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Introduction

The online version of the VCE History: Revolutions Assessment Handbook 2005-2014 contains assessment information for both school-based assessment and the examinations in Revolutions and advice for teachers on how to construct assessment tasks. Advice on matters related to the administration of VCE assessment is published annually in the VCE and VCAL Administrative Handbook and monthly in the VCAA Bulletin. Teachers must refer to these publications for current advice.

Please note that the online Assessment Handbook differs in appearance to the printed version. Updates to the online Assessment Handbook are published in the VCAA Bulletin VCE, VCAL and VET. 

Be advised that there may be minor errors in the contents list above due to software version differences.

History: Revolutions Assessment Advice

Units 3 and 4

School-assessed Coursework

Teachers will provide to the Victorian Curriculum and Assessment Authority (VCAA) a score for each outcome in a unit, which represents an assessment of the student’s achievement. The score must be based on the teacher’s assessment of the level of performance of each student on the outcomes for the unit specified in the study design. Teachers must select assessment tasks from the designated list for each outcome published in the study design.

Assessment tasks should be a part of the regular teaching and learning program and should not add unduly to student workload. Assessment tasks should be completed mainly in class and within a limited timeframe. The overall assessment program for the unit should include a variety of assessment task formats, include provision for authentication of student work and take into account the overall workload for students.

School-assessed Coursework for the outcomes in Unit 3 will contribute 25 per cent to the student’s Study Score for Revolutions.

Outcome 1

Evaluate the role of ideas, leaders, movements and events in the development of the revolution.

This outcome will contribute 50 marks out of 100 marks allocated to School-assessed Coursework for Unit 3 and 50 marks out of 100 marks allocated to School-assessed Coursework for Unit 4.

Task

Description

The response should be completed in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge of a range of events and factors which developed during the course of the revolution and of the causes of tensions and conflicts generated in the old regime that contributed to its breakdown

· analyse the importance of ideas, ideologies, individuals and groups in bringing about revolutionary change

· synthesise written and visual sources to draw conclusions

· consider a range of historians’ interpretations

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Evaluate the role of ideas, leaders, movements and events in the development of the revolution.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Comprehensive and detailed knowledge of a range of events and factors which developed during the course of the revolution. Identification and comprehensive analysis of causes of tensions and conflicts generated in the old regime that contributed to its breakdown. Critical analysis and evaluation of the importance of ideas, ideologies, individuals and groups in bringing about revolutionary change. Critical analysis and evaluation of evidence that synthesises a range of written and visual sources. Critical analysis and evaluation of historians’ interpretations.

	31–40 marks
	Very detailed knowledge of a range of events and factors which developed during the course of the revolution. Identification and well-developed analysis of causes of tensions and conflicts generated in the old regime that contributed to its breakdown. Some analysis and evaluation of the importance of ideas, ideologies, individuals and groups in bringing about revolutionary change. Careful analysis and some evaluation of evidence using a range of written and visual sources. Careful analysis and some evaluation of historians’ interpretations.

	21–30 marks
	Some detailed knowledge of events and factors which developed during the course of the revolution. Some identification and analysis of causes of tensions and conflicts generated in the old regime that contributed to its breakdown. Some attempt to analyse the importance of ideas, ideologies, individuals and groups in bringing about revolutionary change. Some attempt to analyse evidence from a number of written and visual sources. Identification and discussion of historians’ interpretations.

	11–20 marks
	Some knowledge of events and factors which developed during the course of the revolution. Some identification of causes of tensions and conflicts generated in the old regime that contributed to its breakdown. Some reference to the importance of some ideas, ideologies, individuals and groups in bringing about revolutionary change. Some reference to evidence from written and visual sources. Some reference to historians’ interpretations.

	1–10 marks
	Limited knowledge of some events and/or factors which developed during the course of the revolution. An attempt to identify causes of tensions and conflicts generated in the old regime that contributed to its breakdown. Limited reference to the importance of one or more ideas, ideologies, individuals and/or groups in bringing about revolutionary change. Limited use of evidence from a limited number of written and/or visual sources. Little or no reference to historians’ interpretations.


Outcome 2

Analyse the challenges facing the emerging new order, and the way in which attempts were made to create a new society, and evaluate the nature of the society created by the revolution.

This outcome will contribute 50 marks out of 100 marks allocated to School-assessed Coursework for Unit 3 and 50 marks out of 100 marks allocated to School-assessed Coursework for Unit 4.

