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Introduction

THE LANGUAGE
The language to be studied and assessed is modern standard Dutch.

Texts provided will generally be based on the new spelling system. Students may use either the
old or the new spelling system.

RATIONALE

The study of alanguage other than English contributes to the overall education of students, most
particularly in the area of communication, but also in the areas of cross-cultural understanding,
literacy and general knowledge. It provides access to the culture of communities which use the
language and promotes understanding of different attitudes and valueswithin thewider Australian
community and beyond.

The study of Dutch develops students ability to understand and use a language that is spoken
not only by a significant number of people in Europe but also, as aresult of migration, in Dutch
communities world wide.

Knowledge of the Dutch language provides direct accessto aculturerichin history and tradition,
art, music, dance, literature and folk craft.

The ability to communicatein Dutch may, in conjunction with other skills, provide students with
enhanced vocational opportunities in fields such as commerce, trade and social services.

AIMS

This study is designed to enable students to:

* use Dutch to communicate with others;

» understand and appreciate the cultural contexts in which Dutch is used;
» understand their own culture(s) through the study of other cultures;

» understand language as a system;

» make connections between Dutch and English, and/or other languages,
» apply Dutch to work, further study, training or leisure.
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LANGUAGES OTHER THAN ENGLISH: DUTCH

STRUCTURE

The study is made up of four units. Each unit is designed to enable students to achieve a set of
outcomes. Each outcome is described in terms of the key knowledge and skills students are
required to demonstrate.

ENTRY

Dutch is designed for students who will, typically, have studied Dutch for at least 400 hours at
completion of Year 12. It is possible, however, that some students with less formal experience
will also be able to meet the requirements successfully.

Students must undertake Unit 3 prior to undertaking Unit 4.

DURATION
Each unit involves at least 50 hours of scheduled classroom instruction.

CHANGES TO THE STUDY DESIGN

During its period of accreditation minor changesto the study will be notified inthe VCE Bulletin.
The VCE Bulletinisthe only source of changesto regulations and accredited studiesand it isthe
responsibility of each V CE teacher to monitor changes or advice about V CE studies publishedin
the VCE Bulletin.

MONITORING FOR QUALITY

The Board of Studies will, from time to time, undertake an audit of Dutch to ensure that the
study is being taught and assessed as accredited. Teachers must ensurethat all records and samples
of students’ work are maintained and available should the study be subject to audit. The details
of the audit procedures and requirements are published annualy in the VCE Administrative
Handbook. Schoolswill be notified during the teaching year of schools and studiesto be audited.

SAFETY

It is the responsibility of the school to ensure that duty of care is exercised in relation to the
health and safety of al students undertaking this study.

USE OF INFORMATION TECHNOLOGY

In designing coursesfor this study teachers are encouraged to incorporate information technol ogy
in teaching and learning activities. The Advice for Teachers section provides specific examples
of how information technology can be used in this study.

COMMUNITY STANDARDS

Itisthe responsibility of the school to ensurethat all activitiesin this study are conducted within
ethical guidelines. Thisis of particular concern in the use of information located on the World
Wide Web.

November 2010



LANGUAGES OTHER THAN ENGLISH: DUTCH

VOCATIONAL EDUCATION AND TRAINING OPTION

Schools wishing to offer the Vocational Education and Training (VET) option should note that
they will need to seek registration as a training provider, or to enter into an agreement with a
registered training provider able to offer the module outcomes to students on their behalf. For
further information, contact the Office of Post Compul sory Education, Training and Employment
(PETE).

The school-assessed coursework component of this study is designed to allow the integration of
tasks required in Modules 2A and 2B of the National TAFE Language Course Stage One*. The
outcomesfor Module 2A relate most closely to Units 1 and 2; the outcomes for Module 2B relate
most closely to Units 3 and 4.

The VCE coursework assessment tasks (including those required for the detailed study VET
option) are sufficiently flexible for both the VCE outcomes and selected outcomes required for
Modules 2A and 2B to be met. Examples of how this might be done are provided on pages 49-51.

Students who successfully meet all of the outcomes required for Module 2A will be eligible to
receive from their registered provider a Certificate 11 in Applied Languages. Students who meet
all of the outcomes required for Module 2B will be eligible to receive a Certificate Il in Applied
Languages.

It isimportant to note that there are significantly more outcomes to be met in both Modules 2A
and 2B thaninVCE Units1 and 2, and in Units 3 and 4, respectively. Although thereis considerable
scope for several of the module outcomes to be incorporated into one V CE assessment task, it is
possible that (unless the student has completed some of the module outcomes previously) a
number of additional assessment tasks (beyond the eight required for VCE Units 1 and 2, and six
required for VCE Units 3 and 4) will be required, if the student is to achieve them all for the
purposes of VET certification.

Schools might therefore wish to consider incorporating outcomes from Module 2A into Year 10
programs aswell asinto VCE Unit 1, and outcomes from Module 2B into VCE Unit 2 tasks, in
addition to tasksin Units 3 and 4.

