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Introduction

The VCE Classical Studies Assessment Handbook 2010–2014 contains assessment information for both school-based assessment and the examination in Classical Studies and advice for teachers on how to construct assessment tasks. Advice on matters related to the administration of VCE assessment is published annually in the VCE and VCAL Administrative Handbook and monthly in the VCAA Bulletin VCE, VCAL and VET. Teachers must refer to these publications for current advice.

Units 1 and 2

In Classical Studies the student’s level of achievement in Units 1 and 2 is a matter for school decision. Assessment of levels of achievement for these units will not be reported to the Victorian Curriculum and Assessment Authority (VCAA). Schools may choose to report levels of achievement using grades, descriptive statements or other indicators.

Units 3 and 4

The VCAA will supervise the assessment of all students undertaking Units 3 and 4.

In Classical Studies the student’s level of achievement will be determined by School-assessed Coursework, and an end-of-year examination. The VCAA will report the student’s level of performance on each of three Graded Assessment components: Unit 3 School-assessed Coursework, Unit 4 School-assessed Coursework and the end-of-year examination as a grade from A+ to E or UG (ungraded).

This Assessment Handbook is published in online format only and provides advice specifically for Units 3 and 4.

Updates to the online Assessment Handbook are published in the VCAA Bulletin VCE, VCAL and VET.

Teachers are advised that there may be minor errors in the contents page due to software version differences.
Assessment

VCE assessment principles

Assessment is an integral part of teaching and learning that, at the senior secondary level:

· identifies opportunities for further learning

· describes student achievement

· articulates and maintains standards

· provides the basis for the award of a certificate.

As part of VCE studies, assessment tasks enable:

· the demonstration of the achievement of an outcome or set of outcomes

· judgment and reporting of a level of achievement on a task or collection of tasks for School-assessed Coursework, School-assessed Tasks or examinations.

Monitoring the results of VCE assessment also provides feedback that informs curriculum implementation, assessment design and curriculum review.

In each VCE study, teachers and schools determine the assessment tasks to be used at Units 1 and 2. In Units 3 and 4, specified assessment tasks are set.

At the Units 3 and 4 level of a VCE study, School-assessed Coursework, School-assessed Tasks and examinations provide assessment results that are used in the calculation of a student’s study score.

The following are the principles that underpin all VCE assessment practices. These are extracted from the VCAA Principles and guidelines for the development and review of VCE Studies.
VCE assessment will be valid

This means that it will enable judgments to be made about demonstration of the outcomes and levels of achievement on assessment tasks fairly, in a balanced way and without adverse effects on the curriculum or for the education system. The overarching concept of validity is elaborated as follows.

VCE assessment should be fair and reasonable

Assessment should be acceptable to stakeholders – including students, schools, government and the community. The system for assessing the progress and achievement of students must be accessible, effective, equitable, reasonable and transparent.

Assessment instruments should not assess learning that is outside the scope of a study design.

Each assessment instrument (for example, examination, assignment, test, project, practical, oral, performance, portfolio, presentation or observational schedule) should give students clear instructions. It should be administered under conditions (degree of supervision, access to resources, notice and duration) that are substantially the same for all students undertaking that assessment.

VCE assessment should be equitable

Assessment instruments should neither privilege nor disadvantage certain groups of students or exclude others on the basis of gender, culture, linguistic background, physical disability, socioeconomic status and geographical location.

Assessment instruments should be designed so that, under the same or similar conditions, they provide consistent information about student performance. This may be the case when, for example, alternatives are offered at the same time for assessment of an outcome (which could be based on a choice of context) or at a different time due to a student’s absence.

VCE assessment will be balanced

The set of assessment instruments used in a VCE study will be designed to provide a range of opportunities for a student to demonstrate in different contexts and modes the knowledge, skills, understanding and capacities set out in the curriculum. This assessment will also provide the opportunity for students to demonstrate different levels of achievement specified by suitable criteria, descriptors, rubrics or marking schemes.

Judgment about student level of achievement should be based on the results from a variety of practical and theoretical situations and contexts relevant to a study. Students may be required to respond in written, oral, performance, product, folio, multimedia or other suitable modes as applicable to the distinctive nature of a study or group of related studies.

VCE assessment will be efficient

The minimum number of assessments for teachers and assessors to make a robust judgment about each student’s progress and learning will be set out in the study design. Each assessment instrument must balance the demands of precision with those of efficiency. Assessment should not generate workload and/or stress that unduly diminish the performance of students under fair and reasonable circumstances.

School-assessed Coursework

School-assessed Coursework provides schools with the opportunity to make their own administrative arrangements for the internal assessment of their students.

School-assessed Coursework also provides teachers with the opportunity to:

· select from the range of designated assessment tasks in the study design

· develop and administer their own assessment program for their students

· monitor the progress and work of their students

· provide important feedback to the student

· gather information about the teaching program.

Students should know in advance how and when they are going to be assessed and the conditions under which they will be assessed.

Assessment tasks should be part of the teaching and learning program. For each assessment task students should be provided with the:

· type of assessment task and approximate date for completion

· time allowed for the task

· allocation of marks

· nature of any materials they can utilise when completing the task

· opportunity to demonstrate the highest level of performance.

