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	Area of study 2: Creating and presenting
Selected context: Encountering conflict
Selected text: Kate Grenville, The Secret River


Introduction

The focus in this area of study is on reading and writing and their interconnection. The key aims of this support material are to encourage students to:

· reflect on the ideas and/or arguments suggested by a text selected from List 2 of the Text List published annually in the VCAA Bulletin, as well as some additional shorter texts

· explore the relationship between purpose, form, audience and language, and examine the choices made by authors in order to construct meaning

· draw on the ideas and/or arguments they have gained from texts to construct their own text for a specified audience and purpose

· draw on their experience of exploring texts in their explanation of decisions they have made in their own writing about form, purpose, language, audience and context.
Student writing tasks should draw on the study of selected texts, and give opportunity for students to create texts that explore ideas developed as a result of their reading and discussion of the Context.

Refer to pages 25–26 and 30–31 of the English/ESL VCE Study Design, for full details of the focus of the area of study, a description of the outcome and key knowledge and skills.
The following is not intended to outline a plan for teaching the entire area of study. Teachers may wish to select from some of the suggestions, activities and assessment tasks outlined below. The ‘Advice for English teachers’ and ‘Advice for ESL teachers’ sections in the English/ESL VCE Study Design also provide examples of learning activities for this area of study.
Overview of a range of possible activities
Students should be provided with the opportunity to undertake a range of activities. They should also be provided with the opportunity to read a range of texts and write in a range of forms, choosing a form or forms appropriate to the audience, purpose and context of the text or texts they are creating and presenting.

Suggested activities outlined below include opportunities for recording observations and discussions about:

· the ideas and/or arguments associated with the chosen Context, informed by reading and viewing a range of texts

· how and why authors make language choices, using appropriate metalanguage

as well as:

· writing a range of responses including: narrative, analytical and persuasive texts 

· consulting with teacher during the text creating and presenting process.
Text selection
For the achievement of Outcome 2 in each unit, English students must read and study at least one text from Text List 2, selected for the relevant Context from the English/ESL Text List published annually in the VCAA Bulletin. In addition to the two texts selected for the achievement of Outcome 2 in Units 3 and 4, students may also wish to refer to other texts listed in Text List 2 for their Context.
Teachers are also encouraged to consider student interests and to support the outcome by providing students with opportunities to read other texts – print, non-print and multimodal – that explore ideas and/or arguments associated with the selected Context and provide a range of language techniques and strategies that students may draw upon to inform their own writing.

Additional reading could be suggested by individuals or groups of students in preparation for assessment tasks.
Activities: Reading, creating and presenting text/s
Reading, creating and presenting text/s

As an on-going activity students should be encouraged to keep notes about their reading and writing, and on the inter-relationship between the two. These notes can then be referred to as students create and present their own text/s and develop the written Explanation component of the outcome.

Students could organise these on-going notes in a variety of ways. For example, they could record:

· ideas and arguments inspired by and explored during their reading of a range of texts

· observations on how and why authors have made particular language choices

· ways they have explored and expanded the sort of language choices they make as writers themselves

· vocabulary that relates to their Context, or to their writing about language.
Introductory activities

Wide ranging discussion could begin with consideration of a range of ideas and/or arguments associated with the selected Context. For example, in small groups, students could brainstorm the word ‘conflict’. What kinds of conflict might be considered in the context of Encountering conflict? Parameters could include: 
· international conflict, such as war, for example the war in Iraq
· national conflict, such as civil unrest/war, for example in Sri Lanka or the Sudan
· socio-political conflict, for example union protest against the Federal Government’s Industrial Relations legislation
· cross-cultural conflict, for example the conflict at Cronulla beach 

· local community conflict, for example between developers and local residents
· neighbourhood conflict, such as disputes over boundaries, pets, noise
· family conflict, for example adolescent and parent issues regarding money, independence, homework

· personal conflict, such as the decisions faced by adolescents each day in relation to peer groups, study and career choices. 

