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VCE English/English as a Second Language
Unit 2: 2007 Support Material
	Area of Study 3: Using language to persuade
Example: The decriminalisation of begging


Introduction

The key aim of this support material is to encourage students to develop skills for identifying and analysing how language is used in the presentation of a reasoned point of view.
Students read a range of texts, discussing and analysing the ways in which writers and speakers attempt to position the audience in particular ways. In Unit 1, students identify and discuss how language can be used to persuade readers and/or viewers in a wide range of texts whose main purpose is to present a point of view. In Unit 2 they identify and analyse how language is used in persuasive texts, and apply their understanding to the study of an issue of social or personal relevance and interest. In the following support material, students focus on analysing texts focused on the proposition ‘That begging should be decriminalised’ and plan and construct a written, spoken or multimodal presentation of their own to present a reasoned point of view on the issue.

Refer to pages 21–22 of the VCE English/ESL Study Design for full details of the focus area of study, a description of the outcome and key knowledge and skills.

The following is not intended to outline a plan for teaching the entire area of study. Teachers may wish to select from some of the suggestions, activities and assessment tasks outlined below. The ‘Advice for teachers’ and ‘Advice for ESL teachers’ sections in the VCE English/ESL Study Design also provide examples of learning activities for this area of study.
Timing

To complete some of the suggested activities outlined below, students will need time for:
· class and group discussion and exploration of the issue: the decriminalisation of begging, informed by reading and viewing a range of texts
· research and preparation of responses
· consultation with teacher.
Overview of a range of possible activities

Students should be provided with the opportunity to undertake a range of activities. Suggested activities outlined below include opportunities for:

· participating in small group and whole class discussion

· making notes in response to text analysis and class discussion

· completing appropriate research, including reading and viewing a range of texts

· developing and presenting a reasoned point of view.

Suggested texts

For the achievement of Unit 2 Outcome 3, students study a range of texts whose main purpose is to persuade readers and viewers to share a particular point of view. Texts could be print, non-print and multimodal, for example editorials, letters to the editor, opinion columns, essays, reviews, speeches, segments from radio programs, talkback radio programs, CD-ROMs, television, newspaper or magazine advertisements, cartoons, documentaries, e-zines and websites.

Students are encouraged to read widely to support the achievement of all outcomes.

Begging is a criminal offence in Victoria under the Vagrancy Act 1966. In 2005 the Victorian Government faced the question of whether or not to decriminalise begging in inner-city Melbourne after a recommendation from the Department of Justice.

The following provides some examples of texts for exploring the decriminalisation of begging and some additional reading:

	Opinion piece: Chris Middendorp, ‘Begging: a problem we cannot hide’, The Age, February 19 2005:

www.theage.com.au/articles/2005/02/18/1108709431238.html
Additional material can be found on the following websites:

‘Enough Rope’ with Andrew Denton – episode 37: Homeless people (12/04/2004)
www.abc.net.au/tv/enoughrope/transcripts/s1084364.htm
‘The Law Report’/Radio National talkback program (25/02/2005)
www.abc.net.au/rn/talks/8.30/lawrpt/stories/s1307425.htm
‘PM’ Report
www.abc.net.au/pm/stories/s200600.htm
The Education Age
www.education.theage.com.au/pagedetail.asp?intpageid=1436&strsection=students&intsectionid=0
The Salvation Army
www.salvationarmy.org.au/media/
Hanover research and related publications
www.hanover.org.au/fifthestate/archives/070.050/36/list%20of%20research%20publications%20Feb%202004.doc


Students may also suggest texts suitable for exploring the issue.
Activities

Introductory activities

Students may begin their study by considering the issues in the context of their own experience, reading and discussion.

Discussion could begin with asking students to recount an incident from their own lives, or represented in the media or a text they have read or viewed and pose questions such as:

· What is begging?

· Are there different forms of begging?

· Why is begging a criminal offence in Victoria?

· What reasons may beggars have for begging?

· What might life be like for a beggar?

· How have you responded to requests from beggars?

· Does begging differ from country to country?

Initial discussion could take place in groups and then individual groups could report back to the whole class. Some discussion about the history of begging and representations of beggars over time may also be useful at this point.

	Activity
Students might research answers to the questions above and report their findings to the class.


