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Introduction

The online version of the VCE History: Renaissance Italy Assessment Handbook 2005-2014 contains assessment information for both school-based assessment and the examinations in Renaissance Italy and advice for teachers on how to construct assessment tasks. Advice on matters related to the administration of VCE assessment is published annually in the VCE and VCAL Administrative Handbook and monthly in the VCAA Bulletin. Teachers must refer to these publications for current advice.

Please note that the online Assessment Handbook differs in appearance to the printed version. Updates to the online Assessment Handbook are published in the VCAA Bulletin VCE, VCAL and VET. 

Be advised that there may be minor errors in the contents list above due to software version differences.

Renaissance Italy Assessment Advice

Unit 3

School-assessed Coursework

Teachers will provide to the Victorian Curriculum and Assessment Authority (VCAA) a score for each outcome in a unit, which represents an assessment of the student’s achievement. The score must be based on the teacher’s assessment of the level of performance of each student on the outcomes for the unit specified in the study design. Teachers must select assessment tasks from the designated list for each outcome published in the study design.

Assessment tasks should be a part of the regular teaching and learning program and should not add unduly to student workload. Assessment tasks should be completed mainly in class and within a limited timeframe. The overall assessment program for the unit should include a variety of assessment task formats, include provision for authentication of student work and take into account the overall workload for students.

School-assessed Coursework for the outcomes in Unit 3 will contribute 25 per cent to the student’s Study Score for Renaissance Italy.

Outcome 1

Explain the physical, economic and political structures of Renaissance Italian states and the changes to culture embodied in the term ‘Renaissance’.

This outcome will contribute 50 marks out of 100 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 50 marks.

Task

Description

The response should be completed in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify the different types of Renaissance Italian states and explain the physical, economic, political and cultural similarities and differences between them

· explore the concept of the ‘Renaissance’ and explain the growth and importance of humanist studies 

· explain the changes and developments in art, learning and patronage that contributed to Renaissance culture

· synthesise evidence from written and visual materials to organise information and explain different interpretations of the ‘Renaissance’ using written and visual material

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Explain the physical, economic and political structures of Renaissance Italian states and the changes to culture embodied in the term ‘Renaissance’.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Comprehensive and detailed knowledge of the different types of Renaissance Italian city states. Critical analysis and evaluation of written and visual materials showing detailed understanding of the similarities and differences between the city states. Thorough knowledge and understanding of different interpretations of the concept of the Renaissance. Detailed and coherent explanation of the changes and developments in art, learning and patronage that contributed to Renaissance culture.

	31–40 marks
	Very detailed knowledge of the different types of Renaissance Italian city states. Careful analysis and some evaluation of written and visual materials showing some detailed understanding of the similarities and differences between the city states. Well developed knowledge and understanding of different interpretations of the concept of the Renaissance. Clear explanation of the changes and developments in art, learning and patronage that contributed to Renaissance culture.

	21–30 marks
	Some detailed knowledge of the different types of Renaissance Italian states. Some analysis of written and visual materials showing a generalised understanding of the similarities and differences between the city states. Satisfactory knowledge and understanding of different interpretations of the concept of the Renaissance. Some explanation of the changes and developments in art, learning and patronage that contributed to Renaissance culture.

	11–20 marks
	Some knowledge of the different types of Renaissance Italian states. Some reference to written and visual materials showing some understanding of the similarities and/or differences between the city states. Some knowledge and understanding of different interpretations of the concept of the Renaissance but ideas may not be consistently developed. Some of the changes and developments in art, learning and patronage that contributed to Renaissance culture are described.

	1–10 marks
	Limited knowledge of the different types of Renaissance Italian states. Limited reference to written and/or visual materials showing a limited understanding of the similarities and/or differences between the city states. Limited understanding of different interpretations of the concept of the Renaissance. Little or no reference to the changes and developments in art, learning and/or patronage that contributed to Renaissance culture.


Outcome 2

Evaluate changes and continuities of the political institutions and values of Renaissance Florence.

This outcome will contribute 50 marks out of 100 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 50 marks.