Following an assessment task:

· teachers can use the performance of their students to evaluate the teaching and learning program

· a topic may need to be carefully revised again prior to the end of the unit to ensure students fully understand the key knowledge and skills required in preparation for the examination.

Feedback provides students with important advice about which aspect or aspects of the key knowledge they need to learn and in which key skills they need more practice.

Authentication

Teachers should have in place strategies for ensuring that work submitted for assessment is the student’s own work. Where aspects of School-assessed Coursework tasks are completed outside class time teachers must monitor and record each student’s progress through to completion. This requires regular sightings of the work by the teacher and the keeping of records.

The teacher may consider it appropriate to ask the student to demonstrate his/her understanding of the task at the time of submission of the work. If any part or all of the work cannot be authenticated, then the matter should be dealt with as a breach of rules.

To reduce the possibility of authentication problems arising, or being difficult to resolve, the following strategies are useful:

· Ensure that a significant amount of classroom time is spent on the task so that the teacher is familiar with each student’s work and can regularly monitor and discuss aspects of the work with the student.

· Ensure that students document the specific stages of the development of work, starting with an early part of the task such as topic choice, list of resources and/or preliminary research.

· Filing of copies of each students work at given stages in its development.

· Regular rotation of topics from year to year to ensure that students are unable to use student work from the previous year.

· Where there is more than one class of a particular study in the school, the VCAA expects the school to apply internal moderation/cross-marking procedures to ensure consistency of assessment between teachers. Teachers are advised to apply the same approach to authentication and record-keeping, as cross-marking sometimes reveals possible breaches of authentication. Early liaison on topics, and sharing of draft student work between teachers, enables earlier identification of possible authentication problems and the implementation of appropriate action.

· Encourage students to acknowledge tutors, if they have them, and to discuss and show the work done with tutors. Ideally, liaison between the class teacher and the tutor can provide the maximum benefit for the student and ensure that the tutor is aware of the authentication requirements. Similar advice applies if students receive regular help from a family member.

Scope of tasks

Assessment tasks must be a part of the regular teaching and learning program and must not unduly add to the workload associated with that program. They must be completed mainly in class and within a limited timeframe. Where optional assessment tasks are used, teachers must ensure that they are comparable in scope and demand. Teachers should select a variety of assessment tasks for their program to reflect the key knowledge and skills being assessed and to provide for different learning styles.

Designing the assessment tasks

Designing an assessment task is an important part of the teaching, learning and assessment process. The assessment task needs to provide the opportunity for all students to demonstrate the highest level of performance on the outcome. Teachers should design an assessment task that is representative of the content (key knowledge and skills underpinning the outcome). Performance descriptors for each outcome in Units 3 and 4 are provided to assist teachers in making a judgment about the student’s level of performance on the outcome.
The following information presents one approach to developing an assessment task.
Making assessment part of teaching and learning

Step 1: Define the parameters of an outcome and its related assessment task options
This involves:

· Listing the key knowledge and skills that will be assessed by the outcome. These are stated in the study design but you may wish to reword them for student purposes.

· Choosing the assessment task from the options listed in the study design. It is possible for students in the same class to undertake different options; however, teachers must ensure that the tasks are comparable in scope and demand.

Step 2: Examine the assessment advice
Examine the highest level of performance descriptors and clarify their meaning if you are unsure. Use the study design as your reference point. Remember the performance descriptors for each outcome identify the qualities or characteristics that you are looking for in a student response. This helps in the development of the task. It also helps clarify what needs to be taught as well as what needs to be included in the assessment task. It will assist students in understanding the expectations of the task.

Step 3: Determine teaching and learning activities

Identify the nature and sequence of teaching and learning activities to cover the key knowledge and skills outlined in the study design. It is important that a variety of learning opportunities are provided to cater for individual preferred learning styles. (Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for each outcome.)

Step 4: Design the assessment task

· Try to use a range of task types across Units 3 and 4. 

· The information in the stimulus should be relevant to the task and assist students in their response. 

· Check that the instructions are clear. Are they complete and unambiguous?

Conditions for the task

· It is important that students know what is expected of them in an assessment task. This means providing students with advice about the outcome’s key knowledge and skills to be assessed. This allows students to understand during the teaching and learning stage what they are expected to know or do.

· Students should be provided with the performance descriptors by which their response will be assessed.

· Students should be advised about the conditions under which they will be expected to do the task.
· Teachers can develop their own rules, consistent with school policies, about the material that can be brought into the room and the use of textbooks. Make sure that these rules are given to the students before the task is started and preferably in writing.
· One method of authentication is to collect the work at the end of each period and keep it in an individual plastic folder or workbook.  
Points to consider

When constructing a task you will need to consider the following:

· Does the task enable students to demonstrate the highest possible performance level? 
· Will students select the form of the response or will you select the form that the whole class will use?

· Will the task be completed in one lesson or over several lessons? If the task is going to run over several lessons will you divide the task into parts or collect students’ work at the end of each lesson? If your school has multiple Classical Studies classes and your task is designed to last several lessons will you slightly alter the task for each class?