No additional enrolment procedureis required for students wishing to follow thisVET option. It
isimportant to note, also, that students who successfully complete the outcomes for Modules 2A
and/or 2B will not receive any additional credit for satisfactory completion of the VCE, or for
the calculation of the ENTER.

*National TAFE Language Course: Stage One; Generic Curriculum, ACTRAC Products, 1994, available
from Australian Training Products (tel: 03 9630 9836)

November 2010
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Assessment and reporting

SATISFACTORY COMPLETION

The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will be
based on the teacher’s assessment of the student’s overall performance on assessment tasks
designated for the unit. Designated assessment tasks are provided in the details for each unit.
The Board of Studies will publish annually an assessment guide which will include advice on
the scope of the assessment tasks and the criteria for assessment.

Teachersmust devel op coursesthat provide opportunitiesfor studentsto demonstrate achievement
of outcomes. Examples of learning activities are provided in the Advice for Teachers section.

Schools will report aresult for each unit to the Board of Studies as S (Satisfactory) or N (Not
Satisfactory).

Completion of aunit will be reported on the Statement of Results issued by the Board of Studies
as S (Satisfactory) or N (Not Satisfactory). Schools may report additional information on levels
of achievement.

AUTHENTICATION

Work related to the outcomes will be accepted only if the teacher can attest that, to the best of
their knowledge, all unacknowledged work is the student’s own. Teachers need to refer to the
current year's VCE Administrative Handbook for authentication procedures, and should note
that all assessment tasksfor Units 3 and 4 should be conducted in classtime and under supervision.

LEVELS OF ACHIEVEMENT

Units 1 and 2

Procedures for the assessment of |evels of achievement in Units 1 and 2 are a matter for school
decision. Assessment of levels of achievement for these unitswill not be reported to the Board of
Studies. Schoolsmay chooseto report levels of achievement using grades, descriptive statements
or other indicators.
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LANGUAGES OTHER THAN ENGLISH: DUTCH

Units 3 and 4
The Board of Studies will supervise the assessment of all students undertaking Units 3 and 4.

In Dutch the student’s level of achievement will be determined by school-assessed coursework
and two end-of-year examinations. Percentage contributionsto thefinal assessment areasfollows:

* Unit 3 school-assessed coursework: 25 per cent
* Unit 4 school-assessed coursework: 25 per cent
» Units 3 and 4 examinations. 50 per cent.

11
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Areas of study

Units 1-4: Common areas of study

The areas of study for Dutch comprise themes and topics, grammar, text types, vocabulary and
kinds of writing. They are common to all four units of the study, and they are designed to be
drawn upon in an integrated way, as appropriate to the linguistic needs of the student, and the
outcomes for the unit.

The themes and topics are the vehicle through which the student will demonstrate achievement
of the outcomes, in the sense that they form the subject of the activities and tasks the student
undertakes.

The grammar, vocabulary, text types and kinds of writing are linked, both to each other, and to
the themes and topics. Together, as common areas of study, they add a further layer of definition
to the knowledge and skills required for successful achievement of the outcomes.

The common areas of study have been selected to provide the opportunity for the student to
build uponwhat isfamiliar, aswell as devel op knowledge and skillsin new and more challenging
areas.

THEMES, TOPICS AND SUB-TOPICS
There are three prescribed themes:

» Theindividual

*»  The Dutch-speaking communities

» The changing world

These themes have a number of prescribed topics and suggested sub-topics. The placement of
the topics under one or more of the three themes is intended to provide a particular perspective
or perspectives for each of the topics. The suggested sub-topics expand on the topics, and are
provided to guide the student and teacher as to how topics may be treated.

It is not expected that all topics will require the same amount of study time. The length of time
and depth of treatment devoted to each topic will vary according to the outcomes being addressed,
aswell asthe linguistic needs and interests of the student.

Aswell as acquiring the linguistic resources to function effectively asanon-specialist within all
three themes, the student is required to undertake a detailed study in Units 3 and 4. This detailed
study should relate to the prescribed themes and topics and be based on a selected sub-topic. For
further details refer to pages 22 and 23.
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LANGUAGES OTHER THAN ENGLISH: DUTCH

PRESCRIBED THEMES AND TOPICS, AND SUGGESTED SUB-TOPICS

The individual

The Dutch-speaking communities

The changing world

+ Personal identity
For example, personal profile, personal
introspection, personal values and
lifestyles.

+ Relationships
For example, family and friends, falling
in love, community.

+ Education and aspirations
For example, school life, further
education, future plans, student exchange.

¢ Lesureand interests
For example, hobbies, sport,
entertainment, holidays and travel, health
and fitness.

¢ Lifestyles
For example, urban and country life,
cultural/regional diversity, food and
cuisine, migration.

+ History and culture
For example, traditions and
celebrations, historical events, places
and people.

+ Artsand entertainment
For example, literature, creative and
performing arts, film and media.

¢ Youth issues
For example, equality, peer group
pressure, work opportunities.

+ Tourism
For example, travel at home and
abroad, cultural diversity.

* |Issuesfacing the world today
For example, ethical issues,
environmental issues, impact of
technology.

TEXT TYPES

Note: Bold = Prescribed themes, Bold Italics = Prescribed topics, Italics = Suggested sub-topics.