Task

Description

The response should be completed in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· evaluate changes and continuities in the organisation, distribution and use of power in Renaissance Florence from 1293–1513, including the role of the Medici family from 1434–1494

· examine views of the Florentine political system expressed by contemporary writers and historians

· synthesise a range of evidence from written and visual sources to examine the concepts of causation, change and continuity over time as they apply to Renaissance Florentine politics

· have the opportunity to demonstrate the highest levels of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Evaluate changes and continuities of the political institutions and values of Renaissance Florence.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Comprehensive evaluation of changes and continuities in the organisation, distribution and use of power in Renaissance Florence 1293–1513. Comprehensive evaluation of the role of the Medici family from 1434–1494. Critical analysis and evaluation of views of the Florentine political system expressed by contemporary writers and historians. Critical analysis and evaluation of evidence that synthesises a range of written and visual sources. Complex understanding of the concepts of causation, change and continuity over time as they apply to Renaissance Florentine politics.


	31–40 marks
	Well-developed evaluation of the changes and continuities in the organisation, distribution and use of power in Renaissance Florence from 1293–1513. Well-developed evaluation of the role of the Medici family from 1434–1494. Careful examination and some evaluation of views of the Florentine political system expressed by contemporary writers and historians. Some analysis and evaluation of evidence using a range of written and visual sources. Thorough understanding of the concepts of causation, change and continuity over time as they apply to Renaissance Florentine politics.

	21–30 marks
	Identification and some evaluation of changes and continuities in the organisation, distribution and use of power in Renaissance Florence 1293–1513. Some evaluation of the role of the Medici family from 1434–1494. Identification and discussion of a number of views of the Florentine political system expressed by contemporary writers and historians. Some attempt to analyse evidence from a number of written and visual sources. Well-developed understanding of the concepts of causation, change and continuity over time as they apply to Renaissance Florentine politics.

	11–20 marks
	Identification and discussion of a number of changes or continuities in the organisation, distribution and use of power in Renaissance Florence 1293–1513. Some understanding of the role of the Medici family from 1434–1494. Identification of some views of the Florentine political system expressed by contemporary writers and historians. Some reference to evidence from written and visual sources. Some understanding of the concepts of causation, change and continuity over time as they apply to Renaissance Florentine politics.

	1–10 marks
	Some identification of some changes or continuities in the organisation distribution and use of power in Renaissance Florence 1293–1513. Limited understanding of the role of the Medici family from 1434–1494. Identification of a limited number of views of 
the Florentine political system expressed by contemporary writers and historians. Limited use of evidence from written and visual sources. Little or no understanding of the concepts of causation, change and/or continuity over time as they apply to Renaissance Florentine politics.


Unit 4

School-assessed Coursework for the outcomes in Unit 4 will contribute 25 per cent to the student’s Study Score for Renaissance Italy.

Outcome 1

Analyse the nature and importance of social life in one urban centre during the Renaissance.

This outcome will contribute 50 marks out of the 100 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task, which will contribute a total of 50 marks.

Task

Description

The response should be completed in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify social structures and examine the social map (as a reflection of identity, wealth, gender and class relationships) of either Renaissance Florence or Venice

· understand the importance of aspects of social life such as family, marriage, dowries, charity, social legislation and festivals to the life of the city

· investigate social life through an analysis of a range of written and 
visual evidence

· synthesise evidence to draw conclusions about the nature and importance of social life

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Analyse the nature and importance of social life in one urban centre during the Renaissance.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Comprehensive and detailed knowledge of the social structures and social map of either Renaissance Florence or Venice. Thorough knowledge and sophisticated analysis of the importance of aspects of social life to the life of the city. Critical analysis and evaluation of evidence that synthesises a range of written and visual sources about the nature and importance of social life.

	31–40 marks
	Detailed knowledge of the social structures and social map of either Renaissance Florence or Venice. Well-developed knowledge and careful analysis of the importance of aspects of social life to the life of the city. Well-developed analysis and evaluation of evidence using a range of written and visual sources about the nature and importance of social life.

	21–30 marks
	Some detailed knowledge of the social structures and social map of either Renaissance Florence or Venice. Clear knowledge and some analysis of the importance of aspects of social life to the life of the city. Some analysis of evidence from a number of written and visual sources about the nature and importance of social life.

	11–20 marks
	Some knowledge of the social structures and social map of either Renaissance Florence or Venice. Some understanding of the importance of aspects of social life to the life of the city. Some reference to evidence from some written and/or visual sources about the nature and importance of social life.

	1–10 marks
	Limited knowledge of the social structures and social map of either Renaissance Florence or Venice. Limited understanding of the importance of aspects of social life to the life of the city. Limited use of evidence from a limited number of written and/or visual sources about the nature and importance of social life.


