non-verbally

•	 evidence of interests, strengths, 
talents, needs

•	 evidence of temperament, 
‘personal style’, qualities and 
dispositions

•	 any behaviour.

The introduction of the VEYLDF 
provides an opportunity for all early 
childhood professionals to recon-
sider the purpose of documentation, 
and determine whether current types 
of documentation:
•	 are the most effective and 

efficient use of time and energy

•	 include attention to the 
children’s interactions, routines 
and relationships and all other 
important areas of learning and 
development 

•	 reflect the child’s whole 
experience rather than focusing 
narrowly on their participation 
in traditional ‘learning activities’

•	 provide opportunities for 
discussion with families so 
that we can work together to 
identify, collect evidence and 
support the children’s learning

•	 lead to analysis and 
interpretation – making meaning 
– of what has been documented 
to inform planning and practice

•	 support information sharing with 
families and other professionals 
as children transition within 
and between early childhood 
services 

•	 link practice to the Practice 
Principles and encourage 
reflection on why, how and what 
we do.

Documentation serves a purpose 
beyond providing evidence of indi-
vidual children’s learning. The evi-
dence also informs planning for and 
practice with individual children as 
well as groups of children.

Documentation helps us share 
information that is a foundation for 
partnerships and collaboration be-
tween families and professionals.

The quality of documentation 
matters more than the quantity. 
More is not necessarily better. The 
meaning professionals make of 
what is documented is what informs 
planning and practice.

Documentation is part of daily 
practice. While it is necessary to en-
sure that documentation includes all 
children and a range of situations, 
the most effective documentation 
comes from noting what is signifi-
cant rather than having scheduled 
times for observing particular chil-
dren.

Keeping a record of children’s 
behaviour, thinking, conversations 
and interactions helps early child-
hood professionals to: 
•	 make meaning of children’s 

behaviour, thinking and 
language 

•	 act to further support children’s 
learning and development

•	 discuss children’s learning and 
development with families and 
other professionals

•	 provide a basis for critical 
reflection on our own practice – 
what we do and why we do it.

Section 6 • Draft tool – capturing a detailed, up-to-date, strengths-based picture of children’s learning and development
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Why I think this behaviour or interaction 
is worth documenting

•	 this is the first time this has been 
observed

•	 this occurs frequently

•	 this is unexpected, surprising or 
unusual.

Context 

Describe: 
•	 the learning environment where 

this happened 

•	 anything significant that 
happened before or after the 
documented behaviour occurred

•	 any information that will help 
to make meaning from what is 
documented.

Context 

Describe:
•	 the learning environment where 

this happened 

•	 anything significant that 
happened before or after the 
documented behaviour occurred

•	 any information that will help 
to make meaning from what is 
documented.

Documentation/record 

What happened? 
Information including: 

•	 notes from observations of 
children’s engagement, thinking 
or other behaviour

•	 evidence of children’s interests, 
strengths, needs, style, 
temperament

•	 a piece of work the child 
produced

•	 a photo of an interaction or 
something the child created

•	 a conversation taped or shared 

•	 a sequence of behaviours and 
interactions

•	 a single brief encounter

•	 some information or a story 
shared by a family member

•	 anecdotes related by another 
early childhood professional.

Analysis and interpretation 

What does this mean?
Step back and think about the 

meaning of what you noticed – record 
your analysis and interpretation. 

Reflective questions that may 
help you interpret:
•	 Who/what can help me interpret 

this – for example the child, 
the family, other professionals, 
research evidence?

•	 What ideas, thoughts, 
experience or perspectives 
are behind my analysis and 
interpretation?

•	 What does this documentation 
tell me about this child’s 
learning and development?

•	 How is this a pathway for 
learning?

•	 How does this observation link 
to one or more of the Learning 
Outcomes?

Action 

What intentional action can I take? 
How will this documentation affect 
what I do with children and families?

Reflective questions:
•	 Are there some ways that I 

can use this information in my 
communication with the child 
and family?

•	 How will I adapt my plans and 
practice in: 

– – my interactions with the 
child/children

– – my interactions with families 

– – the way I set up the learning 
environment

– – the learning opportunities I 
encourage and extend

– – daily routines?
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VCAA Early Years Outcomes Group

A draft tool for capturing a detailed, up-to-date, strengths-based picture of the child/ren recorded by:
 
_________________________________________________________________________________

Child/Children’s Name/s: ____________________________________________________________

Date___________________  Time_______________

Documentation/Record Analysis and interpretation Action

Context

Section 6 • Draft tool – capturing a detailed, up-to-date, strengths-based picture of children’s learning and development
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Strengths of the draft tool for evidence 
collection

The strengths of the draft tool for evidence collection 
are in its use and adaptation. Participants identified a 
number of key features of the tool as they used it over 
time. In workshops, many participants stated that they 
found the tool to be a flexible instrument for focusing 
their attention to recording and analysing children’s 
learning in a format that could be shared with other 
professionals and with families. Mentors reported 
similar feedback from participants in their interviews 
between workshops. 

Promoting conversations with families: The 
participants highlighted the value of using the pro-
cess indicated by the draft tool as a means of sharing 
information with families and encouraging two-way 
conversations about children’s learning. One of its 
strengths is that it encourages sharing not only in-
formation about children’s learning but also can help 
families to understand more about how they can work 
with professionals to support children’s learning. 

Building a picture: The draft tool is described as 
an effective way for professionals to build over time a 
picture of children’s progress and a current complete 
statement or profile of their learning. This includes 
families’ observations, analysis and interpretations. 
The use of the tool over time, and in robust discus-
sions at workshops, challenged a belief of many of 
the participants; that when it comes to documenta-
tion, more is better. Through discussion, debate and 
practice, participants were more confident that un-
analysed documentation isn’t useful, no matter how 
much you have. 
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Section  7 • Documentation of evidence of children’s learning

Section 7: Documentation of  
evidence of children’s learning

Introduction 

The draft tool was developed by the VCAA with the 
Project leaders to support collection of evidence. This 
section includes six evidence examples gathered by 
participants and two artefacts used by participants in 
adaptation of the draft tool. 

All participants applied the draft tool throughout 
the Project and it was the key mechanism to look 
closely at analysis of documentation and the link with 
experiences to support children’s learning. 

Making children’s learning and 
development more visible

Birth-to-three group

In the birth-to-three group, comments about the Ac-
tion section of the draft tool indicated how far some 
participants had progressed since the tool was first 
introduced. Initially actions had been narrowly inter-
preted by many participants. Over the course of the 
Project a wider, more reflective understanding of ac-
tions emerged. This included: 
•	 making further observations

•	 finding out more about what is happening – 
paying more explicit attention to what is actually 
going on

•	 monitoring one’s own expectations and attitudes 

•	 conversations with families – not just to get 
information but to tell them about something 
wonderful or significant a child has done, or to 
share a question

•	 sharing information with other professionals 
or asking them what they think might be the 
meaning behind an observation

•	 following up, checking back with the parent or 
child about the meaning of what was observed, or 
simply mentioning something to a child the next 
day as a reminder.

Example of evidence 1

Introduction

Birth-to-two-years room in a child care centre 
Project participant: Cecilia
Age of child, Johnny: 23 months 

Note: Cecilia has a pedagogical leadership role 
in her centre, which includes supporting other 
educators to engage with the VEYLDF and crit-
ically reflect on their practice. 

Documentation/record

Johnny’s educator was concerned that he was 
biting and pushing other children. They have 
had to start shadowing him to ensure that he 
doesn’t harm anyone.

Observing Johnny over a week, I noticed 
that he tended to leave alone the children who 
didn’t react, targeting instead the children who 
did. I saw Johnny push a child who just stood up 
and moved away from him, and Johnny moved 
on and didn’t follow. When he hit a child who 
cried loudly, Johnny followed the child, hit her 
again and walked away only when an educator 
intervened. 

I also noted that Johnny had a very limited 
vocabulary for a child his age. I heard him say 
‘no’ when he was being redirected to the sand-
pit, repeat the word ‘stop’ when an educator was 
talking to him, ask for ‘more’ during mealtimes 
and say ‘bye bye’ to an educator when he was 
going inside to bed. 

I shared my observations with his educator 
and asked if this matched her own observations. 
She had not noticed that he left alone the chil-
dren who did not react so vocally, but otherwise 
her observations were very similar to mine.

Analysis

Johnny seems to be interested in the reaction 
from the children and repeats his actions to get 
the reaction again.

It may be that because of his limited lan-
guage he is attempting to interact and join in 
play in the only way he knows. Children’s reac-
tions may be interpreted by Johnny as positive 

Continued over page
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Birth-to-eight group

One hundred per cent of the participants who complet-
ed the VCAA evaluation survey believed that the draft 
tool had been useful in making children’s learning and 
development more visible. Participants noted that the 
tool had assisted them to effectively document, analyse 
and reflect on children’s learning and focus on actions 
for building on that learning. They stated that they had 
refined their observations and focused more on analy-
sis than they had previously. 

It has allowed me to reflect on my observations, to 
analyse and write down my planning of the program. 
In the past the analysing and future planning was not 
recorded effectively. (Participant 6) 

Leadership group

Ninety per cent of the participants who completed the 
VCAA evaluation survey believed that the draft tool 
had been useful in making children’s learning and de-
velopment more visible. Five per cent did not believe 
it had been useful and five per cent did not answer 
the question. Participants who found the tool useful 
in this regard noted that it had assisted them to clearly 
write their evidence and have more precise analysis 
sections; write more effective transition statements; 
stop and think about analysis prior to planning; use a 
variety of tools to make the planning visible and to act 
on children’s learning.

I use this tool to support planning. It makes me 
stop and analyse prior to planning – especially with 
colleagues. (Participant 6)

communication and engagement and so he con-
tinues to pursue it. Pushing and biting may also 
be his way of releasing energy or frustration, 
even excitement.

It is possible that something is happening 
away from child care that Johnny is reacting to 
– perhaps a new sibling or a parent away. These 
situations can evoke huge, overwhelming feel-
ings that can be hard even for an adult to label 
and manage, much less a two-year-old!

Action

A conversation with his parents is a must. If 
catching them at drop-off is not convenient or 
appropriate I will suggest that the educator and 
I phone them at a time when we can concentrate 
on the conversation. We will begin by assur-
ing them that Johnny is having a good day, add 
something that he has done that morning before 
addressing our concerns. We will ask if there is 
anything new or different at home and whether 
or not they have seen this behaviour. 

We will explain what we have been doing 
about the behaviour and discuss some ideas 
about supporting Johnny. 

We will reassure his parents that this kind of 
behaviour is typical for some toddlers. 