The student will be expected to be familiar with the following text types. Text types indicated
with an asterisk (*) are those which the student may be expected to produce in the externa
examination. Teachers may introduce the student to a wider range of text typesin the course of

their teaching and learning program.

Advertisement Formal letter* Personal profile*
Announcement Informal letter Play

Articler Instructions* Poem
Brochure/pamphlet Interview Postcard*
Cartoon Invitation Report*

Chart Journal/diary entry* Review*
Conversation* List* Song
Discussion* Map Survey

Editorial Menu Table

Emall Narrative account/story* Text of a speech/talk*
Film News item Timetable

Form Note/message* Webpage
KINDS OF WRITING

The student is expected to be familiar with, and be able to produce the following five kinds of
writing: personal, informative, persuasive, evaluative and imaginative.

13
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VOCABULARY

While there is no prescribed vocabulary lit, it is expected that the student will be familiar with
arange of vocabulary and idioms relevant to the topics prescribed in the study design. Students
should be encouraged to use dictionaries. It isexpected that teacherswill assist studentsto develop
the necessary skills and confidence to use dictionaries effectively. Suitable editions are listed in
the Resources section of this study design. Information on the use of dictionariesin the end-of-

year written examination is provided on page 30.

GRAMMAR

The student is expected to recognise and use the following grammatical items:

Verbs

conjugation:
regular
irregular

mood:

indicative
present
imperfect
perfect
pluperfect
future
future perfect

conditional
present
perfect

imperative
second-person singular
first-person plural
second-person plural
impersona form

subjunctive
present

voice:
present active
past active
passive
present passive
past passive

infinitive

double infinitive

werken
7ijn, hebben, doen

ik werk

ik werkte

ik heb gewerkt

ik had gewerkt

ik zal het morgen doen

als je morgen kont, zal ik het
gedaan hebben

ik zou werken
ik zou gewerkt hebben

Kom binnen

Laten we obschieten
Kont binnen

Niet roken

Hij leve lang

De man wast de hond
De man waste de hond

De hond wordt door de man gewassen
De hond werd door de man gewassen

Ik ga naar de stad om bloemen te kopen

Ik ben aan het schrijven
Ik ga vanavond vroeg slapen

Ik heb haar horen zingen
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Nouns

Determiners

Adjectives

Adverbs

Pronouns

Prepositions

Conjunctions

Numerals

Sentences and phrase
types

modal + infinitive

reflexive
verbs plus preposition
separable
inseparable
impersonal use of verbs and
expressions
use of ‘er’

gender

number

diminutives

infinitives used as nouns

definite and indefinite article
absence of determiner

basic, comparative and superlative
forms

agreement of adjectives with noun
present and past participles used as
adjectives

basic, comparative, and superlative

personal, demonstrative
reflexive, interrogative,
relative, possessive
indefinite
pronoun-preposition compounds
formal and informal
stressed and unstressed

verbs with prepositions
adjectives and nouns with preposition

cardinals and ordinals, and their use
in times and dates

statements

questions

position of negatives

exclamatory

verbs in main and subordinate clauses

direct and indirect speech

order of adverbs (time, manner, place)

kunnen, mogen,willen, moeten,zullen
— ik moet hem opbellen

zich wassen — ik was me

opbellen — ik bel jou op
herhalen —ik herhaal mijn zin
use of men — men spreekt hier Nederlands

er wordt hier Nederlands gesproken

het kind, de man

de kinderen

het kindje

Het schrijven van een brief

de deur- een deur, het huis, een huis
Bloemen zijn mooi

groot, groter, grootst

een mooi boek — mooie boeken
Een schreeuwend kind, gekookte eleren,
gebakken aardappelen

Hij leest goed
Zij leest beter
Hij leest het best

ik, die, me, welke

wiens

men, iemand, iets, alles
waarmee, daardoor

U, jij

jii-de

lachen om
angst voor, trots op

en, maar, omdat, terwijl

twee, tweede

Ik ben 17 jaar

Ben jij 17 jaar?

niet, nooit, geen

Niet doen!

Ik las een boek

Het boek dak ik gelezen heb

Schiet op!

Hij zegt dat ik op moet schieten

Ik ben gisteren viug naar de stad gegaan

15
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Unit 1

AREAS OF STUDY
The areas of study common to Units 1-4 are detailed on pages 12-15 of this study design.

OUTCOMES
For this unit students are required to demonstrate achievement of three outcomes.

Outcome 1

On completion of this unit the student should be able to establish and maintain a spoken or
written exchange related to persona areas of experience.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

* Uuse structures related to describing, explaining and commenting on past, present or future
events or experiences, both real and imaginary;

* initiate, maintain and close an exchange;

» usearange of question and answer forms;

* link and sequence ideas and information;

» recognise and respond to cues for turn taking;

» saf-correct/rephrase or use fillers to maintain communication;

» communicatein arange of text types, for example letter, fax, email;

» communicate face-to-face or by telephone;

* use appropriate intonation, stress, pitch/spelling and punctuation;

» use appropriate non-verbal forms of communication, such as eye contact and handshake.