Outcome 2

Evaluate the function and validity of the Myth of Venice.

This outcome will contribute 50 marks out of the 100 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task, which will contribute a total of 50 marks.

Task

Description

The response should be completed in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise

· essay.

Each Outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify the components and trace the development of the Myth of Venice

· understand the role of and means by which the Myth was used to maintain a perception of Venice as La Serenissima
· synthesise evidence from a range of written and visual sources, including relevant historiography, to evaluate the validity of the Myth

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Evaluate the function and validity of the Myth of Venice.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Comprehensive and thorough knowledge of the Myth of Venice and how it developed. Comprehensive evaluation of the role of the Myth of Venice and the means by which it was used to maintain a perception of Venice as La Serenissima. Critical analysis and evaluation of a range of written and visual sources which challenged the validity of the Myth. Sophisticated synthesis of a range of evidence to draw conclusions about the function and validity of the Myth.

	31–40 marks
	Very detailed knowledge of the Myth of Venice and how it developed. Well-developed evaluation of the role of the Myth of Venice and the means by which it was used to maintain a perception of Venice as La Serenissima. Well-developed analysis and some evaluation of a range of written and visual sources which challenged the validity of the Myth. A range of evidence is synthesised to draw conclusions about the function and validity of the Myth.

	21–30 marks
	Some detailed knowledge of the Myth of Venice and how it developed. Some evaluation of the role of the Myth of Venice and the means by which it was used to maintain a perception of Venice as La Serenissima. Some attempt to analyse some written and visual sources which challenged the validity of the Myth. Some synthesis of evidence to draw conclusions about the function and validity of the Myth.

	11–20 marks
	Some knowledge of the Myth of Venice and how it developed. Some understanding of the role of the Myth of Venice and the means by which it was used to maintain a perception of Venice as La Serenissima. Reference to some evidence from written and visual sources which challenged the validity of the Myth. Some discussion of evidence about the function and validity of the Myth.

	1–10 marks
	Limited knowledge of the Myth of Venice and how it developed. Limited understanding of the role of the Myth of Venice and the means by which it was used to maintain a perception of Venice as La Serenissima. Limited use of evidence which challenged the validity of the Myth. Little or no discussion of evidence about the function and/or validity of the Myth.


Examination

End-of-year written examination – Units 3 and 4

The student’s level of achievement in Units 3 and 4 will also be determined by an end-of-year examination.

The end-of-year examination will contribute 50 per cent to the Study Score.

Duration: Two hours.

Date: end-of-year, on a date to be published annually by the VCAA.

Description

All outcomes in Units 3 and 4 will be examined. All of the key knowledge and skills that underpin the outcomes in Units 3 and 4 are examinable.

The examination paper will include questions which refer to written and/or visual representations and/or historians’ commentaries or interpretations.

Students will not be required to use information and communications technology in the examination.

Students will complete the examination using a question and answer booklet.

Approved materials

Students sitting for examinations are permitted to bring normal stationery into the examination. This includes pens, pencils, highlighters, erasers, sharpeners and rulers.

Correction (white out) liquid/tape and blank sheets of paper are not allowed in any examination.

Assessment criteria

The examination will address all of the criteria. All students will be examined against the following criteria.

1.
Understanding and appropriate use of historical terms, concepts, commentaries and interpretations.

2.
Application of relevant evidence to support arguments and conclusions.

3.
Knowledge of the political and economic institutions, social life and culture of Renaissance Italy.

4.
Analysis of social life in Florence or Venice.

5.
Evaluation of changes and continuities in the political institutions and values of Renaissance Florence.

6.
Evaluation of the function and validity of the Myth of Venice.

The examination will be set by a panel appointed by the VCAA.

The examination will be marked by a panel of assessors appointed by the VCAA.

Assessment Support Materials and Further Resources

Introduction

School-assessed Coursework provides schools with the opportunity to make their own administrative arrangements for the internal assessment of their students.

It also provides individual study teachers with the opportunity to:

· select from the range of designated assessment tasks in the study design

· develop and administer their own assessment program for their students.

School-assessed Coursework provides teachers with the opportunity to:

· monitor the progress and work of their students

· provide important feedback to the student

· gather information about the teaching program.

Students should know in advance how and when they are going to be assessed and the conditions under which they will be assessed.