We will offer Johnny lots of cause-and-effect 
experiences, including noisemakers and musical 
instruments that Johnny can bang, hit and get 
a noisy reaction. We will give lots of attention 
to these kinds of explorations and try to further 
engage him by extending his play with other 
resources, demonstrating other ways of using 
the instruments and using them for singing and 
movement. 

We will: 
•	 have conversations 

•	 use familiar and favourite stories and songs 
for Johnny to practise using words

•	 talk about what Johnny is using/doing and 
encourage him to try using the words

•	 prompt Johnny to use the words that he 
already knows.

All names have been changed to protect the anonymity of any  
children, families or staff featured.
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Example of evidence 2

Introduction

The following example took place in a four-year-olds preschool setting. Paula, the teacher, had been providing 
the children with many opportunities to engage with traditional and urban Koori culture. This example draws on 
an interaction between Paula and a child, Ollie, during a home visit. In this observation Ollie draws on learning 
from an earlier Koori workshop at the preschool and draws a picture of the Koori flag for Paula. When analysing 
this observation Paula was able to see that Ollie’s learning was not limited to one outcome but rather was inter-
connected across three Learning Outcomes – Communication, Community and Learning. This assisted Paula 
to highlight the multi-dimensional and interconnected nature of Ollie’s learning in the one observation. Paula 
colour-coded the different Learning Outcomes to distinguish them within the text.

Document and record Analyse and interpret Act

Ollie: ‘I’m going to do a Koori drawing.’
 

Ollie: ‘Yes! I did it right! This is for 
you. You can take this home’.

Context:

This took place at a home visit when 
I was at child’s home. It was a very 
relaxed and friendly atmosphere where 
I was made to feel extremely welcome. 
Ollie and his mother had made special 
Indian food for me and when I arrived 
I was presented with a lei and given a 
red spot on my forehead. They were 
both very eager to share their culture 
with me and Ollie took great delight in 
showing me around his home and we 
played together with his toys. When we 
were sitting at the table, he said: ‘I’m 
going to do a Koori drawing’.

He went out of the room and collect-
ed red, yellow and black Textas, came 
back into the room and drew a Koori 
flag. When he had finished he said: ‘Yes! 
I did it right! This is for you. You can 
take this home’.

He then did another drawing with 
the same colours and said: ‘This is 
for you too. It’s a map so you can get 
anywhere’.

This displays that Ollie has a knowl-
edge of the colours and design of the 
Koori flag.

I consider he wanted to share this 
with me and may have wanted me to 
take it home to share with my son who 
had presented a Koori art workshop to 
the children at the kindergarten a few 
days ago.

Both Ollie and his mother had been 
present at the workshop and both had 
shown great interest and involvement.

Children develop a greater under-
standing of Aboriginal and Torres Strait 
Islander ways of knowing and being.
Outcome 5: COMMUNICATION

Children are effective communicators.
Children express ideas and make 

meaning using a range of media.
Outcome 2: COMMUNITY

Children are connected with and 
contribute to their world.

Children respond to diversity with 
respect. It displays that Ollie is able to 
retain what he has learnt and to then 
transfer it from one context to another. 
Outcome 4: LEARNING

Children are confident and involved 
learners.

Children transfer and adapt what 
they have learned from one context to 
another.

Continue to provide op-
portunity for art-related 
activities pertaining to 
Koori culture, both tradi-
tional and urban, as part 
of the everyday program.

Section  7 • Documentation of evidence of children’s learning

All names have been changed to protect the anonymity of any children, families or staff featured.
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Leadership group

Eighty-five per cent of the participants who com-
pleted the VCAA evaluation survey believed that the 
draft tool had been useful in documenting evidence to 
support ongoing learning. Participants who found the 
draft tool useful in this regard noted that it provided 
a quick and reliable way of summarising children’s 
learning and planning processes, created an impor-
tant step-based approach to planning, made the plan-
ning process more visible to others, was valuable for 
collecting evidence of children’s learning, assisted 
in planning for children’s transitions to school and 
encouraged the inclusion of children in discussions 
about their learning.

Ten per cent of participants who completed the 
survey either did not answer the question or did not 
include the draft tool as useful in supporting docu-
mentation.

Analysing evidence of children’s learning

Birth-to-three group 

Focus on learning as well as practice 
It appears to be easier to focus on professionals’ prac-
tice than on children’s learning. It was a challenge 
and became a major aim to shift participants to focus 
on what children were showing evidence of learning 
or having learned. The Project has highlighted the 
value of coming up with ways (the draft tool is an 
example) of helping professionals to think about both 
children’s learning and their professional practice. 

Focus on learning, not doing 
The distinction between what children are doing and 
what they are indicating that they are learning or have 
learned is not an obvious one. Perhaps it is the case 
that traditionally the focus in observations has been 
on actions – what children are doing – rather than 
what they are learning. 

The subtlety of evidence of babies’ and  
toddlers’ learning 
Unless professionals have deep and broad knowledge 
of specific evidence of learning in the first three years, 
their observations of very young children’s learning 
may be limited to major obvious milestones and evi-
dence of attachment – commonly acknowledged im-
portant developmental achievements. There is a great 
need for many professionals to have more knowledge 
about under-three-year-olds’ learning and associated 
practices. 

Documenting evidence to support 
ongoing planning for children’s learning

Birth-to-three group 

Several insights about the content and appropriate use 
of the Learning Outcomes in the VEYLDF came out 
of the Project. 

Some participants found it challenging throughout 
the Project to ‘see’ babies and toddlers in the VEY-
LDF, especially in the Outcomes. One participant, 
who had responsibility for helping colleagues in her 
service use the VEYLDF, made a very helpful com-
ment. When colleagues say that something in the 
Outcomes does not apply to babies or toddlers, she 
asks them to think about what behaviour precedes it 
and then work back until they see the relevance of the 
Outcome for very young children.

Some participants had limited pre-service educa-
tion about children under three and this interfered 
substantially with their being able to see learning and 
use the draft tool effectively. 

The duplication of the examples of evidence of 
learning in the five Outcomes is both a strength and a 
challenge, in that it encourages professionals to link 
any learning experience to most of the Outcomes. 
However, at times it means that learning is seen in a 
diffuse and generic way that is not helpful. 

Evidence of learning in some Outcome areas was 
easier to see than in others – for example Outcomes 4 
(confident and involved learner) and 5 (communica-
tion) seemed to be more visible than the others. 

Some professionals have to be encouraged to look 
beyond the headings of the Outcomes to the key ele-
ments and the text under the headings.

Birth-to-eight group

All of the participants who completed the VCAA 
evaluation survey believed that the draft tool had been 
useful in documenting evidence to support ongoing 
learning. Participants stated that they reflected more 
on the process of children’s learning and why it might 
have been successful as well as the strategies they 
used to promote children’s learning. They also stated 
that they included more information about the context 
and background to children’s learning.
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Example of evidence 3

Introduction

In the following example provided by a Maternal and Child Health nurse, the observation was recorded during a 
scheduled visit when Eva, the baby, is 4 weeks old. It’s the first time the nurse has met the family, but her close 
and insightful observations of Eva indicate interest in the experience from the perspective of Eva and what she 
is learning and communicating in this experience. Eva is seen as an interested learner, secure in her relationship 
with her parents, and intensely observing her surroundings while striving to make sense of new experiences. 

The final points noted by the nurse in her ‘analysis’ are particularly revealing. These are comments and ques-
tions about her own role and reflect upon the rewards of this privileged role. 

As she notes:
•	 This was certainly a powerful experience for myself and from my observation also for the parents and not 

to mention the baby.

•	 How many other health professionals get the opportunity to share in such an experience? 

‘I wish I had a video’
4 weeks old

Context

4 week key age and stage visit, second appointment at the Maternal and Child Health centre. Both parents and 
the baby attended the appointment, and myself of course. I had not met this family before this date.

Observation

I wish I’d had a video! A beautiful 4 week visit I’d just have to share.
Last week I met a young couple for the first time at their 4 week appointment. They had been seen by another 

MCH nurse at the home visit and the 2 week visit. 
Baby Eva was asleep when her parents entered the room. I took the opportunity to discuss material for this 

age visit with the parents and they shared their experiences of little sleep as the tiredness was obviously setting 
in. Not much about the baby but more about how they were faring at this point.

I managed to measure the baby’s head circumference, length and listen to the heart beat while the baby was 
still asleep. The baby started to stir and looked up at her parents with a puzzled expression on her face. As I 
spoke the sound of my obviously different voice alerted the baby to my presence. The baby then turned and 
located where the sound was coming from before glancing upward at me, again puzzled at just who I was. I 
moved in to the main focus of Eva and started to talk to her quietly while she counted every wrinkle of my face 
(or so it seemed!). As Eva appeared to become more comfortable with the situation I asked the parents to watch 
their baby reacting to me. As the baby became excited about this new face and voice in her personal space she 
began to move her arms at first, and then her legs before her whole body stiffened with what appeared to be 
sheer delight. ‘Someone is interested in me!’ Not that the parents weren’t of course but there was a difference 
with this experience that the parents had not witnessed before. 

‘Look, she likes you’ said the mother, standing behind me. Each parent commented on what a wonderful ex-
perience this was. For me this was a valuable learning moment for all of us. Sadly I had to complete the physical 
examination and as dad started to remove the baby’s clothing she started to cry in distress.

Analysis and interpretation

•	 The baby knew who her parents were and detected that my voice was different.

•	 Evidence that the baby was relaxed and comfortable with the interaction was her relaxed posture, facial 
expression and sustained eye contact. 

Section  7 • Documentation of evidence of children’s learning
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•	 Excitement in Eva was evident by the uncoordinated movement of her arms and legs typical for her age 
and her emerging non-specific sounds.

•	 During this experience clear connections were being made between the neurons in the baby’s brain as if 
the Christmas lights had been switched on for the first time. If you were doing an MRI and observing brain 
activity you could see concrete evidence of such.

•	 Each parent commented on what a wonderful experience this was and it appeared that they had not been 
witness to such an interaction outside that of themselves and their baby. It was just as exciting for me to see 
such pleasure in their experience of what was happening with their baby.

•	 Getting undressed and dressed at this age is a stressful experience for the baby, made evident by the baby 
starting to cry with a distressed tone and by the uncoordinated movements of her arms and legs.

•	 Baby’s puzzled facial expression (frowning, squinting of eyes and sideward head movements) indicated 
to her parents that she had been comfortable sleeping and was perplexed at the need for her sleep to be 
disturbed.

•	 The baby was clearly hearing well and turned her head to locate the source of the sound.

Action

•	 Discuss that the baby is a social being and using all her senses to communicate with her parents/caregivers. 