· Does the task allow you to easily identify the key aspects of the response to be assessed?

Classical Studies Assessment Advice and Further Resources

School-assessed Coursework

Teachers will provide to the Victorian Curriculum and Assessment Authority (VCAA) a score for each outcome in each of Units 3 and 4, which represents an assessment of the student’s achievement. The score must be based on the teacher’s assessment of the level of performance of each student on the outcomes for the unit specified in the study design. Teachers must select assessment tasks from the designated list for each outcome published in the study design.

Assessment tasks should be a part of the regular teaching and learning program and should not add unduly to student workload. Assessment tasks should be completed mainly in class and within a limited timeframe. The overall assessment program for the unit should include a variety of assessment task formats, include provision for authentication of student work and take into account the overall workload for students.

Performance descriptors
Performance descriptors provide holistic statements of achievement developed from the outcome statement and its key knowledge and skills, as specified in the study design. They provide guidance for the setting and marking of assessment tasks.
Unit 3

School-assessed Coursework for the outcomes in Unit 3 will contribute 25 per cent to the student’s study score for Classical Studies.

Outcome 1

Analyse the ideas and techniques of a classical work and discuss the relationship of the work to its socio-historical context.
This outcome will contribute 50 marks out of 100 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 50 marks.

Task
Description

This task is based on a selected work from List 1 of the published Classical Works lists.
Students will complete:

· a written analysis of a section of classical work
OR
· structured questions.
Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge and research of the socio-historical context of a classical work
· discuss the relationship of a classical work to its socio-historical context
· analyse key ideas contained in a classical work
· analyse the techniques used by the classical writer or artist to express these ideas
· evaluate the relationship of sections of a work to the work as a whole or of an artwork to its form
· draw on evidence from a classical work to support a point of view
· have the opportunity to demonstrate the highest level of performance.
Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the levels of performance typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Analyse the ideas and techniques of a classical work and discuss the relationship of the work to its socio-historical context.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Comprehensive and detailed knowledge with sophisticated analysis of ideas and techniques. Well-directed and thorough research into the socio-historical context, with a highly developed understanding of the relationship of the work to this context. Insightful evaluation of sections of the work to the whole work or artwork to its form. Skilful use of evidence from the work to support a point of view.

	31–40 marks
	Very detailed knowledge and thorough analysis of ideas and techniques. Detailed research into the socio-historical context, with a well-developed understanding of the relationship of the work to this context. Satisfactory evaluation of sections of the work to the whole work or artwork to its form. Relevant and confident use of evidence from the work to support a point of view.

	21–30 marks
	Detailed knowledge and satisfactory analysis of ideas and techniques. Appropriate research into the socio-historical context, with a satisfactory understanding of the relationship of the work to this context. Largely satisfactory evaluation but, at times, not fully developed. Some use of evidence from the work to support a point of view.


	11–20 marks
	Some knowledge and an attempt at analysis of ideas and techniques. Some research into the socio-historical context of the work, with a limited understanding of the relationship of the work to this context. Some attempt at evaluation of the work. Limited use of evidence from the work to support a point of view.

	1–10 marks
	Some reference to ideas and techniques. Limited research into the socio-historical context of the work, with minimal understanding of the relationship of the work to this context. Description rather than evaluation, and little or no use of evidence to support a statement of a point of view.


Outcome 2

Compare the ideas and techniques in two classical works and discuss the relationships of these works to their socio-historical contexts.
This outcome will contribute 50 marks out of 100 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 50 marks.

Task

Description

This task requires comparison of works selected from List 2 of the published Classical Works lists.
Students will complete:

· an essay comparing two classical works
OR
· a research response.
Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge and research of socio-historical contexts of classical works
· analyse ideas and techniques in classical works
· compare ideas and techniques in classical works
· discuss the relationship of classical works to their socio-historical contexts
· draw on evidence from classical works to support a point of view
· have the opportunity to demonstrate the highest level of performance.
Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the levels of performance typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Compare the ideas and techniques in two classical works and discuss the relationship of these works to their socio-historical contexts.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Comprehensive knowledge and well-directed research into the socio-historical contexts. Sophisticated analysis of the ideas and techniques. Complex comparison showing insight into the similarities and differences between the classical works, with highly developed understanding of the relationship of the classical works to their socio-historical context. Skilful and confident use of evidence from the works to support a point of view.


	31–40 marks
	Thorough research into the socio-historical contexts. Very detailed and thorough analysis of the ideas and techniques.  Comprehensive comparison showing understanding of similarities and differences between the classical works, with well-developed understanding of the relationship of the classical works to their socio-historical context. Relevant and appropriate use of evidence from the works to support a point of view.

	21–30 marks
	Some detailed research into the socio-historical contexts. Satisfactory analysis of the ideas and techniques. Appropriate comparison identifying similarities and differences between the classical works, with satisfactory understanding of the relationship of the classical works to their socio-historical context. Largely satisfactory use of evidence from the works to support a point of view.

	11–20 marks
	Some research into the socio-historical contexts. Some analysis of the ideas and techniques. Some listing of similarities and differences between the classical works, with limited understanding of the relationship of the classical works to their socio-historical context. Limited use of evidence from the works to support a point of view.