Assessment tasks should be part of the teaching and learning program. For each assessment task students should be provided with the:

· type of assessment task and approximate date for completion

· time allowed for the task

· allocation of marks

· nature of any materials they can utilise when completing the task

· opportunity to demonstrate the highest level of performance.

Following an assessment task:

· teachers can use the performance of their students to evaluate the teaching and learning program

· a topic may need to be carefully revised again prior to the end of the unit to ensure students fully understand the key knowledge and skills required in preparation for the examination.

Feedback provides students with important advice about which aspect or aspects of the key knowledge they need to learn and in which key skills they need more practice.

Scope of tasks

An assessment task provides teachers with a way of ‘sampling’ the knowledge and skills of students. It is not possible or desirable to measure all of the key knowledge and skills related to the outcome or area of study. The key knowledge and skills should not be used as a checklist for determining the achievement of outcomes. Assessment tasks do not have to be lengthy to make a judgment about the student’s level of performance on the outcome.

Designing the assessment tasks

Designing the assessment task is an important part of the teaching, learning and assessment process. The assessment task needs to provide the opportunity for all students to demonstrate the highest level of performance on the outcome. Teachers need to design an assessment task that is representative of the content (key knowledge and skills underpinning the outcome), and capable of being completed within a short period of time and mainly in the classroom. Section 2 of this handbook provides advice on task design for each Unit 3 and 4 outcome. Performance descriptors are also provided for each outcome to assist teachers in making a judgment about the student’s level of performance on the outcome.

The following example presents one approach to developing an assessment task. It involves integrating the requirements of the study design, the advice in Section 2 of this publication and student learning activities. The approach is presented as a sequence of steps.

Making assessment part of teaching and learning

Step 1: Define the parameters of an outcome and its assessment task
This involves:

•
Listing the key knowledge and skills that will be assessed by the assessment task. These are stated in the study design but teachers may wish to reword them for student purposes.

•
Choosing the assessment task. Selections should be made from the tasks offered in the study design.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics looked for in a student response. Teachers will need to read the performance descriptors before they start marking and ensure that an answer fits within the level. The assessment task must be constructed in a way that provides all students with the opportunity to demonstrate the highest levels of performance.

Step 3: Determine teaching and learning activities

The nature and sequence of teaching and learning activities to cover the key knowledge and skills outlined in the study design should be identified. It is important that a variety of learning opportunities is provided to cater for individual preferred learning styles. (Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for each outcome.)

Step 4: Design the assessment task

•
Use a range of formats across Units 3 and 4. 

•
The stimulus should be relevant and assist students in their response. 

•
Check that the instructions are clear. Are they complete and unambiguous?

•
It is important that students know what is expected of them in an assessment task. This means providing students with advice about the key knowledge and skills to be assessed. This allows students to understand during the teaching and learning stage what they are expected to know and do.

•
Students should be provided with the performance descriptors which will form the basis for assessment.

•
Students should be advised about the conditions under which they will be expected to complete the task.

Points to consider

When constructing a task the following will need to be considered:

· Does the task enable students to demonstrate the highest possible performance level? 

· Will students be allowed an element of choice or will the teacher select the form that the whole class will use?

· Will the task be completed in one lesson or over several lessons? If the task is going to run over several lessons will it be divided into parts or will students’ work be collected at the end of each lesson? If your school has multiple classes and the task is designed to last several lessons will the task be slightly altered for each class?

· Does the task allow easy identification of the key aspects of the response to be assessed?
Conditions for the task

· All assessment tasks must be completed mainly in class and within a short period of time.

•
Students must answer the task individually.

•
Teachers will need to develop rules, consistent with school policies, about the material that can be brought into the room, and the use of textbooks and computers. These rules should be given to the students before the task is started and preferably in writing.
•
One method of authentication is for teachers to collect the work at the end of each period and keep it in an individual plastic folder or workbook. This prevents students taking material out of class to complete the task outside of class time.
Renaissance Italy

Sample approaches to School-assessed Coursework

Unit 3

Outcome 1

Explain the physical, economic and political structures of Renaissance Italian states and the changes to culture embodied in the term ‘Renaissance’. 

Step 1: Define the parameters of an outcome and its related assessment task options

· The details of the task are outlined in the VCE History Study design 2005–2008: Renaissance Italy and Section 2 of this publication.

· Each key knowledge and skill item does not need to be clearly identifiable in the task, nor should the task focus on a narrow range of key knowledge and skills.

