ASSESSMENT HANDBOOK 2005–2014

VCE Australian History
VCE Australian History 

ASSESSMENT HANDBOOK 2005-2014 

VCE History: Australian History
Assessment Handbook 2005–2014
Contents
3Australian History Assessment Advice


3Unit 3


3School-assessed Coursework


7Unit 4


11Examination


13Assessment Support Materials and Further Resources


13Introduction


15Sample approaches to School-assessed Coursework


15Unit 3


19Unit 4


22Publications




[image: image2.png]Published by

VICTORIAN CURRICULUM AND ASSESSMENT AUTHORITY
41 St Andrews Place East Melbourne Victoria 3002 Australia
TELEPHONE +61 3 9651 4300 FACSIMILE +61 3 9651 4324
EMAIL veaa@edumail.vic.gov.au

WEB www.vcaa.vic.edu.au

*
i

*

Victoria

The Place To Be





Introduction

The online version of the VCE Australian History Assessment Handbook 2005-2014 contains assessment information for both school-based assessment and the examinations in Australian History and advice for teachers on how to construct assessment tasks. Advice on matters related to the administration of VCE assessment is published annually in the VCE and VCAL Administrative Handbook and monthly in the VCAA Bulletin. Teachers must refer to these publications for current advice.

Please note that the online Assessment Handbook differs in appearance to the printed version. Updates to the online Assessment Handbook are published in the VCAA Bulletin VCE, VCAL and VET. 

Be advised that there may be minor errors in the contents list above due to software version differences.

Australian History Assessment Advice

Unit 3

School-assessed Coursework

Teachers will provide to the Victorian Curriculum and Assessment Authority (VCAA) a score for each outcome in a unit, which represents an assessment of the student’s achievement. The score must be based on the teacher’s assessment of the level of performance of each student on the outcomes for the unit specified in the study design. Teachers must select assessment tasks from the designated list for each outcome published in the study design.

Assessment tasks should be a part of the regular teaching and learning program and should not add unduly to student workload. Assessment tasks should be completed mainly in class and within a limited timeframe. The overall assessment program for the unit should include a variety of assessment task formats, include provision for authentication of student work and take into account the overall workload for students.

School-assessed Coursework for the outcomes in Unit 3 will contribute 25 per cent to the student’s Study Score for Australian History.

Outcome 1

Explain the motives and hopes underlying the settlement of the Port Phillip District (later the colony of Victoria) up to 1860 and the impact on the Indigenous population.

This outcome will contribute 50 marks out of 100 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 50 marks.

Task

Description

The response should be completed in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge of the motives and hopes underpinning Port Phillip settlement and of the impact of European settlement on Aboriginal communities and/or the impact of gold on visions of the future

· use the historical concepts related to the period, which could include some of the following: terra nullius, migration, expansion, ‘new world’ and land ownership

· synthesise written and visual sources to draw conclusions

· analyse and evaluate the way the experience of the period has been interpreted and understood over time by historians and other commentators

· express relevant knowledge and ideas in writing, presenting material using historical conventions

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Explain the motives and hopes underlying the settlement of the Port Phillip District (later the colony of Victoria) up to 1860 and the impact on the Indigenous population.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Comprehensive and detailed knowledge of motives and hopes underpinning settlement. Detailed and coherent explanation of the impact of European settlement on Aboriginal communities and/or the impact of the gold rushes and gold on visions of the future. Thorough and relevant application of knowledge and use of concepts such as terra nullius, migration, expansion, ‘new world’, land ownership. Critical analysis and evaluation of evidence that synthesises a range of written and visual sources as well as critical analysis and evaluation of the way the experience of the period has been interpreted and understood over time. Very sophisticated use of historical conventions.

	31–40 marks
	Very detailed knowledge of motives and hopes underpinning settlement. Clear explanation of the impact of European settlement on Aboriginal communities and/or the impact of the gold rushes and gold on visions of the future. Well developed and relevant application of knowledge and use of concepts such as terra nullius, migration, expansion, ‘new world’, land ownership. Careful analysis and some evaluation of evidence using a range of written and visual sources. Careful analysis and some evaluation of the way the experience of the period has been interpreted and understood over time. Sophisticated use of historical conventions.