Task

Description

The response should be completed in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge of the importance of ideologies, individuals and groups, governments or parties in the creation of the new society

· analyse the challenges faced by revolutionary groups and analyse the ways in which they responded to them

· evaluate the degree to which the revolution brought about changes and continuities

· analyse and synthesise written and visual sources to draw conclusions

· consider a range of historians’ interpretations

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Analyse the challenges facing the emerging new order, the way in which attempts were made to create a new society, and evaluate the nature of the society created by the revolution.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	41–50 marks
	Complex and sophisticated knowledge of the contribution of ideologies, individuals and groups in the creation of the new society. Comprehensive knowledge and analysis of the challenges faced by revolutionary individuals, groups, governments or parties and their responses. Critical evaluation of the nature of society created by the revolution and the changes and continuities that it brought about. Critical analysis and evaluation of evidence that synthesises a range of written and visual sources to draw conclusions. Critical analysis and evaluation of historians’ interpretations.


	31–40 marks
	Well-developed knowledge of the contribution of ideologies, individuals and groups in the creation of the new society. Well-developed knowledge and analysis of the challenges faced by revolutionary individuals, groups, governments or parties and their responses. Some evaluation of the nature of society created by the revolution and the changes and continuities that it brought about. Careful analysis and some evaluation of evidence using a range of written and visual sources. Careful analysis and some evaluation of historians’ interpretations.

	21–30 marks
	Clear knowledge of the contribution of ideologies, individuals and groups in the creation of the new society. Satisfactory knowledge and analysis of the challenges faced by revolutionary individuals, groups, governments or parties and their responses. Some evaluation of the nature of society created by the revolution and the changes and continuities that it brought about. Some attempt is made to analyse evidence from a number of written and visual sources and to identify and discuss historians’ interpretations.

	11–20 marks
	Some knowledge of the contribution of ideologies, individuals and groups in the creation of the new society. Some knowledge of the challenges faced by revolutionary individuals, groups, governments or parties and their responses. Some understanding of the nature of society created by the revolution and the changes and continuities that it brought about. Some reference to evidence from some written and visual sources. Some reference to historians’ interpretations.

	1–10 marks
	Limited knowledge of aspects of the contribution of ideologies, individuals and/or groups in the creation of the new society is evident. Limited knowledge of some of the challenges faced by revolutionary individuals, groups, governments or parties and their responses. Limited understanding of the nature of society created by the revolution and the changes and continuities that it brought about. Limited use of evidence from written and/or visual sources. Little or no reference to historians’ interpretations.


Examination

End-of-year written examination – Units 3 and 4

The student’s level of achievement in Units 3 and 4 will also be determined by an end-of-year examination.

The end-of-year examination will contribute 50 per cent to the Study Score.

Duration: Two hours.

Date: end-of-year, on a date to be published annually by the VCAA.

Description

All outcomes in Units 3 and 4 will be examined. All of the key knowledge and skills that underpin the outcomes in Units 3 and 4 are examinable.

The examination paper will include questions which refer to written and/or visual representations and/or historians’ commentaries or interpretations.

Students will not be required to use information and communications technology in the examination.

Students will complete the examination using a question and answer booklet.

Approved materials

Students sitting for examinations are permitted to bring normal stationery into the examination. This includes pens, pencils, highlighters, erasers, sharpeners and rulers.

Correction (white out) liquid/tape and blank sheets of paper are not allowed in any examination.

Assessment criteria

The examination will address all of the criteria. All students will be examined against the following criteria.

1.
Understanding and appropriate use of historical terms, concepts, commentaries and interpretations.

2.
Application of evidence to support arguments and conclusions.

3.
Knowledge of the commencement, ongoing development and/or consolidation of the revolution. 

4.
Knowledge of key events, factors, individuals and/or groups influencing the revolution and its consolidation.

5.
Analysis of the revolutionary struggle and the creation of a new society.

6.
Evaluation of change in the revolution.

The examination will be set by a panel appointed by the VCAA.

The examination will be marked by a panel of assessors appointed by the VCAA.

Assessment Support Materials and Further Resources

Introduction

School-assessed Coursework provides schools with the opportunity to make their own administrative arrangements for the internal assessment of their students.

It also provides individual study teachers with the opportunity to:

· select from the range of designated assessment tasks in the study design

· develop and administer their own assessment program for their students.

