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STUDY SUMMARY 

HISTORY 2005–2014 
The accreditation period has been extended until 31 December 2014.
Please Note: This study summary comprises excerpts from the VCE History Study Design. The summary is not a substitute for the VCE Study Design. Users are advised to consult the VCAA website (http://www.vcaa.vic.edu.au/vce/studies/history/histstudy.html) to view the accredited Study Design and other resources. 
Rationale

History is the practice of understanding and making meaning of the past. It is also the study of the problems of establishing and representing that meaning. It is a synthesising discipline which draws upon most elements of knowledge and human experience. Students learn about their historical past, their shared history and the people, ideas and events that have created present societies and cultures.

This study builds a conceptual and historical framework within which students can develop an understanding of the issues of their own time and place. It seeks to extend students’ cultural, economic, social and political understanding while developing analytical skills and using imagination. 

Historical understanding is communicated through written, oral and visual forms. The analysis of written documentary evidence such as letters, diaries, court proceedings and government records has long been the foundation of the study. Visual evidence, however, often pre-dates written material; for example, rock art, mosaics, scrolls. More recently, there have been many film and television documentaries presenting and interpreting historical events. It is therefore important in the study of history for students to develop the skills necessary to analyse visual, oral and written records.

The study of history draws links between contemporary society and its history, in terms of its social and political institutions, and language. An understanding of the link between accounts of the past, and the values and interests of the time in which the accounts were produced, is also a feature of the study of history.

VCE History is relevant to students with a wide range of expectations, including those who wish to pursue formal study at tertiary level, as well as providing valuable knowledge and skills for an understanding of the underpinnings of contemporary society.
Structure
The study is made up of twelve units:

Units 1: 
Applied history in the local community





Conquest and resistance






Twentieth century history 1900–1945
Units 2: 
Twentieth century history 1945–2000





Koorie history






People and power
Units 3 and 4: 
Australian history






Renaissance history






Revolutions

Each unit contains between two and four areas of study.

Entry
There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of secondary education. 
Unit 1: Applied history in the local community
Community history is the most widely published form of history in Australia. Many individuals and organisations work to conserve, record and promote the stories of local events, people, artefacts and places. The natural environment, the forces of history and the actions of individuals and communities all have a profound effect upon a region’s history and the rhythms of life experienced by the people who have inhabited a place over time. Traces of this history can be found in local landscapes, buildings, gardens and objects, archaeological sites, the written and pictorial historical record and people’s memories. There is barely a community in Victoria where some form of historic interpretation is not on offer in the form of plaques, memorials, keeping places, historic walks or museums. The heritage industry has become an important facet of the drive to attract tourism to both urban and rural communities.

There are many ways to approach the study of history and there are different ways in which we remember and record the past. This unit provides students with the opportunity to develop and apply the skills of the community historian and engage with the history of their local community through undertaking a range of investigative research, interpretation, display and performance activities.

This unit should be based on a selected local area.
Unit 1: Conquest and resistance
Colonisation has been a central feature of human history. Few parts of the world have been untouched by the effects of colonisation and imperial rivalry: around the turn of the twentieth century almost fifty per cent of the Earth’s surface and sixty per cent of its population were under the control of the major imperial powers of the time. As late as the 1940s, colonialism was seen, at least in the west, as a force for the benefit of humanity.

This unit explores the colonisation of one society by another, the interactions between the two societies, the growth of resistance and the establishment of a new nation. It also investigates the problematic nature of nationalism.

This unit should be based on one historical context chosen from China, India, Indonesia, Indochina or Korea.
Unit 1: Twentieth century history 1900–1945 

The first half of the twentieth century was marked by significant change. From the late nineteenth century up to World War I there was still a sense of a certain and natural order of society. This order was challenged and overturned. Old certainties were replaced by new uncertainties as new movements and organisations emerged in response to economic, social and political crises and conflicts. Revolution, civil war and international conflict overshadowed the first fifty years of the twentieth century. Many of the recurring conflicts of the twentieth century had their origins in the post-World War I political treaties and agreements. These saw the creation of new states and new borders within Europe, Asia and Africa. This was particularly true for the Middle East.

