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National Curriculum and Assessment
Discussion around national consistency in
curriculum and assessment continues to grow.
There are a number of documents available which
provide some solid background about the issues
and directions than simply relying on media
commentary, much of which is partisan and less than
fully informed. I would advise all school curriculum
leaders to familiarise themselves with the report
of the Council of the Australian Federation — The
Future of Schooling in Australia, available at www.
dpc.vic.gov.au

This report includes a twelve-point action
plan, the first of which represents the thinking
of the states and territories about how to proceed
collaboratively to produce a desired level of national
curriculum consistency. The principles outlined
here formed the basis of the recent decision of the
Ministerial Council on Education, Employment,
Training and Youth Affairs (MCEETYA) to develop
content and achievement standards in English,
Mathematics and Science for the end of secondary
schooling and key junctures during schooling.

Allied with the continued work in developing
national testing for Years 3, 5, 7 and 9 in literacy and
numeracy, this constitutes a major renewed effort
in the area of national consistency. Both the major
political parties at the Commonwealth level endorse
this direction although they differ in their emphasis
and procedures. There are at present many more

|| Curriculum Coordinator || PD Coordinator || AIM Coordinator | | P-10 Teachers

questions than answers. The next 12 to 18 months
will be a time of major activity with implications
for all key groups in education. The VCAA will
be consulting our key stakeholders on what their
priorities are as the national proposals unfold. We
are keen to ensure that much of what has been
learnt over the last three years in the development
and implementation of the VELS, the continuing
development of VCAL and review of VCE studies
incorporated into the national debates.

An informed community is best placed to
participate effectively. We will continue working
with our schools and their communities to provide
advice based on the evidence of what is working
well and where the greatest opportunities lie for
real improvement in student learning to result from
greater national consistency. Our key goal must be
that greater national consistency leads to improved
student learning.

Retirement of Professor Pargetter from VCAA
Board

Professor Robert Pargetter completed his second
term as a VCAA Board member at its recent May
meeting. Following two terms as a member of the
predecessor Victorian Board of Studies, Professor
Pargetter is retiring as a Board member. Over this
period of service of more than a decade, Robert has
been a source of much sound advice to the various
Boards upon which he has served. He has been an

active contributor at Board and Committee levels as
continued: PAGE 16
|
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VICTORIAN ESSENTIAL LEARNING STANDARDS

Sustainability perspectives in the VELS

One of the explicit aims of the

Victorian Essential Learning Standards

(VELS) is to support students in
developing a set of knowledge, skills
and behaviours that will prepare them
to create a future which is sustainable,
by developing an understanding of the
interaction between social, economic
and environmental systems and how
to manage them.! How is this aim
translated into a curriculum? Where,
specifically, does education for
sustainability appear in the VELS?
Education for sustainable
development is often equated with
environmental education. The
distinction is eloquently made in
UNESCO?’s ‘Draft International
Implementation Scheme’ for the
Decade of Education for Sustainable
Development 2005-2015:

... (Environmental education) is a
well-established discipline which
focuses on humankind’s relationship
with the natural environment and
on ways to conserve and preserve it
and properly steward its resources.
Sustainable development therefore
encompasses environmental
education, setting it in the broader
context of socio-cultural factors and
the socio-political issues of equity,
poverty, democracy and quality of
life. The development perspective

— that of social change and evolving
circumstances — is also central

to any treatment of sustainable
development. The set of learning
goals of sustainable development
are thus wide-ranging. Sustainable
development must be integrated into
other disciplines and cannot, because
of its scope, be taught as a discreet

(sic) subject.?
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Sustainability education includes ecological, economic and social perspectives.

Concepts and principles which may be considered in school sustainability
programs have been listed in the table below.

General sustainability concepts and principles

e Basic human needs
e Decision making
e FEthics

e (Quality of life
e Spirituality
e Stewardship

e Sustainable development

¢ Indigenous knowledge and perspectives
e Needs and rights of future generations
e Precautionary principle

Ecological sustainability

Economic sustainability

Social sustainability

e Biodiversity

e Habitat

e Carrying capacity

e (Conservation

e Ecological footprint

e Ecology

e Ecospace

e Ecosystems

e |Interspecies equity

e Natural cycles and
systems

e (Cost-benefit analysis

e Economic development

e Eco-efficiency

e Life-cycle analysis

e Natural capital

e Natural resource
accounting

e Steady-state economy

e Sustainable consumption

e  Sustainable production

e Triple bottom line

e (itizenship

e (Conflict resolution

e Cultural diversity

e Cultural heritage

e Democracy

e Health

e Human rights

e |Intergenerational equity
e Participation

e Peace
e Power
e Respect

e Risk management
e Social justice
e Tolerance

Table adapted from ‘Educating for a Sustainable Future’, 2005°

The VELS support UNESCO’s approach to education for sustainable
development. The sustainability perspective is embedded within the three core
strands of the VELS and incorporated into specific standards in many of the
domains. While it is possible for individual teachers to include sustainability

education in their programs, an approach that involves all teachers in planning

school sustainability programs, including the consideration of co-curricular

programs, would be preferable. Such an approach is supported by The National

Environmental Education Statement (NEES) which provides a framework for

including community groups in sustainability education within schools. ‘Effective
environmental education for sustainability is not just a curriculum issue; it requires
the involvement of the whole school.*

Interweaving of VELS strands and domains presents opportunities for schools
and teachers to evaluate their existing learning programs and to consider how skills
in each of the domains may be best addressed through a whole school planning
approach. Deeper learning can be achieved through collaborative curriculum
planning; for example, the concept of ‘ecofootprint’ may be traditionally taught
within a Science/Geography program, where students may calculate their own
footprint, compare it with other students/schools/countries and make resolutions
about reducing their own footprint.
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Energy as an example of teaching
across domains

In a whole school approach, a
particular aspect of the ‘ecofootprint’,
such as energy, may be investigated
further. Relationships between
teaching the concept of energy and
VELS domains are identified below:

e energy audits could be taken for
the class/school over designated
periods (Economics, Mathematics,
Science)

e patterns investigated (Thinking
Processes)

e problems identified (Interpersonal
Development, Thinking Processes)

» different action plans developed
and implemented by groups of
students (may be peer groups
or cross-age groups) to focus on
solving identified problems (Civics
and Citizenship, Communication,
Interpersonal Development)

e evaluation of work (both plan itself
and operation of the problem-
solving team), (Interpersonal
Development, Personal Learning,
Thinking Processes)

e appropriate communication of
outcomes (Communication)

e extended community involvement
(home/local industry/comparison
with other schools, both local
and international through
electronic collaboration) (Civics
and Citizenship, Information and
Communications Technology)

e planning for future outcomes
(Thinking Processes).