School-assessed Coursework provides teachers with the opportunity to:

· monitor the progress and work of their students

· provide important feedback to the student

· gather information about the teaching program.

Students should know in advance how and when they are going to be assessed and the conditions under which they will be assessed.

Assessment tasks should be part of the teaching and learning program. For each assessment task students should be provided with the:

· type of assessment task and approximate date for completion

· time allowed for the task

· allocation of marks

· nature of any materials they can utilise when completing the task

· opportunity to demonstrate the highest level of performance.

Following an assessment task:

· teachers can use the performance of their students to evaluate the teaching and learning program

· a topic may need to be carefully revised again prior to the end of the unit to ensure students fully understand the key knowledge and skills required in preparation for the examination.

Feedback provides students with important advice about which aspect or aspects of the key knowledge they need to learn and in which key skills they need more practice.

Scope of tasks

An assessment task provides teachers with a way of ‘sampling’ the knowledge and skills of students. It is not possible or desirable to measure all of the key knowledge and skills related to the outcome or area of study. The key knowledge and skills should not be used as a checklist for determining the achievement of outcomes. Assessment tasks do not have to be lengthy to make a judgment about the student’s level of performance on the outcome.

Designing the assessment tasks

Designing the assessment task is an important part of the teaching, learning and assessment process. The assessment task needs to provide the opportunity for all students to demonstrate the highest level of performance on the outcome. Teachers need to design an assessment task that is representative of the content (key knowledge and skills underpinning the outcome), and capable of being completed within a short period of time and mainly in the classroom. Section 2 of this handbook provides advice on task design for each Unit 3 and 4 outcome. Performance descriptors are also provided for each outcome to assist teachers in making a judgment about the student’s level of performance on the outcome.

The following example presents one approach to developing an assessment task. It involves integrating the requirements of the study design, the advice in Section 2 of this publication and student learning activities. The approach is presented as a sequence of steps.

Making assessment part of teaching and learning

Step 1: Define the parameters of an outcome and its assessment task
This involves:

•
Listing the key knowledge and skills that will be assessed by the assessment task. These are stated in the study design but teachers may wish to reword them for student purposes.

•
Choosing the assessment task. Selections should be made from the tasks offered in the study design.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics looked for in a student response. Teachers will need to read the performance descriptors before they start marking and ensure that an answer fits within the level. The assessment task must be constructed in a way that provides all students with the opportunity to demonstrate the highest levels of performance.

Step 3: Determine teaching and learning activities

The nature and sequence of teaching and learning activities to cover the key knowledge and skills outlined in the study design should be identified. It is important that a variety of learning opportunities is provided to cater for individual preferred learning styles. (Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for each outcome.)

Step 4: Design the assessment task

•
Use a range of formats across Units 3 and 4. 

•
The stimulus should be relevant and assist students in their response. 

•
Check that the instructions are clear. Are they complete and unambiguous?

•
It is important that students know what is expected of them in an assessment task. This means providing students with advice about the key knowledge and skills to be assessed. This allows students to understand during the teaching and learning stage what they are expected to know and do.

•
Students should be provided with the performance descriptors which will form the basis for assessment.

•
Students should be advised about the conditions under which they will be expected to complete the task.

Points to consider

When constructing a task the following will need to be considered:

· Does the task enable students to demonstrate the highest possible performance level? 

· Will students be allowed an element of choice or will the teacher select the form that the whole class will use?

· Will the task be completed in one lesson or over several lessons? If the task is going to run over several lessons will it be divided into parts or will students’ work be collected at the end of each lesson? If your school has multiple classes and the task is designed to last several lessons will the task be slightly altered for each class?

· Does the task allow easy identification of the key aspects of the response to be assessed?
Conditions for the task

· All assessment tasks must be completed mainly in class and within a short period of time.

•
Students must answer the task individually.

•
Teachers will need to develop rules, consistent with school policies, about the material that can be brought into the room, and the use of textbooks and computers. These rules should be given to the students before the task is started and preferably in writing.
•
One method of authentication is for teachers to collect the work at the end of each period and keep it in an individual plastic folder or workbook. This prevents students taking material out of class to complete the task outside of class time.
Revolutions

Sample approaches to School-assessed Coursework

Units 3 and 4

Outcome 1

Evaluate the role of ideas, leaders, movements and events in the development of the revolution.