	21–30 marks
	Some detailed knowledge of motives and hopes underpinning settlement. Some explanation of the impact of European settlement on Aboriginal communities and/or the impact of the gold rushes and gold on visions of the future. Satisfactory and mostly relevant application of knowledge and use of concepts such as terra nullius, migration, expansion, ‘new world’, land ownership. Some attempt to analyse evidence from a number of written and visual sources. Identification and discussion of the way the experience of the period has been interpreted and understood over time. Satisfactory use of historical conventions.

	11–20 marks
	Some knowledge of motives and hopes underpinning settlement. Some aspects of the impact of European settlement on Aboriginal communities and/or the impact of the gold rushes and gold on visions of the future are described. Some relevant application of knowledge and some use of concepts such as terra nullius, migration, expansion, ‘new world’, land ownership but ideas may not be consistently developed. Some reference to evidence from written and visual sources. Some reference to the way the experience of the period has been interpreted and understood over time. Some use of historical conventions.

	1–10 marks
	Limited knowledge of motives and hopes underpinning settlement. Limited and barely relevant reference to a few aspects of the impact of European settlement on Aboriginal communities and/or the impact of the gold rushes and gold on visions of the future. Little or no relevant application of knowledge or use of concepts such as terra nullius, migration, expansion, ‘new world’, land ownership. Limited use of evidence from written and/or visual sources. Little or no reference to the way the experience of the period has been interpreted and understood over time. Limited understanding and/or use of historical conventions.


Outcome 2

Analyse the vision of nationhood that underpinned the concepts of citizenship, and evaluate its implementation in the early years of the new nation.

This outcome will contribute 50 marks out of 100 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 50 marks.

Task

Description

The response should be completed in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge of the vision of nationhood that shaped ideas about citizenship, including the processes of inclusion and exclusion and the benefits and responsibilities of citizenship

· use the historical concepts related to the period, which could include vision of nationhood, inclusion and exclusion, benefits and responsibilities of citizenship

· synthesise written and visual sources to draw conclusions 

· analyse and evaluate the way the experience of the period has been interpreted and understood over time by historians and other commentators

· express relevant knowledge and ideas in writing, presenting material using historical conventions

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Analyse the vision of nationhood that underpinned the concepts of citizenship, and evaluate its implementation in the early years of the new nation.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Complex and sophisticated understanding of the vision of nationhood that shaped ideas about citizenship and/or the way in which it was implemented. Thorough and relevant application of knowledge and use of concepts such as vision of nationhood, inclusion and exclusion, benefits and responsibilities of citizenship. Critical analysis and evaluation of evidence that synthesises a range of written and visual sources. Critical analysis of the way the experience of the period has been interpreted and understood over time. Very sophisticated use of historical conventions.


	31–40 marks
	Well-developed understanding of the vision of nationhood that shaped ideas about citizenship and/or the way in which it was implemented. Well-developed and relevant application of knowledge and use of concepts such as vision of nationhood, citizenship, inclusion and exclusion, benefits and responsibilities. Careful analysis and evaluation of evidence using a range of written and visual sources. Careful analysis of the way the experience of the period has been interpreted and understood over time. Sophisticated use of historical conventions.

	21–30 marks
	Clear understanding of the vision of nationhood that shaped ideas about citizenship and/or the way in which it was implemented. Satisfactory and mostly relevant application of knowledge and use of concepts such as vision of nationhood, citizenship, inclusion and exclusion, benefits and responsibilities. Some attempt to analyse evidence from a number of written and visual sources. Some identification and discussion of the way the experience of the period has been interpreted and understood over time. Satisfactory use of historical conventions.

	11–20 marks
	Some understanding of the vision of nationhood that shaped ideas about citizenship and/or the way in which it was implemented. Some relevant application of knowledge and use of concepts such as vision of nationhood, citizenship, inclusion and exclusion, benefits and responsibilities. Some reference to evidence from written and visual sources. Some reference to the way the experience of the period has been interpreted and understood over time. Some use of historical conventions.