Further activities to extend the
teaching and learning of energy may
extend to:

e student groups seeking funding/
raising funds for installing
energy-efficient devices at school/
supporting energy efficiency/
access for communities in need
(Communication, Civics and
Citizenship)

e writing articles for school
newsletters and local newspapers
(Communication, English)

o forming student leadership teams/
clubs (may include students/
teachers/parents/community energy
experts) to continue monitoring
energy usage and to take further
action at school/home/community
(Interpersonal Development)

e establishing democratic processes
to vote on measures which the
school could take to become more
energy efficient, producing multi-
language brochures on energy
efficiency hints, or working with
school management teams to save
energy (Communication, Civics
and Citizenship, Interpersonal
Development, Languages Other
Than English).

Sustainability links to the
standards

The Victorian Essential Learning
Standards website’s <http://vels.vcaa.
vic.edu.au> support material section
includes a table which provides
examples of standards across the
domains that support, and demonstrate
the multidisciplinary nature of,
sustainability education.

In domains where standards do
not apply at all levels, the learning
focus statements provide advice
for educators as to teaching and
learning foci. In addition, a number
of domains (English, Mathematics,
LOTE, ICT, Thinking Processes and
Communication) have standards that,
although not specific to sustainability
education, may be applied to the
teaching of sustainability particularly
in relation to local and global issues.

Sustainability and Schools

The Australian Sustainable Schools
Initiative (AuSSI) is a partnership with
the Australian Government, states

and territories that supports schools

in working towards a sustainable

future. In Victoria the Department of
Education and CERES Community
Environment Park administer the
program.

Schools joining the program
develop a holistic approach to
sustainability whilst working towards
a five-star accreditation in the modules
of Core, Water, Waste, Energy and
Biodiversity.

Visit the CERES website <www.
sustainability.ceres.org.au> for further
information about the program and
to read more about schools and their
journeys towards sustainability.

Endnotes

1. Victorian Curriculum and
Assessment Authority March 2005,
‘Victorian Essential Learning
Standards’, Overview, Victoria,
p-4.

2. UNESCO October 2004, United
Nations Decade of Education
for Sustainable Development
20052014, ‘Draft International
Implementation Scheme’, p. 16.

3. UNESCO October 2004, United
Nations Decade of Education
for Sustainable Development
2005-2014, ‘Draft International
Implementation Scheme’, p. 17.

4. Department of the Environment
and Heritage 2005, ‘Educating
for a Sustainable Future’, A
National Environmental Education
Statement for Australian Schools,
Commonwealth of Australia, p. 7.

Resources

The NEES publication may be
accessed at www.deh.gov.au/education
The Department of Education’s

website <www.education.vic.gov.
au/studentlearning/curriculum/default.
htm> provides support for schools in
developing programs within the VELS.
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Approaches to teaching Civics and Citizenship

The Civics and Citizenship domain
focuses on developing students’
knowledge and understanding of
civic institutions and processes,
community engagement and practice
of democracy. Student learning is
enhanced by providing opportunities
and links to events and issues that
are real and relevant for students and
the community. The following advice

provides examples and strategies for:

e using contemporary events

e using current issues

e providing democratic classrooms

e developing opportunities for school
and community engagement.

Use contemporary events

Schools mark events that are
significant to the school, the
community and the nation. Such events
provide opportunities to teach students
about significant aspects of our
democracy, practise skills and enact
and question democratic values. Events
often incorporated into the school

calendar include:

e Australia Day

e Anzac Day

¢ Remembrance Day

e Clean up Australia Day

e Queen’s Birthday

e Harmony Day

e National Flag Day

e May Day

e International Women'’s Day

e World Environment Day

e Celebrating Democracy Week

e NAIDOC (National Aboriginal
Islander Day Observance
Committee) Week.

As well as these, there are
celebrations that are significant to
particular groups that make up the
Australian nation such as Chinese New
Year. These provide students with an
entry into understanding the histories,
cultures, beliefs and values that are
part of our modern multicultural
nation.
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A basic approach to these events
would see the following questions
considered:

e Why does our community celebrate
or mark this occasion?

e Why is it significant in terms of our
nation’s history, culture, values and
beliefs?

e Why is it significant for us today?

* How do we celebrate this event in
our school, our community and
nation?

e How do Australian citizens
participate in these events?

e What opportunities are there for
our school?

* How can our students participate?

There are many examples available
of learning programs that schools
provide around these national events.
See resources on page 5.

Use current issues

Current issues and events provide
a way for students to understand
civics and citizenship. They are
a means of linking what students
already know from the media to the
theory about democratic political
and legal institutions and values such
as fairness, equality, representation
and accountability that underpin a
democracy. A focus on contemporary
issues also provides a means of
developing students’ thinking and
critical capacities. They also provide
models of the ways that citizens can
actively participate, question and
improve democracy.
Some regular events that provide
such opportunities include:
e local planning issues and citizens
rights
e eclections
e leadership changes
e legal cases, debates over changes to
the law and legal rights of citizens
e annual government budgets and
fairness

e international events and crises and
Australia’s role as a global citizen

e international protocols in areas
such as carbon emissions and
whaling and Australia’s reaction as
a global citizen

e ethical debates relating to science
and technology.

Provide democratic
classrooms

Effective learning about democracy
requires students to not only learn
about democracy but also act on the
basis of their understandings. The
classroom provides a key means
through which students learn the
practice of democracy. The culture,
processes and protocols of the
classroom will provide students with
democratic understandings which

are transferred to the playground,

their home, the local community and

national and global contexts.

There are a range of classroom
practices which will support and enable
students to practise democracy. Some
of the key aspects include:

* teaching the language of
democracy (including values such
as inclusion, equality, fairness,
freedom, respect, responsibility,
care), using the language and have
students use it in the classroom

e providing opportunities for students
to make decisions about what they
will learn and how they will go
about it

* having students negotiate classroom
rules and protocols — and rights and
responsibilities

e creating opportunities for student
responsibility — for learning, class
resources, representing others in
the class and contributing to school
events

e providing learning contexts which
emphasises collaboration and
develops skills such as listening,
asking questions, responding,
negotiating, developing plans,
assuming a range of roles
— cooperative skills that underpin a
community
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e providing links to the student’s
world and the world outside
of school by focusing on the
significance of their learning in
terms of real events and issues

e encouraging students to develop
informed points of view about
issues

e providing students with
opportunities to explore a range
of perspectives in their learning
and recognise that there are many
points of view about issues that
affect communities and groups.