Step 1: Define the parameters of an outcome and its related assessment task options

· The details of the task are outlined in the VCE History Study design 2005–2008: Revolutions and Section 2 of this publication.

· Each key knowledge and skill item does not need to be clearly identifiable in the task, nor should the task focus on a narrow range of key knowledge and skills.

In order to meet the requirement of this outcome, students must complete a response in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise 

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics looked for in a student response. Teachers will need to read the performance descriptors before they start marking and make sure that an answer fits within the level. The assessment task must be constructed in a way that provides all students with the opportunity to demonstrate the highest levels of performance. 

Step 3: Determine teaching and learning activities

For the purposes of this example the analysis of a visual and/or written document assessment task will be used. In this instance both a visual and a written document is used. The use of a common visual or written source for all students within the class can make management of the task more efficient and avoid the problem of designing comparable tasks.

Material chosen for this analysis: ‘Red Star over China’ (document) and ‘New Spring in Yenan, 1936’ (poster).

China

In 1936, Edgar Snow wrote in Red Star Over China:

As early as Chingkangshan [a base held by the Red Army in the winter of 1927] the Red Army had imposed three simple rules of discipline on its fighters, and these were: prompt obedience to orders; no confiscation whatsoever from the poor peasantry; and the prompt delivery directly to the government, for its immediate disposal, of all goods confiscated from the landlords. After the 1928 conference, emphatic efforts to enlist the support of the peasantry were made and eight rules were added to the three listed above. These were as follows:

1.
Replace all doors when you leave a house.

2.
Return and roll up the straw matting on which you sleep.

3.
Be courteous and polite to people and help them when you can.

4.
Return all borrowed articles.

5.
Replace all damaged articles.

6.
Be honest in all your transactions with the peasants.

7.
Pay for all articles purchased.

8.
Be sanitary, and especially establish latrines at a safe distance from people’s houses.

Focus Question for the assessment task

Analyse some of the key written documents and images relating to the role of ideas, leaders, movements and events in the development of the revolution and then contextualise the documents and images in the development of the revolution.

Students could:

· Analyse the poster ‘New Spring in Yenan, 1936’. What does this illustration suggest about revolutionary ideas and leaders? To what extent do you agree with this poster’s view of the role of Mao Zedong in the Chinese Revolution in the period to 1949? (See a possible teaching strategy below.)

· Identify the revolutionary ideas in ‘Red Star over China’ and suggest to what extent these ideas were important in shaping the Chinese revolution up to 1949.

· Analyse key ideas of Sun Yat Sen’s ‘Three Principles’. To what extent were these implemented by Chiang Kai Shek?

· Analyse visual images of the Long March. What do they show of Mao Zedong’s ideology and leadership? What do they show of the creation of the ‘myth’ of the Long March?

· Compare and analyse different interpretations of the Nationalists and Communists during the War against Japan. What different ideologies and strategies are shown?

A possible teaching strategy for analysis of visual and/or written documents

This is a possible approach to analysing the visual image ‘New Spring in Yenan, 1936’ representing the Chinese Revolution and the role of Mao Zedong. 

[image: image1.jpg]



‘New Spring in Yenan, 1936’

Remember that a visual image often compresses a lot of information and what is being shown may be a very complex political event. You need to think about layers of meaning.

The Visual Evidence

Describing the Source

Mao Zedong

· What is his position in the poster? For example, is it central, on the same level as others? Describe his expression and dress.

· Describe the background? Is it realistic? Does it indicate a specific place? Are there symbols such as flags?

· Look for the detail in the foreground, who or what is present?

· Describe other figures? What is their age, gender? Describe facial expressions and dress?

The Caption: ‘New Spring in Yenan’

· What clue does the caption provide about the time frame depicted in the poster?

· When was Mao Zedong in Yenan? Why?

· What might be the meaning or significance of the words ‘New Spring’?

Symbolism

· Mao is often portrayed as: martial hero, military strategist, patriot, teacher, head of the family, statesman, a liberator, sage/emperor. Which is he in this poster?

· What might the flags (presumably red) symbolise?

· What might the children symbolise?

· Why are there figures in military uniform?

· Why are there so many women in the poster?

The Context of the Visual Evidence

You need to place the visual source in its historical context. Remember that the Area of Study is about ideas, leaders, movements and events.

· What does the poster show of the role of Mao Zedong in the Chinese Revolution up to 1949?

