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IMPORTANT INFORMATION

Accreditation period
Units 1–4: 2002–2014

Accreditation period ends 31 December 2014

Other sources of information
The VCE Bulletin is the only official source of changes to regulations and accredited
studies. The VCE Bulletin, including supplements, also regularly includes advice on VCE
studies. It is the responsibility of each VCE teacher to refer to each issue of the VCE
Bulletin.

To assist teachers in assessing school-assessed coursework in Units 3 and 4 the Board of
Studies will publish annually an assessment guide which will include advice on the scope
of the tasks and the criteria for assessment.

The VCE Administrative Handbook for the current year contains essential information on
assessment and other procedures.

VCE providers
Throughout this study design the term ‘school’ is intended to include both schools and
other VCE providers.

Photocopying
VCE schools only may photocopy parts of this study design for use by teachers.
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Introduction

THE LANGUAGE
The language to be studied and assessed is modern standard Hindi. This is the form of
Hindi which has been approved by the Central Hindi Directorate (Government of India),
New Delhi.

The standard grammatical description produced by the Government of India is A Basic
Grammar of Modern Hindi by Dr Aryendra Sharma.

RATIONALE
The study of a language other than English contributes to the overall education of
students, particularly in the area of communication, but also in the areas of cross-cultural
understanding, cognitive development, literacy and general knowledge. It provides access
to the culture of communities which use the language and promotes understanding of
different attitudes and values within the wider Australian community and beyond.

The study of Hindi develops students’ ability to communicate in a language that is the
official language of the Republic of India, fulfils the role of a lingua-franca on the Indian
sub-continent and is the third most widely spoken language in the world. A knowledge of
modern standard Hindi also provides a foundation on which an understanding of the
innumerable regional variants and various styles of spoken Hindi, found both within and
outside the subcontinent, may be acquired. Hindi also shares a single grammatical
structure with Urdu, the official language and lingua-franca in Pakistan.

The study of Hindi provides students with access to a rich and diverse cultural tradition
developed over a long period of time. This tradition includes poetry, prose, philosophy,
classical Indian dance, film, music, meditation and yoga.

The ability to communicate in Hindi may, in conjunction with other skills, provide
students with enhanced vocational opportunities in areas such as trade, commerce,
information and communication technology, tourism, administration, social services and
education.
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AIMS
This study is designed to enable students to:

• use Hindi to communicate with others;

• understand and appreciate the cultural contexts in which Hindi is used;

• understand their own culture(s) through the study of other cultures;

• understand language as a system;

• make connections between Hindi and English, and/or other languages;

• apply Hindi to work, further study, training or leisure.

STRUCTURE
The study is made up of four units. Each unit is designed to enable students to achieve a
set of outcomes. Each outcome is described in terms of the key knowledge and skills
students are required to demonstrate.

ENTRY
Hindi is designed for students who will, typically, have studied Hindi for at least 400
hours at completion of Year 12. It is possible, however, that some students with less
formal experience will also be able to meet the requirements successfully.

Students must undertake Unit 3 prior to undertaking Unit 4.

DURATION
Each unit involves at least 50 hours of scheduled classroom instruction.

CHANGES TO THE STUDY DESIGN
During its period of accreditation minor changes to the study will be notified in the VCE
Bulletin. The VCE Bulletin is the only source of changes to regulations and accredited
studies and it is the responsibility of each VCE teacher to monitor changes or advice
about VCE studies published in the VCE Bulletin.

MONITORING FOR QUALITY
The Board of Studies will, from time to time, undertake an audit of Hindi to ensure that
the study is being taught and assessed as accredited. Teachers must ensure that all records
and samples of students’ work are maintained and available should the study be subject to
audit. The details of the audit procedures and requirements are published annually in the
VCE Administrative Handbook. Schools will be notified during the teaching year of
schools and studies to be audited.

SAFETY
It is the responsibility of the school to ensure that duty of care is exercised in relation to
the health and safety of all students undertaking this study.
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USE OF INFORMATION TECHNOLOGY
In designing courses for this study teachers are encouraged to incorporate information
technology in teaching and learning activities. The Advice for Teachers section provides
specific examples of how information technology can be used in this study.

COMMUNITY STANDARDS
It is the responsibility of the school to ensure that all activities in this study are conducted
within ethical guidelines. This is of particular concern in the use of information located on
the World Wide Web.

VOCATIONAL EDUCATION AND TRAINING OPTION
Schools wishing to offer the Vocational Education and Training (VET) option should
note that they will need to seek registration as a training provider, or to enter into an
agreement with a registered training provider able to offer the module outcomes to
students on their behalf. For further information, contact the Office of Post Compulsory
Education, Training and Employment (PETE).

The school-assessed coursework component of this study is designed to allow the
integration of tasks required in Modules 2A and 2B of the National TAFE Language
Course Stage One*. The outcomes for Module 2A relate most closely to Units 1 and 2;
the outcomes for Module 2B relate most closely to Units 3 and 4.

The VCE coursework assessment tasks (including those required for the detailed study
VET option) are sufficiently flexible for both the VCE outcomes and selected outcomes
required for Modules 2A and 2B to be met. Examples of how this might be done are
provided on pages 49–52.

Students who successfully meet all of the outcomes required for Module 2A will be
eligible to receive from their registered provider a Certificate II in Applied Languages.
Students who meet all of the outcomes required for Module 2B will be eligible to receive
a Certificate III in Applied Languages.

It is important to note that there are significantly more outcomes to be met in both
Modules 2A and 2B than in VCE Units 1 and 2, and in Units 3 and 4, respectively.
Although there is considerable scope for several of the module outcomes to be
incorporated into one VCE assessment task, it is possible that (unless the student has
completed some of the module outcomes previously) a number of additional assessment
tasks (beyond the eight required for VCE Units 1 and 2, and six required for VCE Units 3
and 4) will be required, if the student is to achieve them all for the purposes of VET
certification.

Schools might therefore wish to consider incorporating outcomes from Module 2A into
Year 10 programs as well as into VCE Unit 1, and outcomes from Module 2B into VCE
Unit 2 tasks, in addition to tasks in Units 3 and 4.

*National TAFE Language Course: Stage One; Generic Curriculum, ACTRAC Products, 1994,
available from Australian Training Products (tel: 03 9630 9836)
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No additional enrolment procedure is required for students wishing to follow this VET
option. It is important to note, also, that students who successfully complete the outcomes
for Modules 2A and/or 2B will not receive any additional credit for satisfactory
completion of the VCE, or for the calculation of the ENTER.
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Assessment and reporting

SATISFACTORY COMPLETION
The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will
be based on the teacher’s assessment of the student’s overall performance on assessment
tasks designated for the unit. Designated assessment tasks are provided in the details for
each unit. The Board of Studies will publish annually an assessment guide which will
include advice on the scope of the assessment tasks and the criteria for assessment.

Teachers must develop courses that provide opportunities for students to demonstrate
achievement of outcomes. Examples of learning activities are provided in the Advice for
Teachers section.

Schools will report a result for each unit to the Board of Studies as S (Satisfactory) or N
(Not Satisfactory).

Completion of a unit will be reported on the Statement of Results issued by the Board of
Studies as S (Satisfactory) or N (Not Satisfactory). Schools may report additional
information on levels of achievement.

AUTHENTICATION
Work related to the outcomes will be accepted only if the teacher can attest that, to the
best of their knowledge, all unacknowledged work is the student’s own. Teachers need to
refer to the current year’s VCE Administrative Handbook for authentication procedures,
and should note that all assessment tasks for Units 3 and 4 should be conducted in class
time and under supervision.

LEVELS OF ACHIEVEMENT

Units 1 and 2

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for
school decision. Assessment of levels of achievement for these units will not be reported
to the Board of Studies. Schools may choose to report levels of achievement using grades,
descriptive statements or other indicators.
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Units 3 and 4

The Board of Studies will supervise the assessment of all students undertaking Units 3
and 4.