•	 Even though she is not capable of much physically she is able to communicate through her senses. Already 
at 4 weeks of age she is able to understand the interchange of conversation and knows how to respond 
when you talk to her.

•	 Suggest to the parents to watch, wait and wonder when their baby leads the conversation and what happens 
when you follow her lead.

•	 Look for how long your baby can sustain this interaction before becoming tired and showing signs of such. 
This may provide valuable cues to help read and interpret what it is that their baby needs.

•	 How the changes in behaviour and what the baby is doing indicates to you as parents that she may be tired, 
hungry or uncomfortable. 

•	 Communicate with the parents that just as she is sending cues to her parents, their baby is also capable of 
‘reading’ and responding to her parents’ behaviour.

•	 The experience prompts discussion around how babies use their gestures, sounds and facial expressions 
to communicate their feelings and needs from birth. Different cries let you know they are tired, hungry or 
bored. Babies communicate some of their needs by looking away, arching their backs, frowning or crying. 
When they are ready to socialise they are interested in watching your face, smiling and vocalising.

•	 Share that just as baby Eva is sending cues to her parents, Eva is also capable of ‘reading’ and responding 
to her parents’ behaviour.

•	 Explore what the parent is observing, has observed or if they have considered caring for their baby with 
this approach.

•	 Discussion about what else the parents are doing or can do to help develop their relationship with their 
baby. Touching their baby, caressing her or massaging her hands while you are feeding. Her hands will 
remain closed for some weeks yet but a gentle massage of her curled up hands will provide her with a 
tactile sensation that helps to let her know that she has hands.

•	 This was certainly a powerful experience for myself and from my observation also for the parents and not 
to mention the baby.

•	 How many other health professionals get the opportunity to share in such an experience?

All names have been changed to protect the anonymity of any children, families or staff featured.
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VCAA evaluation survey believed that the draft tool 
had been useful in supporting their analysis of chil-
dren’s learning. They stated that it had assisted them 
to focus more on the VEYLDF, to apply different the-
oretical lenses in the analysis of children’s learning, 
focus more on what children had learned, write down 
professional knowledge of children’s learning and en-
sure that planning is linked to the analysis. 

A participant from a kindergarten service noted, 
‘It helps me to think about linking what has been ob-
served … to what specific learning took place and 
how that learning can be linked to the framework.’ 

Leadership group

As with the birth-to-eight group, the leadership group 
participants discussed in the workshops how the draft 
tool supported them to reflect on what they were 
documenting to highlight the lack of analysis. This 
provided a catalyst for people to focus their attention 
more effectively on reporting on what children had 
demonstrated that they had learnt.

The following example, Artefact 1, illustrates how 
one participant went back to her documentation and 
was able to recognise that what she had written was a 
narrative describing what the child was doing rather 
than what they had learnt.

Holistic view of curriculum – looking at 
learning and supporting learning broadly

Birth-to-three group 

There was a tendency for participants to focus on and/
or emphasise learning in identified, often adult-initi-
ated, learning activities rather than the Frameworks’ 
(EYLF and VEYLDF) assertion that important learn-
ing happens across the whole of the child’s experi-
ence. 

Encouraging professionals to focus on learning 
possibilities and evidence in everyday experiences 
or routines such as eating, dressing and undressing, 
sleeping and resting, arriving and leaving, toileting 
and nappy changing is a challenge. 

The large amount of time spent in routine activities 
with babies and toddlers means that in order to sup-
port children’s learning, early childhood professionals 
have to be aware of learning opportunities and evi-
dence of learning within these everyday experiences.

Birth-to-eight group

As discussed earlier in this report, many participants 
struggled with analysis. An important finding is that 
100 per cent of the participants who completed the 

Artefact 1

Section  7 • Documentation of evidence of children’s learning
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Participants described changes in awareness of 
their own actions and impact on children’s learning. 
They described asking more questions and listening 
more closely to what children were saying or dem-
onstrating through actions or facial expressions; pay-
ing attention to cues within that linked to the Com-
munication Outcome. The context for children was 
foregrounded much more and participants described 
looking further at what children’s behaviours might 
be indicating. Participants described being more ob-
servant of and more curious about what children were 
doing and the meaning of this for children’s learn-
ing. This led to more open-ended interactions with 
children, asking more questions in the play and being 
more aware of the impact of their own actions.

It is important to note that participants in the birth-
to-three group, the leadership and the birth-to-eight 
groups adapted the format and/or language of the 
draft tool to reflect their learning and writing style as 
well as their interests. 

The following example, Artefact 2, was used by 
a participant in the leadership group who adjusted 
the tool to consider dispositions for learning within a 
Prep classroom.

Supporting interactions with children

Birth-to-three group

All participants in the birth-to-three group who com-
pleted the VCAA evaluation survey reported that the 
draft tool had been useful in supporting their interac-
tions with children.

Artefact 2
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Leadership group

Sixty-five per cent of the participants who completed 
the VCAA evaluation survey believed that the draft 
tool had been useful in supporting their interactions 
with children. Five per cent did not believe that it had 
been useful in this regard. Ten per cent did not com-
ment and 10 per cent commented without circling 
yes or no. Participants defined usefulness in terms of 
listening to children, supporting children’s learning 
through analysis, integrating children’s perspectives 
into their curriculum, becoming more attuned to chil-
dren’s learning pathways and viewing children from 
a holistic-strengths-based perspective.

Birth-to-eight group

Seventy-seven per cent of the participants who com-
pleted the VCAA evaluation survey believed that the 
draft tool had been useful in supporting their inter-
actions with children. Twenty-three per cent did not 
believe that the draft tool had been useful in this re-
gard. Participants defined usefulness in terms of be-
ing more aware of children’s different learning styles, 
listening to children’s perspectives of what is hap-
pening, reflecting on interactions with children and 
focusing more on extending children’s interests. One 
participant who did not believe the draft tool sup-
ported her interactions with children qualified that 
it had influenced what she saw as important in her 
documentation.

Example of evidence 4

Introduction

Family day care home          Children’s ages: David, 2.9 years, Connor, 3.5 years          Project participant: Sarah 

Record What learning was noticed? Future planning

Connor was walking around with a 
phone to his ear, chatting: ‘Oh, its 
okay mate. I had no service. Don’t 
worry; it’s my work phone…’ He 
was pacing up and down the room. 
Following two steps behind was 
David, who had a phone to his ear 
as well. He was mimicking all the 
moves and conversations that Con-
nor was having. Each time Connor 
swapped ears with his phone, Da-
vid did the same. This continued 
on for approximately 8 minutes. 
Connor went off to use the com-
puter but David continued to pace 
backwards and forwards chatting 
on the phone to his mum. 

He then followed Connor into 
the playroom, where he initiated 
conversation with Connor and 
asked him to answer his phone.

David does not usually join in 
with other children when they are 
playing, so it was great to see him 
actively involve himself with the 
game that other children were par-
ticipating in. Identity (Outcome 
1) - show interest in other children 
and being part of a group, engage in 
and contribute to shared play expe-
riences. Community (Outcome 2) – 
demonstrates a sense of belonging 
and comfort in their environment. 
Learners (Outcome 4) – develop an 
ability to mirror, repeat and practise 
the actions of others. Although he 
talks at home, David rarely makes 
conversation in the care environ-
ment, although his speech when at 
home is very good. 

This observation showed me 
that he is beginning to feel a part 
of our group and can be relaxed 
and confident in his environment 
(communication, learner, identity 
and wellbeing).

Connor was aware that David was 
mimicking him so he actually 
put more emphasis on his verbal 
language and body language. I 
will talk to Connor about how he 
was helping David become more 
relaxed and comfortable in his en-
vironment (respectful relationships 
and responsive engagement). 
I will talk to David’s parents about 
how great it was to see him brim-
ming with confidence and feeling 
like he was a member of our group 
(family-centred practice).

I will support David to learn the 
skills to participate and contribute 
to group play and projects.
I will provide time and space for 
David to engage in both individual 
and collaborative pursuits.

Section  7 • Documentation of evidence of children’s learning
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Participant 17 stated that the draft tool assisted her to 
reconsider the planning cycle.

The tool reminds me that ongoing planning 
through an observation is vital for the next step in 
children’s learning and it reminds me to write it down 
as part of the plan for the child and not to see it as a 
side product.

Partnerships with families about their 
children’s learning

Birth-to-three group

All participants who completed the VCAA evaluation 
survey described a change in their relationships with 
families and an increased awareness of the possibili-
ties within partnerships. Examples included connect-
ing more with parents to describe interactions and 
thinking together about the meaning for the child. 
Participants described supporting families to think 
together about the meaning behind children’s be-
haviours. The use of the draft tool in documentation 
resulted in a clearer picture of children’s learning to 
share with families. One participant described being 
less judgmental of families.

Birth-to-eight group

Seventy seven per cent of participants who completed 
the VCAA evaluation survey believed that the draft 
tool had assisted them to have conversations with 
families about their child’s learning. They stated that 
it helped them to share specific examples of learn-
ing with parents and was easy for parents to follow. 
One participant believed that it created opportunities 
for them to have conversations with parents, based on 
evidence. Another believed that the draft tool gave 
parents a more complete picture of the curriculum 
planning process. Thirty-three per cent believed that 
the draft tool didn’t assist them in having conversa-
tions with parents about their child’s learning, citing 
in this regard practices established prior to starting 
the Project. One participant noted how the draft tool 
had developed staff’s confidence in discussing chil-
dren’s learning with parents – It has given staff more 
confidence in explaining the learning outcomes in a 
professional manner instead of saying ‘He has had a 
good day’.

Planning learning opportunities for  
specific services

Birth-to-three group

All participants who completed the VCAA evaluation 
survey described the draft tool as assisting them in 
planning learning opportunities for specific services. 
Participants defined their own awareness of learning 
opportunities as having expanded as a result of the 
Project, e.g. expanding the experiences offered to 
children and providing experiences that may not have 
been considered without deeper consideration. It was 
noted that more focused documentation expands the 
variety of experiences provided and the connection 
to a number of outcomes to support learning. Par-
ticipants described an increased awareness of the op-
portunities for shared decision making with children. 
Noticing, recognising and responding to the learning 
opportunities within everyday routines was described 
by participants as a new focus within their work with 
young children. 

Birth-to-eight group

Seventy-seven per cent of participants who com-
pleted the VCAA evaluation survey believed that the 
draft tool had assisted them in planning learning op-
portunities in the specific service. Fifteen per cent 
stated it had not assisted them in this way and 8 per 
cent were unsure. Participants defined planning op-
portunities more broadly as future planning to capture 
children’s learning; they shared this learning with 
colleagues and families and included any actions in 
their ongoing planning and reflection. A participant  
from a kindergarten program noted that it gave her a 
new impetus in her work with children. 