Furthermore, students could consider the word ‘encountering’ in the title of this Context. The word suggests that students should also be thinking about the ways in which society is affected by conflict: how people react to it, how they respond to it, how they cope with it, what they say about it. Encountering conflict offers a range of approaches and a variety of focuses. 
Students might then discuss texts that explore ideas and/or arguments associated with the selected Context with which they are familiar, for example Larry Watson’s Montana 1948; current media reports on the conflicts in Iraq, Africa, the Pacific; Shakespeare’s Romeo and Juliet; poems from the Penguin Book of First World War Poetry; feature films such as Meet the Fockers (Director: Jay Roach); television shows such as ‘Buffy the Vampire Slayer’; and other texts listed in Text List 2, published in the VCAA Bulletin VCE, VCAL and VET for this Context.
Students could also explore how some of the ideas and arguments associated with the Context relate to their own lives.
	Activity: Introduction to the Context
Search the Thesaurus, either online or in hard copy, to gain a sense of the broad range of shades of meanings associated with the word conflict. 
Make a list of some of the euphemisms for conflict (a spot of bother, bad blood) and discuss the reasons for these phrases being used. Consider:

· What connotations are suggested by the synonymous words and phrases? 
· What is the effect of using these words in place of ‘conflict’?

· In which situations are they most likely to be used?


	Activity: Writing about a personal experience of conflict
Think about a situation that is familiar to you involving conflict. Write a short piece that outlines the situation and explains how you felt in that situation. The story could be humorous, using some of the euphemisms and synonyms from the above activity.


	Activity: Introducing the selected text: The Secret River
In this novel the idea of conflict is explored through the lens of cultural differences. The author shows how conflict occurs because of the inability of the characters to communicate – both verbally and in terms of understanding each other’s different world views. Underpinning this disconnection between them is the fear each has of the other, and the heightened emotions that result from fear lead to behaviour that is rash and ultimately horrific. 
Grenville has said that blame (deciding who is right versus who is wrong) is irrelevant; empathy through imaginative understanding is the focus of her narrative. She attempts to show that there are links and similarities between the characters that transcend their cultural differences, and to illustrate that this conflict has negative consequences for all the participants in the drama. 
As a class, read an extract describing the slapping incident, from page 142 ‘Then he saw that he was being watched…’ to page 148 ‘…but the silence swallowed them up’.

Discuss the following questions:
1.
Is there some way in which the slapping could have been avoided?

2.
Who, in your opinion, is to blame for the way this incident develops?

3.
Who does the author want us to regard as ‘to blame’ for what happens? What evidence or clues are there in the text that this is the author’s intention?

4.
What is the author saying about conflict in describing this incident?


	Activity: Identifying the language structures and features in the text
The author uses particular techniques in her writing to create the characters and to convey her ideas about the conflict that occurs between Thornhill and ‘the blacks’.
a.
Naming of characters: Make a list of the nouns and noun phrases (e.g. old greybeard) (including proper nouns, e.g. Thornhill) used to name the central characters in the slapping scene, page 42.

· What effect is created by naming the characters in this way?
· What connotations do names like ‘old greybeard’ have?
· How is the relationship between the two Aboriginal men shown?
· How do these ways of naming support the author’s purpose in writing about conflict?

b.
Verbs. Make up a table in which you list the verbs used to describe the actions taken by each of the main characters in this episode.
Thornhill

Willie

The old man

The younger man

What conclusions can be drawn, from the different actions of each of the men, about their personalities and their beliefs in this situation? How does this reading enable you to understand the nature of the conflict between the two groups? Record your analysis in your notebook.

c.
Sentence structures: Simple, compound and complex sentences are used in the passage judiciously by the author. Varying the sentence length and complexity helps to create the action, to emphasise certain moments. Sentences containing several clauses are densely packed with information while short, simple sentences are quick and easy to read and thus impress the reader, perhaps creating a sense of urgency. For example, an analysis of this paragraph on page 146 reveals the following:
The riverbank seemed to undergo a change of air
The old man’s face closed down into its creases of shadow
His hand reached around and got the curved wooden club from the string around his waist

The younger man took a step forward, the spear up in his hand, poised on the balls of is feet, his face grim. 
From the trees Thornhill heard the scrape of wood on wood and knew it to be the sound of spears being fitted by invisible hands along spear-throwers. 
He heard Sal give a squashed cry as she heard it too, and a wail from Johnny cut short with her hand over his mouth. 
The increasing complexity and density of the sentences echoes the unfolding action, from a momentary silence or pause to a frenzy of activity. Development from short simple sentences through to complex multi-clause sentences reflects the increasingly complex situation.

Beside each sentence above, make a note of the effect on the reader created by the ideas, structure and length. 
Try the same analysis of the sentences in the paragraphs on page 227: Thornhill did not see the old man’s mouth move … It seemed the notion of a transaction had been understood. How does the author’s deliberate packaging of the action in these two passages reveal what she wants to say about the conflict between the white settlers and the Indigenous inhabitants?