In Hindi the student’s level of achievement will be determined by school-assessed
coursework and two end-of-year examinations. Percentage contributions to the final
assessment are as follows:

• Unit 3 school-assessed coursework: 25 per cent

• Unit 4 school-assessed coursework: 25 per cent

• Units 3 and 4 examinations: 50 per cent.
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Areas of study
Units 1–4: Common areas of study

The areas of study for Hindi comprise themes and topics, grammar, text types, vocabulary
and kinds of writing. They are common to all four units of the study, and they are
designed to be drawn upon in an integrated way, as appropriate to the linguistic needs of
the student, and the outcomes for the unit.

The themes and topics are the vehicle through which the student will demonstrate
achievement of the outcomes, in the sense that they form the subject of the activities and
tasks the student undertakes.

The grammar, vocabulary, text types and kinds of writing are linked, both to each other,
and to the themes and topics. Together, as common areas of study, they add a further
layer of definition to the knowledge and skills required for successful achievement of the
outcomes.

The common areas of study have been selected to provide the opportunity for the student
to build upon what is familiar, as well as develop knowledge and skills in new and more
challenging areas.

THEMES, TOPICS AND SUB-TOPICS
There are three prescribed themes:

• The individual

• The Hindi-speaking communities

• The changing world

These themes have a number of prescribed topics and suggested sub-topics. The
placement of the topics under one or more of the three themes is intended to provide a
particular perspective or perspectives for each of the topics. The suggested sub-topics
expand on the topics, and are provided to guide the student and teacher as to how topics
may be treated.

It is not expected that all topics will require the same amount of study time. The length of
time and depth of treatment devoted to each topic will vary according to the outcomes
being addressed, as well as the linguistic needs and interests of the student.
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As well as acquiring the linguistic resources to function effectively as a non-specialist
within all three themes, the student is required to undertake a detailed study in Units
3 and 4. This detailed study should relate to the prescribed themes and topics and be
based on a selected sub-topic. For further details refer to pages 26 and 27.

PRESCRIBED THEMES AND TOPICS, AND SUGGESTED SUB-TOPICS

The individual The Hindi-speaking communities The changing world

• Personal world
For example, personal details,
relationships with family and
friends, daily life, leisure
activities, sports, pets, hobbies.

• Education and aspirations
For example, tertiary options
and aspirations, future
concerns, employment and
training, student exchanges,
job applications, overseas
opportunities.

• Personal opinions and values
For example, personal
priorities, thoughts about the
world and views on particular
issues.

• Lifestyles
For example, cultural diversity,
differences between rural and
urban lifestyles, impact of
foreign influences, traditional
social structures.

• Visiting a Hindi-speaking
community
For example, travel, visiting
relatives and friends, planning
a holiday, activities particular
to Hindi-speaking
communities.

• History and traditions
For example, famous people,
important historical and
religious events and locations,
festivals and ceremonies,
stories from the past.

• Arts and entertainment
For example, Hindi film, TV
and other media, traditional
art and architecture, classical
music and art, modern art and
music.

• Social issues
For example, population,
education, status of women,
impact of changing economic
conditions, impact of
migration.

• Environmental issues
For example, impact of
tourism, the importance of
riverways, impact of
urbanisation, deforestation,
importation of waste from
abroad.

• The world of work
For example, careers now and
in the future, gender issues,
impact of technology.

Note: Bold = Prescribed themes, Bold Italics = Prescribed topics, Italics = Suggested sub-topics.
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TEXT TYPES
The student will be expected to be familiar with the following text types. Text types
indicated with an asterisk (*) are those which the student may be expected to produce in
the external examination. Teachers may introduce the student to a wider range of text
types in the course of their teaching and learning program.

Advertisement* Journal/diary entry* Report*
Announcement Map Review*
Article* Menu Song
Chart News item Story/narrative account*
Conversation* Note/message* Summary
Discussion* Personal profile* Survey
Email Play Table/timetable
Formal letter* Poem Text of an interview*
Informal letter* Postcard* Text of a speech/talk*
Invitation* Recipe

KINDS OF WRITING
The student is expected to be familiar with, and be able to produce the following five
kinds of writing: personal, informative, persuasive, evaluative and imaginative.

VOCABULARY
While there is no prescribed vocabulary list, it is expected that the student will be familiar
with a range of vocabulary and idioms relevant to the topics prescribed in the study
design. Students should be encouraged to use dictionaries. It is expected that teachers will
assist students to develop the necessary skills and confidence to use dictionaries
effectively. Suitable editions are listed in the Resources section of this study design.
Information on the use of dictionaries in the end-of-year written examination is provided
on page 34.
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GRAMMAR
The student is expected to recognise and use the following grammatical items:

Verb construction subjectival
objectival
neutral construction

r;m cl;) rm; clI)

r;m ne ikt;b p!πI) rm; ne ikt;b p!πI)

r;m ne a;pko de%;) rm; ne a;pko

de%;)

Conjugation,
conjugation patterns

the root
transitive
intransitive

cl≤ p!π

r;m ne puStk p!πI)

r;m h\s;)

Tense present
past
future
present perfect
past perfect
habitual past

j;t; hw

gy;

j;Eg;

gy; hw

gy; q;

j;t; q;≤ j;y; krt; q;

Aspect terminate
progressive

mw' p!πt; Ù\)

mw' p!π rh; Ù\)

Participle imperfect
perfect
adverbial present
participle
adverbial past participle
v;l; as a participle

@UbtI ÛÈ n;v

@UbI ÛÈ n;v

rote ÛE≤ il%te ÛE

vh Ek l@πkI k; h;q pk@πe ÛE a;yI)

im#;îR becnev;l;≤ kp@πe v;l;≤ yh v;l;≤

pIl; v;l;

Voice active
passive
impersonal

mw'ne a;pko bul;y;)

a;pko bul;y; gy;)

muZse cup nhI' rh; j;t;)

Mood indicative
conditional
imperative
exceptional forms
negation and imperatives

b;lk %el rhe hw')

a;p a;E\ to k;m hog;)

p!π≤ p!πo≤ pi!πE≤ pi!πEg;≤ p!πn;

do≤ lo≤ lIijE

mt kIijE≤ Ees; n kre'

subjunctive:
optative
potential
presumptive
contingent

p!πe'≤ j;E\

x;yd p!πt; ho≤ x;yd p!π; ho

p!πt; hog;≤ p!π; hog;

p!πt; hot; to≤ p!π; hot; to ≥≥≥
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Absolutive its various meanings
exceptional form

p!πkr≤ %;kr≤ lekr

krke

Adverb formation
adverbial expressions /Ire-/Ire

time
place
manner
affirmation
negation
doubt
certainty
reason
adverbial particles
introduction, conclusion

a;j≤ kl≤ prso'≤ inTy≤ inrNtr≤ sd;

yh;\≤ vh;\≤ î/r≤ ¨/r

ac;nk≤ akSm;t≤ shs;

h;\≤ jI h;\≤ #Ik

nhI'≤ jI nhI'≤ mt

x;yd≤ sM.vt

avXy≤ in"s'deh

at"≤ Kyo'≤ iks ilE

tk≤ .r≤ m;]

aq≤ îit

Noun
masculine
feminine

l@πk;≤ s's;r

l@πkI≤ duiny;

singular
plural

l@πkI

l@πiky;\

case
direct case
oblique case
vocative case
suffixes
prefixes

l@πk;

l@πke ne≤ l@πko' ne≤ l@πkI ne≤ l@πikyo' ne

mere .;îyo a*r bhno

cI≤ d;r≤ %;n;≤ t;≤ pn≤ hIn

su≤ ku≤ in≤ hIn≤ p[it≤ a≤ an( be≤ bd

degree
comparative
superlative
gender
number
direct
oblique

¨sse aCz;

sbse aCz;

aCz;≤ aCzI

Ek hr; kmr;≤ zw hre kmre

hre kmre

hre kmre me'≤ hre kmro' me'
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Pronoun singular
plural

mw'≤ tU≤ yh≤ vh

tum≤ tum log≤ a;p≤ a;p log≤ hm≤ hm

log≤ ye≤ ve

personal
possessive

demonstrative
reflexive
relative
interrogative
indefinite
oblique with different
postpositions

mw'≤ hm≤ tum≤ a;p≤ vh

mer;≤ merI≤ mere≤ tuMh;r;≤ ¨sk;≤ ¨skI≤

¨nk;≤ ¨nkI

yh≤ vh≤ ye≤ ve

apn;≤ apnI

jo≤ so

k*n≤ Ky;

koîR≤ kuz

mer;≤ muZe≤ muZse

Postposition possessive postposition
preposition/postposition
compound postposition

k;

ibn;≤ isv;y≤ bj;y≤ m;re

ke b;re me'