Patterns of daily life in the twentieth century were to change as a result of political and social developments. Advances in science and technology also began to transform the world of work and the home. Traditional forms of cultural expression such as art, literature, music and dance, as well as the new mediums of film and radio, were to both reflect and explore these changes. This unit considers the way that societies responded to these changes and how they affected people’s lives. 

This unit should be based on one or more historical contexts from within the specified time period 1900 to 1945; for example, Imperial Russia and the Soviet Union; Palestine and the break up of the Ottoman Empire; the collapse of the Hapsberg Empire; Japan, Germany, America, Europe and World War II; French Indochina; the Middle East and China. 

Unit 2: Twentieth century history 1945–2000 
In 1945 the forces of Japanese imperialism and German fascism were defeated. The United States of America and the USSR emerged from the destruction of World War II as the new world superpowers. The relationship between these allies soon dissolved into acrimony and suspicion and for the next forty years a Cold War was waged between these opposing ideologies. In 1945 the atomic bombs were dropped on the Japanese cities of Hiroshima and Nagasaki. The debate over the benefits and dangers of nuclear technology was to re-occur throughout the second half of the twentieth century. In 1945 the international community was loath to experience another devastating world war. This year was to see the first meetings of the newly formed United Nations (UN), which aimed, among other things, to take an internationalist approach to avoiding warfare, resolving political tensions and addressing threats to human life and safety. The member nations of the UN grew as the former colonies in Africa, the Middle East, the Pacific and Asia gained independence through both military and diplomatic means, and new countries such as Israel, Pakistan and Bangladesh were created.

Despite advances in medicine, technology and a commitment to the diplomatic process, and internationalist efforts to improve the quality of life for humankind, wars and civil unrest continued to take a huge toll on human life across the globe, as did illness, hunger and disease. Exploitation of the environment to unsustainable levels was identified as an additional threat to the long-term health of the planet. Movements for social, political, and economic change saw the traditional power structures in both Western, communist and developing countries challenged. The individual voice of dissent could now reach across the globe through advances in communication such as television, satellite, and multimedia technology. Increasingly, art, sport, entertainment and consumerism, as well as social action, have become a global experience.

This unit considers some of the major themes and principal events of post-World War II history, and the ways in which individuals and communities responded to the political, economic, social and technological developments in domestic, regional and international settings.

This unit should be based on one or more contexts from within the specified time period 1945 to

2000; for example, the Cold War, Middle East conflicts, peace and disarmament movements, Asian, African or Middle East nationalism, globalisation.
Unit 2: Koorie history 
Koorie is a term most commonly used by Aboriginal people in South Eastern Australia to describe themselves. Koorie history provides an introduction to the experiences of Koorie people from a Koorie perspective. It examines Koorie views of the past and present, explores Koorie connections with the place now known as south-east Australia, and promotes understanding of Koorie culture and Koorie visions for the future of this land.

The following unit is intended to reflect a Koorie perspective on the experiences and events that are critical to the Koorie community. For example, although there may be debate in the broader community about use of the term ‘invasion’ to describe European settlement in Australia, it is the term most commonly accepted in the Koorie community and therefore is used in this unit.

Before 1788, Koorie communities managed their societies in accordance with their own economic and kinship systems, customs and law. However, after their lands were invaded and as a result of the impact of European policies, Koorie people were no longer able to occupy their land, practise their ceremonies or hunt and gather food as they had done for thousands of years. Initially, Koories fought against the settlers and the impact of colonisation. With diminished numbers they then struggled to make places for themselves in the new society being formed.

Despite restricted opportunities and racist attitudes in the broader community, strong individual Koorie leaders and groups emerged to work for better conditions and greater independence. In the nineteenth century most efforts were on a small and local scale, but by the early twentieth century, Koories came to see themselves as part of a national movement and to act nationally. Examples of this were the Day of Mourning that Aboriginal peoples staged in 1938 and the establishment of the Australian Aborigines League.

The upsurge of activism in the 1960s was influenced by political changes within Australia and by international movements such as the civil rights movement in the USA. Many Aboriginal community organisations helped achieve significant changes in the legal status of Aborigines and to assert control over issues affecting the lives of Aboriginal people in areas such as housing, employment, education and welfare. Activism in the 1970s and beyond emphasised land rights and stressed the centrality of land for all Aborigines and Torres Strait Islanders.