	Activity – Compiling a glossary
Students should be encouraged to compile a glossary of key terms that relate both to the issue studied, and the metalanguage used throughout their study. For example, inclusive language tone, active and passive voice, colloquial language and generalisation.


Identifying and analysing how language is used
	Activity
Small group discussion
Ask students, in small groups, to download and examine the opinion piece: Chris Middendorp, ‘Begging: a problem we cannot hide’, The Age, February 19 2005:

www.theage.com.au/articles/2005/02/18/1108709431238.html
Identify:
· the point of view Middendorp is presenting about begging
· some of the ways Middendorp uses language to position his readers to accept his point of view.


	Activity

Annotating a text designed to persuade, using hypertext
The attached, version of Middendorp’s article ‘Begging: a problem we cannot hide’, has been annotated using hyperlinks identifying a range of examples of how Middendorp has used language to position readers to accept his point of view.

Read the annotated text, and make additional hypertext links identifying significant examples of how, and why Middendorp is using language to position his readers to accept his point of view, for example:
· identify quotations used in the article. Discuss and analyse the language used and suggest why Middendorp chose to include them

· identify lists used in the article. Discuss and analyse the language used to present them and suggest why Middendorp chose to include them

· identify some contrasting ideas in the article. Discuss and analyse the language used to present them and suggest why Middendorp chose to include them. 

· identify some of the shifts of tone in the language. Discuss and analyse the language used to achieve them and suggest why Middendorp chose to include them. 


	Activity
Using appropriate material from the annotated version of Middendorp’s article, write a text that discusses and analyses the ways that Middendorp uses language to persuade his audience to accept his point of view about whether or not a policy of zero tolerance for begging is appropriate.


	Activity 

Build up a collection of written, visual and multimodal material on the issue. Identify the point of view that each article presents.
1. Identify and discuss how language is used to position the audience in particular ways.
2. Compare the ways language is used in a range of material to position readers to take different points of view on the issue.


	Activity

Students research the issue of the decriminalisation of begging, noting down some background information, statistics, quotations from experts and any other evidence to support their opinion.

PMI Table

Students have a class discussion on the proposal ‘That begging should be decriminalised’. They draw up a ‘Plus, Minus, Interesting’ table (points for, points against and questions or points that need further investigation) and as they listen to the opinions of their classmates, students make notes on the PMI table.

PLUS

(Points for)

MINUS

(Points against)

INTERESTING

(Questions or points for investigation)




Presenting a reasoned point of view

	Activity
Although students should work in small groups to research evidence and prepare for the presentation of their group’s point of view, each student would be expected to make an oral contribution, as part of the group presentation.

Hold a forum on the statement: ‘Begging should be decriminalised’. The class could be divided into four groups with each group being responsible for presenting a point of view on a different aspect of the issue. Students could use evidence from texts studied to support or refute their arguments. Students should consider the language choices they make and the order in which they present their ideas and arguments so that they maximise the effectiveness and persuasiveness of their presentation.
OR

Hold a debate on the statement: ‘Begging is always wrong’. The class could be divided into half, with some students helping speakers prepare their cases. After the debate, the audience could be encouraged to ask further questions of the speakers. Students could use evidence from texts studied to support or refute their arguments. Students should consider the language choices they make and the order in which they present their ideas and arguments so that they maximise the effectiveness and persuasiveness of their presentation.


Using language to persuade assessment tasks

Outcome 3

On completion of this unit the student should be able to identify and analyse how language is used in a persuasive text and to present a reasoned point of view in an oral or a written form.

Teachers should indicate the expected length of the task and assessment descriptors.

The following are suggestions for a variety of assessment tasks and ways students might achieve the outcome.

Sample assessment tasks

	Task 1: Identify and analyse how language is used in a persuasive text.
Identify and critically analyse how language is used in the presentation of ideas, arguments and evidence in the articles collected in response to the above activity.
Use the work you have completed on the Chris Middendorp article, ‘Begging: a problem we cannot hide’, published in The Age, 19 February 2005 as a model for this task.


	Task 2: Present a reasoned point of view in a written or oral form.

Presentations should draw on approaches and ideas from texts studied.
Choose from the following tasks to present the point of view:
An oral presentation, with or without datashow;
A transcript of a radio interview or talk back program;
A role-play, presenting two different points of view.