	1–10 marks
	Some reference to the socio-historical contexts but with minimal research. Description rather than analysis of the ideas and techniques. Limited understanding of similarities and differences between the classical works, with limited understanding of the relationship of the classical works to their socio-historical context. Little and, at times, no use of evidence from the works to support a statement of a point of view.


Unit 4 
School-assessed Coursework for the outcomes in Unit 4 will contribute 25 per cent to the student’s study score for Classical Studies.

Outcome 1

Analyse the ideas and techniques of a classical work and discuss the relationship of the work to its socio-historical context.
This outcome will contribute 50 marks out of the 100 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task, which will contribute a total of 50 marks.

Task
Description

This task is based on a work selected from List 1 of the published Classical Works lists. The selected work must be different from the work selected in Unit 3.
Students will complete:

· a written analysis of a section of a classical work
OR
· structured questions.
Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge and research of socio-historical context of a classical work
· analyse the ideas presented in a classical work
· analyse the techniques used to express ideas in a classical work
· discuss the relationship between the work and its socio-historical context
· evaluate the importance of sections of the work to the work as a whole or the artwork to its form
· draw on evidence from a classical work to support a point of view
· have the opportunity to demonstrate the highest level of performance.
Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.
Performance descriptors

The following descriptors provide a guide to the levels of performance typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Analyse the ideas and techniques of a classical work and discuss the relationship of the work to its socio-historical context.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Comprehensive and detailed knowledge with sophisticated analysis of ideas and techniques. Well-directed and thorough research into the socio-historical context, with a highly developed understanding of the relationship of the work to this context. Insightful evaluation of sections of the work to the whole work or artwork to its form. Skilful use of evidence from the work to support a point of view.

	31–40 marks
	Very detailed knowledge and thorough analysis of ideas and techniques. Detailed research into the socio-historical context, with a well-developed understanding of the relationship of the work to this context. Satisfactory evaluation of sections of the work to the whole work or artwork to its form. Relevant and confident use of evidence from the work to support a point of view.

	21–30 marks
	Detailed knowledge and satisfactory analysis of ideas and techniques. Appropriate research into the socio-historical context, with a satisfactory understanding of the relationship of the work to this context. Largely satisfactory evaluation but, at times, not fully developed. Some use of evidence from the work to support a point of view.

	11–20 marks
	Some knowledge and an attempt at analysis of ideas and techniques. Some research into the socio-historical context of the work, with a limited understanding of the relationship of the work to this context. Some attempt at evaluation of the work. Limited use of evidence from the work to support a point of view.

	1–10 marks
	Some reference to ideas and techniques. Limited research into the socio-historical context of the work, with minimal understanding of the relationship of the work to this context. Description rather than evaluation, and little or no use of evidence to support a statement of a point of view.


Outcome 2

Compare the ideas and techniques in two classical works and discuss the relationships of these works to their socio-historical contexts.
This outcome will contribute 50marks out of the 100 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 50 marks.

Task/s

Description

This task requires comparison of works selected from List 2 of the published Classical Works lists. The selected works must be different from the pair selected in Unit 3.
Students will complete:

· an essay comparing two classical works
OR
· a research report.
Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge and research of socio-historical contexts of classical works
· analyse ideas and techniques in classical works
· compare ideas and techniques in classical works
· discuss the relationship of classical works to their socio-historical contexts
· draw on evidence from classical works to support a point of view
· have the opportunity to demonstrate the highest level of performance.
Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the levels of performance typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Compare the ideas and techniques in two classical works and discuss the relationships of these works to their socio-historical contexts.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Comprehensive knowledge and well-directed research into the socio-historical contexts. Sophisticated analysis of the ideas and techniques. Complex comparison showing insight into the similarities and differences between the classical works, with highly developed understanding of the relationship of the classical works to their socio-historical context. Skilful and confident use of evidence from the works to support a point of view.

	31–40 marks
	Thorough research into the socio-historical contexts. Very detailed and thorough analysis of the ideas and techniques. Comprehensive comparison showing understanding of similarities and differences between the classical works, with well-developed understanding of the relationship of the classical works to their socio-historical context. Relevant and appropriate use of evidence from the works to support a point of view.

	21–30 marks
	Some detailed research into the socio-historical contexts. Satisfactory analysis of the ideas and techniques. Appropriate comparison identifying similarities and differences between the classical works, with satisfactory understanding of the relationship of the classical works to their socio-historical context. Largely satisfactory use of evidence from the works to support a point of view.

	11–20 marks
	Some research into the socio-historical contexts. Some analysis of the ideas and techniques. Some listing of similarities and differences between the classical works, with limited understanding of the relationship of the classical works to their socio-historical context. Limited use of evidence from the works to support a point of view.

	1–10 marks
	Some reference to the socio-historical contexts but with minimal research. Description rather than analysis of the ideas and techniques. Limited understanding of similarities and differences between the classical works, with limited understanding of the relationship of the classical works to their socio-historical context. Little and, at times, no use of evidence from the works to support a statement of a point of view.


Sample approaches to School-assessed Coursework

The following examples are one teacher’s approach to the development of assessment tasks using the study design and performance descriptors.