Numeral cardinal
ordinal
multiple
fraction
collective

Ek≤ do≤ tIn

phl;≤ dÜsr;

swk@πo'≤ hjπ;ro'

a;/;≤ tIn c*q;îR

dono'≤ tIno'

Negation
double negatives

nhI'≤ mt≤ n≤ khI' Ees; n ho j;E

.l; Kyo' Ð .l; Kyo' n≤ qo@πe hI Ð qo@πe
hI nhI'

Sentence and phrase
types

statements
questions
commands
exclamations
simple, compound and
  complex sentences
compatible clauses

mw' j;t; Ù\≤ tum p!πte ho≤ ve sote hw'

Ky; tum ihNdI p!πte ho¿ vh Kyo' n;r;jπ hw¿

î/r a;ao≤ ¨/r j;îE≤ yh;\ sfπ;îR krv;îEg;

are≤ iz≤ v;h≤ x;b;x≤ h;y≤ /Ny ho⁄

mw' yh;\ a;tI hI îsIilE Ù\ ik tumse iml skU\

Conjunction copulative
disjunctive

a*r≤ Ev'

y;≤ aqv;

Basic sandhi rules iv¥; + a;ly ≠ iv¥;ly≤ Ek+a'kI ≠

Ek;'kI

vowels short and long
full forms
anunasika
anuswara
abbreviated forms (m;];‚
special forms
consonants with vowels
(b;rh%@πI‚

a and a;≤ î and È≤ ¨ and Ë
a;≤ î≤ È

p;\c≤ h\sn;

p'c≤ h's

;≤ i≤ I

® and Â and Í
k k; ik kI
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consonants k'#(y

t;lVy

mU/RNy

dNTy

aoœ(y

unaspirated
aspirated
s'yuKt;=r

k vgR

c vgR

$ vgR

t vgR

p vgR

y≤ r≤ l≤ v≤ x≤ W≤ s≤ h≤ @π≤ !π

k≤ g≤ c

%≤ `≤ z

Ky≤ Kt≤ ı≤ ¥≤ √≤ Xv≤ ≈≤ Ó≤ ◊≤ =≤ ]≤ D

accent silent a for example, in final word position

transliteration kπ≤ %π≤ gπ≤ jπ≤ j;é
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Unit 1

AREAS OF STUDY
The areas of study common to Units 1–4 are detailed on pages 13–19 of this study design.

OUTCOMES
For this unit students are required to demonstrate achievement of three outcomes.

Outcome 1
On completion of this unit the student should be able to establish and maintain a spoken
or written exchange related to personal areas of experience.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

• use structures related to describing, explaining and commenting on past, present or
future events or experiences, both real and imaginary;

• initiate, maintain and close an exchange;

• use a range of question and answer forms;

• link and sequence ideas and information;

• recognise and respond to cues for turn taking;

• self-correct/rephrase or use fillers to maintain communication;

• communicate in a range of text types, for example letter, fax, email, face to face or by
telephone;

• use appropriate intonation, stress, pitch/spelling and punctuation;

• use appropriate non-verbal forms of communication, such as eye contact and
handshake.

Outcome 2
On completion of this unit the student should be able to listen to, read and obtain
information from written and spoken texts.
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Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

• apply knowledge of conventions of text types;

• identify key words, main points and supporting ideas;

• order, classify and link items from various parts of the text;

• apply knowledge of vocabulary and structures related to the topics studied;

• recognise common patterns of word formation, cognates, grammatical markers, and
use these to infer meaning;

• convey gist and global understanding as well as items of specific detail;

• establish and confirm meaning through re-reading, using headings and diagrams, and
referring to dictionaries.

Outcome 3

On completion of this unit the student should be able to produce a personal response to a
text focusing on real or imaginary experience.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

• apply the conventions of relevant text types, for example review, article;

• use structures related to explaining, describing, comparing and commenting on past,
present and future events or experiences;

• use stylistic features, such as repetition and contrast;

• identify main ideas, events and sequences of action;

• link ideas, events and characters;

• summarise, expl ain, compare and contras t experiences, opi nions,  ideas , feel ings and
reactions ;

• select and make use of relevant reference materials;

• provide personal comment/perspective on aspects of texts;

• respond appropriately for the context, purpose and audience described.

ASSESSMENT
The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will
be based on the teacher’s assessment of the student’s overall performance on assessment
tasks designated for the unit. The Board of Studies will publish annually an assessment
guide which will include advice on the scope of the assessment tasks and the criteria for
assessment.

The key knowledge and skills listed for each outcome should be used as a guide to course
design and the development of learning activities. The key knowledge and skills do not
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constitute a checklist and such an approach is not necessary or desirable for determining
achievement of outcomes. The elements of key knowledge and skills should not be
assessed separately.

Assessment tasks must be a part of the regular teaching and learning program and must
not unduly add to the workload associated with that program. They must be completed in
class and under supervision.

Demonstration of achievement of Outcomes 1, 2 and 3 must be based on the student’s
performance on a selection of assessment tasks. Teachers must ensure that tasks selected
are of comparable scope and demand, and that over the course of the unit, all three
outcomes are addressed. Tasks should also be selected to ensure that, over the course of
the unit, both oral and written skills in Hindi are assessed. Therefore, if an oral task is
selected to address Outcome 1, a written task should be selected to address Outcome 3,
and vice versa.

A total of four tasks should be selected from those listed below.

Outcome 1:
• informal conversation

or

• reply to personal letter/email/fax.

Outcome 2:
• listen to spoken texts (e.g. conversations, interviews, broadcasts) to obtain

information to complete notes, charts or tables in Hindi or English

and
• read written texts (e.g. extracts, advertisements, letters) to obtain information to

complete notes, charts or tables in Hindi or English.

Outcome 3:
• oral presentation

or
• review

or

• article.

It is expected that the student responds in Hindi to all assessment tasks that are selected to
address Outcomes 1 and 3. Of the two tasks required for Outcome 2, one should require a
response in Hindi, and the other a response in English.
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Unit 2

AREAS OF STUDY
The areas of study common to Units 1–4 are detailed on pages 13–19 of this study design.

OUTCOMES
For this unit students are required to demonstrate achievement of three outcomes.

Outcome 1
On completion of this unit the student should be able to participate in a spoken or written
exchange related to making arrangements and completing transactions.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

• use structures related to asking for or giving assistance or advice, suggesting,
explaining, agreeing and disagreeing;

• use fillers, affirming phrases and formulaic expressions related to
negotiation/transaction;

• make arrangements, come to agreement and reach decisions;

• obtain and provide goods, services and public information;

• initiate, maintain, direct as appropriate, and close an exchange;

• use examples and reasons to support arguments and evidence;

• use gesture, stance and facial expression to enhance meaning and persuade.

Outcome 2

On completion of this unit the student should be able to listen to, read, and extract and use
information and ideas from spoken and written texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

• use vocabulary, structures and content related to topics studied;

• apply the conventions of relevant text types;

• infer points of view, opinions and ideas;

• classify, compare and explain arguments and ideas.
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Outcome 3
On completion of this unit the student should be able to give expression to real or
imaginary experience in written or spoken form.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

• apply the conventions of the relevant text types, for example journal entry, short story
or letter;

• use structures related to describing, recounting, narrating and reflecting on events or
experiences;

• use simple stylistic techniques such as repetition, questions and exclamations;

• structure writing to sequence main ideas/events logically.