	1–10 marks
	Limited understanding of the vision of nationhood that shaped ideas about citizenship and/or the way in which it was implemented. Little relevant application of knowledge or use of concepts such as vision of nationhood, citizenship, inclusion and exclusion, benefits and responsibilities. Limited use of evidence from written and/or visual sources. Limited reference to the way the experience of the period has been interpreted and understood over time. Limited understanding and/or use of historical conventions.


Unit 4

School-assessed Coursework for the outcomes in Unit 4 will contribute 25 per cent to the student’s Study Score for Australian History.

Outcome 1

Analyse the ways in which Australians acted in response to a significant crisis faced by the country during the period 1914 to 1950.

The focus of this unit should be on ONE of the following challenges to the nation:

· World War I

· The Depression

· World War II.

This outcome will contribute 50 marks out of the 100 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task, which will contribute a total of 50 marks.

Task

Description

The response should be completed in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge of the chosen crisis and ways in which Australians responded, the effects of that crisis and its impact on social cohesion

· use the historical concepts related to the period, which could include the ANZAC legend, The Depression, gender and identity

· synthesise written and visual sources to draw conclusions 

· analyse and evaluate the way the experience of the period has been interpreted and understood over time by historians and other commentators

· express relevant knowledge and ideas in writing, presenting material using historical conventions

•
have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.
Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Analyse the ways in which Australians acted in response to a significant crisis faced by the country during the period 1914 to 1950.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Complex and sophisticated knowledge of the chosen crisis and response. Complex knowledge and analysis of the effects of the crisis and its impact on social cohesion. Thorough and relevant application of knowledge and use of concepts such as the ANZAC legend, The Depression, gender and identity. Critical analysis and evaluation of evidence that synthesises a range of written and visual sources to draw conclusions. Critical analysis of the way the crisis has been interpreted and understood over time. Very sophisticated use of historical conventions.

	31–40 marks
	Well-developed knowledge of the chosen crisis and response. Well-developed knowledge and analysis of the effects of the crisis and its impact on social cohesion. Well-developed and relevant application of knowledge and use of concepts such as the ANZAC legend, The Depression, gender and identity. Some analysis and evaluation of evidence using a range of written and visual sources. Careful analysis of the way the crisis has been interpreted and understood over time. Sophisticated use of historical conventions.

	21–30 marks
	Clear knowledge of the chosen crisis and response. Clear knowledge and some analysis of the effects of the crisis and its impact on social cohesion. Satisfactory and mostly relevant application of knowledge and use of concepts such as the ANZAC legend, The Depression, gender and identity. Some attempt to analyse evidence from a number of written and visual sources. Some identification and discussion of the way the crisis has been interpreted and understood over time. Satisfactory use of historical conventions.

	11–20 marks
	Some knowledge of the chosen crisis and response. Some knowledge of the effects of the crisis and its impact on social cohesion. Some relevant application of knowledge and use of concepts such as the ANZAC legend, The Depression, gender and identity. Some reference to evidence from written and visual sources. Some reference to the way the crisis has been interpreted and understood over time. Some use of historical conventions.

	1–10 marks
	Limited knowledge of aspects of the chosen crisis and response. Limited knowledge of some of the effects of the crisis and its impact on social cohesion. Little or no application of knowledge or use of concepts such as the ANZAC legend, The Depression, gender and identity. Limited use of evidence from written and/or visual sources. Limited reference to the way the crisis has been interpreted and understood over time. Limited understanding and/or use of historical conventions.


Outcome 2
Evaluate the extent to which changing attitudes are evident in Australians’ reactions to significant social and political issues.