In order to meet the requirement of this outcome, students must complete a response in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Step 2: Examine the assessment advice in Section 2
The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics looked for in a student response. Teachers will need to read the performance descriptors before they start marking and make sure that an answer fits within the level. The assessment task must be constructed in a way that provides all students with the opportunity to demonstrate the highest levels of performance. 

Step 3: Determine teaching and learning activities

For the purposes of this example an essay will be used as the assessment task. Whilst the essay form may seem to be a difficult task for the first Outcome, selecting it at this stage does have advantages.

· It can accommodate the integration of knowledge of the states of Renaissance Italy with an understanding of the concept of the Renaissance and the changes to culture embodied in the term.

· Preparation for the essay involves analysis of visual and written materials including relevant historiography, as well as some independent research and writing skills. It can therefore help develop these skills for tasks chosen for later outcomes.

· The task can be structured by breaking it down into a series of questions.

· It can be an ‘open task’ where students can have access to a ‘notes and quotes’ sheet so they need not be reliant on memorising the large content demands of this outcome.

Suggested Essay topics:

1.
The experience of the ‘Renaissance’ varied between Italian states because their political forms, economic bases and cultural life were different. Discuss. Refer to at least two Renaissance Italian states in your answer.

2.
By drawing on evidence of changes to and continuities in culture during the ‘Renaissance’ assess whether the term was justified? Refer to at least two Renaissance Italian states in your answer.

Pre-task knowledge

A student will need to have an understanding of the following:

· an introduction to ‘Medieval’ Europe and ‘Renaissance’ Italy

· location of the political states of the medieval world, e.g. European states, the Byzantine and Ottoman Empires

· medieval economic practices, trade and the commercial revolution

· geographic location of Italian city states, such as Florence, Venice, Milan, Naples and the Papal States

· similarities and differences (geographic, political, economic and cultural) between the states

· medieval worldview: the role of the Church and ritual

· medieval art, learning and patronage

· the impact of the Crusades and other catalysts of change

· the features of ‘Renaissance’ art, learning and patronage and the role of Humanism

· historiographical debate about the concept of the ‘Renaissance’.

A possible teaching strategy for the assessment task 

· Introduce ‘Medieval’ Europe and ‘Renaissance’ Italy (using maps and other visual materials).

· Establish the location of the political states of the medieval world, e.g. European states, the Byzantine Empire, the Middle East and North Africa.

· Discuss medieval economic practices, trade and the commercial revolution.

· Establish the geographic location of Italian states, e.g. Florence, Venice, Milan, Naples and the Papal States.

· Students research in groups to produce a postcard or brochure for the rest of the class on key city states, showing location, physical terrain, economic base, form of government, society and culture.

· Discuss and then students write paragraphs about similarities and differences (geographic, political, economic and cultural) between the states and the links between political forms, economic bases and culture.

· Compare the world views, the role of the Church and ritual, and art, learning and patronage in the Medieval and Renaissance periods.

The Middle Ages or Medieval Period

Introduce students to the following:

· medieval worldview: the role of the Church and ritual

· medieval art, learning, education and patronage

· impact of the Crusades and other catalysts of change.

Videos could be used, e.g. James Burke’s series The Day the Universe Changed Part 2, or Michael Wood’s series The History of Western Art. Slides of Medieval art, documentaries or general histories, depending on time constraints.

· Write a paragraph summarising the main features of the Medieval Church, art, learning and patronage.

Change and the Renaissance

Read

Ferguson, J and Stone, B, Units 5 and 6, ‘The Medieval Inheritance and the Revival of Classical Learning’ in Ferguson, J and Hay, Dennis, (eds) 1972, Renaissance and Reformation, the Open University Press, UK

and 

Marwick, A, Units 1 and 2, ‘Checklist of Main Changes’ in Ferguson, J and Hay, Dennis, (eds) 1972, Renaissance and Reformation, the Open University Press, UK.

· Write a paragraph stating which of the changes in the Church, art, learning and patronage you see as most important and why.

Consider:

· features of ‘Renaissance’ art, culture and learning and the role of Humanism

· ‘Rebirth’ of the Classical world – the Renaissance in art. Renaissance style and classical models. 