ASSESSMENT
The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will
be based on the teacher’s assessment of the student’s overall performance on assessment
tasks designated for the unit. The Board of Studies will publish annually an assessment
guide which will include advice on the scope of the assessment tasks and the criteria for
assessment.

The key knowledge and skills listed for each outcome should be used as a guide to course
design and the development of learning activities. The key knowledge and skills do not
constitute a checklist and such an approach is not necessary or desirable for determining
achievement of outcomes. The elements of key knowledge and skills should not be
assessed separately.

Assessment tasks must be a part of the regular teaching and learning program and must
not unduly add to the workload associated with that program. They must be completed in
class and under supervision.

Demonstration of achievement of Outcomes 1, 2 and 3 must be based on the student’s
performance on a selection of assessment tasks. Teachers must ensure that tasks selected
are of comparable scope and demand, and that over the course of the unit, all three
outcomes are addressed. Tasks should be selected to ensure that, over the course of the
unit, both oral and written skills in Hindi are assessed. Therefore, if an oral task is
selected to address Outcome 1, a written task should be selected to address Outcome 3,
and vice versa.

A total of four tasks should be selected from those listed below.

Outcome 1:
• formal letter, or fax, or email

or

• role-play

or

• interview.
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Outcome 2:
• listen to spoken texts (e.g. conversations, interviews, broadcasts) and reorganise

information and ideas in a different text type

and

• read written texts (e.g. extracts, advertisements, letters) and reorganise information
and ideas in a different text type.

Outcome 3:
• journal entry

or

• personal account

or

• short story.

It is expected that the student responds in Hindi to all assessment tasks selected.
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Units 3 and 4

AREAS OF STUDY
The areas of study common to Units 1–4 are detailed on pages 13–19 of this study design.

DETAILED STUDY
The student is required to undertake a detailed study during Units 3 and 4.

There are two options for detailed study: Language and culture through texts; Language
and culture through VET.

The student will be expected to discuss their detailed study in Section 2, Discussion, of
the Oral Examination.

Over the course of Units 3 and 4, approximately 15 hours of scheduled class time should
be devoted to the detailed study.

The detailed study should be based on a sub-topic related to one or more of the prescribed
topics listed in the table on page 14. The sub-topic may be drawn from this table, or a
different sub-topic may be selected.

One sub-topic may be selected for a whole class or different sub-topics may be selected
for individuals or groups of students. In the former case, it will be important to select a
sub-topic that is sufficiently broad to accommodate a range of interests and perspectives,
so that each student can provide an individual response to the coursework assessment
task(s) set, as well as in the Discussion in Section 2 of the Oral Examination.

At least one and no more than two of the six coursework assessment tasks for school-
assessed coursework should focus on the detailed study. The detailed study assessment
task(s) should be designed to assess the student’s understanding of the language and
culture of the Hindi-speaking community and should be selected from those required to
assess achievement of Outcome 2, Unit 4 (detailed on page 33). The sub-topics and texts
should also be selected to ensure the student is able to focus on the knowledge and skills
associated with Outcome 2, Unit 4.

Language and culture through texts
The detailed study should enable the student to explore and compare aspects of the
language and culture of the Hindi-speaking community through a range of oral and
written texts related to the selected sub-topic. This will enable the student to develop
knowledge and understanding of, for example, historical issues, aspects of contemporary
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society or the literary or artistic heritage of the community. The texts which form the
basis of this study might include feature films, short films, short stories, songs, newspaper
articles, electronic texts, documentaries, music, painting and oral histories. The length of
texts selected will vary depending on the type of text, its density and level of complexity.
In order for the student to be able to explore their sub-topic in sufficient depth to meet the
relevant outcomes, it is suggested that a range of at least three different kinds of text are
selected. These might include aural and visual, as well as written texts.

Language and culture through VET
This detailed study allows the student to explore and compare aspects of the language and
culture of the Hindi community through the study of outcomes drawn from Module 2B of
the National TAFE Language Course, Stage One.

The sub-topic selected for this detailed study must allow for the incorporation of study
related to Outcomes 14, 15, and one or more of Outcomes 2, 5 and 13 from module 2B of
the National TAFE Language Course, Stage One. For further details of this course, refer
to page 9.
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Unit 3

AREAS OF STUDY
The areas of study common to Units 1–4 are detailed on pages 13–19 of this study design.

OUTCOMES
For this unit students are required to demonstrate achievement of three outcomes.

Outcome 1
On completion of this unit the student should be able to express ideas through the
production of original texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

• use a range of relevant text types;

• create a personal or imaginative text focusing on an event or experience in the past,
present or future;

• show knowledge of first- and third-person narrative perspectives;

• vary language for audience, context and purpose;

• organise and sequence ideas;

• simplify or paraphrase complex expressions;

• select and make appropriate use of reference materials, including dictionaries.

Outcome 2

On completion of this unit the student should be able to analyse and use information from
spoken texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

• convey gist, identify main points, supporting points and detailed items of specific
information;

• infer points of view, attitudes, emotions from context and/or choice of language and
intonation;

• show knowledge of registers, and stylistic features such as repetition and tone.
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Outcome 3
On completion of this unit the student should be able to exchange information, opinions
and experiences.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

• present and comment on factual information;

• use a range of question forms;

• exchange and justify opinions and ideas;

• ask for and give assistance or advice;

• use appropriate terms of address for familiar and unfamiliar audiences;

• self-correct/rephrase to maintain communication;

• describe and comment on aspects of past, present and future experience;

• link and sequence ideas and information.

ASSESSMENT
The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will
be based on the teacher’s assessment of the student’s overall performance on assessment
tasks designated for the unit. The Board of Studies will publish annually an assessment
guide which will include advice on the scope of the assessment tasks and the criteria for
assessment.

The key knowledge and skills listed for each outcome should be used as a guide to course
design and the development of learning activities. The key knowledge and skills do not
constitute a checklist and such an approach is not necessary or desirable for determining
achievement of outcomes. The elements of key knowledge and skills should not be
assessed separately.

Assessment of levels of achievement

The student’s level of achievement for Unit 3 will be determined by school-assessed
coursework and two end-of-year examinations.

Contributions to final assessment

School-assessed coursework for Unit 3 will contribute 25 per cent to the final assessment.

The level of achievement for Units 3 and 4 will also be assessed by two end-of-year
examinations, which will contribute 50 per cent to the final assessment.

School-assessed coursework
Teachers will provide to the Board of Studies a score representing an assessment of the
student’s level of achievement.

The score must be based on the teacher’s rating of performance of each student on the
tasks set out in the following table and in accordance with an assessment guide published
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annually by the Board of Studies. The assessment guide will also include advice on the
scope of the tasks and the criteria for assessment.

Assessment tasks must be a part of the regular teaching and learning program and must
not unduly add to the workload associated with that program. They must be completed in
class time and under supervision.

Outcomes Assessment tasks Marks allocated*

Outcome 1
Express ideas through the
production of original texts.

A 250-word personal or imaginative written
piece.

20

Outcome 2
Analyse and use information from
spoken texts.

A response to specific questions, messages
or instructions, extracting and using
information requested.

10

Outcome 3
Exchange information, opinion and
experiences.

A three- to four-minute role-play, focusing
on the resolution of an issue.

20

Total marks 50

*School-assessed coursework for Unit 3 contributes 25 per cent to the final assessment.

November 2010



31

Unit 4

AREAS OF STUDY
The areas of study common to Units 1–4 are detailed on pages 13–19 of this study design.

OUTCOMES
For this unit students are required to demonstrate achievement of two outcomes.