Develop opportunities for
school and community
engagement

The involvement of students in a

range of school governance and broad

school and community programs is an

essential part of learning about society,
developing skills and practising what it

means to be a responsible citizen in a

democratic society.

Specific teaching and learning
programs and extra-curricular
activities provide opportunities for
students to develop:

e civics and citizenship
understandings and skills including
understanding identity and roles in
the community and the rights and
responsibilities of citizens

e understanding of the school and
wider community and their own
connections to it

e values which underpin democratic
communities such as freedom,
equality, responsibility,
accountability, respect, tolerance
and inclusion

» skills and knowledge in making
judgments, forming conclusions
and making plans for action

e asense of school, community and
civic engagement, participation and
contribution

e connection to the school and
community

e personal responsibility and self
discipline

e personal and social skills
such as managing their own
learning, building positive social

relationships, working in teams and
values such as respect for others,
care and compassion

¢ asense of confidence, achievement,
self-esteem and identity which
complements the learning that
takes place in the classroom.

Schools provide opportunities to
develop these knowledge, skills and
behaviours in activities such as:

e participation in school’s governance
including class and year level
representation

e sports coaching

e participating in school sports
programs

e school environmental programs

* social service activities

e student-run assemblies

e transition programs

» enterprise and service learning
programs

e volunteer programs and partnership
programmes with local council and
employers.

These programs develop
understanding and skills across
all strands and in domains such as
Health and Physical Education, The
Humanities and Thinking Processes.

The value of these programs is such
that they are important for all students
and should be structured into all school
programs.

Resources
Knowledge Bank

www.sofweb.vic.edu.au/knowledgebank
There are a range of ideas and models
of how Victorian schools develop
civics and citizenship learnings.
A number of case studies relating
to civics and citizenship education
in schools have been published in
the ‘“Whole School Improvement’
and ‘Community, Involvement and
Partnerships’ sections of Knowledge
bank. These include:
e SCRAYP - Youth Arts with an
Edge (Primary and Secondary)
* Bicycles for East Timor
(Secondary)

» The City Project — Moving In
(Secondary)

e Old Mates: An intergenerational
Project, Bringing Two Generations
Together in Learning (Primary and
Secondary)

e Harmony Week — Celebrating Our
Diversity and Increasing Student
Well-being (Primary)

Discovering Democracy Resources

All Victorian schools have been
provided with a range of resources
under the Discovering Democracy
Program (1997-2004). Teachers will
find that there are a number of valuable
units and resources in the Discovering
Democracy materials that support the
learning focus and standards in Civics
and Citizenship.

Learning materials and activities
in the Discovering Democracy units
are designed with a strong focus on
stimulating students’ interest and active
engagement. The material incorporates
arange of approaches to teaching and
learning including:

» the use of focused inquiry,
including investigation,
communication and participation;

e the use of historical narrative
in supporting students’ critical
thinking about past and present-day
issues;

e analysis and interpretation of
primary and secondary source
material, including written texts,
pictorial images, statistical tables,
graphs and maps;

* building on students’ existing
knowledge, skills, values and
interests;

e research skills including the use of
evidence in support of a particular
perspective;

e presentation of different
interpretations of people, events
and traditions;

 analysis of relevant prose, poetry,
artwork, film and music;

e active citizenship approaches,
both at school and in the wider
community.

VCAA BULLETIN P-10 JUNE 2007 5
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The resources include:
» Discovering Democracy Kits

» Discovering Democracy Australian Readers for Lower, |IICOI“|)0I“atiIIg CAS

Middle and Upper — Primary and Secondary

« Discovering Democracy Through Research which technology in the VELS

covers research investigations in the community
» Discovering Democracy Assessment Resources for

Middle and Upper Primary and Lower and Middle Computer algebra system (CAS) j[echnology
Secondary. advice has been developed to assist teachers

to incorporate CAS technology in curriculum
planning for implementation of the VELS at
Level 6 Mathematics. The corresponding sample

Discovering Democracy Units are available online
at: <www.curriculum.edu.au/ddunits/units/units.htm>.

Teachers will also find a range of teaching and learning mathematics courses can be implemented across

Years 9 and 10.
This advice is presented in several sections:

activities at this site.

Other valuable resources 1. Technology in the Mathematics domain of the
The Big Australia Day Book (2004 Curriculum VELS
Corporation), for lower primary students. (Covers themes 2. CAS technology — a brief background
of identity, harmony and diversity through stories, songs, 3. CAS-related activities for dimensions
poems and pictures.) 4. Sample course planner
Being Australian (2005 Curriculum Corporation) for 5. Case studies
upper primary students. (Themes of heroes, symbols of 6. Resources
Australia, identity, harmony, multiculturalism.) Resource advice is available on the VELS
Our Voices, a range of stories, songs, poems, historical website in the ‘Support Materials; section at: http:/
extracts and artefacts. (Resources for primary students vels.vcaa.vic.edu.au/support/index.html
developed by the National Museum of Australia and Rigby Application of technology with CAS
which cover themes of Australian identity and history. functionality should be considered within the
More information: www.rigby.com.au) broader context of the use of technology to support
Access Asia resources: Japan Diary, The Really Big the teaching and learning of mathematics in the
Food Project, Australian Kaleidoscope and others. Themes Prep to Year 12 curriculum. In particular, it should
of intercultural understanding and Australian identity. See: be noted that hand-held and computer-based
www.curriculum.edu.au technologies that incorporate symbolic manipulation

functionality (or computer algebra as it is also
known), either built in, or by supplementary
programs or applications, also variously support or
incorporate text, numerical, statistical, graphical
and geometry functionality. Therefore, while there
has sometimes been a focus on the incorporation
of symbolic manipulation as a particular type

of functionality of interest on certain hand-held
devices, commonly called CAS calculators, the
scope for working mathematically using such
technology is, in practice, broader than this one
aspect.

6 VCAA BULLETIN P-10 JUNE 2007
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Teaching Indigenous perspectives

The 1967 Referendum

On May 27 1967, Australians voted overwhelmingly to change the Australian Constitution. Provisions which excluded
Aborigines from being counted in the census and which prevented the Federal Government from making laws for Aborigines
were removed from the Australian Constitution. The ‘Yes’ vote of 90.77 per cent remains a record in the history of Australian
referendums.