	Activity analysis of language structures of features of the selected text
Further close reading of selected passages from the selected text for ideas about conflict, as well analysis of the language structures and features, could be undertaken. 

Suggested passages include:
This was a town of scars … by a shameless black man.

pp. 90–91
It was true the blacks made no fields or fence … it seemed everyone was gentry.

pp. 229–230
At the sound of the door opening ... but he had only caught a glimpse.’

pp. 255–260
Next morning Dick came running … and there was something in her voice that made Willie obey.

pp. 278–281
Focus on the features as illustrated in the previous activity, and/or expand the analysis to include: the narrative voice, the use of particular vocabulary, the imagery and the way dialogue is set out. 

Discuss how the authorial choices about language and structures help to convey particular views of the conflict faced by the characters in this novel.


	Activity: Acceptance speech
www.nobelprize.org
Read the speech given by Alexander Aris on behalf of Aung San Suu Kyi on the occasion of the awarding of the Nobel Prize for Peace in 1991. 

· According to Aris, what does his mother believe is the way to deal with oppression?

· What qualities of spirit and humanity does Aung San Suu Kyi believe are essential for succeeding in a conflict such as the one faced by the people of Burma?

· How are the Burmese people characterised in Ari’s speech? Make a list of the adjectives and phrases applied to them.

· By way of contrast, what descriptions are given to the rulers of Burma? Locate and list all the adjectives, nouns and phrases used to characterise the government. 

· Comparing the two lists, what conclusions can you draw about the views of Aung San Suu Kyi and her supporters of the situation in Burma?

· Aris uses the collocation all those men, women and children early in the speech, and reinforces the central importance of the citizens of Burma in the struggle for freedom by referring to them in sets of three concepts, for example their wellbeing, their freedom, their lives … This is a common feature of speeches. What effect does such repetition have and how does it support the purpose of the speaker?

· Note also the unusual placement of theirs in first position in the clauses Theirs is the prize and theirs will be the eventual victory… Rearrange these clauses using a different word order. What is the effect of the change on the message being conveyed?

· Note the repeated use of the word ‘plight’. What effect does the repetition of key words have on the listener?

· Poverty and destitution, battered and tortured, beaten and dishonoured are examples of pairs of synonyms. What is the effect of using a series of synonyms to convey the ideas about conflict and oppression?

· Finally, what is the central idea that is conveyed in this speech about conflict, peace and struggle? Do you think that Aung San Suu Kyi is a worthy recipient of such an award?


Creating and presenting assessment tasks

Outcome 2
On completion of this unit the student should be able to draw on ideas and/or arguments suggested by a chosen Context to create written texts for a specified audience and purpose; and to discuss and analyse in writing their decisions about form, purpose, language, audience and context.

Assessment tasks for each of Units 3 and 4 Outcome 2 are as follows:

For English students

· At least one sustained* written text created for a specific audience and context, with a written explanation of decisions about form, purpose, language, audience and context,
Or
· Three to five shorter texts†, created for a specific audience/s and context/s, with a written explanation of decisions about form, purpose, language, audience and context.

Suggested word lengths could be:

· *900–1200 words for a sustained written text or

· †1000–1500 words in total for three to five shorter texts.

Teachers should decide on the recommended length of the written explanation.

Written explanation: discussing and explaining decisions about writing

Outcome 2 in Units 3 and 4 requires students of English to provide a written explanation discussing and analysing decisions made about form, purpose, language, audience and context, and reflecting on the ways their writing has been informed by discussions of their reading.
Drawing on their notes, students could reflect upon the language choices they have made in their own writing, for example:

· narrative voice, including first person and third person narration

· vocabulary choices, including synonyms

· use of metaphor and imagery

· sentence structures and clauses

· verb tenses

· ways of naming characters

· use of dialogue

· speech making strategies, including repetition of clauses, phrases, words.
They might also reflect on the process of creating their texts, for example:

· decisions about effective introductions

· selecting key ideas in developing an argument

· using of other texts as models for their own writing

· rewriting texts after receiving feedback from audiences

· decisions to omit parts of a piece, or to change its focus.
Sample assessment tasks
The following are suggestions for ways students might draw on the knowledge gained from this study to create and present their own texts exploring the Context: Encountering conflict.