Outcome 2

On completion of this unit the student should be able to listen to, read and obtain information
from written and spoken texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:
» apply knowledge of conventions of text types;

 identify key words, main points and supporting idess;
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» order, classify and link items from various parts of the text;

» apply knowledge of vocabulary and structures related to the topics studied;

* recognise common patterns of word formation, cognates, grammatical markers, and use
these to infer meaning;

» convey gist and global understanding as well asitems of specific detail;

» establishand confirm meaning through re-reading, using headings and diagrams, and referring
to dictionaries.

Outcome 3

On completion of this unit the student should be able to produce a personal response to a text
focusing on real or imaginary experience.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

» apply the conventions of relevant text types, for example review, article;

» usestructuresrelated to explaining, describing, comparing and commenting on past, present
and future events or experiences,

» use stylistic features, such as repetition and contrast;

» identify main ideas, events and sequences of action;

* |ink ideas, events and characters;

» summarise, explain, compare and contrast experiences, opinions, ideas, feelingsand reactions;

» select and make use of relevant reference materials;

» provide personal comment/perspective on aspects of texts;

» respond appropriately for the context, purpose and audience described.

ASSESSMENT

The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will be
based on the teacher’s assessment of the student’s overall performance on assessment tasks
designated for the unit. The Board of Studies will publish annually an assessment guide which
will include advice on the scope of the assessment tasks and the criteria for assessment.

The key knowledge and skillslisted for each outcome should be used as aguide to course design
and the development of learning activities. The key knowledge and skills do not congtitute a
checklist and such an approach is not necessary or desirable for determining achievement of
outcomes. The elements of key knowledge and skills should not be assessed separately.

Assessment tasks must be a part of the regular teaching and learning program and must not
unduly add to the workload associated with that program. They must be completed in class and
under supervision.

Demonstration of achievement of Outcomes 1, 2 and 3 must be based on the student’s performance
on a selection of assessment tasks. Teachers must ensure that tasks selected are of comparable
scope and demand, and that over the course of the unit, al three outcomes are addressed. Tasks
should also be selected to ensure that, over the course of the unit, both oral and written skillsin
Dutch are assessed. Therefore, if an oral task is selected to address Outcome 1, a written task
should be selected to address Outcome 3, and vice versa.

17
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A total of four tasks should be selected from those listed below.

Outcome 1:

* informal conversation

or

 reply to personal letter/email/fax.

Outcome 2:
+ listen to spoken texts (e.g. conversations, interviews, broadcasts) to obtain information to
complete notes, charts or tablesin Dutch or English

and

» read written texts (e.g. extracts, advertisements, letters) to obtain information to complete
notes, charts or tablesin Dutch or English.

Outcome 3:

» oral presentation

or

*  review

or

+ aticle

It is expected that the student responds in Dutch to all assessment tasks that are selected to

address Outcomes 1 and 3. Of thetwo tasksrequired for Outcome 2, one should require aresponse
in Dutch, and the other aresponse in English.

18
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Unit 2

AREAS OF STUDY
The areas of study common to Units 1-4 are detailed on pages 12-15 of this study design.

OUTCOMES
For this unit students are required to demonstrate achievement of three outcomes.

Outcome 1

On completion of thisunit the student should be ableto participatein aspoken or written exchange
related to making arrangements and completing transactions.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

» use structures related to asking for or giving assistance or advice, suggesting, explaining,
agreeing and disagreeing;

» usefillers, affirming phrases and formulaic expressions related to negotiation/transaction;

» make arrangements and complete a transaction;

» obtain and provide goods, services or public information;

* link and sequence ideas;

 initiate, maintain, direct as appropriate, and close an exchange;

* use stance, gesture, facial expression to enhance meaning and persuade;

» use appropriate non-verbal forms of communication;

» use examples and reasons to support arguments, and to convince;

» respond appropriately for the context, purpose and audience described.

Outcome 2

On completion of this unit the student should be able to listen to, read, and extract and use
information and ideas from spoken and written texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:
» apply the conventions of relevant text types such as a letter or a newspaper report;
» usevocabulary, structures and content related to topics studied;

19
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 infer points of view, opinions and ideas;

» classify, compare and predict information and ideas;

» extract and reorganise information and ideas from one text type to another;
 appreciate cultural aspects critical to understanding the text.

Outcome 3

On completion of this unit the student should be able to give expression to real or imaginary
experience in written or spoken form.

Key knowledge and skills
To achieve this outcome the student should demonstrate the knowledge and skills to:

» apply the conventions of text types such as short story, journal entry;

» use structures related to describing, recounting, narrating, reflecting upon past, present or
future events or experiences;

» usearange of appropriate vocabulary and expressions;

structure writing to sequence main ideas and events logically;

» use stylistic techniques such as repetition, questions and exclamations;

» vary language for audience, context and purpose.

ASSESSMENT

The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will be
based on the teacher’s assessment of the student’s overall performance on assessment tasks
designated for the unit. The Board of Studieswill publish annually an assessment guide which
will include advice on the scope of the assessment tasks and the criteria for assessment.