The 1967 Referendum is extremely significant to Indigenous Australians. It symbolised the end of formal discrimination
against Aborigines and the promise of full and equal citizenship. The overwhelming ‘Yes’ vote also signalled that white
Australians were ready to embrace social and political reform and expected that the Federal Government would take the lead.

To mark the 40th anniversary of the 1967 Referendum the VCAA, with the support of the History Teachers Association of
Victoria (HTAV) and Social Education Victoria (SEV), has published an online unit of work on the 1967 Referendum. This is
available on the VELS website at http://vels.vcaa.vic.edu.au/support/level6/index.html

The 1967 Referendum sample unit features:

e abackground essay for teachers which provides an historical context as well as civic information on the Australian
Constitution and referendum processes

e atimeline of key events in the achievement of civil and political rights

e aglossary of key terms

e teaching and learning activities with downloadable student resources

e student handouts featuring primary sources from the period

e aresource list for the 1967 Referendum and a range of other Indigenous topics

e suggestions for further activities

e assessment advice.

The unit links primarily to the domains of History (Level 6), Civics and Citizenship (Levels 5 and 6), Thinking Processes
(Levels 5 and 6) and Communication (Levels 5 and 6).

Indigenous perspectives in the VELS

Indigenous perspectives are an integral part of the VELS. The study of Indigenous perspectives is essential for developing
student understanding of Australian history, culture and identity as well as providing understanding of contemporary society.
The VELS domains of Civics and Citizenship, History and Geography contain a range of specific references to Indigenous
content. The Arts also emphasises the exploration of cultural expression, including Indigenous cultures of Australia
throughout the VELS and English teachers will recognise the opportunity to include Indigenous texts at all levels of
schooling.

There are five interrelated Indigenous themes in the VELS. These are: land, culture, history, political and civil rights and
Indigenous cultures today. The VELS domains of Civics and Citizenship and History also emphasise the values that underpin
a harmonious democratic society including equality, freedom, respect and understanding.

The table on pages 8 and 9 of this Bulletin provides extracts from relevant focus statements and standards as they relate to
Indigenous themes in various domains is provided at http://vels.vcaa.vic.edu.au/support/index.html

VCAA BULLETIN P-10 JUNE 2007 7
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er~&l VELS links to Indigenous perspectives

Level | Strand Domain Learning focus Key elements of the standards

2 Discipline- The Humanities [Students] begin to grasp the role and No standards at Level 2
based learning importance of the various cultural groups

that make up the Australian community,
including Aboriginal and Torres Strait Islander
communities. They explore what their local
area might have looked like before European
settlement.

2 Physical, Civics and Citizenship | [Students] begin to appreciate the similarities No standards at Level 2
personal and and differences between individuals and
social learning groups, including the language, cultural and

religious groups which make up the Australian
nation.

3 Discipline- The Humanities [Students] examine stories, artefacts and other | Humanities knowledge and
based learning evidence from the past and present to learn understanding

about Australian society and its origins...They | Students describe and sequence some
examine the histories of the cultural groups key events ... and key aspects of
represented in their classroom, community and | histories of cultural groups that make up
nation. their class, community and nation. They
Students consider ... features of their local describe how aspects of places in the
community that have changed over time. local area have changed over time.

3 Physical, Civics and Citizenship | [Students] build on their understanding of Civic knowledge and understanding
personal and Australian society and investigate some of the | Students demonstrate understanding of
social learning different cultural groups, including Aboriginal the contribution of people from the many

and Torres Strait Islander communities that culturally diverse groups that make up
make up the Australian community. They the Australian community.
learn about the contributions that people from

diverse groups have made to many aspects

of the Australian way of life. This includes

contributions to the arts, industry, medicine and

science, as well as to other aspects of their life

including food, festivals and sporting events.

They explore symbols and celebrations of

Australia’s and Victoria’s past and present;

[including] for example, the Indigenous flag.

4 Discipline- History [Students] learn about the organisation Historical knowledge and understanding

based learning and lifestyle of Aboriginal and Torres Strait Students demonstrate their knowledge
Islander communities in the past, the impact of | and understanding of significant events
European settlement and as enduring cultures | in Australian history including Aboriginal
today. They learn about the significance of and Torres Strait Islander history
key events [and] people in Australia’s history ... They make links and appropriate
(for example, William Barak) that have brought | comparisons with contemporary
about change. Through structured activities Australia.
they explore links and comparisons with
contemporary Australia.

4 Discipline- Geography Students explore how humans have affected Geographical knowledge and

(Years | based learning the Australian environment. understanding

5&6) Examples could include: Aboriginal and Torres | [Students] compare the various ways

Strait Islander communities’ care of the land; humans have used and affected the
clearance by farmers and subsequent problems | Australian environment.

of land degradation and salinity; and protection

of the natural environment through the creation

of nature parks, national parks and marine

parks.
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Level | Strand Domain Learning focus Key elements of the standards
4 Physical, Civics and Citizenship | [Students] consider the effects of Australian Civic knowledge and understanding
(Years | personal and federation on the democratic rights of different | ... students describe the nature of
5&6) | social learning groups of people such as Aboriginal and Torres | Australia’s democracy that developed as
Strait Islander people, women and non-British a result of Federation ... They explain
migrants. the concept of multiculturalism and
They consider the experiences of diverse describe the contribution of various
cultural groups, including Indigenous cultural groups, including Aboriginal and
communities, and their contributions to Torres Strait Islander communities, to
Australian identity. They consider the values Australian identity.
important in a multicultural society such as
respect and tolerance.
5 Discipline- Geography [Students] identify patterns of distribution and | Geographical knowledge and
(Years | based learning occurrence of major physical features and their | understanding
7&38) interrelationship with human activities such as | [Students] explain, using examples, how
farming, fishing, manufacturing and settlement. | the interaction of physical processes
Students become aware of contrasts within the | and human activities create variations
regions of Australia and those surrounding it within the regions ... Students describe
... They develop an appreciation of differences | differences in culture, living conditions
in the culture, living conditions and outlooks and outlook, including attitudes to
of people, including the Aboriginal and Torres environmental issues, in these regions.
Strait Islander peoples, in these areas.
5 Physical, Civics and Citizenship | Students learn about significant milestones in Civic knowledge and understanding
Personal and the development of Australian law, governance | They identify significant developments
Social Learning and rights ... They consider examples of the in the governance and achievement of
fight for political rights [including] Aboriginal political rights in Australia.
and Torres Strait Islander rights and the vote
for women.
6 Discipline- History Students examine the impact of European Historical knowledge and understanding
based learning colonisation of Australia, including the Students evaluate the impact of
representation of that settlement as invasion. colonisation on Aboriginal and Torres
They learn about the struggles and successes Strait Islander communities and the
of the Aboriginal and Torres Strait Islander fight for civil and political rights and
communities to gain political and social rights, | land rights ... They compare different
and their campaigns for land rights and self- perspectives about a significant event
determination. and make links between historical and
They investigate the contribution of significant | contemporary issues.
Australians such as ... Charles Perkins.
Students analyse significant events
and movements which have resulted in
improvements in civil and political rights
for groups of Australians and describe the
contributions of key participants and leaders in
these events.
6 Physical, Civics and Citizenship | [Students] investigate some historical and Civic knowledge and understanding
Personal and contemporary issues, such as ... Aboriginal [S]tudents describe the origins and
Social learning and Torres Strait Islander recognition in the nature of Australia’s federal political
Australian Constitution. system and present a considered point
They explore human rights issues at the of view on an issue about change in
national and international level, including an the political system and the law. They
investigation of the human rights of Indigenous | explain how the Australian Constitution
communities and other groups within affects their lives, and human rights
Australia ... issues, both national and international.
Students explore Australia’s multicultural
society. They learn about the past and
present policies of government in relation to
Aboriginal and Torres Strait Islander people and
immigration.
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Year 9 AIM Testing 2007