Unit 3 Outcome 1 and Unit 4 Outcome 1
The assessment tasks for each of Outcome 1 in Units 3 and 4 can be either a written analysis of a section of a classical work or a set of structured questions. 
Works for these outcomes are to be selected from List 1. The classical work selected for 
Unit 4 must be different from the work studied in Unit 3.
Assessment tasks must be part of the regular teaching and learning program and completed mainly in class. The assessment task can be an ‘open task’ where students can have access to notes.

The key knowledge for Outcome 1 includes:

· the socio-historical context of a classical work
· the relationship of a classical work to its socio-historical context
· key ideas contained in a classical work
· the techniques used by the classical writer or artist to express these ideas

· the relationship of sections of a work to the work as a whole or of an artwork to its form.

The key skills for Outcome 1 include the ability to:

· research the socio-historical context of a classical work
· analyse the ideas presented in a classical work
· analyse the techniques used to express ideas in a classical work
· discuss the relationship between the work and its socio-historical context
· evaluate the importance of sections of the work to the work as a whole or the artwork to its form
· draw on evidence from a classical work to support a point of view.

In relation to Unit 3 Outcome 1 and Unit 4 Outcome 1, teachers should plan a sequence of teaching and learning activities that will develop pre-task knowledge and skills. These could include the following:

· Have students research the socio-historical context of the work, seeking to identify key socio-historical events that both shaped the particular period in which the work was produced, and influenced the ideas and themes and the techniques explored in the work.

–
The socio-historical material that should be covered would include the date the classical work was produced; the date of the context of the classical work; key historical people and events of the period; key ideas of the period; the relationship between the time of the writing or creation of the classical work and the events of the period.

· The class should explore and discuss the different aspects of the form of the specific classical work, (for example tragedy) considering how the form of the classical work might present ideas through techniques.

–
Read through the work as a class, asking students to act out the parts, to listen to the tone and emotions of the work.

–
As the class is reading through the classical work, have students write their own narrative of the work, thus helping them understand the work. Alternatively, the teacher might construct a series of questions for students to address as the class works through the classical work.

· Have students develop a glossary of key themes and ideas, key techniques, and words and phrases used in the work.

–
Having identified key themes and ideas, students track these themes and ideas through a classical work and analyse how individual ideas and themes are developed through the work. 

–
Having identified key techniques, students identify examples of these techniques in a classical work and analyse how the techniques are used to express the ideas in the work. 

· Pick extracts randomly from a classical work and ask students to discuss the importance of the extract to the overall work.

· Have pairs or small groups of students select their own passage from a classical work for analysis, which they would justify through discussion of ideas, techniques and significance of their passage to the overall work.

· The teacher could model sample responses for the students. The sample should illustrate the need for analysis and interpretation of the ideas and not simple paraphrasing. Illustrate how techniques were used by authors or artists to achieve an effect; illustrate how examples, quotation of words and phrases need to be used to support a point of view.

Design the assessment task

When constructing an assessment task, teachers should consider the following: 

· The passage selected for analysis should have an adequate range of ideas, techniques and importance to the work as a whole.

· Questions should be designed to guide students through the task as well as assisting them to address the key knowledge and skills outlined in the study design.

· Questions as a whole should cover key knowledge and skills but these should be presented in a holistic manner, rather than as a checklist

The following examples provide different types of questions in relation to specific passages. None of the examples contains a complete set of questions. 

Example 1

Read the passage from Aeschylus, The Persians (lines 176–214) and answer the questions that follow.
1.
To whom is Atossa speaking and at what point in the play?
This is early in the play. The queen has only just appeared on stage and is addressing the Chorus just before the arrival of the Messenger.

This low order question helps contextualise the passage. This can help in understanding the mood or tone of the passage which can be beneficial to the analysis of techniques.

2.
What is the significance of the imagery of the chariot, the behaviour of the women, and Xerxes’ reaction to seeing Darius?
· The two women represent Persia and Greece potentially yoked as a team/empire.
· The Persian woman accepts Xerxes’ rule while the Greek woman rebels against the constraints of the harness thereby resisting the Persian invasion.
· The passage indicates the causes of Xerxes’ downfall and the destruction of Darius’s achievement. Here Eastern despotism, the arrogance of Xerxes, Hellenic vs Eastern character can be explored.

Clearly this is a question focusing on an aspect of Aeschylean technique with a wider application to key ideas that are raised in this passage and resonate through the work.

3.
What effect is this passage designed to have in the context of the play as a whole?
· It is the first speech by a major character and is designed to set up the audience reaction to a view of Persian culture, while providing a view of what is un-Greek about it.
· It prepares the way both for the relationship between Xerxes and both parents, and for his eventual appearance towards the end.

Besides locating the passage within the overall work, the question requires the student to consider the play as a form and an artwork; and to consider that every aspect of the work has a purpose.

4.
Does the impact of The Persians depend on descriptive narratives or on its plot? You should support your answer by reference to the whole play.
· Mention could be made that this is an early tragedy with two actors and playwright is experimenting with a new form.

· Answers may focus on the function of the speech as a central set piece in a drama which lacks a complex plot.