The key knowledge and skillslisted for each outcome should be used as aguideto course design
and the development of learning activities. The key knowledge and skills do not congtitute a
checklist and such an approach is not necessary or desirable for determining achievement of
outcomes. The elements of key knowledge and skills should not be assessed separately.

Assessment tasks must be a part of the regular teaching and learning program and must not
unduly add to the workload associated with that program. They must be completed in class and
under supervision.

Demonstration of achievement of Outcomes 1, 2 and 3 must be based on the student’s performance
on a selection of assessment tasks. Teachers must ensure that tasks selected are of comparable
scope and demand, and that over the course of the unit, al three outcomes are addressed. Tasks
should be selected to ensure that, over the course of the unit, both oral and written skillsin Dutch
are assessed. Therefore, if an oral task is selected to address Outcome 1, awritten task should be
selected to address Outcome 3, and vice versa.

20
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A total of four tasks should be selected from those listed below.

Outcome 1:

« formal letter, or fax, or email
or

* role-play

or

e interview.

Outcome 2:

» listento spokentexts(e.g. conversations, interviews, broadcasts) and reorganiseinformation
and ideas in a different text type

and

» read written texts (e.g. extracts, advertisements, | etters) and reorganiseinformation and ideas
in adifferent text type.

Outcome 3:

» journa entry
or

» personal account
or

» short story.

It is expected that the student responds in Dutch to all assessment tasks selected.

21
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Units 3 and 4

ARFAS OF STUDY
The areas of study common to Units 1-4 are detailed on pages 1215 of this study design.

DETAILED STUDY
The student is required to undertake a detailed study during Units 3 and 4.

There are two options for detailed study: Language and culture through texts; Language and
culture through VET.

The student will be expected to discuss their detailed study in Section 2, Discussion, of the Oral
Examination.

Over the course of Units 3 and 4, approximately 15 hours of scheduled class time should be
devoted to the detailed study.

The detailed study should be based on a sub-topic related to one or more of the prescribed topics
listed in the table on page 13. The sub-topic may be drawn from this table, or a different sub-
topic may be selected.

One sub-topic may be selected for a whole class or different sub-topics may be selected for
individuals or groups of students. In the former case, it will be important to select a sub-topic
that is sufficiently broad to accommodate a range of interests and perspectives, so that each
student can provide an individua response to the coursework assessment task(s) set, as well as
in the Discussion in Section 2 of the Oral Examination.

At least one and no more than two of the six coursework assessment tasks for school-assessed
coursework should focus on the detailed study. The detailed study assessment task(s) should be
designed to assess the student’s understanding of the language and culture of the Dutch-speaking
community and should be selected from those required to assess achievement of
Outcome 2, Unit 4 (detailed on page 29). The sub-topics and texts should also be selected to
ensure the student is able to focus on the knowledge and skills associated with Outcome 2, Unit 4.

Language and culture through texts

The detailed study should enabl e the student to explore and compare aspects of the language and
culture of the Dutch-speaking community through arange of oral and written texts related to the
selected sub-topic. Thiswill enable the student to develop knowledge and understanding of, for
example, historical issues, aspects of contemporary society or the literary or artistic heritage of
the community. The texts which form the basis of this study might include feature films, short
films, short stories, songs, newspaper articles, electronic texts, documentaries, music, painting
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and oral histories. The length of texts selected will vary depending on the type of text, its density
and level of complexity. In order for the student to be able to explore their sub-topic in sufficient
depth to meet the relevant outcomes, it is suggested that a range of at least three different kinds
of text are selected. These might include aural and visual, as well as written texts.

Language and culture through VET

Thisdetailed study allowsthe student to explore and compare aspects of the language and culture
of the Dutch community through the study of outcomes drawn from Module 2B of the National
TAFE Language Course, Stage One.

The sub-topic selected for this detailed study must allow for the incorporation of study related to
Outcomes 14, 15, and one or more of Outcomes 2, 5 and 13 from module 2B of the National
TAFE Language Course, Stage One. For further details of this course, refer to page 9.
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Unit 3

ARFAS OF STUDY
The areas of study common to Units 1-4 are detailed on pages 1215 of this study design.

OUTCOMES
For this unit students are required to demonstrate achievement of three outcomes.

Outcome 1

On completion of this unit the student should be able to express ideas through the production of
original texts.

Key knowledge and skills
To achieve this outcome the student should demonstrate the knowledge and skills to:
» usearange of relevant text types;

» create apersona or imaginative text focusing on an event or experience in the past, present
or future;

» demonstrate knowledge of first- and third-person narrative perspectives;

+ vary languagefor audience, context and purpose, and change style and register appropriately;

+ organise and sequence ideas,

» simplify or paraphrase complex expressions;

» use simple stylistic techniques such as repetition, questions, exclamations or changes in
tone, speed of delivery;

+ select and make appropriate use of reference materials, including dictionaries.

Outcome 2

On completion of thisunit the student should be able to analyse and useinformation from spoken
texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

» convey gist, identify main points, supporting pointsand detailed items of specificinformation;
* infer pointsof view, attitudes, emotionsfrom context and/or choice of language and intonation;
+ show knowledge of registers and stylistic features such as repetition and tone.
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Outcome 3

On completion of this unit the student should be able to exchange information, opinions and
experiences.