Year 9 AIM tests were conducted for
all schools for the first time in 2007
and the VCAA is pleased to note
that 582 schools participated. Over
60 000 Year 9 students across Victoria
undertook the AIM tests in Reading,
Writing and Mathematics on 8 and

9 May 2007. Marking of the tests has
been completed and the results and
parent reports will be delivered to
schools in the week commencing 16
July.

When discussing State-wide test
reports with parents, teachers are
advised to become familiar with
the data so they can answer parents’
questions about particular aspects of
their children’s results. During these
discussions, teachers should point out

that the information about each student
is confidential to the parent, the teacher
and the school.

Further reports can be accessed
via the AIM Data Service to provide
supplementary information to the
parent reports.

It is important that the parent
reports are delivered in a timely
manner as many parents are awaiting
the Year 9 results at the beginning of
Term 3. The reports contain personal
information about each student and
how they compare to others within the
school and across the state. The VCAA
asks schools to consider a direct mail
out of results to their parent body or
issue them directly to parents. This
can be done, for example, through

AIM test package delivery

In the week beginning Monday 16 July 2007, the Year 3 and Year 5 test packages will be delivered to schools by

information nights or by arranging for
parents to collect them directly from
the school.

The VCAA provides only one
set of parent reports to the school for
distribution. Should a parent request
a replacement copy of a report, the
school will be able to provide a copy
of results from the AIM Data Service
Student Profiles Report. Schools may
photocopy the printed report. Parents
who contact the VCAA with queries
about their child’s report or results will,
in all circumstances, be referred to the
school. If the school has queries about
results of particular students, please
contact the AIM Help Desk on freecall
1800 648 637 or email: vcaa.aim.
help@edumail.vic.gov.au

secure courier. Year 7 test packages will be delivered in the week beginning 23 July 2007. For schools that registered
authorised staff on the VCAA website, test packages will come with these names printed on the outside of the

packages. This will help to ensure that test materials are tracked at the school end.

Principals and AIM coordinators should ensure that appropriate staff members are briefed about the pending
arrival of the test packages. The member of staff who signs for the test packages should inform the principal or one of
the authorised staff about the delivery. It is important that the name of the staff member who signs for receipt from the
courier is recorded and that the receipt, tracking, storage and distribution of the materials is documented in the AIM
Test Materials Security Log. The Packing Slip should be used to check that the correct quantity of materials has been
provided.

The number of test booklets and materials is based on the pre-enrolment data provided by schools for each year
level. Extra copies of all materials are provided to allow for new enrolments. However, schools complete a Request
for Extra Materials form and fax it to VCAA on (03) 9225 2333 if additional materials are required. The form can be
found on the VCAA website at www.vcaa.vic.edu.au/schooladmin/forms/aim.html
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P-10 ASSESSMENT

Pre-printed
student details

Students undertaking the AIM tests
in 2007 are pre-enrolled using data
provided to the VCAA by schools. Pre-
enrolment and verification of student
details results in significant time
savings in the administration of the
tests at the school level. In addition,
this assists the VCAA to more
efficiently process student test results.

Pre-enrolment allows individual

student details, including names, date
of birth, gender, indigenous status,
and language background other than
English (LBOTE) status to be printed
on the front cover of the test booklets.

Each school’s package contains:

a) test booklets with student and
school details printed on the
front cover

b) test booklets with school details
only printed on the front cover.

The information which appears

on the front cover of the test booklets
should be accurate as schools have
provided the student data. However,
the VCAA acknowledges that changes
may need to be made to student details
submitted in a school’s student details

file, for the following reasons:

e an error has been identified in the
data, either by the school or by the
VCAA

e astudent leaves the school after
the student details file has been
submitted

¢ astudent enrols at the school after
the student details file has been
submitted.

Incorrect details should be
amended on the test booklet cover.
Students should not complete the
test in another booklet if they have
a pre-printed booklet nor should
they complete the test using another
student’s pre-printed booklet under any
circumstances.

Test booklets with only school
details printed on the front cover
are to cater for those students who
have enrolled at the school after the
electronic data file was submitted to
the VCAA. Principals should ensure
that the following information for these
students is recorded on the front cover

of each test booklet using a 2B pencil:

e student’s first name and last name
in block letters

e date of birth

e Aboriginal or Torres Strait Islander
(ATIS) status

e LBOTE status.

On Demand
Testing

The VCAA updated the On Demand
testing system during 2006 following
the release of the Victorian Essential
Learning Standards (VELS). The
VCAA is currently developing new On
Demand Progress Tests to support the
delivery of the VELS. The new tests
are scheduled for release towards the
end of Term 4. The first release of tests
will cover the domains of Mathematics
and English. The VCAA will trial the
first round of Progress Tests in early
September.

In addition, the VCAA is
developing new Computer Adaptive
Tests in English and Mathematics to
expand test coverage to Years 9 and
10. It is also anticipated that the new
Adaptive Tests will be trialled in
September.