· What does the poster show of the ideas of Mao Zedong in the Chinese Revolution up to 1949?

Historical Background

· When was Mao in Yenan?

· Why? What events led up to the event depicted in this image? (Consider for example The Long March)

· What else was happening in China when Mao was in Yenan? (Consider for example, the War against Japan)

· Briefly describe what happened after this image.

Mao Zedong’s Ideas

Which of the following aspects of Mao’s ideology are shown in this poster?

· Communism

· Maoism (Mao’s adaptation of Communism for Chinese conditions)

· Revolution

· Nationalism

· Imperialism

· The role of the peasants in the revolution

· The role of the Red Army in the revolution

· Opposition to the Revolution

· Social Change (For example, land reform, taxes, democracy, women’s rights).

The Accuracy of the Visual Source

This raises questions of historiography.

· Is the visual source an accurate depiction of Mao Zedong and the Yenan period?

· The poster is a positive representation of Mao and the Yenan period. Is this an accurate depiction of this period?

· What supporting/contradictory evidence can you include to support your view? For example, you could include the views of Edgar Snow and the Nationalists. You could also discuss the negative aspects of the Rectification Campaigns.

· Why was the poster produced? What was its purpose? For example, was it intended to be a popular poster for an illiterate population or was it an ‘official’ image for an important event or building? Was it a commemoration and/or propaganda?

The Historiography of the Visual Evidence

What problems are there in using visual evidence like this poster to analyse the past? Is other evidence more or less valid? Why?

· How does this poster help you to understand that the history of the Chinese Revolution can be interpreted in different ways? 

· How do you explain the existence of conflicting views such as those of the Nationalists?

· Whose view is shown in this poster?

· What does this type of evidence show about bias, selectivity, omission, objectivity?

References

‘Behind the Lines. Investigating political cartoons in the National Museum of Australia’s exhibition of the best cartoons of 2003’ in Studies of Society and Environment, Issue 1, 2004, Ryebuck Media, pp. 3–11.
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Points to consider 
How many activities are needed to prepare students for this task? To complete the task within a limited timeframe, it would be difficult to do exercises that would cover all of the key knowledge and skills. Teachers need to make a decision about how much is going to be covered in each activity.

Step 4: Design the assessment task

A range of approaches to constructing an assessment task

When constructing a task you will need to consider the following:

· key knowledge and skills of the outcome

· the relationship of the task to the student’s learning development

· resources and timing.

When to assess the students?

A factor to consider is that assessment tasks can aid in the overall development of a student’s knowledge and skills. There are two main approaches that could be used:

· complete the assessment task after the topic has been taught in class

· complete the tasks toward the end of the semester.

Authentication

· Page 10 of the VCE History Study design 2005–2008, the current year’s VCE and VCAL Administrative Handbook and your own school’s authentication rules should be followed.

· Students must answer the task individually.

· Teachers will need to develop rules about the material that can be brought into the room, use of textbooks and computers consistent with school policy. Make sure that these rules are given to the students before the task is started, preferably in writing.

· One method is to collect the work at the end of each period and keep it in an individual folder or workbook. This prevents students taking material out of class to complete the task outside of class time.

Units 3 and 4

Outcome 2

Analyse the challenges facing the emerging new order, and the way in which attempts were made to create a new society, and evaluate the nature of the society created by the revolution.

Step 1: Define the parameters of an outcome and its related assessment task options

Details of task

· The details of the task are outlined in the VCE History Study design 2005–2008: Revolutions and Section 2 of this publication.

· Each key knowledge and skill item does not need to be clearly identifiable in the task, nor should the task focus on a narrow range of key knowledge and skills.

In order to meet the requirement of this outcome, students must complete a response in one of the following forms:

· research report

· analysis of visual and/or written documents

· historiographical exercise 

· essay.

Each outcome must be assessed with a different assessment task. Each form of assessment task may therefore only be used once.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics looked for in a student response. Teachers will need to read the performance descriptors before they start marking and make sure that an answer fits within the level. The assessment task must be constructed in a way that provides all students with the opportunity to demonstrate the highest levels of performance. 

Step 3: Determine teaching and learning activities

For the purposes of this example possible approaches for each of the assessment tasks with regard to the Chinese Revolution are outlined.