This will be achieved through examination of changing attitudes at TWO significant points in time, in the context of ONE of the following:

· Attitudes to Indigenous Rights (The 1967 Referendum and the 1972 tent Embassy in Canberra)

· Attitudes to the Vietnam War (Attitudes to Australia’s involvement in the Vietnam conflict, 1965 and 1970)

· Attitudes to the environment (The 1972 flooding of Lake Pedder and the 1983 Franklin Dam decision)

· Attitudes to immigration (Phasing out of the White Australia Policy, 1974 to 1966, and the Vietnamese ‘Boat people’, 1970s).

This outcome will contribute 50 marks out of the 100 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task, which will contribute a total of 50 marks.

Task

Description

The response should be completed in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge of a range of attitudes evident in Australians’ reactions to a significant social and political issue at two significant points in time

· use the historical concepts related to the period, which could include politicisation, environmentalism, human rights, feminism, social justice, colonialism, multiculturalism, globalisation, republicanism and reconciliation

· synthesise written and visual sources to draw conclusions

· analyse and evaluate the way the experience of the period has been interpreted and understood over time by historians and other commentators

· express relevant knowledge and ideas in writing, presenting material using historical conventions

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Evaluate the extent to which changing attitudes are evident in Australians’ reactions to significant social and political issues.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Comprehensive and thorough understanding of a range of attitudes evident in Australians’ reactions to a significant social and political issue. Comprehensive evaluation of changes in Australians’ reactions between two significant points in time. Thorough and relevant application of knowledge and use of concepts relevant to the chosen issue, such as politicisation, environmentalism, human rights, feminism, social justice, colonialism, multiculturalism, globalisation, republicanism and reconciliation. Critical analysis and evaluation of evidence that synthesises a range of written and visual sources. Critical analysis and evaluation of the way the experience of the period has been interpreted and understood over time. Very sophisticated use of historical conventions.

	31–40 marks
	Very detailed understanding of a range of attitudes evident in Australians’ reactions to a significant social and political issue. Well-developed evaluation of changes in Australians’ reactions between two significant points in time. Well-developed and relevant application of knowledge and use of concepts relevant to the chosen issue, such as politicisation, environmentalism, human rights, feminism, social justice, colonialism, multiculturalism, globalisation, republicanism and reconciliation. Some analysis and evaluation of evidence using a range of written and visual sources. Careful analysis and some evaluation of the way the experience of the period has been interpreted and understood over time. Sophisticated use of historical conventions.

	21–30 marks
	Some detailed understanding of some attitudes evident in Australians’ reactions to a significant social and political issue. Identification and some attempt to evaluate changes in Australians’ reactions between two significant points in time. Satisfactory and mostly relevant application of knowledge and use of concepts relevant to the chosen issue, such as politicisation, environmentalism, human rights, feminism, social justice, colonialism, multiculturalism, globalisation, republicanism and reconciliation. Some attempt to analyse evidence from a number of written and visual sources. Some identification and discussion of the way the experience of the period has been interpreted and understood over time. Satisfactory use of historical conventions.

	11–20 marks
	Some understanding of some attitudes evident in Australians’ reactions to a significant social and political issue. Identification and discussion of a number of changes in Australians’ reactions between two significant points in time. Some relevant application of knowledge and use of concepts relevant to the chosen issue, such as politicisation, environmentalism, human rights, feminism, social justice, colonialism, multiculturalism, globalisation, republicanism and reconciliation. Some reference to evidence from written and visual sources. Some reference to the way the experience of the period has been interpreted and understood over time. Some use of historical conventions.

	1–10 marks
	Limited understanding of some attitudes evident in Australians’ reactions to a significant social and political issue. Limited understanding of changes in Australians’ reactions between two significant points in time. Limited application of knowledge or use of concepts relevant to the chosen issue, such as politicisation, environmentalism, human rights, feminism, social justice, colonialism, multiculturalism, globalisation, republicanism and reconciliation. Limited use of evidence from written and/or visual sources Little or no reference to the way the experience of the period has been interpreted and understood over time. Limited use of historical conventions.


Examination

End-of-year written examination – Units 3 and 4

The student’s level of achievement in Units 3 and 4 will also be determined by an end-of-year examination.

The end-of-year examination will contribute 50 per cent to the Study Score.

Duration: Two hours.