	Sustained response: Newspaper article
Imagine you are a journalist who has access to the Aboriginal perspective as well as the white perspective.

Write an article for the Sydney newspaper in 1809. You may wish to research some examples of newspaper reports from the period via the Internet or in the school library. The report should be written from an objective point of view but should aim to show both sides of the conflict, that is, it should explain why the settlers behaved the way they did, and why the Aborigines behaved the way they did. The report could include quotations from the settlers and from the Aborigines. 
Think carefully about the ideas you wish to convey about cultural conflict, and choose structures and language to help you achieve your purpose.


	Shorter text: Questionnaire or magazine article
a.
Develop a questionnaire for a teenage magazine or e-zine or website on an aspect of conflict, such as occurs in personal, family or friendship situations. You could use the Mission Australia poster as a starting point for your ideas and to help you organise categories for your questions. It may be useful to use a multiple choice answer format. Allocate points for each possible answer. Develop the descriptors for 4 or 5 point ranges, for example ‘if you scored 0–8 you are the sort of person who…’ Carefully consider your audience and select the language, structures and layout that are appropriate.
OR 
b.
write a short article for a magazine outlining some of the ideas and arguments you have discovered in your study of the Context: Encountering conflict. 


	Shorter text: Script
Script a court hearing in which Thornhill’s wife Sal is questioned about her understanding of the tribal men and women and their customs. Be sure to use Sal’s voice, for example her vocabulary, her way of speaking, reflecting her personality. Also create the conventions of an interview, using different questioning techniques, for example: open and closed questions, prompts, extended questions that suggest possible answers. 
(You may find the interviewing techniques used in In the Shadow of the Palms a useful model.)


	Shorter text: Short narrative
Write a short narrative about a conflict of your own choosing. Write in the third person, but adopting Grenville’s narrative voice allowing the narrator to provide further information to the reader. Practise using some of the features you have analysed in the extracts above, for example, the naming of characters, sentence structures, choice of verbs, words chosen carefully for the connotations associated with them.


	Shorter text: Creative response
Write a poem in which you respond to some of the ideas in one or more of the texts you have studied for this Context. Think of the audience you will be writing for as this will influence the choices you make about the form, language and features of your poem. Consider the narrative voice for your poem, and carefully select the imagery, metaphors and symbolism. Make decisions about the verb tense, sentence structures and other language features.


	Shorter text: Speech
Write a speech on the proposition: ‘It is not power that corrupts but fear’ and in this speech convey your ideas about how to manage conflict. (You may find the features of the Nobel Peace Prize speeches useful as models for your own speech.)


	Shorter text: Point of view/persuasive piece
A metropolitan daily newspaper has published an article entitled, ‘Duck for cover! The safest way to deal with conflict’. The writer of this article argues that, rather than becoming involved in disputes or conflict of any sort, the responsible way of behaving is to protect oneself and one's family and stay right out of it. Write a letter to the editor of the newspaper outlining your reaction to this contention.


Additional texts referred to in this sample unit
Film text
In the Shadow of the Palms (Director: Wayne Coles-Janess)

A documentary about the US-led invasion of Iraq in 2004. It offers an eye-witness account of what took place before, during and after the attack on Baghdad, presenting insight into the lives of the people who live in Iraq.
Speeches

The Nobel Peace Prize 1991 
www.nobelprize.org/nobel_prizes/peace/laureates/1991/kyi-acceptance.html
Presentation Speech by Francis Sejersted, Chairman of the Norwegian Nobel Committee
Acceptance speech by Alexander Aris, son of Aung San Suu Kyi.

Conferred in the absence of recipient Aung Sun Suu Kyi of Burma, the speech describes first the Nobel Committee’s views on peace and conflict, then tells the story of Aung Sun Suu Kyi’s work towards establishing peace and democracy in Burma, quoting her own words on how she views conflict and her approach to dealing with it. 

It is followed by her son’s acceptance speech on her behalf, in which he describes his mother’s beliefs about struggle and conflict. 
Poster

‘Youth Scope’ Mission Australia poster

www.missionaustralia.com.au
Presents advice to families, in particular young people, about how to deal with conflict within the family. Provides information about the causes of conflict, including changing social conditions and expectations, as well as tools for managing conflict and some community resources available to assist. The text is in the form of a poster with bite-sized chunks of information, cartoon figures aimed at young people, colour sections to give visual appeal
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