My focus was revived and it allowed me to revisit 
experiences with children and to extend them fur-
ther…

Leadership group

Forty-two percent of participants who completed the 
VCAA evaluation survey believed that the draft tool 
had helped them plan learning opportunities in the 
specific service. The remaining 58 per cent did not 
comment. Participants discussed creating links with 
other services – particularly when working in iso-
lated services – working with teams of colleagues to 
build evidence of children’s learning, exploring how 
to convey evidence of children’s learning to families, 
planning transition programs for children and show-
casing evidence of learning to the centre community. 
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Leadership group

Forty-seven per cent of participants who completed 
the VCAA evaluation survey believed that the draft 
tool had helped them have conversations with fami-
lies about their child’s learning. Twenty-one per cent 
did not believe that it had helped them in this way. 
Five per cent could not answer this question, 10 per 
cent did not circle yes or no and 17 per cent didn’t 
circle but commented. Participants who found it help-
ful in this way stated that the draft tool will be useful 
for parent-teacher interviews, collaborative planning 
with families and talking to parents more about chil-
dren’s strengths. 

A participant from a primary school noted a vari-
ety of strategies to use to engage with families.

Information nights – start of year on expectations/ 
housekeeping information for the year. Parent-teach-
er interviews, reports, informal meetings if parents 
wish to catch up. Each child has a portfolio with doc-
umented learning activities. There are opportunities 
for parents to comment in these on future goals for 
their child. Also a holiday page for parents and chil-
dren to contribute to, linking home and school.

Valuing developmental pathways 

When asked to provide any other ways in which the 
draft tool had assisted them, one participant in the 
birth-to-eight group noted that it had helped to val-
ue each child’s developmental pathways and helped 
make children’s learning visible. Another participant 
noted that it had been used in an early intervention 
setting to discuss a child’s progress and learning with 
parents. Another linked the how-to section with strat-
egies in the home with parents. A participant in the 
leadership group noted that it was a useful tool for 
colleagues especially the ‘Why do you think this is 
important?’ section. Participants found it had helped 
them to analyse more effectively. One participant 
specifically mentioned that she found it very useful 
for collecting evidence of a child with learning dif-
ficulties and found it helpful to document this child’s 
progression more clearly. 

Example of evidence 5

Introduction

The following example took place in a Special 
Developmental School setting with three- to 
four-year-old children. The teacher, Marice, had 
used this as an example in a workshop to high-
light the value of drawing on a strengths-based 
framework to communicate children’s learning 
with parents. In this observation Marice notes 
the first time Amelia, who is diagnosed with au-
tism, establishes eye contact with a staff mem-
ber during lunchtime. This observation was sig-
nificant to Marice as it highlighted an important 
moment in Amelia’s learning pathway; from 
not being able to eat a meal with children, to 
being able to sit with children at mealtimes, to 
being able to actively initiate a humorous inter-
action with the staff member at the mealtime. 
It enabled Marice to show parents evidence 
of how Amelia had become a more confident 
learner in a group situation and was able to 
communicate her sense of humour with teach-
ers. This also provided Marice with an oppor-
tunity to highlight to the parents how the key 
strategies that they had developed to positively 
support Amelia to feel comfortable sitting with 
her peers at lunchtime had evolved over time. 

Continued over page
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VCAA Early Years Outcomes Group

A draft tool for capturing a detailed, up-to-date, strengths-based picture of the child/ren recorded by:
 
_________________________________________________________________________________

Child/Children’s Name/s: ____________________________________________________________

Date___________________  Time_______________

Document and record Analyse and interpret Act

Amelia was sitting at the table dur-
ing mealtime. She left the spoon 
in her mouth and made cheeky 
eye contact with a staff member. 
The staff member laughed. Later 
Amelia repeated the activity, made 
a vocalisation to get attention, and 
then laughed.

Context

•	 Amelia is a child diagnosed 
with autism

•	 In the presence of staff or 
other children she would often 
become a passive observer

•	 Setting – sitting at the table 
at mealtime with six other 
children and two staff

•	 At the beginning of the year 
she would not eat in the 
presence of the other children

•	 As time passed she would 
sit with the group for meals 
but passively resisted feeding 
herself although she had the 
physical skills to do so

•	 Amelia has learnt to function 
independently in a group 
situation, i.e. eating a meal 
with others

•	 She has also shown she can 
initiate an interaction with staff 
using humour

•	 She was confident and having 
fun

•	 When a child finds social 
interaction overwhelming to the 
point of passivity it is valuable 
to break down interactions 
into smaller achievable stages. 
For example, on this occasion 
Amelia has responded well 
when a confronting task was 
broken down into socially 
manageable situations. She was 
sensitively challenged with a 
new expectation until she could 
confidently engage in the social 
event of sharing a meal with 
others.

The break down was as follows:
•	 We discovered Amelia would 

eat after all the children left 
the table, so we sat her at a 
separate table away from the 
group

•	 Over a period of time we 
moved her table closer to the 
group

•	 Then Amelia sat with the group 
but would not feed herself

•	 Staff coactively fed her and 
gradually faded the assistance 
to the point where she 
automatically sat with the 
group and ate at mealtimes

•	 Discreetly included humour in 
situations with Amelia to lead 
her beyond a passive response

All names have been changed to protect the anonymity of any children, families or staff featured.
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•	 We don’t always get much acknowledgment from 
supervisors about the importance of what we’re 
doing, so doing the reflection is powerful because 
it lets us see more clearly what we’re actually 
doing. Using the draft tool demonstrates to us 
the importance of our work and makes this more 
visible to others. 

•	 The framework and documentation shows that 
I’m doing intentional teaching. I’m more aware 
of this now and able to share this with other 
educators, more so than previously. 

•	 I know what I’m doing [now] and I know why I’m 
doing it. 

Birth-to-three group

Comments and responses to the draft tool were col-
lected throughout the workshops and the evaluation 
survey distributed to participants after the final work-
shop. 

Workshop 5 provided an opportunity for partici-
pants to reflect on and provide feedback about their 
use of the draft tool. 

Comments from that workshop included: 
•	 It will inform our practice. We want to be more 

intentional in what we do in our work with 
families and children and to see the power of 
what we’re doing. 

Example of e vidence 6

Background commentary from the Maternal and Child Health nurse 

The following observation, recorded by a Maternal and Child Health nurse, developed from her growing inter-
est in incorporating the Learning Outcomes into her daily practice. The use of the MCH Framework with the 
VEYLDF expands her professional role to focus on what young children, and in this case babies, are learning. 
The nurse was well aware that the high rate of use of the Maternal and Child Health service, especially for early 
visits, provided an opportunity for engaging with parents and providing meaningful learning experiences for 
the babies. 

In the example below, a narrative style is used to document the observations and to convey the nurse’s sense 
of wonder and delight in the babies’ responses to being read to. This second experience with the librarian builds 
on the introductory reading session, and it’s clear that the babies are actively engaged in this interaction. 

The ‘actions’ arising from the observations and analysis are wide ranging – they consider the perspective 
and interest of the babies’ parents, and include opportunities for the nurse to share her knowledge of the babies’ 
health and physical development. Primarily, though, the focus is on enhancing and extending the experience 
for the babies. 

Eyes light up

4–12 weeks of age; reading a story in first-time-parents’ group.

Context

The second session of a new-parents group at the Maternal and Child Health Centre. All the parents were sitting 
on chairs in a circle with their babies on their laps. Also present were the children’s librarian and the Maternal 
and Child Health nurse.

Observation (as detailed by the MCH nurse)

The childrens’ librarian visited the new-parents group to introduce the families to the local library and the im-
portance of reading to their children. All the mothers and their babies are sitting around on chairs in a circle. The 
librarian is sitting in the middle of the group, with mothers and babies each side of her. She starts to read a book 
to the babies. As the librarian turns the pages of the book and changes the intonation of her voice (sometimes a 
3D book) the babies ‘light up’.

Their eyes become bigger, their mouths open wide, and some even start to drool as if to say I can’t wait to 
eat you, touch you, feel you and taste you. Their arms and legs move in a very uncoordinated manner, typical 
for their stage of development, and they lean forward – reaching, hungry for more.

Some of the babies are observed to wake from their sleep and become interested in a concentrated effort to 
make sense of what is happening. After the librarian has completed the story the babies relax into their mothers’ 
arms and bodies as if they had run a marathon! ‘That was exhilarating and exhausting! Thank you.’

Continued over page
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Analysis and interpretation

•	 Babies appear innately curious about their surroundings.

•	 Babies are responding to the different voice and fluctuations in the tone of the voice. This reinforces to 
parents that their infants’ hearing is particularly tuned to the sort of high-pitched, sing-song tone they 
instinctively adopt when talking to their young babies. Parents often don’t think they change their tone that 
much. It is an opportunity for parents to witness the reactions of babies in the group other than their own. 
The vocal intonation appeared to be sufficient to wake some babies from their sleep.

•	 The babies cannot see their mothers but this does not appear to matter to the babies at this moment. 
Interestingly they do not look for their mothers’ reassurance during the storytelling. They are so engaged in 
the moment.

•	 They do not even appear to be aware of the babies sitting next to or opposite them.

•	 They become receptive to the calm tone and display enjoyment of the experience by smiling, vocalising 
and becoming more uncoordinated in their body movements. 

•	 This is a positive experience that excites them to crave more.

Action

•	 This visit gives me the opportunity to show parents what this experience means to their children. 

•	 Pointing out how each child is responding and what their child is doing to indicate their interest in the 
activity and then what is happening in their babies’ brains as they are busily connecting up neurons. I will 
draw a picture of what the brain looks like and indicate how with each stimulus the baby receives a new 
connection is made. The parents are fascinated.

•	 This allows the opportunity for an intentional teaching moment.

Further conversation often centres around questions

•	 Did you think that would happen?

•	 I wonder what that felt like for the baby?

•	 What was that like for you?

•	 Does it inspire you to read to your baby?

•	 Do you like to read?

•	 What do you experience or feel when you become engrossed in a book?

•	 Perhaps you could share the experience with your partner, try it again and again, create a moment to share 
with your baby in a wakeful period.

•	 It is interesting to observe the parents whose babies may be in the pram pick them up and hastily invite 
them to join the experience – ‘Quick, don’t miss out on this.’

•	 Babies can be helped to enjoy reading even more when their head is well supported. Some babies find it 
more difficult than others to hold their head up, particularly if they were born prematurely.