Date: end-of-year, on a date to be published annually by the VCAA.

Description

All outcomes in Units 3 and 4 will be examined. All of the key knowledge and skills that underpin the outcomes in Units 3 and 4 are examinable.

The examination paper will include questions which refer to written and/or visual representations and/or historians’ commentaries or interpretations.

Students will not be required to use information and communications technology in the examination.

Students will complete the examination using a question and answer booklet.

Approved materials

Students sitting for examinations are permitted to bring normal stationery into the examination. This includes pens, pencils, highlighters, erasers, sharpeners and rulers.

Correction (white out) liquid/tape and blank sheets of paper are not allowed in any examination.

Assessment criteria

The examination will address all of the criteria. All students will be examined against the following criteria.

1.
Understanding and appropriate use of historical terms, concepts, commentaries and interpretations.

2.
Application of evidence to support arguments and conclusions.

3.
Knowledge of events, people, movements and ideas in four periods of Australian History.

4.
Understanding of ideas and issues about settlement and nationhood in Australia.

5.
Analysis of Australian reactions to significant political and social events, issues and crises.

6.
Evaluation of Australian attitudes to Indigenous rights or the Vietnam War or the environment or immigration.

The examination will be set by a panel appointed by the VCAA.

The examination will be marked by a panel of assessors appointed by the VCAA.

Assessment Support Materials and Further Resources

Introduction

School-assessed Coursework provides schools with the opportunity to make their own administrative arrangements for the internal assessment of their students.

It also provides individual study teachers with the opportunity to:

· select from the range of designated assessment tasks in the study design

· develop and administer their own assessment program for their students.

School-assessed Coursework provides teachers with the opportunity to:

· monitor the progress and work of their students

· provide important feedback to the student

· gather information about the teaching program.

Students should know in advance how and when they are going to be assessed and the conditions under which they will be assessed.

Assessment tasks should be part of the teaching and learning program. For each assessment task students should be provided with the:

· type of assessment task and approximate date for completion

· time allowed for the task

· allocation of marks

· nature of any materials they can utilise when completing the task

· opportunity to demonstrate the highest level of performance.

Following an assessment task:

· teachers can use the performance of their students to evaluate the teaching and learning program

· a topic may need to be carefully revised again prior to the end of the unit to ensure students fully understand the key knowledge and skills required in preparation for the examination.

Feedback provides students with important advice about which aspect or aspects of the key knowledge they need to learn and in which key skills they need more practice.

Scope of tasks

An assessment task provides teachers with a way of ‘sampling’ the knowledge and skills of students. It is not possible or desirable to measure all of the key knowledge and skills related to the outcome or area of study. The key knowledge and skills should not be used as a checklist for determining the achievement of outcomes. Assessment tasks do not have to be lengthy to make a judgment about the student’s level of performance on the outcome.

Designing the assessment tasks

Designing the assessment task is an important part of the teaching, learning and assessment process. The assessment task needs to provide the opportunity for all students to demonstrate the highest level of performance on the outcome. Teachers need to design an assessment task that is representative of the content (key knowledge and skills underpinning the outcome), and capable of being completed within a short period of time and mainly in the classroom. Section 2 of this handbook provides advice on task design for each Unit 3 and 4 outcome. Performance descriptors are also provided for each outcome to assist teachers in making a judgment about the student’s level of performance on the outcome.

The following example presents one approach to developing an assessment task. It involves integrating the requirements of the study design, the advice in Section 2 of this publication and student learning activities. The approach is presented as a sequence of steps.

Making assessment part of teaching and learning

Step 1: Define the parameters of an outcome and its assessment task
This involves:

•
Listing the key knowledge and skills that will be assessed by the assessment task. These are stated in the study design but teachers may wish to reword them for student purposes.

•
Choosing the assessment task. Selections should be made from the tasks offered in the study design.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics looked for in a student response. Teachers will need to read the performance descriptors before they start marking and ensure that an answer fits within the level. The assessment task must be constructed in a way that provides all students with the opportunity to demonstrate the highest levels of performance.