· The play is very dependent on description and on the commentary function of the Chorus’ speeches. 

· This and the Messenger speech in particular provide the frame around which the Chorus reacts.

This should promote discussion of the play as an essentially plotless drama, in which the emotional effects are achieved by descriptive report, dialogue, choral odes etc., rather than by manipulation of characters against one another or by confrontation or argument.

Example 2

Read the passage from Sophocles, Oedipus the King (lines 1443–1473) and answer the questions that follow.
1.
Briefly outline the events that have led up to this point in the play.

· After a process of questioning, Oedipus learns the truth of his relationship with Jocasta, and has realised he cannot escape his fate. The Messenger has informed us that Jocasta has committed suicide and Oedipus has blinded himself. Oedipus has returned to the stage and joins the Chorus in a scene of lamentation (kommos) where his state of mind is explored.
This is a low order question that can help the student begin to deal with the passage.

2.
Briefly outline the socio-historical background to the play and the relationship between the time of the writing or creation of the classical work and the events of the period.
· Play written c.428, i.e. in the early stages of the Peloponnesian war, and only a couple of years after the plague that had ravaged the Athenian people.

· Athens for the past few decades had been at its peak, militarily and politically. Culturally, it had been a magnet for artists and intellectuals, notably Sophists. Already Greek philosophy was explaining cosmology in naturalistic rather than supernatural terms. The increased optimism in human capabilities and achievements was summed up in Protagoras’ dictum, ‘Man is the measure of all things’, placing humankind at the centre of understanding human existence. 

The aim of emphasising the relationship between the work and its context is to encourage the investigation of the work as a product of its time, thereby moving away from the practice of the rote learning of three or four historical events. 

3.
How do the techniques employed by Sophocles in this passage represent Oedipus’ state of mind and attitude?

· Rhetorical questions that concentrate on disorientation, physical imprisonment, sense of helplessness.
· Concentration on physical realities: expression of Oedipus’ pain through images that are tactile.
· Declarative statements.
· The inability of the Chorus to respond coherently.
· The appearance of bloodied Oedipus yet the scene avoids bathos and sensationalism.
A question such as this can guide the student to focus on how a specific effect is achieved rather than simply asking for the identification of Sophocles’ techniques. The responses would of course be supported with specific examples from the work.

Example 3

Study the image of the Parthenon and answer the following questions.

1.
When was the Parthenon built and who was the principal artist for the project?
· 447–432 BC
· Phidias.
Clearly these are low level questions that require empirical data.
2.
To what extent is the Parthenon a typical representation of the Doric temple? You might include in your discussion:

· shape

· ground plan

· decoration

· function

· site.
This question would provide students with a range of avenues to discuss the building techniques and innovations used on this building, as well as assessing how these techniques fitted into the evolution of Doric architecture.

Site: built on highest point of Acropolis; foundations and platform adapted to fit earlier temple destroyed by Persians in 480; elevated platform to raise building; orientation is such that a visitor passing through Propylaia is met by view of front and side of building.
Ground plan and shape: quite typical rectangular building; brick building with columns as decoration; fit typical mathematical formula of number of columns along front doubled plus one for side; layout also typical with pronaos and cella.

Decoration: Doric order at its most refined state; features to correct visuals and create tension between straight lines and curves.

Function: House of deity and depository for cult treasures. Altar outside for worship.

3.
How did the socio-historical context of the Parthenon influence the iconography depicted on the building?

This question focuses on the direct connection between the historical and socio-cultural circumstances that Athens found itself in during the middle of the fifth century and the use of monumental art and architecture for ideological purposes.

· Socio-historical events:
–
Persian Wars: the destruction of Athens, particularly the religious buildings; the effect the victories had on the Athenian psyche, notably confidence
–
philosophically: humanistic idealism, ‘man as measure of all things’ 
–
politically: democratic constitution becoming more secure under Pericles
–
militarily: Athenian empire as conduit for wealth 

· Iconography:
–
pediments: sculpture in the round – Athena and Athens; Athena and Zeus – reinforce Athens’ religious links
–
metopes (Doric frieze) in high relief: they depict four mythological stories: the Amazonomachy (battle between the Greeks and Amazons); the Sack of Troy; the Centauromachy (battle between the Lapiths and the Centaurs); the Gigantomachy (battle between the Gods and Giants). All link to Athens’ heroic past, as well as triumph of civilization over barbaric and foreign, here a clear reference to defeat of Persians
–
Ionic frieze in low relief: Panathenaic procession which reinforces Athenian democratic ideals.

Example 4

Another possible approach is to break away from selecting one passage for analysis and in its place offer a number of shorter passages that can be used to address specific key knowledge and skills. 

Read the following passages from Virgil, Aeneid 6 and answer the questions that follow.
Lines 268–282: ‘They walked in the darkness … her viperous hair.’

1.
How does Virgil use language and stylistic features to create atmosphere in this extract?

· use of narrative to describe Aeneas’ first visions of Underworld – expansive image of underworld; detailed

· first beings he encounters are personified abstractions of human worries: mourning, anxiety, disease and age
· descriptions of their attributes

· similes 

· intrusion of adjectives to create emotional response

· representation of characters’ internal feelings, a vision, a mental experience
· Aeneas – passive spectator

Lines 450–77: ‘Wandering among them … pitying her as she went.’ 