The Progress Tests and Adaptive
Tests are suitable for primary or
junior secondary year levels. Tests
covering domains other than English
and Mathematics are scheduled for
development and release in 2008.

If your school is interested in
participating in either the Progress

Test trials or the Adaptive Test trials
please contact Fran O’Mara in the P-10
Assessment Unit at <o’'mara.frances.f@
edumail.vic.gov.au> or by telephone on
(03) 9225 23609.

Interested in joining On Demand
Testing?

For more information regarding On
Demand Testing, including technical
requirements and details for registering
for the program, please visit the VCAA
website at www.vcaa.vic.edu.au/prepl0/
aim/ondemand/index.html

AIM Teacher
Assessed Writing
Task

The 2007 Marking Guide for the AIM
Year 3 and Year 5 Teacher Assessed
Writing Task was updated in 2006

to reflect the Victorian Essential
Learning Standards.

The complete Marking Guide
will be included in the 2007 AIM
State-wide Tests Schools’ Guide
fi Implementation Year 3, Year 5 and
Year 7 and can be printed from the
AIM website <www.vcaa.vic.edu.
au>. An extract of the marking guide,
excluding Strategies, can be found on
the following two pages.

The VCAA website also includes
examples of teacher assessed and
annotated student work for the
Teacher Assessed Writing Task. These
examples can be found on the website
at www.vcaa.vic.edu.au/prepl0/aim/
publications.html

There are six examples featured,
three of which will also be included
in the 2007 AIM State-wide Tests
Schools’ Guide fi Implementation Year
3, Year 5 and Year 7.

VCAA BULLETIN P-10 JUNE 2007 11



z
w
=
[7)
7
w
n
(%)
<

‘abenbue|
anzelnbly ajdwis se yons s109)J9 [e10ads o) pue Buiueaw as19a1d AaAuod 0} abenbue| Jo as) e
Aupgepeas pue A9eIN99e 99UBRYUD 0} Pasn uonenjound e

suonaun(uod pue suoijsodaid ajenidoidde Jo uoisnjoul sy pue ‘saniaalpe
pue sgJaApe aAlesedwod ‘sgaape ‘sunouoid ‘sunou Buipnjoul yaoads Jo Spied JUSISYIP JO 3S) e
AJe|ngeosoA papualxa Ue JO 99UspIAT e

*9s11dns 1o asuadsns ‘sabewl
‘anBojeIp JO uoISN|aul 8y} SB Yans $19944a [e10ads 1o} abenbue| jo uonendiuew pajdwanly e
SaNSS| J0 $19]9RJRYI SB LINS JUSJU0J JO JuaWdojanap [njaie) e
uoISN|au03 pue APoq ‘UOIIINPOIIUI BU] UIYYIM 8INJONIS e
1X8] 8y} 9JUBYUS 0] |IB1Op JO BS) e

:apnjoul Aew 1xa) padojanaq |19 v :apnjoul Aew 1xa] padojanaq |IoM v ¥
‘abenbue| anelnbly Jo asn ayy Ul 99uaplyu0d Huidopreq e *aousaipne ay} abebus 0} Ayjiqe Buidojanepy e
uonrenjound Jo abuel B JO 9SN 81BINJY e S1UBA9 J0 89uaNnbas J0 sia1oeseyd ‘joid paulap Aleg|) e
1X8] 8y} 8dUeYUS 0] S8INJed} [eallewLlelh Xa|dwod swos Jo uoIsnou| e M3IA JUB]SISUOI B U}IM 1X8) BUIDUIAUOD Y o
AJejngedson pasiferdads 1o palieA Jo asn sjeindde pue aleudosddy e Bunim anisensiad J0 dAljRIIRU JO JUSWIAO|OASD JB3|) e
:apnjaul Aew 1xa] JU)SISUOY) pue Jea|) :apnjaul Aew 1x8] JUS)SISUOY pue Jea|) i Gy
‘saydouysode Buipnjour uoneniound jo asn ajeudoiddy e ‘aouaipne ay) abebus 0} AljIge Uy e
1X9} 9y} 89UBYUS 0} SAAI}IBIP. ‘SQIBAPR ‘SCIAA JO UOIIDI9S e £oeInd9e pue |1e1ap ‘1S8J8)ul PPE 0] JUBILOI JO UOIIB|SS |NjaIR) e
1uswaalbe unouoid-unou pue qIaA-199[gns ‘Sasus) JO [0J3U0D PaYSI|geIST e auljA101s 10 ul0dmalA Jo Aoud]SISU0) e
Bujueaw as1991d AoAu02 0} AIRINGRIOA JO 8SN BAIIBYT e U0I3N|0Sal B JO Juawdo|anap Y}IM 1X8) papusixa Uy e
:apn|oul AeW 1X8] 1U8J8Y07) puB JUBISISUOY Y :apn|oul AL 18] 1U8JBY07) pUB JUBISISUOY i g
'SaNss|
10 $1819BJBY ‘SIUBAS JO MBIA JejndiLied e 1dadoe 0] Japeal oy} uoilisod 01 Jdwaje uy e
"1X81 8} 40 A1Ie|0 8} Ul JUBPIAG S|[IXS Bulip e odmala Jo joid ‘sisjoeteyd Jo Juawdojanap BuldUIAUO) e
uonesualaeIeyd pue 10id 8aueyus 0] saifisrelis [eanewwelb pue abenbue| Jo 8210y sieudoiddy e 1U8)U09 xa1dwo? Jo uonesiueblo pue Buiuueld |NjSSaIING
$9JNJea) pue $aINjan.ys ansinbul Jo [0QU0) e 109|J81 pue apens.ad ‘asisayjodAy ‘ajenoads 03 Aljige 8y} SMoys Ajjusisisuo) e
:apnjaul Aew 1xa] 9AISBL0Y pue 8A1398}3 Uy :apnjoul Aew 1xa] dAISBL0) pue BA1}98)T Uy G'g
'S9Nss| 10
'saselyd pue sasne|o pappaquua Ypim Saoualuss xa|dwod Jo uoisnjou] e | SI810BJBYI ‘SIUBAS JO MaIA Jendilied e 1dadde 0} Japeal sy uoiysod o} Ayjige Buiblawa uy e
199)J9 ‘aAljelieu
ansIA1s 1oy 1o Juiodmain e Aeauod o} sanbiuyoa) abenbuel jo sbuel e Jo uoiedldde Ao e e Buidojanap Jo juswinfie ue Buuasald usym Julodmala Jo AOUSISISUOD 0} UONUBYY e
Ajos10a.d Jajrew 19algns ay} AaAu09 0} xeuAs pue Jewiweld ‘AINGRIOA JO 8SN PI|INS e a1u09 Huibusjieyd 1o xajdwo) e
:apnjaul Aew 1xa] 9AISBL0Y) pue paulelsng v :apnjoul Aew 1xa] dAIS8L0) pue paulelsnsg v 9
'SoNss|
'$10.13 J0 89uasqe Jeau & Aq paouapIAg S|iys Bunipa |9ns] UBIH e | 1O SI8JOBIBYD JO ‘SJUSAS JO M3IA Jejndflied e 1dadde 0} Jopeal ay) uonisod 0} Ajjige JBSj0 Y e
sanbjuyoa) abenbue| jo abuel e Jo uonedldde Juspiyuo) e Son|eA 10 Sapnyilie 19.I1SAR JO UOISN|U| e
xejufs pue Jewuwrelh ‘A1e|nqesoa Jo asn papusixy e SoNbiuyaa] JuaJa P YlM uoneluswiiadxa apnjoul Aew Yyoiym 1xa} xa|dwo) e
:apnjoul Aew 1xa] uan|4 pue xajdwo) v :apnjoul Aew 1xa] uan|4 pue xa|dwo? G9
'aouaIpne ay} Jo Juawabebua anoaya AlYbIH e
*8|A1S pue auo} ‘wyiAys Jo uoneindiuely e S9NSSI pue SanfeA ‘sapniilie 19eJiSqe Uo 109)j81 0 AljIqY e
$8.N19N.}S 92UB1UAS X8|dWO9 JO 8SN BY} Ul BIUSPIU0D JO [8A8| YBIY Y e SIsA[eue JU8}SISU0D pue pauleisNS e
1X8} 9y} 8oueyud 0} sanbjuyds} ai3sInbul| Jo uone|ndiuew SSA|WEAS e 81u09 Huryonaoid ybnoyy Jo xajdwo) e
:apnjoul Aew 1xa) pajeansiydos v :apnjoul Aew 1xa) pajeansiydos v /
(4S7) saanjea pue sainjonJls ansinbur] (noL) sbuipueysiopuf [enixaluo) pue 1xal | YIep