Step 3: Determine teaching and learning activities

The nature and sequence of teaching and learning activities to cover the key knowledge and skills outlined in the study design should be identified. It is important that a variety of learning opportunities is provided to cater for individual preferred learning styles. (Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for each outcome.)

Step 4: Design the assessment task

•
Use a range of formats across Units 3 and 4. 

•
The stimulus should be relevant and assist students in their response. 

•
Check that the instructions are clear. Are they complete and unambiguous?

•
It is important that students know what is expected of them in an assessment task. This means providing students with advice about the key knowledge and skills to be assessed. This allows students to understand during the teaching and learning stage what they are expected to know and do.

•
Students should be provided with the performance descriptors which will form the basis for assessment.

•
Students should be advised about the conditions under which they will be expected to complete the task.

Points to consider

When constructing a task the following will need to be considered:

· Does the task enable students to demonstrate the highest possible performance level? 

· Will students be allowed an element of choice or will the teacher select the form that the whole class will use?

· Will the task be completed in one lesson or over several lessons? If the task is going to run over several lessons will it be divided into parts or will students’ work be collected at the end of each lesson? If your school has multiple classes and the task is designed to last several lessons will the task be slightly altered for each class?

· Does the task allow easy identification of the key aspects of the response to be assessed?
Conditions for the task

· All assessment tasks must be completed mainly in class and within a short period of time.

•
Students must answer the task individually.

•
Teachers will need to develop rules, consistent with school policies, about the material that can be brought into the room, and the use of textbooks and computers. These rules should be given to the students before the task is started and preferably in writing.
•
One method of authentication is for teachers to collect the work at the end of each period and keep it in an individual plastic folder or workbook. This prevents students taking material out of class to complete the task outside of class time.
Australian History

Sample approaches to School-assessed Coursework

Unit 3

Outcome 2

Analyse the vision of nationhood that underpinned the concepts of citizenship, and evaluate its implementation in the early years of the new nation.

Step 1: Define the parameters of an outcome and its related assessment task options

Details of task

· The details of the task are outlined in the VCE History Study design 2005–2008: Australian History and Section 2 of this publication.

· Each key knowledge and skill item does not need to be clearly identifiable in the task, nor should the task focus on a narrow range of key knowledge and skills.

In order to meet the requirement of this outcome, students must complete a response in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise 

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once. 

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics looked for in a student response. Teachers will need to read the performance descriptors before they start marking and make sure that an answer fits within the level. The assessment task must be constructed in a way that provides all students with the opportunity to demonstrate the highest levels of performance. 

Step 3: Determine teaching and learning activities

For the purposes of this example the analysis of a visual and/or written document assessment task will be used. In this instance a visual document will be used. The use of a common visual or written source for all students within the class can make management of the task more efficient and avoid the problem of designing comparable tasks. 

Material chosen for this analysis: Westralian Blacks – How are they treated? 
(1901 Bulletin, cartoon)
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Westralian Blacks – How are they treated? (Vincent, Bulletin, 1901)

Focus Question for the assessment task

How are ideas and values about who belonged to the new nation and who did not belong from the period 1901 to 1914 reflected in the visual document?

Pre-task knowledge

Students will need to have an understanding of the fears that had shaped the new nation and the various processes (legislative, journalistic, social and economic) which ensured that only white people of European origin were welcomed into the full benefits of citizenship and belonging in the early years of the new nation.

A possible teaching strategy for the assessment task

· Examine the visual document, noting the ideas and values it reflects in relation to race, inclusion and exclusion in the early 20th century.
Students would be expected to look for and identify the basic beliefs reflected in the cartoon, for example, that the type of Australian who really belonged was white, male and a bushman. In Westralian Blacks they may note the strongly political content. The ideas and values portrayed in the cartoon should be seen in the context of the visions of a new, young white nation that was emerging at the turn of the century. The irony of racial exclusion and discrimination at a time when the values of equality, justice and freedom were being espoused could also be commented upon.
· Consider the literal and symbolic elements in the document which convey particular ideas and values.