•	 Being aware of the baby’s state is also important: if the baby is sleepy, hungry, or in pain, the last thing she 
will feel like is being sociable. If, however, the baby is contented and alert and in a comfortable position, 
she is likely to be keen to interact.
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Adaptation to service settings 

Participants also suggested ways in which further in-
formation could be recorded and stressed the importance 
of the draft tool being adapted for different children’s 
settings and contexts. The following sections outline 
specific feedback at the end of the Project about the use-
fulness of the draft tool. The majority of participants 
found it to be a valuable tool that they adapted and 
used to document and analyse evidence of children’s 
learning and to plan effective interventions to support 
children’s ongoing learning.

The detail that follows was developed by the 
VCAA in consultation with the Project leaders in re-
sponse to evaluation feedback from participants. 

Participants’ recommendations – 
improvements to the draft tool

In the evaluation at the end of the Project, participants 
recommended that a fourth section be added to the 
tool to include critical reflection and review. 

Participants also highlighted ways in which the  
tool could be improved. Recommendations included 
linking evidence clearly to children’s learning, focus-
ing on children’s prior learning in the context section, 
integrating the VEYLDF and describing analysis of 
learning more clearly, providing space to add chil-
dren’s reflections, reviewing the physical layout of 
headings and focusing more clearly on next steps in 
planning. 

The practice of critical reflection and review

Reflective practice helps early childhood profes-
sionals to become increasingly thoughtful about 
their work and to have the courage to explore new 
ideas and approaches. This reflective process sup-
ports examination of all aspects of an experience 
or event.

Reflection occurs at child level and at a service 
level. When undertaken collectively, reflective 
practice is more powerful and more likely to lead 
to change. 

A reflective journal supports professionals to 
think critically, flexibly and creatively about both 
children’s learning and their practices. A reflective 
journal:
•	 is an essential step in deliberation 

•	 supports intentional analysis of both 
professional practice and children’s learning

•	 supports thoughtful and purposeful written 
review and discussion that leads to actions, 
next steps and improvements. 

This builds on the idea that early childhood  
professionals:
•	 see children as capable and resourceful 

learners 

•	 recognise that responsive relationships 
between children and adults support shared 
control of the learning environment and 
experiences 

•	 create environments that are rich in materials 
and in interactions 

•	 use discussions and activities that encourage 
analysis and reasoning 

•	 support children to think, negotiate, problem 
solve, make decisions, challenge existing ideas 
and take risks 

•	 embed concepts and experiences 

•	 place themselves in the play and in the 
learning 

•	 provide time and space for children. 

To support deeper thinking, early childhood 
professionals: 
•	 look for patterns in children learning 

•	 share different viewpoints 

•	 think about what other approaches could be 
used 

•	 place themselves in the play and learning 

•	 provide time and space for children.

Review questions 

Based on discussions with families, children and 
professional colleagues, what do reflective prac-
tice and intentional analysis mean for future 
planning – for children’s learning, program 
planning and professional practice? 
•	 How does this observation relate to the 

VEYLDF?

•	 What changes will I make to my practice? 

•	 How does this observation and reflection assist 
me to think differently about this child / group 
of children?

Use the key ideas of specific, tight, focused  
observations to shape your thinking: 
•	 build up the evidence 

•	 reflect and note what is shifting over time.

Section  7 • Documentation of evidence of children’s learning
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The major challenges:

1.	 Many participants reported having limited 
or inadequate time for reflection and careful 
recording of children’s learning and for 
conversations with colleagues. They cited 
increasing pressures and demands on their time. 
These are issues especially for MCH nurses and 
educators in child care centres and family day 
care. 

2.	 Some participants viewed using the draft tool 
as additional to what they were already doing 
rather than regarding its use as an alternative 
means of documentation. That is not to say that 
the concerns about lack of time were baseless, 
but it did indicate that some professionals were 
required to or believed they should continue 
to use more traditional, established ways of 
documenting even while they were attempting to 
trial the use of the draft tool.

3.	 Linking practice closely to documentation and 
thinking beyond learning activities to a broad 
notion that includes the child’s total experience 
are also challenges.  
Some participants found it difficult to:

– – move beyond the practice of simply recording 
observations to focusing on interpreting and 
analysing them

– – attend to the Practice Principles as well as the 
Learning and Development Outcomes 

– – conceptualise the Outcomes in the VEYLDF 
broadly and inclusively. 

4.	 Much of the evidence of important learning 
in children under three is subtle and easily 
missed. This requires a foundation of both child 
development and the Learning Outcomes to know 
what to look for, to interpret evidence of learning 
and to identify and carry out good practice. There 
is still to some degree a prevailing attitude in 
early learning settings that working with babies 
and toddlers is less complex than working with 
older children. This relates to the point above, 
as it means that sometimes less highly qualified, 
knowledgeable and skilled educators are assigned 
to work with the youngest children. 

Section 8: Challenges and  
opportunities 

The Project highlighted the power of having a 
VEYLDF about children’s learning that applies to a 
range of professionals whose work focuses on young 
children and their families. Common concepts and 
language create greater possibilities for sharing and 
collaborating. The Project highlighted the power 
of the language and concepts in the VEYLDF to 
be used by professionals in their communication 
and collaboration with families. With babies and 
toddlers particularly, there is increased importance in 
ongoing sharing of information and boosting parents’ 
confidence in their child rearing. This occurs while 
supporting families to appreciate their child as an 
amazing learner and to see their critical role in that 
learning. 

The challenges for the early childhood profession-
als in all groups included: 
•	 using a strengths-based approach to make early 

learning and development more visible 

•	 helping other professionals and families to make 
meaning of that learning and development 

•	 using their interpretations of the evidence to 
inform their interactions with children 

•	 supporting the provision of learning experiences 
to optimise children’s learning and development

What follows is a summary of challenges and 
opportunities that are particular to the birth-to-three 
group. 

This is then followed by challenges and opportu-
nities arising from both the leadership and birth-to-
eight groups. 

Challenges and opportunities identified in 
the birth-to-three group 

There are a number of challenges associated with the 
Project, most notably addressing the diversity with-
in the group (including different levels of education 
and confidence as well as work settings, professional 
backgrounds and perspectives). In addition, the chal-
lenges of time constraints for participants and the im-
pact on completion of Project tasks and collection of 
evidence of children’s learning. 
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Section 8 • Challenges and opportunities

sharing ideas and learning about each other’s work 
gave momentum to discussion in all groups. 

The duration of the Project was a contributor to its 
success. This gave time for relationships of trust to 
develop, for everyone to learn from each other and to 
work out appropriate uses of the draft tool. It seems 
unlikely that the Project would have been as success-
ful without this extended timeframe.

The availability of both the EYLF and the 
VEYLDF, and most importantly the fact that they 
are completely complementary and compatible, was 
a clear positive. The main focus in the Project was 
the Learning and Development Outcomes from the 
VEYLDF, which are the same as the EYLF Out-
comes. However, the concepts of belonging, being 
and becoming within the EYLF further informed the 
discussions and the work of the groups. The use of 
both framework documents as a reference and a guide 
strengthened the Project. 

Participants embraced the value of partner-
ships with families readily, along with the idea that a 
focus on evidence of children’s learning is something 
that can be shared with families. However, a barrier 
for some participants was an inability to move from 
seeing their role as educating parents to seeing par-
ents as partners who have many insights and a lot of 
information to share.

Focus on Maternal and Child Health 
(MCH) 

The participation of MCH nurses within the Project 
was invaluable. In part this is because they are the 
most highly qualified professionals in the group. 
Their work is so crucial to ‘capturing’ parents early in 
their child-rearing experience. The VEYLDF and the 
five Outcomes and principles provide strong evidence 
for collaborative connections with other services to 
support children and families. The development of 
stronger links with MCH and other services would 
better support assessment for learning and early iden-
tification of need. The early contact that MCH nurses 
in Victoria have with all families provides specific op-
portunities to reorient the focus on both learning and 
development, with the VEYLDF linked to the Key 
Ages and Stages Framework. 

The experience in this Project indicates that there 
may need to be targeted initiatives to support the 
MCH sector to engage with the VEYLDF. Experience 
also indicates that this would be very worthwhile, and 
would not only benefit that sector but more impor-

Collaboration between early childhood 
professionals 

The challenges provide a number of opportunities, 
and considerable progress has been made in concep-
tualising ways to meet those challenges. The diver-
sity within the group is also one of the Project’s great 
strengths, giving participants opportunities to learn 
more about others’ roles, see links and commonalities 
and share ideas about new ways of working with the 
VEYLDF.

For the facilitators/mentors, working with the 
participants was an active and rewarding learning ex-
perience. The challenges experienced by this group 
remind us that the Outcomes from this Project must 
be relevant and meaningful to varied early childhood 
settings, so addressing the challenges presented by 
the diversity of this group of participants is particu-
larly exciting. 

Critical reflection 

The mentors/leaders, along with the VCAA staff as-
signed to the Project have learned a lot about work-
ing with the VEYLDF in ways that will improve 
professionals’ practice. In addition to the learning 
mentioned above, the value of opportunities to reflect 
critically on practice has become very evident. 

Discussion of examples of children’s learning has 
revealed to the facilitators/mentors, as well as the par-
ticipants, significant commonalities and possibilities 
that exist among different service types and profes-
sional backgrounds. 

The capacity of the group, as individuals and col-
lectively, to document and discuss evidence of learn-
ing and attach meaning to that learning, presents a 
unique opportunity.

Making learning and development more visible 
and meaningful in this earliest period of life is simul-
taneously a challenge and an opportunity.

Commitment of participants within the Project

Enthusiastic and eager participants, keen to learn 
and supported by their workplace to participate in 
the Project, were an essential enabler. In the birth-to-
three group, participants differed in their levels of un-
derstanding of babies’ and toddlers’ learning from the 
beginning and throughout the Project. This presented 
challenges at times but the openness and respect for 
each other compensated for differences.

The ease with which participants established open 
relationships with each other and their interest in 
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Primary school teachers discussed the challenges 
of integrating the VEYLDF into the Victorian Essen-
tial Learning Standards (VELS). Participants work-
ing in schools identified the benefits of using the draft 
tool. They reported that the detail within the Out-
comes had influenced their planning and practice in  
early years classrooms while reporting to the VELS. 

Kindergarten teachers spoke of the challenges 
in engaging staff in collecting evidence of children’s 
learning. 

While these issues can be service-specific they 
also highlighted common workplace challenges 
across services and included:
•	 limited planning time

•	 juggling a range of responsibilities during their 
time with children 

•	 supporting colleagues to document children’s 
achievement of the Learning Outcomes in the 
VEYLDF 

•	 developing smooth transitions for children’s 
learning across sectors.

These commonalities created a sense of connec-
tion between participants around their work in this 
Project and resulted in staff developing close links 
across service types. Several staff in both groups de-
veloped links outside their workshop sessions to sup-
port each other in their work.

tantly the other professionals and services for which 
the VEYLDF was written. Most importantly, children 
and families would benefit from this.