Key knowledge and skills
To achieve this outcome the student should demonstrate the knowledge and skills to:

» present and comment on factual information;

» usearange of question forms;

» exchange and justify opinions and ideas;

» ask for and give assistance or advice;

* use appropriate terms of address for familiar and unfamiliar audiences;

» sdf-correct/rephrase to maintain communication;

» describe and comment on aspects of past, present and future or hypothetical experience;
 link and sequence ideas and information at sentence and paragraph level.

ASSESSMENT

The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will be
based on the teacher’s assessment of the student’s overall performance on assessment tasks
designated for the unit. The Board of Studies will publish annually an assessment guide which
will include advice on the scope of the assessment tasks and the criteria for assessment.

The key knowledge and skillslisted for each outcome should be used as aguideto course design
and the development of learning activities. The key knowledge and skills do not congtitute a
checklist and such an approach is not necessary or desirable for determining achievement of
outcomes. The elements of key knowledge and skills should not be assessed separately.

Assessment of levels of achievement

The student’slevel of achievement for Unit 3will be determined by school-assessed coursework
and two end-of-year examinations.

Contributions to final assessment
School-assessed coursework for Unit 3 will contribute 25 per cent to the final assessment.

Thelevel of achievement for Units3 and 4 will also be assessed by two end-of-year examinations,
which will contribute 50 per cent to the final assessment.

School-assessed coursework

Teacherswill provideto the Board of Studies ascore representing an assessment of the student’s
level of achievement.

The score must be based on the teacher’s rating of performance of each student on the tasks set
out in the following table and in accordance with an assessment guide published annually by the
Board of Studies. The assessment guide will also include advice on the scope of the tasks and the
criteria for assessment.
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Assessment tasks must be a part of the regular teaching and learning program and must not
unduly add to the workload associated with that program. They must be completed in classtime

and under supervision.

Outcomes Assessment tasks Marks allocated*
Outcome 1
Express ideas through the production of original A 250-word personal or imaginative written piece. 20
texts.
Outcome 2 A response to specific questions, messages or 10
Analyse and use information from spoken texts. instructions, extracting and using information
requested.

Outcome 3 A three- to four-minute role-play, focusing on the 20
Exchange information, opinions and experiences. resolution of an issue.

Total marks 50

26

* School-assessed coursework for Unit 3 contributes 25 per cent to

the final assessment.
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Unit 4

ARFAS OF STUDY
The areas of study common to Units 1-4 are detailed on pages 1215 of this study design.

OUTCOMES
For this unit students are required to demonstrate achievement of two outcomes.

Outcome 1

On completion of thisunit the student should be able to analyse and useinformation from written
texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

» show knowledge of and use arange of relevant text types;

+ understand and convey gist, identify main points, and extract and use information;
 infer points of view, attitudes, emotions from context and/or choice of language;

* summarise, interpret and evaluate information from texts;

» compare and contrast aspects of texts on asimilar topic;

» accurately convey understanding;

» show knowledge of and use simple stylistic features such as repetition and contrast;
* infer meaning from cognates, grammatical markers, and common patterns of word formation;
» appreciate cultural aspects critical to understanding the text.

Outcome 2

On completion of this unit the student should be able to respond critically to spoken and written
texts which reflect aspects of the language and culture of the Dutch-speaking communities.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

+ compare and contrast aspects of life in Dutch-speaking communities with thosein Australia;
 identify and comment on culturally specific aspects of language, behaviour or attitude;

* present an opinion on an aspect of the culture associated with the language;

+ identify similarities and differences between texts, and find evidence to support particular
views;
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» show an awareness that different social contexts require different types of language;
+ select and make use of relevant reference materials.

ASSESSMENT

The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will be
based on the teacher’s assessment of the student’s overall performance on assessment tasks
designated for the unit. The Board of Studies will publish annually an assessment guide which
will include advice on the scope of the assessment tasks and the criteria for assessment.

The key knowledge and skillslisted for each outcome should be used as aguideto course design
and the development of learning activities. The key knowledge and skills do not congtitute a
checklist and such an approach is not necessary or desirable for determining achievement of
outcomes. The elements of key knowledge and skills should not be assessed separately.

Assessment of levels of achievement

The student’slevel of achievement for Unit 4 will be determined by school-assessed coursework
and two end-of-year examinations.

Contributions to final assessment
School-assessed coursework for Unit 4 will contribute 25 per cent of the final assessment.

Thelevel of achievement for Units3 and 4 will also be assessed by two end-of-year examinations,
which will contribute 50 per cent of the final assessment.

School-assessed coursework

Teacherswill provideto the Board of Studies ascore representing an assessment of the student’s
level of achievement.

The score must be based on the teacher’s rating of performance of each student on the tasks set
out in the following table and in accordance with an assessment guide published annually by the
Board of Studies. The assessment guide will also include advice on the scope of the tasks and the
criteria for assessment.