Some of the elements of Westralian Blacks which convey the particular ideas and values are the depictions of various acts of violence and cruelty towards Aborigines, while the figure of the ‘typical Australian’ and the image of ‘blind justice’ turn their backs on the attacks. The shadowy drawings of the mistreatment of Aborigines may also indicate that such events are not regarded as significant by the white Australians in authority. Students could expand upon the figure of justice and comment on the contradictions that she represents to many of the ideas underpinning the constitution. They may also note the fact that Australia is shown as a relatively old man and comment on the irony of this (possibly making some connection with other symbolic images where Australia is represented as a boy or a young woman).

· Consider various aspects of the document which may assist with the analysis.

Students could comment on the fact that the document appeared in the Bulletin, and they could make some reference to the position of the Bulletin on nationhood and Australia for the Australians. They could set Westralian Blacks in context, with reference to Western Australia’s hesitant position and late entry to the Federation. They could also make reference to legislation relating to Immigration restriction and to the various aspects of the constitution and early legislation which excluded Aborigines from citizenship, welfare assistance and the freedoms enjoyed by white Australians.

It would also be acceptable to comment on what can be learnt about prevailing attitudes from the fact that the cartoon appeared in a popular mainstream publication.

· Write an analysis of the cartoon which addresses the focus question: How are ideas and values about who belonged to the new nation and who did not belong from the period 1901 to 1914 reflected in the visual document?
Students could approach this by:

· Outlining the notion of belonging for example, which groups belonged and why, which groups were excluded and why?

· Examining the processes (legislative, economic and social) which enabled ideas about inclusion and exclusion to be put into practice.

· Examining the cartoon and commenting on how they reflect these ideas.

· Commenting on what the elements of this cartoon and the context in which it appeared can tell us about prevailing attitudes at the time.

· Making reference to other written and visual documents which may assist with the exploration of the focus question

· Making a judgment about the question.

Points to consider 
How many activities are needed to prepare students for this task? To complete the task within a limited timeframe, it would be difficult to do exercises that would cover all of the key knowledge and skills. Teachers need to make a decision about how much is going to be covered in each activity.

Step 4: Design the assessment task

A range of approaches to constructing an assessment task

When constructing a task you will need to consider the following:

· key knowledge and skills of the outcome

· the relationship of the task to the student’s learning development

· resources and timing.

When to assess the students?

A factor to consider is that assessment tasks can aid in the overall development of a student’s knowledge and skills. There are two main approaches that could be used:

· complete the assessment task after the topic has been taught in class

· complete the tasks toward the end of the semester.

Authentication

· Page 10 of the VCE History Study design 2005–2008, the current year’s VCE and VCAL Administrative Handbook and your own school’s authentication rules should be followed.

· Students must answer the task individually.

· Teachers will need to develop rules about the material that can be brought into the room, use of textbooks and computers consistent with school policy. Make sure that these rules are given to the students before the task is started, preferably in writing.

· One method is to collect the work at the end of each period and keep it in an individual folder or workbook. This prevents students taking material out of class to complete the task outside of class time.

Unit 4

Outcome 2

Evaluate the extent to which changing attitudes are evident in Australians’ reactions to significant social and political issues.

The outcome will be achieved through an examination of changing attitudes at two significant points in time, in the context of one of the following:

· Attitudes to Indigenous Rights (The 1967 Referendum and The 1972 Tent Embassy in Canberra)

· Attitudes to the Vietnam War (Attitudes to Australia’s involvement in the Vietnam conflict, 1965 and 1970)

· Attitudes to the environment (The 1972 Flooding of Lake Pedder and the 1983 Franklin Dam decision)

· Attitudes to immigration (Phasing out of the White Australia Policy, 1964 to 1966 and the Vietnamese ‘Boat people’, 1970).

Step 1: Define the parameters of an outcome and its related assessment task options

Details of task

· The details of the task are outlined in the VCE History Study design 2005–2008: Australian History and Section 2 of this publication.

· Each key knowledge and skill item does not need to be clearly identifiable in the task, nor should the task focus on a narrow range of key knowledge and skills.