	Task 3: Present a reasoned point of view in a written or oral form.

Presentations should draw on approaches and ideas from texts studied.
Present a point of view to be published in one of the following contexts: 
a daily or local newspaper
a Podcast available for download from the class blog

the school magazine.


	Task 4: Present a reasoned point of view in a multimodal form.

Create a webpage (using HTML, Microsoft Publisher, Macromedia Dreamweaver or other suitable software) which allows readers to understand your point of view on whether begging should be decriminalised.

On your webpage you should present a reasoned point of view. You could identify the some of the language choices that you have made to present your viewpoint, using hyperlinks to explain the impact you intend them to have on the reader.

You could also include links to other articles and sites that support your point of view.

You are free to choose fonts, images, sound files, symbols and colour to support and enhance the communication of your point of view.

It is important to prepare carefully for this activity. School policy for Internet use must be followed closely and a safe environment provided for students. It is suggested that teachers provide students with advice on safe Internet use, and a list of URLS for specific pages or that teachers download the pages that students will be working with.


Begging: a problem we cannot hide

By Chris Middendorp
The Age
February 19 2005

Crude zero-tolerance measures have no place on Melbourne’s streets
Yesterday I met Kenny who was begging in the CBD. He sat on the footpath in front of a tatty square of cardboard on which he’d written in wonky crayon, ‘I am hungry. Please help.’

Kenny’s a fairly typical beggar. He’s 32. He sleeps rough in a city lane. His Centrelink income has been cancelled – he was unaware he had to attend a mutual obligation interview. He has arthritis and takes medication for a mental illness. He considers himself ‘lucky’ to make $15 in a day. ‘Begging up money is very embarrassing’, says Kenny, ‘but I’ve got to live too’.

Yep, we’ve all got to live. And some of us live much harsher, riskier and more onerous lives than others. Next time you observe someone begging on our city streets, it’s worth bearing in mind that they are not doing it to be annoying or to lower the tone of the neighbourhood. Most of them are begging to survive.

Some people, such as State Opposition Leader Robert Doyle, want to solve this social problem with a big stick. He wants a crackdown on begging. Says Doyle, ‘We take pride in ourselves as a city, and we say this is not something that we tolerate in our streets’ (The Age, 17/2). But before we join together in a communal hymn to zero tolerance, let’s reflect on Doyle’s words.

He’s right in a way. We do take pride in ourselves as a city. So let’s not tolerate the injustices of poverty and homelessness. We need to help our disadvantaged citizens get access to housing, jobs and drug and alcohol services. That’s how you tackle the begging question.

The problem these days is that many welfare services turn away needy people because they don’t have enough resources to offer help. Food vouchers and material aid are difficult to obtain. There’s an acute shortage of emergency housing. Detoxification services have long waiting lists. The accomplishments of our wonder economy have bypassed vast groups of people.

You can see why some resort to begging.

An inner-city police sergeant I spoke to recently said that, in his opinion, most beggars were people in genuine need. In his view, clamping down on beggars was ‘not a particularly good use of police time’. Why? ‘Because these people need help, not prosecution and fines. Clamping down on them here just means they’ll go and beg somewhere else.’

And isn’t it somewhat perverse logic for the police to fine someone who has no money in the first place?

In 2001, Hanover Welfare Services, in collaboration with the City of Melbourne, conducted what remains the only comprehensive study of the extent and nature of begging in our CBD. My colleagues and I spent six months meeting and assisting people we found begging in the city.

I believe that the data we collected remains accurate. We found that beggars made very little money and that there weren’t all that many of them. They spent the money on food, cigarettes, train fares and sometimes on drugs or alcohol. Most of them were homeless or in crisis accommodation and subsisted on inadequate welfare benefits. We only encountered people who were in genuine need.

But most interestingly, we found that public perception of the extent of begging is at odds with the evidence. Here’s how it works. A single person begging may be seen by 40 passers-by a minute. If there are 10 people begging (we never saw more than this) on any given day for a total of four hours during busy periods in town, we estimated that a total of 96 000 passers-by may see one or more beggars. The visual impact of a few people is immense.

It astonishes me how many tall tales there are about beggars. I’ve heard it all. Beggars work in packs. They make a fortune. They rob people. They own houses. They go to private schools. Are we so frightened of poverty that we have to make up cover stories?