Assessment tasks must be a part of the regular teaching and learning program and must not
unduly add to the workload associated with that program. They must be completed in classtime
and under supervision.
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Outcomes Assessment tasks Marks allocated*
Outcome 1 A response to specific questions, messages or
Analyse and use information from written texts. instructions, extracting and using information 10
requested.
Outcome 2 A 250-300-word informative, persuasiveor evaluative 20
Respond critically to spoken and written texts which written response, for example report, comparison or
reflect aspects of the language and culture of the Dutch- review
speaking communities. and 20
A three- to four-minute interview on an issue related
to texts studied.
Total marks 50

* School-assessed coursework for Unit 4 contributes 25 per cent to the final assessment.

End-of-year examinations

The end-of-year examinations are:
* anora examination

* awritten examination.

Oral examination (approximately 15 minutes)
Purpose

The oral examination is designed primarily to assess the student’s knowledge and skill in using
spoken Dutch.

Specifications
The oral examination has two sections.

Section 1: Conversation (approximately 7 minutes)

The examination will begin with a conversation between the student and the assessor(s). It will
consist of a general conversation about the student’s persona world, for example school and
home life, family and friends, interests and aspirations.

Section 2: Discussion (approximately 8 minutes)

Following the Conversation the student will indicate to the assessor(s) the sub-topic chosen for
detailed study and, in no more than one minute, briefly introduce the main focus of their sub-
topic, alerting assessors to any objects brought to support the Discussion. The focus of the
Discussion will beto explore aspects of thelanguage and culture of Dutch-speaking communities.
The student will be expected to either make reference to texts studied or, if they have elected to
follow the VET option, to discuss aspects of Outcomes 2, 5, 13, 14 or 15 from module 2B.

The student may support the Discussion with objects such as photographs, diagrams, and maps.
Notes and cue cards are not permitted.

29
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Written examination (3 hours including 10 minutes reading time)
The student may use monolingual and/or bilingual print dictionaries in the written examination.

Section 1: Listening and responding

Purpose

Section 1 of the written examination is designed primarily to assess the student’s knowledge and
skill in analysing information from spoken texts.

The student will be expected to demonstrate understanding of general and specific information
from spoken texts and respond in English in Part A and Dutch in Part B to questions on this
information. The questions may require the student to identify information related to:

» the context, purpose and audience of the text;

» aspects of the language of the text, for example tone, register, knowledge of language
structures.

Specifications
Section 1 of the written examination hastwo parts, Part A and Part B. Thetextsin both partswill
be related to one or more of the prescribed themes.

The student hearsfive to seven textsin Dutch covering anumber of text types. Thetotal listening
time for one reading of the texts without pauses will be approximately 7-8 minutes.

Some texts will be short, that is one reading of each text will be approximately 35-45 seconds.
Sometextswill belonger, that isone reading of each text will be approximately 90-120 seconds.
Each text will be heard twice. There will be a pause between the first and second readings in
which the student may take notes. The student will be given sufficient time after the second
reading to complete responses.

The student will be expected to respond to arange of question types, such as completing atable,
chart, list or form, or responding to a message, open-ended questions or multiple-choice items.

PartA

There will be two to four short texts, and one longer text.

Questions will be phrased in English for responses in English.

Part B

There will be one short text and one longer text.

Questions will be phrased in English and Dutch for responsesin Dutch.

Section 2: Reading and responding

Purpose

Section 2 of the written examination is designed primarily to assess the student’s knowledge and
skill in analysing and responding to information from written texts.

In Part A the student will be required to demonstrate understanding of written texts. The student
may be required to extract, summarise, and/or evaluate information from texts. If the texts are
related, the student may be required to compare and/or contrast aspects of both.

In Part B the student will be expected to demonstrate understanding of awritten text by responding
in Dutch to information provided in atext.
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Specifications

Section 2 of the written examination hastwo parts, Part A and Part B. The textsin both partswill
be related to one or more of the prescribed themes.

PartA

The student will be required to read two textsin Dutch of 400-500 wordsin total. The texts will
be different in style and purpose but may be related in subject matter or context.

Questions on the texts will be phrased in English for responses in English.
Part B

The student will be required to read a short text in Dutch of approximately 150 words, such asa
letter, message, advertisement, or notice. The student will be required to respond to questions,
statements, comments and/or other specific items provided in the written text. The task will
specify a purpose, context and audience. The text type the student will be required to produce
will be drawn from those listed for productive use on page 13.

The student will be expected to write a response of 150-200 words in Dutch. The task will be
phrased in English and Dutch for aresponse in Dutch.

Section 3: Writing in Dutch
Purpose

Section 3 of the written examination isdesigned primarily to assess the student’ s ability to express
ideas through the creation of original text in Dutch.

Specifications

The student will be required to write a text involving presentation of ideas and/or information
and/or opinions. There will be a choice of two to four tasks. The tasks will be related to one or
more of the prescribed themes. Tasks will accommodate arange of student interests and will be
set to ensure that the student is provided with opportunities for producing different kinds of
writing (informative, imaginative, persuasive, etc.) through, for example:

* having different purposes, audiences and contexts;

* requiring different text types (see table of text types for productive use).