Outcome 1
On completion of this unit the student should be able to analyse and use information from
written texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

• show knowledge of and use a range of text types;

• understand and convey gist, identify main points, and extract and use information;

• infer points of view, attitudes, emotions from context and/or choice of language;

• summarise, interpret and evaluate information from texts;

• compare and contrast aspects of texts on a similar topic;

• accurately convey understanding;

• show knowledge of and use simple stylistic features such as repetition and contrast;

• infer meaning from co gnates , grammatical mark ers, and common patterns  of wo rd
formation ;

• appreciate cultural aspects critical to understanding the text.

Outcome 2

On completion of this unit the student should be able to respond critically to spoken and
written texts which reflect aspects of the language and culture of Hindi-speaking
communities.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

• compare and contrast aspects of life in Hindi-speaking communities with those in
Australia;
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• identify and comment on culturally specific aspects of language, behaviour or attitude;

• present an opinion on an aspect of the culture associated with the language;

• identify similarities and differences between texts, and find evidence to support
particular views;

• show an awareness that different social contexts require different types of language;

• select and make use of relevant reference materials.

ASSESSMENT
The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will
be based on the teacher’s assessment of the student’s overall performance on assessment
tasks designated for the unit. The Board of Studies will publish annually an assessment
guide which will include advice on the scope of the assessment tasks and the criteria for
assessment.

The key knowledge and skills listed for each outcome should be used as a guide to course
design and the development of learning activities. The key knowledge and skills do not
constitute a checklist and such an approach is not necessary or desirable for determining
achievement of outcomes. The elements of key knowledge and skills should not be
assessed separately.

Assessment of levels of achievement

The student’s level of achievement for Unit 4 will be determined by school-assessed
coursework and two end-of-year examinations.

Contributions to final assessment

School-assessed coursework for Unit 4 will contribute 25 per cent of the final assessment.

The level of achievement for Units 3 and 4 will also be assessed by two end-of-year
examinations, which will contribute 50 per cent of the final assessment.

School-assessed coursework
Teachers will provide to the Board of Studies a score representing an assessment of the
student’s level of achievement.

The score must be based on the teacher’s rating of performance of each student on the
tasks set out in the following table and in accordance with an assessment guide published
annually by the Board of Studies. The assessment guide will also include advice on the
scope of the tasks and the criteria for assessment.

Assessment tasks must be a part of the regular teaching and learning program and must
not unduly add to the workload associated with that program. They must be completed in
class time and under supervision.
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Outcomes Assessment tasks Marks allocated*

Outcome 1
Analyse and use information from
written texts.

A response to specific questions, messages
or instructions, extracting and using
information requested.

10

Outcome 2
Respond critically to spoken and
written texts which reflect aspects
of the language and culture of the
Hindi-speaking communities.

A 250–300-word informative, persuasive or
evaluative written response, for example
report, comparison or review.
and
A three- to four-minute interview on an issue
related to texts studied.

20

20

Total marks 50

*School-assessed coursework for Unit 4 contributes 25 per cent to the final assessment.

End-of-year examinations
The end-of-year examinations are:

• an oral examination

• a written examination.

Oral examination (approximately 15 minutes)
Purpose

The oral examination is designed primarily to assess the student’s knowledge and skill in
using spoken Hindi.

Specifications

The oral examination has two sections.

Section 1: Conversation (approximately 7 minutes)

The examination will begin with a conversation between the student and the assessor(s).
It will consist of a general conversation about the student’s personal world, for example
school and home life, family and friends, interests and aspirations.

Section 2: Discussion (approximately 8 minutes)

Following the Conversation the student will indicate to the assessor(s) the sub-topic
chosen for detailed study and, in no more than one minute, briefly introduce the main
focus of their sub-topic, alerting assessors to any objects brought to support the
Discussion. The focus of the Discussion will be to explore aspects of the language and
culture of Hindi-speaking communities. The student will be expected to either make
reference to texts studied or, if they have elected to follow the VET option, to discuss
aspects of Outcomes 2, 5, 13, 14 or 15 from module 2B.

The student may support the Discussion with objects such as photographs, diagrams, and
maps. Notes and cue cards are not permitted.
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Written examination (3 hours including 10 minutes reading time)
The student may use monolingual and/or bilingual print dictionaries in the written
examination.

Section 1: Listening and responding

Purpose

Section 1 of the written examination is designed primarily to assess the student’s
knowledge and skill in analysing information from spoken texts.

The student will be expected to demonstrate understanding of general and specific
information from spoken texts and respond in English in Part A and Hindi in Part B to
questions on this information. The questions may require the student to identify
information related to:

• the context, purpose and audience of the text;

• aspects of the language of the text, for example tone, register, knowledge of language
structures.

Specifications

Section 1 of the written examination has two parts, Part A and Part B. The texts in both
parts will be related to one or more of the prescribed themes.

The student hears five to seven texts in Hindi covering a number of text types. The total
listening time for one reading of the texts without pauses will be approximately 7–8
minutes.

Some texts will be short, that is one reading of each text will be approximately 35–45
seconds. Some texts will be longer, that is one reading of each text will be approximately
90–120 seconds. Each text will be heard twice. There will be a pause between the first
and second readings in which the student may take notes. The student will be given
sufficient time after the second reading to complete responses.

The student will be expected to respond to a range of question types, such as completing a
table, chart, list or form, or responding to a message, open-ended questions or multiple-
choice items.

Part A

There will be two to four short texts, and one longer text.

Questions will be phrased in English for responses in English.

Part B

There will be one short text and one longer text.

Questions will be phrased in Hindi and English for responses in Hindi.

Section 2: Reading and responding

Purpose

Section 2 of the written examination is designed primarily to assess the student’s
knowledge and skill in analysing and responding to information from written texts.
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In Part A the student will be required to demonstrate understanding of written texts. The
student may be required to extract, summarise, and/or evaluate information from texts. If
the texts are related, the student may be required to compare and/or contrast aspects of
both.

In Part B the student will be expected to demonstrate understanding of a written text by
responding in Hindi to information provided in a text.

Specifications

Section 2 of the written examination has two parts, Part A and Part B. The texts in both
parts will be related to one or more of the prescribed themes.

Part A

The student will be required to read two texts in Hindi of 400–500 words in total. The
texts will be different in style and purpose but may be related in subject matter or context.

Questions on the texts will be phrased in English for responses in English.

Part B

The student will be required to read a short text in Hindi of approximately 150 words,
such as a letter, message, advertisement, or notice. The student will be required to
respond to questions, statements, comments and/or other specific items provided in the
written text. The task will specify a purpose, context and audience. The text type the
student will be required to produce will be drawn from those listed for productive use on
page 15.

The student will be expected to write a response of 150–200 words in Hindi. The task will
be phrased in Hindi and English for a response in Hindi.

Section 3: Writing in Hindi

Purpose

Section 3 of the written examination is designed primarily to assess the student’s ability
to express ideas through the creation of original text in Hindi.

Specifications

The student will be required to write a text involving presentation of ideas and/or
information and/or opinions. There will be a choice of two to four tasks. The tasks will be
related to one or more of the prescribed themes. Tasks will accommodate a range of
student interests and will be set to ensure that the student is provided with opportunities
for producing different kinds of writing (informative, imaginative, persuasive, etc.)
through, for example:

• having different purposes, audiences and contexts;

• requiring different text types (see table of text types for productive use).

The student will be required to write a response of 200–250 words in Hindi. The tasks
will be phrased in Hindi and English for a response in Hindi.
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SUMMARY OF OUTCOMES AND ASSESSMENT TASKS
The following tables provide an overview of outcomes and assessment tasks required for
Units 1–4.

Outcomes and assessment tasks for Units 1 and 2

Outcomes Unit 1 (4 tasks) Outcomes Unit 2 (4 tasks)

1

Establish and maintain a
spoken or written
exchange related to
personal areas of
experience.

Informal conversation.

or

Reply to personal
letter/fax/email.

1

Participate in a spoken
or written exchange
related to making
arrangements and
completing
transactions.

Formal letter, or fax,
or email.

or

Role-play.

or

Interview.

2

Listen to, read and
obtain information
from written and
spoken texts.