More recently, the Mabo and Wik judgments have been milestones in the struggle for land rights and there has been greater recognition of the damage done through many government policies and actions, especially the removal of Koorie children (the stolen generations). A significant national movement for reconciliation has grown up to acknowledge these issues and to offer hope for the future.

Koorie identity remains strongly connected to the concepts of land, kinship and culture. These are not separate values, but inextricably bound together in lived experience. Koorie people assert their identity by using the term Koorie or more particular names related to their clan or language group, flying the Aboriginal flag, and in many other forms of cultural expression such as song, dance, oral history, painting and film.

Each of the following areas of study concentrates on themes in Koorie history and connects to contemporary issues. The areas may be treated separately or integrated into a single chronological framework.
Unit 2: People and power 
Challenge and change are fundamental processes in human history. Discontent and desire to change grow until an established idea or society is challenged by one person or by a group of formally organised people. A struggle ensues resulting in ‘old’ and ‘new’ battles for supremacy. Eventually a new balance emerges, but to what extent is there continuity and change between the ‘old’ and the ‘new’?

An established authority over time develops various mechanisms to reinforce and defend its beliefs. Ideas are codified, creeds and manifestoes written, even art and architecture are used to perpetuate the system. A hierarchy is established and often force is used to defend and extend the system. For example, by the twelfth century, the Christian church had spread across Europe as the established authority of the Middle Ages, while in the fourteenth century in central America the Aztecs created a theological and military dominance over the area. The belief in the right to enslave other humans has flourished at various times in history, from Ancient Greece to nineteenth century United States, and each time a range of arguments and laws have been created to defend and maintain the system. In many places and civilizations, discrimination on the basis of gender has been justified and codified. Over time, both established and alternative systems have come under question. This course focuses on the process of challenge and change.

Various concepts such as ‘liberty’, ‘authority’, ‘freedom’, ‘equality’, ‘right’ and ‘truth’ are part of modern-day political language and are often used to justify ideas and actions. However, they need to be historically situated. What did they ‘really’ mean at this time? How were these challenges justified? Did it involve a struggle for different values and an introduction of change to a new order? Did the means adopted in the struggle for change ultimately influence, even pervert, the ends? Did the liberators, if victorious, introduce a freer society or did they, in their turn, create restrictive structures?

This unit explores one or more contexts in which challenge and change have occurred, and the people and groups which undertook this challenge. The context may be based on, for example, the fall of the Roman empire, late Medieval England, the Black Death and the Peasants’ revolt, the Lutheran Reformation, slavery in the 19th century, South Africa under apartheid, Northern Ireland, the Civil Rights Movement in the USA or women and patriarchy surveyed over time.
Units 3 and 4: Australian history
For the past 200 years of Australia’s history, a recurring preoccupation has been the nature of the new world that was developing in this country. From the decision to establish a penal colony on the shores of NSW in 1788, in ‘terra nullius’ a so-called ‘empty land’, to present-day dilemmas about national dependence and independence, Australian people and historians have continued to ask ‘what sort of society is this?’ and ‘what sort of society should this become?’

These units examine Australian history during times in which Australians engaged in debates about future directions of their society. These debates often focused on questions of inclusion and exclusion and dependence and independence as well as the place Australia should assume in the world. How and when was Australia imagined as a national community? Which Australians have been most influential in shaping ideas about the nation? How and why have the ideas changed?

Four periods of time have been chosen. Through an examination of events, people, movements and ideas during these four periods, students gain an understanding of the way in which the nation has developed and the manner in which the concept of nationhood has been debated and shaped.

Unit 3: Australian history – imagining Australia 
This unit focuses on the European experience in Australia from the early years of the Port Phillip District (later Victoria) through the nineteenth century and up to the eve of World War I.

The study introduces students to the visions and ideas which underpinned colonial society and examines the ways in which they changed over the colonial period, especially under the impetus of significant events such as the discovery of gold and the Eureka rebellion. The underlying visions will also be explored in relation to their impact on those who lived in the Port Phillip District, including the Indigenous people.