Part of this study could be based on videos, e.g. James Burke’s series The Day the Universe Changed, Part 3 or Michael Wood’s series The History of Western Art and/or Slides of Renaissance art, documentaries such as Andrew Graham-Dixon’s documentary series The Renaissance or Anthony Blunt’s Renaissance, Part 1.

· Define Humanism in the context of the ‘Renaissance’ and identify the characteristics of each of the three phases: classical, civic and platonic. 

· Identify changes in education – the role of classical models.

· Undertake individual research on the role in the Renaissance of an artist or humanist or patron.

· Present biographies. 

Historiographical debate about the concept of the ‘Renaissance’.

The concept of the ‘Renaissance’ is the subject of historical debate. Students could be introduced to a range of viewpoints through Alison Brown’s book, The Renaissance, Longman, UK, 1988 and Andrew Graham-Dixon’s documentary, 
The Renaissance Part 1.

Students could:

· read Brown, Part 1 (pages 1–10)

· identify the points of view of the historians whose interpretations she summarises in chapter 1

· find evidence for and against these points of view from chapters 2, 3 and the documents she refers to within the text

· use the bibliography (pages 120–126) to locate the primary and secondary sources

· prepare a short report on one source to share with the class

· watch the video and identify the point of view about the ‘Renaissance’ which is presented

· debate whether the Renaissance was a ‘rebirth’ or a continuation of the past.

Points to consider 
How many activities are needed to prepare students for this task? To complete the task within a limited timeframe, it would be difficult to do exercises that would cover all of the key knowledge and skills. Teachers need to make a decision about how much is going to be covered in each activity.

Step 4: Design the assessment task

A range of approaches to constructing an assessment task

When constructing a task you will need to consider the following:

· key knowledge and key of the outcome

· the relationship of the task to the student’s learning development

· resources and timing.

When to assess the students?

A factor to consider is that assessment tasks can aid in the overall development of a student’s knowledge and skills. There are two main approaches that could be used:

· complete the assessment task after the topic has been taught in class

· complete the tasks toward the end of the semester.

Authentication

· Page 10 of the VCE History Study design 2005–2008, the current year’s VCE and VCAL Administrative Handbook and your own school’s authentication rules should be followed.

· Students must answer the task individually.

· Teachers will need to develop rules about the material that can be brought into the room, use of textbooks and computers consistent with school policy. Make sure that these rules are given to the students before the task is started, preferably in writing.

· One method is to collect the work at the end of each period and keep it in an individual folder or workbook. This prevents students taking material out of class to complete the task outside of class time.

Unit 4

Outcome 2

Evaluate the function and validity of the Myth of Venice. 

Step 1: Define the parameters of an outcome and its related assessment task options

Details of task

· The details of the task are outlined in the VCE History Study design 2005–2008: Renaissance Italy and Section 2 of this publication.

· Each key knowledge and skill item does not need to be clearly identifiable in the task, nor should the task focus on a narrow range of key knowledge and skills.

In order to meet the requirement of this outcome, students must complete a response in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise 

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics looked for in a student response. Teachers will need to read the performance descriptors before they start marking and make sure that an answer fits within the level. The assessment task must be constructed in a way that provides all students with the opportunity to demonstrate the highest levels of performance. 

Step 3: Determine teaching and learning activities

For the purposes of this example the analysis of a visual and/or written document assessment task will be used. In this instance both written and visual documents are used. Teachers can choose to do one or both and several approaches are outlined. The use of a common visual or written source for all students within the class can make management of the task more efficient and avoid the problem of designing comparable tasks.

· Material chosen for this analysis: Sanudo’s ‘Praise of the City Venice’ or Bellini’s Procession of the True Cross.
Extract

From the writings of the Venetian patrician Marin Sanudo ‘In praise of the city of Venice’, 1493.