It’s discomforting to observe people begging in this land of plenty. But let’s not get truculent with the needy – they are not the problem, they are a sad symptom. Rather than ringing the police to complain, it might be more useful to contact the local MP and advocate for more low-cost housing, more drug and alcohol services or a more sophisticated welfare system. That’s what we really need.

There’s a kind of grim gag going around in welfare circles that just before the Commonwealth Games begin, authorities will round up all the homeless and poor people and ship them off to Sydney in buses. It’ll create the illusion that Melbourne has no inequality or social problems.

I just hope we don’t attempt to tart up this town’s image by using crude zero tolerance measures. We must face up to Melbourne’s poverty and take substantive measures to resolve it.

Chris Middendorp works for Hanover Welfare Services.

Annotations

Crude zero-tolerance measures have no place on Melbourne’s streets
This subheading uses a statement made in the last paragraph of the article. It offers prospective readers a reasonable indication of what the article is about and the point of view of the writer.
In his article, Middendorp responds to those who advocate arresting beggars and removing them from Melbourne streets. People who advocate zero tolerance often assume that Melbourne beggars are thieves and that they do not need to beg to survive. They do it because it is an easy way to make a lot of money. Middendorp intends to challenge this view and to show that there are good reasons for thinking that it is a more complex problem than his opponents suggest. 

Kenny

Kenny seems almost childlike from this description: his message is simple and his makeshift tools are ‘tatty’ and ‘wonky’. His nickname helps to convey this impression as well as the simplicity of his appeal: ‘I am hungry. Please help’.
Kenny’s a fairly typical beggar

In the second paragraph, Middendorp contends that Kenny is ‘a fairly typical beggar’ and the description of him sounds matter of fact – providing a checklist of facts about how he lives and his poor physical and mental health. These details support Middendorp’s later assertion that ‘some of us live harsher, riskier, and more onerous lives than others … Most [beggars] ‘are begging to survive’.
Kenny is described as a ‘fairly typical beggar’ rather than a ‘typical beggar’. This seeks to position readers to recognise that, although such people may share many experiences and characteristics, they should not be stereotyped.

Middendorp seems to choose his language so that he sounds respectful when he refers to people who beg. He does not demean them as ‘beggars’. They are ‘people who we found begging’.

Yep, we’ve all got to live

Middendorp often chooses language that suggests a conversational, friendly and relaxed presentation. However, his text moves between colloquial, everyday language: ‘[Kenny] sleeps rough … Yep, we’ve all got to live … our wonder economy … I’ve heard it all … cover stories … It’ll create the illusion …’ and more standard, even academic, English: ‘[Kenny] was unaware that he had to attend a mutual obligation interview … the visual impact of a few people is immense … It’s discomforting to observe … let’s not get truculent …’
Middendorp seeks to maintain his readers’ engagement by using these shifts of tone. The text would be more difficult to read if he had not done this, sounding either too relaxed to have any real authority, or too academic and dry to have any interest for the general reader.
The problem these days

Middendorp often chooses to include words that qualify generalisations or assertions that he makes, so that we are positioned to accept his statements because they sound as though they are measured and thoughtful, rather than exaggerated or carelessly extreme:

‘Some of us live much harsher, riskier … lives …’
‘Most of them are begging to survive.’
‘Many welfare services …’
In paragraph six Middendorp lists some of the problems that cause people to beg. The mild language of ‘welfare services … don’t have enough resources to offer help’ is replaced by more strident descriptions of ‘acute shortages … long waiting lists … vast numbers of people’. The listing uses a series of short, identically structured sentences, and this gives the impression that the statements pile up and become more and more forceful.
It is almost an anticlimax when Middendorp declares, ‘You can see why some resort to begging’. Thus, Middendorp uses language to vary his tone strategically, seeking to maintain his readers’ engagement and position them to accept that begging is understandable and that we should feel sympathy for people who beg. 

crude zero tolerance … z

Middendorp reinforces the focus of his argument when he repeats the term ‘crude zero tolerance measures’ used in the sub-heading of the article. He has sought to position the reader throughout the article to understand that the proposed measures are ‘crude’ because they do not address the complexity of the situation. His final sentence, ‘We must face up to Melbourne’s poverty …’ is a call to action, and his article has been directed at positioning readers to accept its necessity.
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