In order to meet the requirement of this outcome, students must complete a response in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise 

· essay.

Each Outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once. 

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics looked for in a student response. Teachers will need to read the performance descriptors before they start marking and make sure that an answer fits within the level. The assessment task must be constructed in a way that provides all students with the opportunity to demonstrate the highest levels of performance. 

Step 3: Determining teaching and learning activities

For the purposes of this example an essay will be used as the assessment task.

Suggested Essay Topics

1.
The very high Yes vote in the 1967 Referendum was not a real indication that attitudes had changed. The events surrounding the 1972 Tent Embassy proved this to be true. Do you agree? Give reasons for your answer.

2.
In 1965 the majority of Australians supported the nation’s involvement in the Vietnam conflict. By 1970 this support had all but disappeared. To what extent is this an accurate assessment?

3.
The major difference between the decisions on Lake Pedder and the Franklin Dam was the actual people involved. To what extent were the people involved responsible for the fact that there were two such different outcomes in these two cases?

4.
The White Australia Policy may have disappeared as a set of laws by the mid 1960s, but events related to the Vietnamese boat people in the 1970s proved that attitudes had changed very little. Do you agree? Give reasons for your answer.

Suggested Approach to Essay Topic 4 

This quotation suggests that between the 1960s and 1970s there had been little or no attitudinal change in relation to acceptance of non-European immigrants. Some of the points that could be addressed would include:

· examination of the legislation that brought the Immigration Restriction Act of 1901 to an end

· evaluation of the extent of political and public support for these changes

· examination of Parliamentary debates, other government papers (available through National Archives) and newspaper articles, letters and editorials would assist students to determine the extent to which the acceptance of non-European immigrants was a popular move

· examination of a range of reactions (such as political, popular, religious, ethnic communities) to the arrival of Vietnamese Boat people in the 1970s would be relevant

· some consideration of the gap between popular attitudes and legislative change

· a judgment about the extent to which attitudes had really changed between the two dates.

Points to consider 
How many activities are needed to prepare students for this task? To complete the task within a limited timeframe, it would be difficult to do activities that would cover all of the key knowledge and skills. Teachers need to make a decision about how much is going to be covered in each activity.

Step 4: Design the assessment task

A range of approaches to constructing an assessment task

When constructing a task you will need to consider the following:

· key knowledge and skills of the outcome

· the relationship of the task to the student’s learning development

· resources and timing.

When to assess the students?

A factor to consider is that assessment tasks can aid in the overall development of a student’s knowledge and skills. There are two main approaches that could be used:

· complete the assessment task after the topic has been taught in class

· complete the tasks toward the end of the semester.

Authentication

· Page 10 of the VCE History Study design 2005–2014, the current year’s VCE and VCAL Administrative Handbook and your own school’s authentication rules should be followed.

· Students must answer the task individually.

· Teachers will need to develop rules about the material that can be brought into the room, use of textbooks and computers consistent with school policy. Make sure that these rules are given to the students before the task is started, preferably in writing.

· One method is to collect the work at the end of each period and keep it in an individual folder or workbook. This prevents students taking material out of class to complete the task outside of class time.

Publications
Regular updates and study advice is published in the VCAA Bulletin and on the VCAA website. 

The courses developed and delivered to students must be in accordance with the VCE History Study design, accredited 2005–2014.

The ‘Advice for teachers’ section of the VCE History Study design 2005–2014 contains sample assessment programs for Units 1 to 4 and suggested tasks.

VCAA website

Teachers are advised to keep up-to-date with developments in VCE Australian History by accessing the Australian History study page on the VCAA website: 

Australian History
http://www.vcaa.vic.edu.au/vce/studies/history/aushistory/aushistoryindex.html
VCE Examination Papers

Examination papers for all studies are published on the VCAA website.

Assessment Reports

The Assessment Reports (formerly Report for Teachers) are published on the VCAA website and provide teachers with an overview and advice for School-assessed Coursework and the Examination for Units 3 and 4.
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