The student will be required to write a response of 200-250 words in Dutch. The tasks will be
phrased in English and Dutch for aresponse in Dutch.
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SUMMARY OF OUTCOMES AND ASSESSMENT TASKS
The following tables provide an overview of outcomes and assessment tasks required for Units 1-4.

Outcomes and assessment tasks for Units 1 and 2

Outcomes

Unit | (4 tasks)

Outcomes

Unit 2 (4 tasks)

I
Establish and maintain a
spoken or written exchange
related to personal areas of
experience.

Informal conversation.

or

Reply to personal letter/fax/
email.

|
Participate in a spoken or
written exchange related to
making arrangements and
completing transactions.

Formal letter, or fax, or email.
or

Role-play.

or

Interview.

2

Listen to, read and obtain
information from written and
spoken texts.

Listen to spoken texts (e.g.
conversations, interviews,
broadcasts) to obtain
information to complete
notes, charts or tables in
Dutch or English.

and

Read written texts (e.g.
extracts, advertisements,
letters) to obtain information
to complete notes, charts or
tables, in Dutch or English.

2

Listen to, read, and extract
and use information and
ideas from spoken and
written texts.

Listen to spoken texts (e.g.
conversations, interviews,
broadcasts) and reorganise
information and ideas in a
different text type.

and

Read written texts (e.g. extracts,
advertisements, letters) and
reorganise information and ideas
in a different text type.

3

Produce a personal response
to a text focusing on real or
imaginary experience.

Oral presentation.
or

Review.

or

Article.

3

Give expression to real or
imaginary experience in
written or spoken form.

Journal entry.

or

Personal account.
or

Short story.
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Outcomes and coursework assessment tasks for Units 3 and 4

Outcomes Unit 3 (3 tasks) Outcomes Unit 4 (3 tasks)
I I
Express ideas through the A 250-word personal or Analyse and use information A response to specific questions
production of original imaginative written piece. from written texts. messages or instructions,
texts. extracting and using information
requested.
2 2
Analyse and use information A response to specific Respond critically to spoken A 250-300-word informative,
from spoken texts. questions, messages or and written texts which persuasive or evaluative written
instructions, extracting and reflect aspects of the response, for example report,
using information requested. language and culture of the comparison or review.

Dutch-speaking communities.

and

A three- to four-minute interview
on an issue related to texts
studied.

3

Exchange information, opinions
and experiences.

A three- to four-minute role-
play, focusing on the resolution
of an issue.

Contribution of assessment tasks to study score

School-assessed coursework

% End-of-year examinations

%

Unit 3

250-word personal or imaginative

written piece.

Response to spoken texts.

Three- to four-minute role-play.

Unit 4

Response to written texts.

Oral examination

10 Conversation
5 Discussion
10

Written examination

5 Listening and responding
Part A: Response in English
Part B: Response in Dutch

250-300-word informative, persuasive 10 Reading and responding

or evaluative written piece.

Three- to four-minute interview.

Part A: Response in English
Part B: Response in Dutch

10 Weriting

12.5

75
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Overall contribution of school-assessed coursework and end-of-year examinations %
Oral 325
Responding to spoken texts 20
Responding to written texts 20
Writing 275
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Advice for teachers

DEVELOPING A COURSE

A course outlines the nature and sequence of teaching and learning necessary for students to
demonstrate achievement of the set of outcomesfor aunit. Outcomesareintroduced by summary
statements and are followed by the key knowledge and skills which relate to the outcomes.

Itisrecognised that the four macroskills of listening, reading, writing and speaking are €l ements
that generally operatein an integrated way. Nevertheless, it isusually possibleto identify afocus
skill, or combination of skillsthat predominate in the performance of a particular task or activity.
This approach isreflected in the organisation of the outcomes, and the key knowledge and skills
associated with them. The overdl balance of emphasis across the macroskills in assessment
tasks isindicated in the table on page 34.

Teachers must develop courses that include appropriate learning activities to enable students to
devel op the knowledge and skills identified in the outcome statements in each unit. For Units 1
and 2, teachersmust sel ect assessment tasks from those provided. Tasks do not haveto belengthy
to make a decision about student demonstration of achievement of an outcome.

In Units 3 and 4, assessment is more structured. For school-assessed coursework, assessment
tasksare prescribed. The contribution that each task makesto the total school-assessed coursework
is also stipulated.

METHODS

Any communicative teaching method or combination of methods which allows students to
demonstrate achievement of the outcomes of the course is appropriate. Since the aims and
outcomes emphasi se communication, teaching methods should ensure that students are provided
with a high level of appropriate input in the language, and are involved in activities which
encourage purposeful language use.

Teachers should note, however, that the listing of vocabulary, grammatical structures, and other
elementsof languageindicatesthat afocus on theseisalso anecessary part of students’ preparation.
Teachers themselves will judge at what points in their course such instruction will be needed.

STRUCTURE AND ORGANISATION

Theideaof an organisational focus may be helpful in planning and sequencing learning activities
and assessment tasks, and the content associated with them. Themes and topics can serve as
effective organisational focuses for activities, as can a discourse form, a skill or a text.
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