The city of Venice is a free city, a common home to all men, and it has never been subjugated by anyone, as have been all other cities. It was built by Christians ... from necessity ... This city [is] built above the water by a very ingenious method of driving piles, so that the foundations are in water. Everyday the tide rises and falls, but the city remains dry ... The city ... has no surrounding walls, no gates which are locked at night, no sentry keeping watch as other cities have for fear of enemies; it is so very safe at present, that no one can attack or frighten it. As another writer has said, its name has achieved such dignity and renown that it is fair to say Venice merits the title ‘Pillar of Italy’, ‘deservedly it may be called the bosom of all Christendom’. For it takes pride of place before all others, if I may say so, in prudence, fortitude, magnificence, benignity and clemency; everyone throughout the world testifies to this ... St Mark’s is the second sestier. It has a very beautiful and rich church ... This is the principal church of Venice ... Every day many masses and religious offices are celebrated. The Doge with the Signoria and the Senate go there to hear divine service ... Here, at St Mark’s, there are two very large piazze, paved all over. Overlooking one of them at one end is the church of St Mark, with its splendid façade, and those four gilded bronze horses brought to this city from Constantinople ... The other piazza [i.e. the Piazzetta] is near the place where justice is meted out to all ... Leaving the Piazza, you go towards Rialto by a street called Merceria, with shops on each side ... [T]he island of the Rialto, which I would venture to call the richest place in the whole world ... Here business deals are made with a single word ‘yes’ or ‘no’... Every year goods come in from both east and west, where galleys are sent on commission from the Signoria ... the galleys for these voyages [are] built at the Arsenal ... These galleys go on long-distance voyages, they carry merchandise which they exchange and then bring back other goods ... [Shops] at Rialto may cost about 100 ducats in rent and be scarcely two paces wide or long. Property here is very expensive ... To conclude about the site of Venice: it is a marvellous thing, which must be seen to be believed; its greatness has grown up only through trade, based on navigation to different parts of the world. It is governed by its own statutes and laws, and is not subject to the legal authority of the Empire as everywhere else is...there is no sedition from the non-nobles (populo), no discord among the patricians, but all work together to [the Republic’s] increase.
Focus Questions for the assessment task

Sanudo’s ‘Praise of the City Venice’ extols her unique location, prosperity, piety, social harmony and political stability. Assess the function and validity of this image of the city.

or

Bellini’s Procession of the True Cross implies prosperity, piety and social harmony. Assess the function and validity of this image of the city. 
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Pre-task knowledge

Students should be able to: 

· identify the components and trace the development of the Myth of Venice

· understand the role of and means by which the Myth was used to maintain a perception of Venice as La Serenissima
· synthesise evidence from a range of written and visual sources, including relevant historiography, to evaluate the validity of the Myth. 

Students need to have knowledge of the content covered by the key knowledge of Outcome 2.

· locations, physical environment and use of space within the city

· development of and opposition to Venice’s land and sea empires

· social structure, foreigners and institutions such as the Scuole
· legends surrounding the origins of the city and the ‘translation’ of the body of St Mark

· sacred rituals and festivals

· political institutions of Venice and challenges to political stability such as the Serrata of the Great Council, the dogeships of Falier and Foscari, the Tiepolo conspiracy and the League of Cambrai

· views of Venetians and foreigners about the city over time to identify the components of the Myth of Venice, as well as contradictory viewpoints 

· historiography about development, function and validity of the Myth of Venice.

How to teach the pre-task knowledge

Approach 1: Problem-solving/research approach

In this approach students, working in groups, would be given individual visual or written documents and required to research the key knowledge through the document using guided questions and a kit of resources. Ideally, each document would have an accompanying ‘kit’, produced by the teacher from resources such as those listed below. Students would annotate their document in preparation for completing the task. This has the advantage of students engaging with the material in a ‘detective’ work exercise which can encourage independent learning. It can, however, be time consuming, particularly at the end of the year. Limiting the research to a ‘kit’ would help contain the learning activity. 

Groups of students work on different documents to:

· identify the document, the author or artist and the context in which it was produced

· identify the image of the city expressed in the document, e.g. La Serenissima
· analyse the content and style of the document which conveys the image

· identify the function of the document.

Each group would then present their research to the class.

The whole class would:

· identify, through discussion, the components of the Myth of Venice from features of the image of the city gleaned from the documents

· trace the development of the components of the Myth from primary and secondary sources

· investigate the validity of the components of the Myth featured in the document from comparison with other documents and through secondary sources.

Approach 2: Teaching of key knowledge and development of key skills using visual and written materials prior to the task

This approach has the advantage of limiting teacher and student workloads and the time frame of the learning activity, a consideration at the end of the year. All students use common sources within the class. As it is teacher centred, however, it may limit the opportunities for independent learning and careful management would be needed.

Teachers use resources such as Paul Carter’s slide set Renaissance Venice 1980, the video series Vidal in Venice and Great Palaces of the World: The Doge’s Palace in Venice, document collections such as 

Chambers, DS and Pullen, B (eds) 1992, Venice: A Documentary History 1450–1630, Blackwell, UK

and

Marqusee, M 1988, Venice, Conran Octopus, UK

as well as secondary sources. See pp. 128–129 of the VCE History Study design, VCAA, 2004 for the resources that could be used to teach the following key knowledge and skills.