2.
How much choice does Aeneas have in any of his trials? Is ‘fate’ a convenient excuse?

· fate is a central concept in the Aeneid
· women in the Aeneid are seen predominantly as suffering victims

· Aeneas – the pious man – a man who has been marked out by his attachment to communal values, who has suppressed individual glory for greater good; the subordination of the individual to the collective is regarded as a prime component of Roman ideology

· Aeneas is ‘surprised’ that he was the cause of Dido’s suicide. He protests his innocence and insists the gods drove him from Carthage and it was not his lack of affection for Dido 

· Aeneas tries to play on Dido’s emotions; builds suspense; her rejection of his appeal

Lines 756–781: ‘Come now, and I shall tell you of the glory … with his own emblem?’

3.
How does Virgil’s pageant of heroes and their heroic qualities serve as a view to the destiny of Rome?

· Aeneas’ descent into the Underworld is regarded as a key point in the overall plot of the poem. Here, while surveying the procession of Roman heroes in a triumph celebrating Rome’s future history, Aeneas looks towards Rome’s destiny

· Aeneas is transformed from a Trojan hero to a Roman hero

Lines 871–877: ‘The gods in heaven … on any of its young.’

4.
How do these lines set Book 6 into its socio-historical context?

· the passage is part of a longer passage where Anchises points out to Aeneas the ghosts of his famous descendants waiting to be reborn, among them Marcellus Claudius, Augustus’ nephew and potential heir
· Aeneid is regarded as a patriotic epic that celebrates Roman ideals and achievements, which were at the heart of the Augustan pax romana that followed a century of destructive civil warfare
· Augustus is to be seen as the rightful descendant of Romulus and Aeneas
Unit 3 Outcome 2 and Unit 4 Outcome 2
Assessment tasks for Outcome 2 in Units 3 and 4 can either be a research response or an essay comparing two classical works. The assessment task can be an ‘open task’ where students have access to notes.
Works for these outcomes are to be selected from List 2. The pair of classical works selected for Unit 4 must be different from the pair studied in Unit 3.
The key knowledge includes:

· socio-historical contexts of the classical works
· the relationship of the classical works to their socio-historical contexts
· key ideas presented in the classical works
· techniques used by classical writers or artists to express ideas
· similarities and differences between the classical works.

The key skills include the ability to:

· research the socio-historical contexts of the classical works
· analyse ideas and techniques in the classical works
· compare ideas and techniques in the classical works
· discuss the relationship of classical works to their socio-historical contexts
· draw on evidence from classical works to support a point of view.

Classical Works

Works in List 2 to be covered by Unit 3 Outcome 2 and Unit 4 Outcome 2 are paired and should be studied side by side. The text pairing is predicated on common ideas and themes. However to minimise confusion, works should in the first instance be studied separately, and then compared. 

In relation to Unit 3 Outcome 2 and Unit 4 Outcome 2, teachers should plan a sequence of teaching and learning activities that will develop pre-task knowledge and skills that could involve the following: 
For comparative works

· Similar activities used for List 1 can be applied to List 2, except the focus is no longer the close analysis of a passage or extracts.
Have students research the socio-historical context of the work, seeking to identify key socio-historical events that both shaped the particular period in which the work was produced and influenced the ideas and themes and the techniques explored in the work. While the differences marking Homer and Virgil are based on a chronological separation of approximately 700 years and vastly different social and cultural milieus as well different languages, Sophocles and Euripides were near contemporaries. However, influenced by the changing political and intellectual climate of Athens, they proposed quite different responses to issues such as honour/dishonour, as seen in Sophocles, Ajax and Euripides, Heracles. Written in the 440s while Athens was at its pinnacle politically, militarily, economically and culturally, the Sophoclean Ajax’s rigid response to the humiliation he felt after failing to kill his enemies leads to his suicide. In contrast, Euripides writing 20 years later against the background of the Peloponnesian war and the intellectual influence of Sophist relativism has Heracles choose to live on in the face of his dishonour. 
The teacher might construct a series of study questions to guide students by helping them identify and research appropriate material. The material that should be covered could include the date the classical work was produced; the date of the context of the classical work; key historical people and events of the period; key ideas of the period; the relationship between the time of the writing or creation of the classical work and the events of the period.

· The class should explore and discuss the different aspects of the form of the specific classical work, especially if the work’s form has/have not been encountered in List 1, considering how the form of the classical work might present ideas through techniques. 

· Read through literary works as a class, asking students to act out the parts, to listen to the tone and emotions of the work and even consider how it could be staged or performed. 

–
As the class is reading through the classical work, have students write their own narrative of the work, thus helping them understand the work; alternatively, the teacher might construct a series of questions for students to address as the class works through the classical work.

· Have students develop a glossary of key themes and ideas, key techniques, and word words and phrases used in the work.