apIng Sunjiew yse)} Suijim passassy Jayoea|

VCAA BULLETIN P-10 JUNE 2007

12



z
w
=
/)
7
w
(7]
(%)

'sdo)s [|n} Jo s1aya| [eyded asn 0} sydwialie awos
SpJom pajjads A199.1109 awos

$9.n19n1)s 99udyues Jodold awos

91do} 8y} 0} paje|a. Ale|ngeaoA awos

*Seap! 10 SPIOM J0 181 J0 Bulis

1uawdo|anap ou Ylm Seapl aWos

pnoje

peaJ 10 99U0 UBY) 810W peal aq 0] aAey Aew Ing ajqeialdisiul Ajjesauahb si1eyl Bunu
21doy 8y} 0] paje|al aq 1ou Aew Jo Aew jey) asuodsal Joliq Y

:apnjoul Aew 1xa] adwig v :apnjout Aew xa| ajdwiS v/ G0
'sdo1s ||ny pue sJana) [eldea jo asn e "90UBIPNE. JO 9SUBS BT e
91do] 8y} 01 pajejal SGJaA pue SUNOU JO 8SN 1981100 e 89uanbas Ul Seapl al0W J0 OM| e
Sgoualuas a|dwiS e papn[oul Seapl 8y} JO UOIIeIOqe|d 3| e
21do} 8y} 0} pajejal Aleingesoa sjdwis e g|gelaJdiaiul SI1RULIXE] e
:apnjoul Aew suonuaAuoy aiseg buisn 1xa) ajdwig v :apnjoul Aew 21do] 8y} uo seap| palejay awos yum 1xa] ajdwis v L
"SHJBW UORBWERIOXS PUB SyJew uoisanb ‘sdojs ||ny Se yans uoien}ound UOWLWOI JO UOISN|IU| e *}|9S UBY) JAU10 99UBIPNE JO 9SUAS 9IS UM PIJI|as JUdlu0) e
Juawaaibe unouosd-unou pue gJan-193[qns aWOS pue SaSUd} JO [04JU0D B|GRLIBA e 91do} 8y} 0] JUBAD|D. S|IB}AP BWIOS e
$9IUBIUAS papusixe Buisn Je sydwelly e Seapl 0 uonesiuehio JIseqy e
891049 pJom Yum uopeuswiadxy e ¥Se} 8y} Jo Buipuelsiapun Ue SMOYS ey 18} 8y} Jo uonesiuehio awos e
:apnjoul Aew o1do] 8y} uo seap| pale|ay Yim 1xa) ajdwis v :apnjoul Aew o1doj 8y} uo seap| pale|ay Yum 1xa) ajdwis v Gl
‘SyJeWl UOBLWE|IXd
pue syJew uonsanb ‘sewwod ‘sdols ||ny Se Yans uolreniound UOWWOD JBAO [0JJU0D BWIOS e "99UBIPNE UB 10} BulllIM JO SSBUSIEME BULI0S o
SOAI193[pE JO UOISN|OUI 8y} PUB SCJOA JO U0I1I9[aS ay} 1. Sidwejly e 1X8} 9y} 80UBYUS 0] [IB}p JUBAD|AI JO BS() e
soselyd |eiqieape pue suonoun(uod ‘sunouotd Buisn $8In1oNJYS 99UBJUAS JO [043U00 Buidojorsg e Seapl J0 uojeIoge|d ay} je ldwaye uy e
sBuluuibaq aousjuas Jo A1o1ieA BWI0S e uoISNjOU0d B spJemo) sdals 10 8Uads ay] 19S 0] UONANPOIIUI UR JB JdWwene uy e
:apnjoul Aew 1x8] payLIT J0 LoyS v :apnjoul Aew }xa] paywiI J0 1oys v 2
‘uonenjound Jo abues e yum Aoeindge sydwely e ‘asodind pue aouaipne 1o} Buiuum bundepy e
Kougysisuoo asuay bulblowy e 1SaJ91ul 1o Ayrefo Joy |iejep Hunoddns Jo uoljewiosul punoiByoeg awWwos Jo Uoisnjoul 8yl e
$8INJONJ1S 80UBIUAS JO A1BLIBA B JO UOISN|OU] uoIsSn|au0d pue Apoq ‘uoiRonposiul ue Buunionils Je 1dwslie 9|qeuosealy e
aguaipne pue asodind Jo ssauateme ue Yum Aleingedoa asn 0} buiuuibag e 1uI0dmalA Jo auljfiols Bulbiswa uy e
:apnjoul Aew |1e}d PUB 84N1oNAS 1. 1dWwally aWos Ylm 1xa] v/ :apnjoul Aew |19 PUB 84N39NA1S 18 1dWally aWos Ylm 1xa] Y Ge
‘Buiuesw poddns o} pasn ‘syJew uoieionb
pUB SYJeW UOIIBWEIIXS ‘SyJew uonsanb ‘sewwod ‘sdoys |inj Buipnjoul uoieniound Jo abuely e *90uapIna Bupoddns Jo sjieyap Buisn sjuana jo Huiouanbas pue uonew.ojul Jo Buspl) e
Juawaaibe unouoid-unou pue gIaA-19a[qns ‘Sasusa} JO [041U0D PAYSIARIST e U0ISSa1dXa JO SSausJeMe pasealol| e
$99Ua]Uas punodwod awos Buipnjoul Ajgjelidoldde pasn sainjoni)s 92usjuSs JO A1BLIBAY e 1S8J3]UI PPE 0] JUSIUO0J JO UONI3IAS 1B ldWaY o
asodind pue aouaipne Joy sjelidoldde si 1ey) AlRINQRIOA S1099S e uodmala Jo aulfio1s e Jo Juswdojanaq e
:apnjoul Aew [reyaq Buiioddng swog pue ainjonuls BuidodAsq yum 1xa) v :apnjoul Aew [reyaq Buioddng swog pue ainyonis Buidojaraq yum ixe) v I
‘uonenjound Jo asn ajeudosddy e ‘anbojelp 1o sabew 0 asn Se yons Joedwl aguaipne Joj salba)el]s aWoS e
Buiyde.be.ed se yons sainjoniis Jo asn ajeldoiddy e 1S8J81UI ppe 0} JUslU09 199]8S 0} AljIge BuidojpAsq e
$89UdJuas xa|dwoa Buipnjoul sainyes) [eanewwelb jo abues e Buisn 1e sidwslly e Seapl JO UoIsSaldxa Jea|) e
Areingeoon jo abuel Buidojanapy e SJuana Jo Huiouanbas [eoI60T e
:apnjoul Aew ie1aq Bunloddng yum 1xal pasaplQ Alqeuosesy v :apnjoul Aew |ielaq buidoddng yum 1xal pasaplQ Alqeuosesy v G'e
(4S7) sanjea pue sainjonJls ansinbur] (noL) sbuipueisiopuf [enixaluo) pue 1xal | YIep