The latter part of the unit focuses on the nature of Australian society around the turn of the twentieth century. Students continue their exploration of the ideas and visions which shaped the society – this time in the lead up to Federation and in the early years of the new commonwealth. They will examine popular ideas about the new society and consider some of the practical manifestations of these ideas. An important focus in this area is the question of who was to be included or excluded in this new society and why.
Unit 4: Australian history 
This unit continues the exploration of the ideas and visions underpinning Australian society by offering students the opportunity to examine a time when these visions were under threat. They may choose to focus on World War I, The Depression or World War II. The emphasis is on the ways in which Australians responded to the particular threats and whether this led to a rethinking of old certainties. Students will also examine the impact of these experiences on change and social cohesion. The study concludes with an examination of changing Australian attitudes in relation to a number of issues that have been debated in the latter decades of the twentieth century, among them Indigenous rights, the environment, immigration and involvement in war.
Units 3 and 4: Renaissance Italy
The ‘Renaissance’ in Italy from the fourteenth to the sixteenth centuries has been viewed by historians as the beginning of the ‘modern world’. The changes in political and economic institutions, social attitudes and culture helped to shape urban communities which had a sense of their own uniqueness. The rebirth of classical ideas and the application of these ideas by the elitist groups to many facets of urban life led to what is considered to be the Renaissance. The study will investigate the impact of change on the city-states of the Italian peninsula.
Unit 3: Renaissance Italy
This unit focuses on the different types of city-states that existed on the Italian peninsula, their diverse physical, political and economic structures and the different ways in which city-states interacted.
The political stability and economic success achieved by some city-states contributed to the emergence of distinct Renaissance styles in art, the sharing of and competition for cultural, artistic and architectural ideas and the patronage of individual artists, architects and humanists.

The term ‘Renaissance’ is linked with the revival of classical learning. Students will investigate the concept of the Renaissance and its impact on the visual arts, learning and education.

This unit will also focus on Florence, the ‘cradle of the Renaissance’, providing students with the opportunity to study one urban society in depth, and to understand changes and continuities in its political system.
Unit 4: Renaissance Italy
This unit examines social life during the Renaissance with a focus on Florence and Venice. It also examines the development, function and validity of the ‘Myth of Venice’.

Networks of social relationships, both formal and informal and centering on neighbourhoods, were integral to the economic and political life of an Italian city-state.

In contrast to Florence’s volatile political history, Venice was praised as La Serenissima due to its apparent stability. This unit also examines the development of the Myth of Venice, its use to perpetuate the identity of the city and evidence which challenges the validity of the Myth.
Units 3 and 4: Revolutions
Revolutions are the great disjuncture of modern times and mark deliberate attempts at new directions. They share the common aim of breaking with the past by destroying the regimes and societies that engender them and embarking on a program of political and social transformation. As processes of dramatically accelerated social change, revolutions have a profound impact on the country in which they occur, as well as important international repercussions.

Because revolutions involve destruction and construction, dispossession and liberation, they polarise society and unleash civil war and counter-revolution, making the survival and consolidation of the revolution the principal concern of the revolutionary state. In defence of the revolution, under attack from within and without, revolutionary governments often deploy armed force and institute policies of terror and repression. The process of revolution concludes when a point of stability has been reached and a viable revolutionary settlement made.
Unit 3 and 4: Revolutions
Revolutions in history have been reconsidered and debated by historians. The study of a revolution should consider differing perspectives and the reasons why different groups have made different judgments of the history of the revolution.

In developing a course, teachers should select two of the following revolutions; one for Unit 3 and one for Unit 4:

• The American Revolution

• The French Revolution

• The Russian Revolution

• The Chinese Revolution

For the two selected revolutions, both areas of study must be explored.

The periods for each revolution are indicated in the description of the areas of study.

Assessment

Satisfactory Completion

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on the teacher’s assessment of the student’s performance on assessment tasks designated for the unit. 
Levels of Achievement

Units 1 and 2

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school decision. 
Units 3 and 4

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students undertaking Units 3 and 4. In the study of VCE History students’ level of achievement will be determined by School-assessed Coursework and an end-of-year examination.
Percentage contributions to the study score in VCE History are as follows: 
• Unit 3 School-assessed Coursework: 25 per cent

• Unit 4 School-assessed Coursework: 25 per cent

• End-of-year examination: 50 per cent.
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