Listen to spoken texts
(e.g. conversations,
interviews, broadcasts)
to obtain information
to complete notes,
charts or tables in
Hindi or English.

and

Read written texts (e.g.
extracts,
advertisements, letters)
to obtain information
to complete notes,
charts or tables, in
Hindi or English.

2

Listen to, read, and
extract and use
information and ideas
from spoken and
written texts.

Listen to spoken texts
(e.g. conversations,
interviews, broadcasts)
and reorganise
information and ideas
in a different text type.

and

Read written texts (e.g.
extracts,
advertisements, letters)
and reorganise
information and ideas
in a different text type.

3

Produce a personal
response to a text
focusing on real or
imaginary experience.

Oral presentation.

or

Review.

or

Article.

Give expression to real
or imaginary
experience in written
or spoken form.

Journal entry.

or

Personal account.

or

Short story.
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Outcomes and coursework assessment tasks for Units 3 and 4

Outcomes Unit 3 (3 tasks) Outcomes Unit 4 (3 tasks)

1

Express ideas through
the production of
original texts.

A 250-word personal
or imaginative written
piece.

1
Analyse and use
information from
written texts.

A response to specific
questions, messages or
instructions, extracting
and using information
requested.

2
Analyse and use
information from
spoken texts.

A response to specific
questions, messages or
instructions, extracting
and using the
information requested.

2
Respond critically to
spoken and written
texts which reflect
aspects of the language
and culture of Hindi-
speaking communities.

A 250–300-word
informative, persuasive
or evaluative written
response, for example
report, comparison or
review.
And
A three- to four-
minute interview on an
issue related to the
texts studied.

3
Exchange information,
opinions and
experiences.

A three- to four-
minute role-play,
focusing on the
resolution of an issue.

Contribution of assessment tasks to study score

School-assessed coursework % End-of-year examinations %

Unit 3 Oral examination

250-word personal or imaginative
written piece.

10 Conversation

Response to spoken texts.   5 Discussion
12.5

Three- to four-minute role-play. 10

Unit 4 Written examination
Response to spoken texts.   5 Listening and responding

Part A: Response in English
Part B: Response in Hindi

10
 5

250-word personal or imaginative
written piece

10 Reading and responding
Part A: Response in English
Part B: Response in Hindi

10
  5

Three- to four-minute role-play. 10 Writing     7.5
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Overall contribution of school-assessed coursework and end-of-year examinations %

Oral 32.5

Responding to spoken texts 20

Responding to written texts 20

Writing 27.5
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Advice for teachers

DEVELOPING A COURSE
A course outlines the nature and sequence of teaching and learning necessary for students
to demonstrate achievement of the set of outcomes for a unit. Outcomes are introduced by
summary statements and are followed by the key knowledge and skills which relate to the
outcomes.

It is recognised that the four macroskills of listening, reading, writing and speaking are
elements that generally operate in an integrated way. Nevertheless, it is usually possible
to identify a focus skill, or combination of skills that predominate in the performance of a
particular task or activity. This approach is reflected in the organisation of the outcomes,
and the key knowledge and skills associated with them. The overall balance of emphasis
across the macroskills in assessment tasks is indicated in the table on page 38.

Teachers must develop courses that include appropriate learning activities to enable
students to develop the knowledge and skills identified in the outcome statements in each
unit. For Units 1 and 2, teachers must select assessment tasks from those provided. Tasks
do not have to be lengthy to make a decision about student demonstration of achievement
of an outcome.

In Units 3 and 4, assessment is more structured. For school-assessed coursework,
assessment tasks are prescribed. The contribution that each task makes to the total school-
assessed coursework is also stipulated.

METHODS
Any communicative teaching method or combination of methods which allows students
to demonstrate achievement of the outcomes of the course is appropriate. Since the aims
and outcomes emphasise communication, teaching methods should ensure that students
are provided with a high level of appropriate input in the language, and are involved in
activities which encourage purposeful language use.

Teachers should note, however, that the listing of vocabulary, grammatical structures, and
other elements of language indicates that a focus on these is also a necessary part of
students’ preparation. Teachers themselves will judge at what points in their course such
instruction will be needed.
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STRUCTURE AND ORGANISATION
The idea of an organisational focus may be helpful in planning and sequencing learning
activities and assessment tasks, and the content associated with them. Themes and topics
can serve as effective organisational focuses for activities, as can a discourse form, a skill
or a text.

USE OF INFORMATION TECHNOLOGY
In designing courses and developing learning activities for Hindi, teachers are encouraged
to make use of applications of information technology and new learning technologies,
such as computer-based learning, multimedia and the World Wide Web.

EXAMPLE OUTLINES
The example outlines which follow are not intended to represent fully worked courses,
but illustrate one way of integrating areas of study, outcomes, learning activities and
assessment tasks. They include suggested sub-topics for the detailed study, and an
example of how VET and VCE outcomes and assessment tasks can be aligned. The
examples that make use of information technology are identified by this icon .

Unit 1

Theme Examples of learning activities

The individual

Topic
Personal world

Grammar
Forms of address, formal and
informal registers, the subjunctive
mood

Text types
Letter, telephone call, list survey,
short story

conduct a survey of classmates inquiring about their
leisure activities and weekend activities and list these

read a short story, e.g. b@πe .;È s;hb , and discuss the
advantages and disadvantages of being an only child or
the youngest or oldest in a family

read an article, e.g. .;rtIy pirv;r – bdlt; Âp bdlte
log,  and write down all of the differences highlighted by
the author

role-play a telephone call to a friend and arrange a
meeting to discuss a sports competition

Example assessment task

Outcome 1: Establish and maintain a spoken or
written exchange related to personal areas of
experience.

Write a letter in reply to a friend/penfriend in India
who has asked to hear more about your family
and your leisure activities.
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Unit 1

Theme Examples of learning activities

The individual

Topic

Personal opinions and values

Grammar

Three degrees of obligation (hon;≤
c;ihye≤ p@πn;) and modal verbs of
possibility (p;n;≤ skn;), passive
voice

Text types

Article, survey, table,
conversation, script for a speech,
notes

conduct a survey in your class about what sort of clothes
and other accessories are currently in fashion among
people of your age group; record the results in a table

read an article, e.g. fπwxn me' mdR .I pIze nhI', and prepare
a talk for your class in which you describe  the differences
presented across various age groups

listen to a conversation between two people and
summarise their interests and priorities

write the script for a speech presenting your view of
priorities for the future

search the Internet for details of youth action groups and
present a summary of the aims and activities of one of
these groups

Example assessment tasks

Outcome 2: Listen to, read and obtain information
from written and spoken texts.

Read an article about young people’s priorities and
use the information to complete a summary using
the headings provided.

Outcome 2: Listen to, read and obtain information
from spoken and written texts.

Listen to an interview with a student from overseas
and complete a table of the key points of advice
provided.

Outcome 3: Produce a personal response to a
text focusing on real or imaginary experience.

Watch a documentary on the need for more action
to be taken to address environmental issues, and
write a review explaining why, in your view,  this is a
documentary not to be missed.
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Unit 2

Theme Examples of learning activities

The individual

Topic

Education and aspirations

Grammar

Plural polite forms and
constructions, future tense,
x krte÷ikye ÛE do idn ÛE

Text types

Formal letter, talk, interview,
journal entry, job description

prepare a formal letter to a tertiary institution in India
requesting information about courses, fee structures and
accommodation

give a talk focusing on your immediate future and career
aspirations

read a job description on the Internet, extract
information and prepare a résumé based on the required
educational qualifications and experience for the position

Example assessment tasks

Outcome 1: Participate in a spoken or written
exchange related to making arrangements and
completing transactions.

Role-play an interview for casual work in the holidays
and negotiate agreement on times and pay.

Outcome 3: Give expression to real or imaginary
experience in written or spoken form.