13

VCAA BULLETIN P-10 JUNE 2007



P-10 ASSESSMENT

AIM State-wide Testing program

Important dates for 2007 - Years 3, 5 and 7

Administration of Year 3 and Year 5 AIM Teacher Assessed Tasks

Task Date 2007 Time allocation Time allocation
Year 3 Year 5

Mathematics 18-30 July 30 minutes 40 minutes

English (Writing) 18-30 July 90 minutes* 90 minutes*

*The 90 minutes for Writing may be allocated in two or three sessions on one day or in a number of sessions on different

days.

Administration of Year 3, Year 5 and Year 7 AIM Centrally Assessed Tests

The tests must be administered on the dates, in the order and within the timeframes specified in the table below. It is
recommended that students be given a break between test sessions conducted on the same day.

Please note that the time allocation does not include the time teachers and students spend working through the practice
questions at the start of the test booklets. These are to be completed immediately before students attempt each of the
Mathematics and English tests.

Year 3
Test Date 2007 Administration time for Introduction and practice | Time allocation
the test questions
Mathematics Tuesday 31 July Before recess 10 minutes 35 minutes
English Wednesday 1 August Before recess 10 minutes 40 minutes
Spelling — (Dictation and Wednesday 1 August Before recess 15 minutesT (includes
Editing) introduction)
Writing Wednesday 1 August Before lunch 15 minutes 35 minutes
Year 5
Test Date 2007 Administration time for Introduction and practice | Time allocation
the test questions
Mathematics Tuesday 31 July Before recess 10 minutes 45 minutes
English Wednesday 1 August Before recess 10 minutes 50 minutes
Spelling — (Dictation and Wednesday 1 August Before recess 15 minutest (includes
Editing) introduction)
Writing Wednesday 1 August Before lunch 15 minutes 40 minutes
Year 7
Test Date 2007 Administration time for Introduction and practice | Time allocation
the test questions
Mathematics — Test 1 Tuesday 31 July Before recess 10 minutes 45 minutes
Mathematics — Test 2 Tuesday 31 July Before lunch 5 minutes 40 minutes
English Wednesday 1 August Before recess 10 minutes 40 minutes
Writing Wednesday 1 August Before lunch 15 minutes 40 minutes

1This time is an estimate only. Allow sufficient time to complete both spelling tests (Dictation and Editing)

14 VCAA BULLETIN P-10 JUNE 2007




April 2006 to April 2007
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On Demand Testing 22—4-5
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Program for International Student
Assessment (PISA) 22—7
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254
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Trends in International Mathematics
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22-1
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Advice for teachers 28-4-5
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Errata 25-8
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from: PAGE 1
-

well as working parties on such matters
as the development of the VELS and
extension studies. He was an early and
active proponent of an enhanced role
for VET programs in the VCE. He has
served on the Executive committee and
chaired many discipline committee
hearings. He has made a major
contribution to the development of
Victorian curriculum and assessment.
On behalf of the Board and the staff,

I thank him and wish him well for the
future.

VCAA Plain English Speaking
Award

I congratulate all of this year’s
participants in the VCAA Plain English

Speaking Award for their willingness
to stand up and be counted. Oral
communication is a key aspect of the
VCE, the VCAL and the VELS. We
encourage teachers to become involved
in the PESA as a way of encouraging
their students to give voice to their
opinions or to listen to other students
who are doing just that.

Regional finals will take place
during June (Term 2); semifinals
during July (Term 3) and the state
final will be opened by the Minister
for Education, John Lenders MP, on
Friday 3 August. Minister Lenders was
a public speaker at school himself and
has endorsed the use of plain English
in government communications.

Teachers are invited to bring
student groups to any of these events,
details of the semifinals and the state
final is published on page 9 of the
VCAA Bulletin VCE, VCAL and VET
No. 49.

John Firth
Chief Executive Officer
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