–
Having identified key themes and ideas, have students track these themes and ideas through a classical work and analyse how individual ideas and themes are developed through the work.
Discussion of specific ideas could begin with an exploration of the idea/theme and even a brief historical account of the idea/theme to establish its evolution in relation to the works being studied. Students should come to realise that understanding of, and attitudes towards, ideas or values changed over time, not only in terms of broad themes like attitudes to women, but also to suicide, ‘helping friends and harming enemies’ and worship/attitude to gods. Therefore the Homeric idea of restraint advocated by Nestor in Iliad 1 is quite different from that of fifth century Athens.
Identifying and comparing similar or different ideas and techniques is easier if the works being studied are of the same form, for example two tragedies or two histories. However, the comparison of different forms, for example a tragedy and art, or even an epic and a comedy, will mean that the development of the forms’ techniques will be less important. Here, the focus should be on the difference in techniques and their effects.

· The teacher could provide a checklist of the key techniques of the author or artist and use extracts from the work to illustrate and model the application of techniques to ideas. Students should master the point that ideas and techniques are part of one process in the production of the work and not separate aspects.

Comparative language
· Comparison to identify similarities and differences is a key knowledge and skill in Outcome 2. It is imperative teachers introduce students to the language of comparison.

Research report or essay

When constructing an assessment task, teachers should consider the following: 

· Questions should be designed to guide students through the task as well as assisting them to address the key knowledge and skills.

· Questions as a whole should cover key knowledge and skills but they should be presented in a holistic manner, rather than as a checklist, thereby allowing students to demonstrate achievement of the outcome and key knowledge and skills.

Research report

A research report could be set as the first task in Unit 3 Area of Study 2 as it would help students develop skills of research and comparison. The report could be structured as follows: socio-historical and context, ideas and techniques. Teachers could prepare a list of generic questions to guide students through the task.

Comparative essay

Prepare an essay topic that will address key ideas in the two works. Unlike the research report, the comparative essay will need to present an argument using the two texts as the source of examples.

Examples of research and essay topics

Greek pairs

In what ways does the Underworld, as imagined by Homer Odyssey 11 and Aristophanes Frogs help mortals to a truer understanding of heroism, identity and the nature of life and death? 

‘In Greek literature, any clash between the male and female domains sees the male hero as victor.’ Is this true in Aeschylus Agamemnon and Euripides Medea?

‘The Persian Wars and the Peloponnesian War marked a key shift in Athenian identity.’ Discuss this proposition using Herodotus The Histories and Thucydides History of the Peloponnesian War as your key works.

Roman pairs

According to Michael Grant, ‘patriotism’ and ‘moral purpose’ are key ingredients in the writing of Roman history. How does this proposition apply to Livy, The Rise of Rome and Tacitus, Annals of Imperial Rome?

‘Although the Ara Pacis and Trajan’s Column depict quite different narratives, the message they celebrate is all about leadership and Roman virtues.’ Discuss.

‘Cicero’s First Philippic is persuasive oratory with a political purpose: to ensure the Roman people were free of autocracy and its citizens did their duty by the community. In contrast, Plutarch’s Mark Antony is nothing more than a political whitewash of someone he regarded as a tragic hero.’ Discuss.

Greek and Roman pair

‘Nobility’, ‘self-restraint’, ‘respect’ have no place on the battlefield when reason has given way to passion. Is this a fair assessment of the heroes of Homer Iliad Book 22 and Virgil Aeneid Book 12?

Further Resources

Examination

End-of-year written examination

The examination will be set by a panel appointed by the Victorian Curriculum and Assessment Authority. All the key knowledge and key skills that underpin the outcomes in Units 3 and 4 are examinable.

Conditions

The examination will be completed under the following conditions:

· Duration: two hours.

· Date: end-of-year, on a date to be published annually by the Victorian Curriculum and Assessment Authority.

· Victorian Curriculum and Assessment Authority examination rules will apply. Details of these rules are published annually in the VCE and VCAL Administrative Handbook.

· The examination will be marked by assessors appointed by the Victorian Curriculum and Assessment Authority.

Contribution to final assessment

The examination will contribute 50 per cent.

Further advice

The Victorian Curriculum and Assessment Authority publishes specifications for all VCE examinations on the Victorian Curriculum and Assessment Authority website. Examination specifications include details about the sections of the examination, their weighting, the question format/s and any other essential information. The specifications are published in the first year of implementation of the revised Units 3 and 4 sequence together with any sample materials.
Publications
Regular updates and study advice are published in the VCAA Bulletin VCE, VCAL and VET and on the VCAA website. Teachers should also refer to the following publications for assessment of VCE Classical Studies:

VCE Classical Studies Study Design 2010–2014
The course developed and delivered to students must be in accordance with the VCE Classical Studies Study Design, accredited 2010–2014.

The ‘Advice for teachers’ section contains sample learning activities for Units 1 to 4 and suggested tasks.

VCAA website

Teachers are advised to keep up-to-date with developments in VCE Classical Studies by accessing the Classical Studies study page on the VCAA website.
VCE Examination Papers

Previous Examination papers for all studies are published on the VCAA website.

Assessment Reports

Examination Assessment Reports are published on the VCAA website and provide teachers with feedback on the previous year’s examination for Units 3 and 4.
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