Approach 1: Research report

Students could consider the initial attempts by the Chinese Communist Party (CCP) to establish new methods of governing and new social institutions. 
They could research:

· the ways in which land reform, a fundamental policy of the CCP, was carried out in the early 1950s

· the Great Leap Forward and the extent to which this was successful in establishing an improved standard of living for peasants

· the Hundred Flowers Campaign as a policy of social control.

Approach 2: Analysis of visual and/or written documents

Students could:

· analyse some of the key documents or images relating to the challenges facing the emerging new order and the way in which attempts were made to create a new society

· evaluate the nature of the society created by the revolution. 

Students need to analyse the documents and images. They then need to contextualise them in the development of the revolution.

· analyse CCP propaganda (posters and photographs) between 1949 and 1976. What values of the new society are being created and promoted?

· analyse a film such as ‘To Live’. Does it show the compromise or the fulfilment of revolutionary ideals?

· analyse one of the written statements by Mao Zedong between 1949 and 1976. For example, ‘Let a hundred flowers bloom, let a hundred schools of thought contend’, or Mao on Education, or ‘It is right to rebel’.* In what ways did Mao argue the revolution was endangered? How did these statements radicalise the revolution?

*Quotations by Mao Zedong can be found in many texts, for example, Morecombe, M and Fielding, M 1999, The Spirit of Change. China in Revolution, McGraw Hill, Australia.

Approach 3: Historiographical Exercise 

Students could consider the range of interpretations regarding the Great Proletarian Cultural Revolution. Students could:

· compare historians’ views of why the Great Proletarian Cultural Revolution began. Why are there differences in interpretation?

· compare various first hand accounts of the experiences of individuals who suffered under the Great Proletarian Cultural Revolution (‘scar literature’). What similarities and differences are there? Why?

· discuss the reasons why historians have revised their views on the Great Proletarian Cultural Revolution.

Approach 4: Essay

Students could evaluate the degree to which the revolution brought about change from the old regime. For the purposes of this essay it is suggested that students compare the old imperial regime 1898 to 1911, with the CCP regime, 1949 to 1976.

Some possible essay topics could be:

· ‘The new revolutionary regime was as authoritarian as the old.’ Discuss.

· ‘In China the revolutionary outcomes did not coincide with the revolutionary aims.’ Discuss.

· ‘The revolutionary government of the Chinese Communist Party (CCP) did attempt to fulfil its ideals and to some extent it did create a new society.’ To what extent do you agree with this evaluation?

References 
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Points to consider 
How many activities are needed to prepare students for this task? To complete the task within a limited timeframe, it would be difficult to do exercises that would cover all of the key knowledge and skills. Teachers need to make a decision about how much is going to be covered in each activity.

Step 4: Designing the assessment task

A range of approaches to constructing an assessment task

When constructing a task you will need to consider the following:

· key knowledge and skills of the outcome

· the relationship of the task to the student’s learning development

· resources and timing.

When to assess the students?

A factor to consider is that assessment tasks can aid in the overall development of a student’s knowledge and skills. There are two main approaches that could be used:

· complete the assessment task after the topic has been taught in class

· complete the tasks toward the end of the semester.

Authentication

· Page 10 of the VCE History Study design 2005–2014, the current year’s VCE and VCAL Administrative Handbook and your own school’s authentication rules should be followed.

· Students must answer the task individually.

· Teachers will need to develop rules about the material that can be brought into the room, use of textbooks and computers. Make sure that these rules are given to the students before the task is started, preferably in writing.

· One method is to collect the work at the end of each period and keep it in an individual folder or workbook. This prevents students taking material out of class to complete the task outside of class time.

Publications
Regular updates and study advice is published in the VCAA Bulletin and on the VCAA website. 

The courses developed and delivered to students must be in accordance with the VCE History Study design, accredited 2005–2014.

The ‘Advice for teachers’ section of the VCE History Study design 2005–2014 contains sample assessment programs for Units 1 to 4 and suggested tasks.

VCAA website

Teachers are advised to keep up-to-date with developments in VCE History: Revolutions by accessing the History: Revolutions study page on the VCAA website: 

Revolutions
http://www.vcaa.vic.edu.au/vce/studies/history/revolutions/revolutionindex.html
VCE Examination Papers

Examination papers for all studies are published on the VCAA website.

Assessment Reports

The Assessment Reports (formerly Report for Teachers) are published on the VCAA website and provide teachers with an overview and advice for School-assessed Coursework and the Examination for Units 3 and 4.
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