Write a journal entry reflecting on the events of a
day when you had to make an important decision
about your future.
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Unit 2

Theme Examples of learning activities

The Hindi-speaking communities

Topic

Visiting a Hindi-speaking
community

Grammar

Use of c;hn; and c;ihye, l;yk as
in de%ne l;yk, habitual past tense

Text types

Article, report, advertisement,
script for a speech, brochure

read an article, e.g. /;imRk Sqlo' pr Ky; pyR$n ko b!π;v;

imle¿, and make notes

search the Internet for tours in India and make notes

read brochures and advertisements promoting tourism
(such as in  /mRyug § nvMbr≤ ¡ª••, p. 56) and note the
main types of features that are promoted

read an article, e.g. t;j mhl by  rvIN{n;q Ty;gI (n0 .;0
$;0≤ ¡∞ ap[wl≤ ¡ªª§) and write the script to accompany a
documentary about the Taj Mahal detailing its history,
importance, and the need to preserve it from air
pollution

Example assessment tasks

Outcome 2: Listen to, read and extract and use
information and ideas from spoken and written
texts.

Read different texts to prepare an itinerary for a
three-week visit to India, explaining the reasons for
the choices you have made.

Outcome 2: Listen to, read and extract and use
information and ideas from spoken and written
texts.

Listen to interviews with tourists and write a
report outlining key points of advice for
prospective tourists.
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Unit 3

Theme Examples of learning activities

The Hindi-speaking communities

Topic

Arts and entertainment

Grammar

Complex verb structures, e.g. use
of rhn;≤ j;n; and krn; as
auxiliary verbs

Text types

Article, interview, survey, film
review

read newspaper articles about Hindi cinema and write a
report about the changing trends in popular movies

listen to an interview with a Hindi-speaking film star
about the place of cinema in Indian society and note the
main points raised

watch a recent film and make notes under the headings
‘plot’, ‘character’, ‘message of the film’

Example assessment tasks

Outcome 1: Express ideas through the production
of original texts.

A 250-word personal or imaginative written piece.

Based on one of the films studied, write a story
which could form a sequel to the film.

Outcome 3: Exchange information, opinions and
experiences.

A three- to four-minute role-play, focusing on the
resolution of an issue.

As President of a Youth Action Group, you have
been asked to persuade a community representative
of the value of supporting a project designed to help
young  film-makers.
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Unit 3

Theme Examples of learning activities

The changing world

Topic

Social issues

Grammar

Use of the subjunctive (contingent)
(e.g. k;x mw' Ees; kr sktI …),
gender of words and their plural
and oblique forms, colouring
verbal auxiliaries.

Text types

Article, story, report

read articles on the status of women in India, e.g.  b;ilk;
ivk;s - sm;j ke ilye Ek cun*tI “n0 .;0 $;0‘≤ s;/n;

a*r p̈;sn; “n0 .;0 $;0‘≤ a;v;jπ “dwink j;gr,‘≤ a;p

suZ;v de' “n0 .;0 $;0‘≤ Kyo'ik a;p a*rt hw' “n0 .;0 $;0‘,
and summarise key points

read a short story, e.g. l@πkI, and write a review
explaining the background and main events of the story

read an article, e.g. æk'gUre nhI'≤ nI'v mhTvpU,R hwæ≤ “n0 .;0

$;0≤ • jUn‘, and write a report explaining the strategies
suggested to address the issues raised

Example assessment task

Outcome 2: Analyse and use information from
spoken texts.

A response to specific questions, messages or
instructions, extracting and using the information
requested.

Listen to interviews on the issues associated with
increasing education standards and write an
article focusing on the ways suggested to address
these.
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Unit 4

Theme Examples of learning activities

The Hindi-speaking communities

Topic

Lifestyles

Grammar

Comparisons and superlatives, use
uf auxiliary verbs such as j;n; and
rhn; to describe states

Text types

Article, interview

read an article, e.g.  p[em-muhBbt k; Tyoh;r “n0 .;0 $;0‘,
and write a report explaining the significance of this
festival

read articles on the growing differences in urban and
rural lifestyles and make notes

listen to an interview on the impact of foreign influences
on daily life and use the information to write a short
article

Example assessment task

Outcome 2: Respond critically to spoken and
written texts which reflect aspects of the language
and culture of Hindi-speaking communities.

A 250–300-word informative, persuasive or
evaluative written response, for example report,
comparison, or review.

Write a 250-word informative report on one aspect
of the impact of change on Hindi lifestyles.
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Unit 4

Theme Examples of learning activities

The changing world

Topic

The world of work

Grammar

Revision of interrogative adverbs,
phrases expressing opinions and
beliefs (e.g. mw soctI Ù\ ik…, mere
:πy;l se…, etc.)

Text types

Article, speech, advertisement

read an article focusing on changing working conditions
and make notes

listen to the interviews with employers in new industries
and use the information to write a report on the
importance of these new initiatives

using information from the Internet, write a summary of
the new directions taken by the government towards
addressing unemployment

Example assessment tasks

Outcome 1: Analyse and use information from
written texts.

A response to specific questions, messages or
instructions, extracting and using the information
requested.

Read an article on the positive and negative
impact of technology on working life and use the
information to write an evaluative report.

Outcome 2: Respond critically to spoken and
written texts which reflect aspects of the language
and culture of Hindi-speaking communities.

A three- to four-minute interview on an issue related
to the texts studied.

Discuss the strengths and weaknesses of new
directions taken in providing work for all in the
future.
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SUGGESTED SUB-TOPICS FOR DETAILED STUDY
The following topics and sub-topics have been broken down to include suggested areas
that might form the focus of a detailed study. Teachers may wish to focus on one of these
areas and expand it to include further areas, or they might choose to incorporate all areas,
depending on how closely they can be linked.

Theme: The Hindi-speaking communities

Topic: Lifestyles

Possible sub-topics for detailed study:

• Lifestyles in the city and the countryside.

• The importance of Hindi to communities living overseas.

• The importance of preserving tradition.

Theme: The Hindi-speaking communities

Topic: Visiting a Hindi-speaking community.

Possible sub-topics for detailed study:

• The history and importance of pilgrimages.

• The impact of tourism on the environment.

Theme: The Hindi-speaking communities

Topic: History and traditions

Possible sub-topics for detailed study:

• The religious significance of festivals in India.

• The changing face of festivals in India.

• Indian festivals in India and Fiji: differences and similarities.

Theme: The Hindi-speaking communities

Topic: Arts and entertainment

Possible sub-topics for detailed study:

• The changing face of television in India and its impact.

• Hindi cinema in the second half of the twentieth century.

• The impact of the Internet.

Theme: The changing world

Topic: Social issues

Possible sub-topics for detailed study:

• The environmental impact of the population explosion.

• The impact of urbanisation in India.
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EXAMPLE OUTLINE OF ASSESSMENT TASKS INCORPORATING BOTH VET AND VCE
OUTCOMES
The outline below is an example of how all the VET outcomes required for the National
TAFE Language Course, Module 2B (Certificate 3 Applied Languages), can be aligned
with VCE outcomes and assessment tasks for Units 2, 3 and 4.

VET Outcome 3: Enquire about courses at an educational institution.
and
VET Outcome 4: Enquire about housing at an educational institution.

VCE Unit 2 Outcome 1:  Formal letter

Assessment task: You are thinking of applying to do a training course at a
college in a Hindi-speaking community. Write a formal
letter to the overseas education officer enquiring about
types, costs, length and entry into courses related to your
area of interest. Enquire also about the types, cost and
availability of accommodation on the campus.

VET Outcome 1: Seek medical attention at a hospital/surgery/chemist
and (1.1, 1.2, 1.3, 1.4).
VET Outcome 6: Write a thank-you letter/thank someone over the phone

(6.1, 6.2, 6.3).

VCE Unit 2 Outcome 2: Read written texts and reorganise the information and
ideas in a different text type.

Assessment task: A message has been left for you explaining that a guest
due to arrive at the hotel where you work has been taken
ill in transit. Ring the local doctor and describe the
condition of the patient, symptoms, and the information
you have about their medical history. Seek advice on the
best action to take and thank them for their assistance.
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VET Outcomes 11 and 12: Describe personality of people. Exchange information about
the area where you live.