Supported playgroups – and a focus on 
learning

The enthusiasm of the supported playgroup facilita-
tors in the birth-to-three group suggests that further 
work to help them focus on children’s learning and to 
share that focus with families would be very worth-
while and welcomed. 

Challenges and opportunities identified 
across birth-to-eight and leadership 
groups 

The learning identified as useful by participants in 
this section also addressed the challenges they identi-
fied in the pre-program questionnaire. These chal-
lenges were around the implementation of the VEY-
LDF. Over one-third of respondents (36.7 per cent) 
stated that becoming familiar with the VEYLDF was 
challenging, especially using the language and adapt-
ing current practices. 

Participants described the challenges as ‘getting 
my head around’ the VEYLDF, wanting it to become 
second nature or part of their thinking. Some respon-
dents felt challenged by the need to modify current 
formats and practices, and were unsure of how to 
achieve the Outcomes for children. Six participants 
(20 per cent) also spoke about the challenge in sup-
porting colleagues and others outside of the immedi-
ate setting to implement the frameworks in meaning-
ful ways. 

This was a particular issue for the participants 
from the school sector, where the VEYLDF has limit-
ed recognition within their broader school community 
as it is not mandated as part of the reporting process.

Out of school hours and family day care partic-
ipants commented on the challenges of documenting 
children’s learning when you may see children for ten 
minutes each morning or for one hour once a week. 
The industrial issues for early childhood profession-
als working in these services were described as a key 
factor, as the staff do not have paid time away from 
children to record children’s learning. 

Family day care coordinators discussed the 
challenges of supporting a diverse range of staff in 
collecting evidence of children’s achievement of the 
Learning Outcomes.
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families have to learn from professionals. Each has 
unique expertise and knowledge to be shared openly 
and respectfully. 

The critical importance of ongoing professional 
learning 

The Project, particularly the conversations in the 
workshops, reinforced and highlighted for partici-
pants the complexity of their work and a sense of 
themselves as professionals. For some, participation 
strengthened and supported an image of themselves 
as leaders, as they shared their learning with col-
leagues. Several of the participants shared stories of 
how they had been able to use the insights they gained 
through the Project to influence the work of the whole 
service in which they work. 

Holistic view of children’s learning 

Focusing on the Learning Outcomes in the VEYLDF 
has also encouraged professionals to move beyond a 
pure developmental focus, at times aimed at detecting 
deficits, to a more holistic view of children and their 
learning. This view takes account of strengths, inter-
ests, personal style, temperament and family, com-
munity and cultural context. The discussions in the 
workshops and the development and use of the draft 
tool have also helped participants see the limitations 
of some traditional ways of documenting learning – 
for example, checklists – and the advantages of more 
narrative and qualitative assessments for learning. 

Culture of learning linked to 
professionalism

There is a need for advocacy for workplaces to support 
reflective practice and a culture of learning. While it 
was clear that some services operate as a community 
of learners and have a lively culture of critical reflec-
tion, others do not. Leadership is no doubt a big factor 
in this, but working conditions and status and valuing 
of the work of educating children, contributes. The 
expectation of working in partnership with families 
and recognition of the complexity and importance of 
the work must be actively promoted and supported. 

The power of relationships: The way the Project 
was conducted highlighted the critical importance of 
mutually respectful relationships as a basis for pro-
fessional learning. Relationships strengthened as the 
Project progressed and increasingly participants cited 
opportunities to talk with each other and share ideas 
as the most valuable component of the Project. It did 

Section 9: Implications for 
further work

Introduction 

In this section the opportunities and strengths of the 
Project from the perspectives of both participants and 
Project leaders is described. 

Qualifications and children’s development

Some professionals will need assistance to appreci-
ate the place of developmental perspectives in inter-
preting the Outcomes. Some believe that embracing 
the VEYLDF Outcomes means disregarding what 
they know about developmental perspectives. Efforts 
need to be made to see that developmental areas or 
domains are embedded in the Learning Outcomes and 
that they are still important. The challenge is to sup-
port professionals to move away from a solely devel-
opmental focus and to incorporate this focus into the 
perspectives on learning afforded by the Outcomes. 
What this highlights is that the quality and level of 
qualifications, especially for people working in early 
learning settings with babies and toddlers, is a barrier. 
This results in educators knowing little about learn-
ing and development in children under three years, 
not seeing evidence or missing out on appreciating its 
importance. 

Qualifications and the limits that this can place on 
participants’ experience and expertise are noted as 
a key national reform issue within early childhood. 
There is an identified need for particular attention to 
children under three years: what they are learning, the 
evidence of that learning and practice change to sup-
port the learning. 

Partnership with families

The potential of using evidence of children’s learning 
as a vehicle for partnerships with parents is obvious 
from this Project and is worth more detailed explora-
tion – that is, working in collaboration with parents to 
build a rich and detailed picture of each child.

Participants noted that discussions in the Project 
assisted them to move away from an ‘expert model’ 
to a way of working that involves collaboration with 
families. Discussions centred around the notion that 
professionals have as much to learn from families as 

Section 8 • Challenges and opportunities



Report on the Outcomes Project • Shining a light on children’s learning

48

Strengths of the Project

A key strength of the Project has been the mix of 
work settings and professional backgrounds that add 
richness to the workshops, discussions and to the 
Outcomes Project as a whole. There are major dif-
ferences among the work settings in the frequency of 
contact with children and families, ranging from daily 
(in long day care services and primary schools), to 
regular weekly timetabled sessions (kindergarten and 
some child care centres), to weekly (in playgroups), 
to less frequent contact (Maternal and Child Health 
services, family day care field officers, early child-
hood intervention professionals and out of school 
hours care coordinators). 

Participants described a new focus and changing 
relationships in their work with colleagues in their 
workplaces. Some participants reported taking on a 
mentoring role with colleagues to assist in areas of 
pedagogy, documentation and assessment. They have 
assessed what being, belonging and becoming means 
to colleagues, have more detailed discussions about 
the VEYLDF and the Early Years Learning Frame-
work for Australia. 

Participants discussed the creation of links with 
other services, particularly those working in home- 
based services or stand-alone services. 

Participants described the increased power in 
working with teams of colleagues to build evidence 
of children’s learning, exploring how to convey  
evidence of children’s learning to families, planning 
transition programs for children and showcasing  
evidence of learning to the centre community.

The value of the investment of time in this Proj-
ect has had a significant impact on individual par-
ticipants. It is clear also that meaningful and lasting 
change that is built around reflective practice and 
anchored in collaborative relationships takes time. It 
takes time to begin to feel confident in experimenting 
with different ideas, and it takes time to build up con-
fidence to discuss findings with colleagues and with 
Project leaders. This is particularly a feature of early 
childhood services birth to five. It will be a feature to 
note within the national quality framework and the 
model of continuous improvement.

not appear that the diversity of type and level of quali-
fications, or the different roles and service types, in-
terfered with eagerness to share and learn from each 
other. 

Interest in learning about the work of other 
professionals: Related to the above, participants 
seemed eager to learn more about the work of other 
participants, both those who worked in the same type 
of service and those who worked in service types they 
were not familiar with. It appeared that their knowl-
edge of each other’s work was very limited at the be-
ginning of the Project. 

Resistance to writing: Participants contributed 
willingly and enthusiastically to discussions and made 
many promises to send in records of uses of the draft 
tool, but there seemed to be a reluctance on the part of 
many participants to commit to experimentation with 
writing ideas down and reflections about children’s 
learning. Even though the facilitators worked hard 
to establish a non-threatening collegial relationship, 
perhaps this reluctance had something to do with fear 
of ‘getting it wrong’ or not doing what was expected. 
While this resistance to providing evidence was ex-
plicitly described within the birth-to-three group, it 
was evident across all groups. 

The VCAA and Project leaders set up active men-
toring periods within workshops to discuss and prog-
ress draft evidence. Most participants produced what 
was expected of them, but it took a lot of encourage-
ment for this to happen. 

Structure and duration of Project: Having the 
Project extend over several months provided several 
important opportunities for participants to:
•	 build relationships between participants and 

between facilitators and participants

•	 clarify and revise expectations and, given the 
pilot nature of the Project, identify effective ways 
to proceed

•	 make the shifts required by the Project (for 
example, focusing on learning, going beyond 
the obvious, looking for learning and learning 
opportunities in everyday experiences, trying out 
the draft tool)

•	 develop confidence to trial approaches in services 
and provide advice back to Project leaders and 
participants.

As the Project progressed, the level of discussion 
and debate increased within and across the workshops. 
The majority of participants described an increase in 
confidence linked to practice, and understanding and 
knowledge of the Outcomes. 
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The Assessment for Learning and 
Development Project (ALD Project)  
in 2012

In 2012 the ALD Project will build on emerging evi-
dence from the pilot Outcomes Project 2010–2011 to 
further inform implementation of the VEYLDF with-
in early years networks and learning communities. 

The ALD Project will have a central focus on as-
sessment for learning and development in a curricu-
lum planning cycle. Assessment for learning and de-
velopment in this Project is defined as a process of 
observing, recording and documenting what children 
do, say, make, write or draw in order to plan effec-
tively for children’s current and future learning.

The focus for participants in the ALD Project is to:
•	 use the five outcomes as outlined in the VEYLDF 

as key reference points to identify children’s 
progress

•	 apply a diverse range of methods and tools to 
document and analyse multiple and systematic 
examples of evidence of children’s capabilities 
and milestones 

•	 apply this information as part of a curriculum- 
planning cycle to advance children’s learning 

•	 implement collaborative approaches to 
assessment learning with children, with families 
and with other early childhood professionals. 

Communication with the early years 
sector

The VCAA and Project leaders have finalised evi-
dence collection from the Project. The strategies for 
communication to the sector were designed in consul-
tation with the participants directly within workshops 
and by drawing on data from the VCAA evaluation 
survey. 

A key communication method will be created 
through the Early Years Exchange (EYE), a new 
online resource developed in 2010 to assist early 
childhood practitioners in getting started with the  
VEYLDF. The EYE is used by a wide range of early 
childhood professionals. It is intended to use the EYE 
to develop a series of video clips and snapshots of 
learning from the Project to illustrate the evidence 
collection in the Outcomes. 

Other communication initiatives for dissemination 
of the evidence include: 
•	 social media options to encourage further 

discussion of ideas and evidence of children’s 
learning

•	 ongoing opportunities for Outcomes Project 
participants within regions to support each other 
and to provide leadership to colleagues 

•	 joint presentations with Outcomes Project 
participants at network meetings and conferences 
from July 2011. 