· slide tour of Venice to establish: locations, physical terrain and use of space, e.g. market place, industrial areas, political centre, Sestieri
· use maps, videos and narrative histories to gain an overview of Venetian History – mud flats to empire

· use documentary sources to explore the impact of the empire on Venice’s economy

· use slides and other visual materials to assess the impact of the empire on the urban fabric of Venice

· use maps, documentary sources and narrative and thematic histories to understand opposition to Venice’s empire over time

· discuss the image of the city that has emerged from the material covered so far.

Use primary and secondary sources, including visual materials to investigate:
· organisation and distribution of power in Venice

· challenges to political stability, e.g. Serrata, Tiepolo Conspiracy, Doges Falier and Foscari, the League of Cambrai and their impact on Venetian political institutions

· wealth, class and social mobility

· treatment of foreigners

· role of the Scuole
· legends surrounding the origins of the city and the ‘translation’ of the body of St Mark

· sacred rituals and festivals

· the image of the city that has emerged from the material covered so far.

At this point a range of written and visual documents, used to teach the key knowledge, would be analysed in terms of content and style to identify the image of the city as La Serenissima and the components of the Myth of Venice. A chronological survey of sources within the context of when they were produced would enable students to trace the development of the Myth and the function of particular written and visual sources in maintaining it at different times. Knowledge learned about the location, use of space, empire, social structure, treatment of foreigners, religious beliefs and rituals, and challenges to political stability would then be used to test the validity of the Myth. 

A suggested approach would be to discuss the image of the city that has emerged from the teaching of the key knowledge thus far, then:

· identify and analyse the views of Venice by Venetians and foreigners over time to trace the development of the image of the city as La Serenissima
· identify the components of the Myth of Venice from this image

· analyse representations of the Myth of Venice in art, architecture, urban form and writing within the context in which they were produced to understand the function of the Myth at different times

· discuss contrasting evidence, such as challenges to political stability (Serrata, Tiepolo conspiracy, Doges Falier and Foscari, and the League of Cambrai) to evaluate the validity of the Myth.

Points to consider 
How many activities are needed to prepare students for this task? To complete the task within a limited timeframe, it would be difficult to do exercises that would cover all of the key knowledge and skills. Teachers need to make a decision about how much is going to be covered in each activity.

Step 4: Design the assessment task

A range of approaches to constructing an assessment task

When constructing a task you will need to consider the following:

· key knowledge and skills of the outcome

· the relationship of the task to the student’s learning development

· resources and timing.

When to assess the students?

A factor to consider is that assessment tasks can aid in the overall development of a student’s knowledge and skills. There are two main approaches that could be used:

· complete the assessment task after the topic has been taught in class

· complete the tasks toward the end of the semester.

Authentication

· Page 10 of the VCE History Study design 2005–2014, the current year’s VCE and VCAL Administrative Handbook and your own school’s authentication rules should be followed.

· Students must answer the task individually.

· Teachers will need to develop rules about the material that can be brought into the room, use of textbooks and computers consistent with school policy. Make sure that these rules are given to the students before the task is started, preferably in writing.

· One method is to collect the work at the end of each period and keep it in an individual folder or workbook. This prevents students taking material out of class to complete the task outside of class time.

Publications
Regular updates and study advice is published in the VCAA Bulletin and on the VCAA website. 

The courses developed and delivered to students must be in accordance with the VCE History Study design, accredited 2005–2014.

The ‘Advice for teachers’ section of the VCE History Study design 2005–2014 contains sample assessment programs for Units 1 to 4 and suggested tasks.

VCAA website

Teachers are advised to keep up-to-date with developments in VCE History: Renaissance Italy by accessing the History: Renaissance Italy study page on the VCAA website: 

Renaissance Italy
http://www.vcaa.vic.edu.au/vce/studies/history/italy/italyindex.html
VCE Examination Papers

Examination papers for all studies are published on the VCAA website.

Assessment Reports

The Assessment Reports (formerly Report for Teachers) are published on the VCAA website and provide teachers with an overview and advice for School-assessed Coursework and the Examination for Units 3 and 4.



Bellini’s Procession of the True Cross
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