Section 8 • Challenges and opportunities
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Appendix 1: Overview of workshop delivery – birth-to-three group 

Workshop 1: Introduction to the Project and its intended methodology 
A major goal of this workshop was to lay the foundations for relationships of respect, trust and support that under-
pin genuine collaboration. The diversity of the group (including professional status differences) meant that getting to 
know participants individually and gaining trust were important goals explicitly identified for this workshop and they 
remained a feature of all workshops. The facilitators modelled this approach in their interactions with each other and 
with participants. 

Participants reflected on the challenges and rewards of working with families and considered the outcomes they 
desired in their work with families – including outcomes specifically for young children. This emphasis on collaborat-
ing with families to support children’s learning, and the potential of looking for and recording evidence of children’s 
learning to support this collaboration was a feature of the entire Project with this group. 

A brief PowerPoint presentation on practitioner-based inquiry/action research was discussed and participants work-
shopped possible action-research topics for individual projects. 

Workshop 2 
Workshop 2 stressed the importance of individual participant contributions and those of the group as a whole to the Proj-
ect. The facilitators re-emphasised the centrality to this Project of collaborative partnerships with families and provided 
opportunities for relationship building in the group. 

The aims of the workshop were to:
•	 present information about various ways of documenting children’s learning and assessment and to canvass ways 

participants do this currently 

•	 highlight the distinction between documenting and assessing and the essential nature of analysis and interpretation 
of documentation in order to make meaning of it 

•	 build familiarity with the Learning and Development Outcomes and Practice Principles in the VEYLDF 

•	 help participants focus their initial observations and reflections on their individual projects on these Outcomes. 

As an initial prompt, participants were asked how they currently document children’s learning and development. 
This discussion was used to highlight the difference between documentation and assessment and to consider the advan-
tages and disadvantages of using highly structured assessment tools. 

It was emphasised that tools developed as a result of this Project need to support not just documentation but also 
analysis and interpretation.

It was noted that there is no one ‘best’ or ‘right’ way to document children’s learning and development. Most ex-
perienced professionals use a variety of methods/tools of documentation. Some of these need more interpretation than 
others. 

The responses to these points were used to reflect on key questions related to why we document; what we document; 
the need to contextualise documentation to make it meaningful; the crucial role of analysis and interpretation; and the 
importance of linking documentation and assessment to practice. 

Workshop 3: Introduction to the draft tool to support evidence collection
A facilitated discussion about documentation to consider what is worth recording and reflecting on, with a key point 
that moving beyond simply focusing on developmental milestones and/or areas of concern or deficits is necessary and 
highlighted in the VEYLDF. 

Children’s strengths, interests, personal styles and temperament are important to document. As part of thinking  
specifically about the draft tool, using assessment to inform plans and actions was discussed, with the point made that 
actions are not limited to planned learning activities, but are much broader and might include conversations, interac-
tions, modifications to the environment and discussions with families and/or colleagues. 

Discussion about the analysis and interpretation component of the draft tool led to questions about meaning from the 
child’s perspective, the links to Practice Principles, and the importance of considering the context of a child’s behaviour, 
with context understood to include the child’s family and culture. 

Appendices
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Appendices • 

The prompt sheet accompanying the draft tool elicited discussion, with the general point made that the questions and 
points in the prompt sheet are crucial to making meaning from what is documented. 

Following an extended discussion of the draft tool, participants were encouraged to discuss with each other how they 
anticipated incorporating the draft tool into their projects. This discussion was valuable both for the exchange of ideas 
and feedback provided among participants and also for the continuing development of genuine partnership relationships 
as identified in Workshop 1. 

Workshop 4
Workshop 4 was held in March 2010 after a three-month interval. It was regarded as a watershed in the Project.  
Expected samples of use of the draft tool had not been forthcoming, so it was imperative to ensure that participants were 
clear about expectations and felt supported in their work. 

In the workshop, significant time was allocated for a review of the Project, questions and concerns and revisiting 
content from Workshop 3. As always, developing relationships was an explicit goal for the workshop. 

The aims of Workshop 4 were to: 
•	 clarify the challenges, enablers and barriers experienced by the participants

•	 identify ways to support the participants more effectively. 

Both these aims are important for the success of the Project. They provide valuable information for the wider 
practice-based application of the Project – specifically the use of documentation tools. 

A third aim for this workshop was to build participants’ confidence in employing an inquiry-based, action research 
approach to recording and interpreting observations of children’s learning and using these records to inform their practice. 

To achieve these aims, the workshop was divided into three parts, each addressing one of the aims. 
The first part focused on the challenges experienced by the participants, who were invited to share their experiences 

with the facilitators and the whole group. At this stage in the Project, disappointingly few observations had been col-
lected and many of the individual projects appeared to have stalled. Accounting for this was imperative for the success 
of the Project. 

Demonstrating the genuineness of the facilitators’ desire (and need) to understand the reasons for the poor response, 
the participants were directly asked how the facilitators could support them more effectively. Information provided by 
the participants has informed the ‘Barriers and enablers’ section of this report. 

As these are detailed in that section, the barriers and enablers are not repeated here, except to note two general points 
that emerged in this discussion as crucial to documenting evidence of children’s learning: 
1.	 the focus is on what children are learning, not just what they are doing

2.	 the complexity is in deciding what is worth recording (and analysing), when sometimes the significance of the 
behaviour is not immediately apparent. 

In the second part of Workshop 4, participants were provided with a vignette observational record of a child’s learn-
ing. This vignette provided a focus for the group to discuss the development and extension of meaningful documentation 
that includes analysis/interpretation that informs practice. This technique was considered to be particularly valuable in 
providing a concrete model of the processes involved in assessment, and the participants’ feedback was highly positive. 

The third part of the workshop consisted of one-on-one mentoring discussions with each participant. The discus-
sion was structured around a prepared script through which the facilitator in her mentor role worked through examples 
of children’s learning participants brought to the workshop. While participants waited for their turn with their mentor, 
they were encouraged to compare notes and provide each other with feedback in the informal context of a small group 
of unsupervised peers. 

Workshop 5
Workshop 5 focused on encouraging participants to document more examples of evidence of children’s learning. Par-
ticipants were provided with opportunities to mentor each other, and the facilitators supported participants to refine their 
documentation. 

The critical aims of the workshop were to: 
•	 consolidate the progress made in Workshop 4, including continuing to build mentor-participant and participant-

participant partnerships

•	 clarify the variety of possible responses to the ‘analysis/interpretation’ section of the draft tool

•	 ensure participants understand the range of possible, meaningful ‘actions’ that can be recorded in the draft tool.
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To these ends, three strategies were used. 
1.	 Group reflection and discussion on the draft tool and, in particular, the use of the Learning and Development 

Outcomes in interpreting/analysing observations. An additional focus of reflection and discussion was actions 
and implications for practice and planning as follow-on from assessment, with a focus on the broad range of 
actions that can be considered. This was initially a revision of previous workshop content, but the discussion was 
subsequently extended.

2.	 The use of vignettes as a basis for discussion with the group about the possible uses of the draft tool. The use of 
vignettes, introduced in Workshop 4, was particularly useful to the group as it provided a concrete example of the 
use of an observational record, its analysis/interpretation (focused on meaning and learning for the child), followed 
by actions. 

3.	 The individual mentoring sessions employed in Workshop 5 had also been successfully used in Workshop 4. As 
in the earlier workshop, participants and mentors regarded this exercise as productive and enjoyable. Participants 
waiting for their individual sessions were again encouraged to talk with each other, compare notes and provide 
each other with feedback. The evident enthusiasm with which participants interacted confirmed that this was a 
valuable and valued experience

Workshop 6
Workshop 6 was the final workshop; a retrospective overview of the workshops was presented to remind participants 
of the original (and sustained) focus and the aims for the Project. This review of the workshops was used also to reflect 
on the success of the work of the group in achieving the goals and to invite feedback from participants about their own 
experience and perceptions of the value of their participation in the Project. 
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Appendix 2: Overview of workshop delivery – leadership group and birth-to-eight group

The Outcomes Project aimed to support participants to: 
•	 observe, document and analyse examples of evidence that describes what children are doing and explore how this 

information can be applied as part of a curriculum-cycle process to advance children’s learning.

•	 use evidence of children’s learning to consider how children achieve aspects of the outcomes and examine and 
describe the pathways that a child or groups of children may take when demonstrating knowledge, understanding 
and competence.

Several processes and strategies were integrated into the workshops to support this learning, including: 
•	 introducing a draft tool for capturing a detailed, up-to-date, strengths-based picture of children

•	 providing targeted feedback to participants on their documentation and analysis of how individual children are 
demonstrating learning in small-group and individual conferences in workshops 

•	 developing a reflection audit that asked participants in groups of three to reflect on their experiences of using the 
draft tool for capturing a detailed, up-to-date, strengths-based picture of children

•	 providing video vignettes to support discussion of individual children’s pathways into a specific learning 
experience and to assist participants to practise observing and analysing children’s interactions 

•	 offering definitions and indicators of Learning Outcomes

•	 providing readings that offered a range of perspectives and theories for analysing evidence of children’s learning.

These processes assisted the Project leaders to see first-hand the struggles that participants faced in documenting and 
analysing children’s learning. Many participants, for example, tended to write the observation in the analysis section of 
the draft tool rather than identifying what children had learnt. Information described what children were ‘doing’ rather 
than what they were ‘learning’. They were struggling to see that analysis involved highlighting what the children had 
learned. 

These participants were able to talk about what learning children had demonstrated when asked but were not in the 
habit of putting it in writing as part of the curriculum cycle process. A variety of strategies assisted Project leaders to 
support participants to refine their skills in analysis across several workshops. In the evidence collected it was clear 
that participants had adapted the VEYLDF in ways that suited their documentation of children’s learning within their 
contexts. 

Through their evidence, participants had noted new ways of expressing what learning looked like for individual 
children in their settings, provided clear links between children’s learning to a number of Outcomes, explored ways of 
summarising and/or integrating children’s prior learning journeys into the format and placed a stronger emphasis on 
highlighting what children had learned in their analysis sections. 

Workshops 1 and 2 
In workshops 1 and 2 it was evident that the inclusion of participants from a wide range of services added a richness 
and depth to discussions. A particular focus was the different challenges that exist for early years professionals in docu-
menting children’s achievement of the learning outcomes in the VEYLDF in different settings. These discussions raised 
awareness among the participants of the diverse challenges that exist for early years professionals in achieving the best 
possible outcomes for children. 

Workshops 3–6 
Participants continued to reflect on the value of engaging in professional development with colleagues working in a 
diverse range of services in the early childhood/years sector in Workshops 3–6. In these sessions they noted they had 
learned a great deal about the different challenges that existed for professionals across service settings in relation to the 
implementation of the VEYLDF. In addition they stressed the importance of creating safe contexts in which to discuss 
issues without feeling judged by others. They believed that this had been achieved in this Project. 

The desire to continue this network was specifically noted by one respondent when all participants were asked in 
the VCAA evaluation survey whether they would like to take part in a follow-up survey or be connected to any regional 
follow-up networks: ‘Being part of a network would be useful to help maintain relationships and manage the various 
changes that will occur in the early childhood field in the near future.’
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Appendix 3: Ethics process 

Ethics process for the Outcomes Project 

The Outcomes Project 2010–2011 was registered with the DEECD Research Branch for both research in schools and 
in early childhood settings. The VCAA provided copies of Plain Language Statements to all services taking part in the 
Project. Information for parents about the Project was provided to all services. All participants and services completed 
consent forms agreeing to be involved in the inquiry Project. All participants and services used the VCAA/DEECD per-
mission forms for Parent/ Guardian Recording Authorisation and for Adult Recording Authorisation for the Victorian 
Early Years Learning and Development Framework Project (jointly referred to as the Project).

Ethics processes for University of Melbourne

This Project received clearance through a rigorous ethics process at the University of Melbourne and has been approved 
by the relevant ethics committees at the university and the research branch at the DEECD. This process ensured that 
participants in the birth-to-eight and leadership groups were informed about how their work was used and confidential-
ity was ensured at all stages of the Project, and that data was handled, processed and stored appropriately.

It was necessary to clear the methodology with the University of Melbourne Human Ethics Advisory Group. Due 
to the tight timelines between the tender being accepted and the participants’ starting date, the Project was split into 
two separate ethics applications. The work with educators, including workshops, pre- and post-program measures and 
mentoring support were deemed minimal risk and as such fast-tracked to enable the Project to begin on time. 

Approval was gained for this section of the Project on 27 May 2010 by the Melbourne Graduate School of Education 
Human Ethics Advisory Group (HEAG) and on 11 June 2010 by the DEECD. Once this clearance was received partici-
pants were provided with a Plain Language Statement (PLS) and asked to sign a consent form if they agreed to be in-
volved in the research component of the projects. Participation in the research was voluntary and would not affect one’s 
ability to attend the workshops or receive mentoring support. All participants consented to being part of the research.

The second of the two applications pertained to the evidence of children’s learning that would be collected as part of 
this Project. This required children and families to understand and consent to information about them and their children 
being shared as part of the research. Approvals for this component of the research were gained on 22 September 2010 
from the University of Melbourne Human Research Ethics Committee and on 26 October 2010 from DEECD. Consent 
was then sought from children’s caregivers for evidence of children’s learning to be provided to the research team and 
the VCAA. Educator participants in the program approached families with PLSs and consent forms developed and ap-
proved by the research team, and were responsible for returning the consent forms to the researchers. Where consent 
was not given by families or children, data was not collected.

The ethics process ensured that all members of the research team were briefed about and bound to their ethical re-
sponsibilities. This included maintaining confidentiality and the anonymity of participants, knowing when and how to 
offer support, and data coding and secure storage. The ethics processes also ensured that participants, and the children 
and families involved, were represented respectfully and authentically in this research.
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Appendix 4: Online pre-test questionnaire for all groups

1.	 Please fill in all the fields below:

– – Current position in workplace

– – Service type

– – Geographic area (urban or rural)

– – Years at current service

– – Years in early childhood profession

– – Qualifications

2.	 Gender

– – Female

– – Male

3.	 To what extent is your work currently informed by the Victorian Early Years Learning and Development 
Framework (the VEYLDF)?

– – Not at all

– – A little

– – Moderate

– – Quite a lot

– – Informs all aspects of my work

4.	 How high a priority has the VEYLDF been in your service?

– – Not at all

– – Low

– – Moderate

– – Quite high

– – Highest priority

5.	 As a professional, what do you see as the main benefits of the VEYLDF?

6.	 What value does the VEYLDF have for you as a professional?

7.	 Briefly describe a situation when you have used the VEYLDF?

8.	 Have you experienced any challenges in using the VEYLDF? If so, please describe.

9.	 How confident are you about your understanding of the Practice Principles for Learning and Development  
and the Outcomes?

– – Family-centred practice

– – Partnerships with professionals

– – High expectations for every child

– – Equity and diversity

– – Respectful relationships and responsive engagement

– – Integrated teaching and learning approaches

– – Assessment for learning and development 

– – Reflective practice

How confident are you about your understanding the Early Years Learning and Development Outcomes? 
– – Outcome 1 – Children have a strong sense of identity

– – Outcome 2 – Children are connected with and contribute to their world

– – Outcome 3 – Children have a strong sense of wellbeing

– – Outcome 4 – Children are confident and involved learners
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– – Outcome 5 – Children are effective communicators

– – Categories: 	 No confidence 
			   Low confidence 
			   Good confidence 
			   High confidence

10.	How confident are you that you have the knowledge and skills to use the eight Practice Principles for Learning?

– – Family-centred practice

– – Partnerships with professionals

– – High expectations for every child

– – Equity and diversity

– – Respectful relationships and responsive engagement

– – Integrated teaching and learning approaches

– – Assessment for learning and development 

– – Reflective practice

– – Categories: 	 No confidence 
			   Low confidence 
			   Good confidence 
			   High confidence

11.	Give a brief example of how you have used one or more Practice Principles for Learning and Development.

12.	What additional knowledge and skills would help you use the Practice Principles for Learning and Development?

13.	How confident are you that you have the knowledge and skills to support the children’s learning and development 
as outlined in the Early Years Learning and Development Outcomes?

– – Outcome 1 – Children have a strong sense of identity

– – Outcome 2 – Children are connected with and contribute to their world

– – Outcome 3 – Children have a strong sense of wellbeing

– – Outcome 4 – Children are confident and involved learners

– – Outcome 5 – Children are effective communicators

– – Categories: 	 No confidence 
			   Low confidence 
			   Good confidence 
			   High confidence

14.	Provide an example of how you have supported children’s learning and development in an area identified in the 
Learning and Development Outcomes.

15.	What additional knowledge and skills would help you support children’s learning and development in one or more 
areas identified in the Learning and Development Outcomes?

16.	How confident are you that you have the knowledge and skills to assess children’s learning and development in 
relation to the Learning and Development Outcomes?

– – Outcome 1 – Children have a strong sense of identity

– – Outcome 2 – Children are connected with and contribute to their world

– – Outcome 3 – Children have a strong sense of wellbeing

– – Outcome 4 – Children are confident and involved learners

– – Outcome 5 – Children are effective communicators

– – Categories: 	 No confidence 
			   Low confidence 
			   Good confidence 
			   High confidence 
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17.	Give an example of how you have assessed children’s learning and development in the areas identified in the 
Learning and Development Outcomes.

18.	What additional knowledge and skills would help you assess children’s learning and development in one or more 
areas identified in the Learning and Development Outcomes?

19.	Briefly describe the ways you work in partnerships/collaborate with families. Give some examples of this.

20.	How confident are you that you have the knowledge and skills to work in partnerships/collaborate with families?

– – Categories: 	 No confidence 
			   Low confidence 
			   Good confidence 
			   High confidence

21.	What additional knowledge and skills would help you to work in partnerships/collaborate with families?

22.	What particular topics in the VEYLDF interest you the most?

23.	What knowledge and skills do you hope to gain by participating in the Victorian Early Years Learning and 
Development Framework Outcomes Project?

24.	Are there any other comments you would like to make?
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Appendix 5: Evaluation survey for all groups

Victorian Early Years Learning and Development Framework Outcomes Project 2010–2011

Evaluation survey – April 2011

Background information 

The Outcomes Project 2010–2011 is a key implementation activity using an inquiry-based model of professional  
learning to:
•	 consider what children are demonstrating in the five Learning and Development Outcomes from birth-to-eight years

•	 examine and analyse in depth the learning and development outcomes

•	 use a range of resources to support documentation and analysis of children’s learning.

Purpose of the evaluation survey

The purpose of this survey is to seek your feedback on the Outcomes Project 2010–2011:
•	 what worked best to support your learning

•	 workshop changes you would recommend

•	 ongoing connections you would like to support your work with children and families.

Your feedback will provide the Early Years Unit with the information we need to:
•	 refine this professional learning model for new Project participants in 2012

•	 publicise the findings from the Outcomes Project 2010–2011

•	 highlight the challenges and opportunities explored in documentation and analysis of children’s learning in the five 
Outcomes

•	 support communities of practice to further implement the Victorian Framework.
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1. Name: (Optional)

2. Indicate your service type:

Family day care Funded kindergarten program

Long day care Playgroup 

Out of school hours care Early intervention

School Maternal and Child Health 

3. Indicate the Outcomes Group you participated in:

Birth-to-three Birth-to-eight Leadership 

4. Indicate which Outcomes Group workshops you attended:

1 2 3 4 5 6

5. How useful did you find the Outcomes Project overall? Please circle and explain your response.

1 Not useful at all 2 Rather useful 3 Useful 4 Quite useful 5 Very useful 

Comments:

6. (a) As a result of participating in the Outcomes Project, has your practice changed?  Yes / No

 If so, how? What has contributed to this change? 
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(b) How has your involvement in the Outcomes Project influenced your work with children, families, colleagues, 
and/or community? 

Children 

Families 
 

Community 

Colleagues 

7. (a) Has the draft tool helped you:

•	 Make early learning and development more visible?

Please describe:

•	 Document evidence to support ongoing planning for children’s learning?

Please describe:
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•	 Analyse evidence of children’s learning? 

Please describe: 

•	 In your interactions with children? 

Please describe: 

•	 Plan learning opportunities for your specific service type(s)?

Please describe: 

•	 Have conversations with families about their children’s learning?

Please describe: 

•	 Other

Please describe: 

7 (b) Would you recommend any changes to the draft tool? Yes / No  

If yes, what changes would you suggest and why?
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8. To support you in collecting evidence of children’s learning, rate the following workshop approaches 
that were most useful. (Rate 1 to 6 with 6 being most useful)

Focus on the inquiry question (in Workshops 1 & 2) Mentor support between workshops

Focus on mentoring within Workshops 4 & 5 Partnerships with Project leaders 

Collaborative learning with colleagues Background reading for workshops

Comments:

Communities of practice

9. How and what would support you to continue to develop your pedagogical practices and maintain and 
extend relationships with colleagues? 

Please explain:

Invitation to participate 

10. Would you like to take part in a VCAA follow-up survey in 3 months and be connected to any regional 
follow-up meetings and networks?  Yes/No 

Please comment:

 
Thank you for taking the time to complete this evaluation survey
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