VCE Unit 2 Outcome 2: Listen to spoken texts and reorganise information and ideas
in a different text type.

Assessment task: Listen to the interviews conducted by the students’
association and write a report to be published in the
students’ magazine as advice for students intending to
study overseas. Based on the information they provide,
include details of the pros and cons of sharing
accommodation, and the main things to look for in good
accommodation.

VET Outcome 1: Seek medical attention at a hospital/surgery/chemist
and (1.4, 1.5, 1.6, 1.7, 1.8).
VET Outcome 8: Hold a short conversation with one or more persons.

VCE Unit 3 Outcome 3: Three- to four-minute role-play focusing on the resolution
of an issue.

Assessment task: A member of the tour group has been experiencing serious
headaches and you have made an appointment with the
local doctor. Assist your client to fill in the form provided.
Explain their symptoms. Clarify the dosage and any side
effects of the medicine prescribed for them. Ask politely
about the possibilities of obtaining a second opinion.
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VET Outcome 5: Demonstrate basic knowledge of the education system
and in a Hindi-speaking community.
VET Outcome 9: Write a short dialogue or passage.

VCE Unit 3 Outcome 1: 250-word personal piece.

Assessment task: You have recently returned from an exchange visit to a
Hindi-speaking community. Write an article for your
school magazine focusing on your experiences of the
school system in a Hindi-speaking community. Describe
your views of the structure, philosophy and attitude to
school, the subjects offered, level of achievement attained
and aspects of the school culture, such as discipline,
uniform, staff, and student relations.

VET Outcome 7: Comprehend a simple, short conversation between two
native  speakers.

VCE Unit 3 Outcome 2: Analyse and use information from spoken texts.

Assessment task: Listen to the radio interview on changing attitudes to
education in a Hindi-speaking community. Using the
information provided, write a comparison between the
situation for school leavers in Australia and a Hindi-
speaking community.
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VET Outcome 2: Demonstrate basic knowledge of medical practices and
and sickness in a Hindi-speaking community.
VET Outcome 10: Read a short dialogue or passage.

VCE Unit 4 Outcome 1: Analyse and use information from written texts.

Assessment task: Read the two articles related to health provision in a
Hindi-speaking community. Using the information
provided, write an article for a travel magazine outlining
the major features of health provision in a Hindi-speaking
community, and provide key advice for potential tourists.

Detailed study

VET Outcome 13: Demonstrate basic knowledge of politics and
and government in a Hindi-speaking community.
VET Outcomes 14,15: Develop some specialised language and cultural

knowledge.

VCE Unit 4 Outcome 2: 250–300-word informative piece.
and
VCE Unit 4 Outcome 2: Three- to four-minute interview on an issue related to texts

studied.

Assessment tasks: Write an informative article in which you outline the
political figures currently prominent in a Hindi-speaking
community, and one or two recent issues or events.

‘There can only be real economic progress if the populace
learns to look after itself, rather than relying on the state.’
Discuss this issue in a three- to four-minute interview.
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SUMMARY OF OUTCOMES: MODULE 2B OF THE NATIONAL TAFE LANGUAGE COURSE
(CERTIFICATE III, APPLIED LANGUAGES)
1. Seek medical attention at hospital/surgery/chemist.

2. Demonstrate basic knowledge of medical practices, health and sickness in C2.

3. Enquire about courses at an educational institution.

4. Enquire about housing at an educational institution.

5. Demonstrate basic knowledge of the educational system in C2.

6. Write a thank-you letter/thank someone over the phone.

7. Comprehend a simple short conversation between two native speakers.

8. Hold a short conversation with one or more persons.

9. Write a short dialogue, notes or messages or narrative passage.

10. Read a short dialogue or narrative passage.

11. Describe personality of people.

12. Exchange information about the area/suburb/state where you live.

13. Demonstrate basic knowledge of politics and government in C2.

14. Develop some specialised cultural knowledge.

15. Develop some specialised language knowledge.

MAIN CHARACTERISTICS OF DIFFERENT KINDS OF WRITING
The following descriptions outline the main characteristics of five different kinds of
writing. They are intended as a guide only; students would not be expected to include all
aspects in their writing.

Personal writing:
• Creates a sense of person/personality for the writer in the reader’s mind.

• Establishes a relationship/intimacy/empathy between the writer and the reader.

• Usually employs first and/or second person; subjective; informal, familiar
style/register; often includes emotive language.

• Emphasises ideas, opinions, feelings and impressions, rather than factual, objective
information.

• Uses, in reflective writing, the act of writing to help the author understand and unravel
his/her own feelings or ideas.

• May, in certain contexts, use contracted language, such as is used in speech.
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Imaginative writing:
• Manipulates the reader’s response to the piece to create the desired impression or

response; visual and/or emotional appeal.

• Usually creates a strong sense of context (physical surroundings and atmosphere) and
situation.

• Normally includes description (person, place, emotion, atmosphere), so careful
selection of language such as adjectives and adverbs (or their equivalents) are
important.

• Uses techniques such as variation in sentence length, juxtaposition of different
sentence lengths, careful control of structure and sequencing, to add to the overall
effect by creating the desired atmosphere or conveying the required emotion.

• May break normal sequencing for added impact, such as in a flashback or in a final
disclosure which puts a different interpretation on preceding passages.

Persuasive writing:
• Manipulates the reader’s emotions and opinions in order to achieve a specific purpose,

that is, to achieve a desired outcome or effect which is important to and selected by
the writer.

• Is strongly influenced by the nature of the target audience in choosing the persuasive
techniques to adopt; that is, the language (vocabulary, sentence structures,
style/register), structure and sequencing of the piece are framed with the particular
audience and purpose in mind.

• Requires choice of the best word (with the precise shade of meaning and overtones of
approval/disapproval, virtue/vice etc.), so range of vocabulary and dictionary
technique are important.

• Aims in certain instances (for example, advertisements) to keep the target audience
unaware of being manipulated and adopts an appearance of objectivity and rationality
by using indirect, subtle, secretive techniques; confidential, intimate, collaborative
style and register.

• Sometimes uses exaggeration, extravagant language, and humour to create a
conspiratorial relationship between the writer and the reader.

• Often uses the second person for direct address and appeal.

• Sometimes employs direct speech and questions to intensify the relationship with the
audience.

• May use techniques such as the use of technical or scientific language and
superlatives or quantitative statements to lend authority to the content.

Informative writing:
• Aims to convey information from the writer to the reader as clearly, comprehensively

and accurately as possible.

• Usually uses objective style and impersonal expressions, although the writer may use
an informal style to establish a relationship of ‘friendly helper’ with the reader.
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• Normally has no particular point of view to convey; if a point of view is involved, the
writing becomes either persuasive (aiming to convert the reader to a particular point
of view or attitude in order to convince him or her to act or respond in a certain way)
or evaluative (aiming to weigh two or more items/ideas in order to convince the reader
rationally and objectively that a particular point of view is correct).

• Generally uses facts, examples, explanations, analogies and sometimes statistical
information, quotations and references as evidence.

• Chooses language, structure and sequence to make the message clear and
unambiguous, so the sequencing of information is usually logical and predictable.

• Probably uses few adjectives, adverbs and images, except as examples or analogies in
explanation.

Evaluative writing:
• Aims to reach a conclusion acceptable to an intelligent, unbiased reader through the

logical presentation and discussion of facts and ideas.

• Presents two or more important aspects of an issue or sides of an argument and
discusses these rationally and objectively; using evidence to support the contrasting
sides or alternatives.

• Uses objective style; appeals to reason not emotion; creation of an impression of
balance and impartiality is essential.

• Often includes expressions of cause, consequence, opposition and concession.
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MAIN CHARACTERISTICS OF COMMON TEXT TYPES
The following general characteristics are provided as a guide.  They are not intended to be
definitive, but include some of the main features found in the written form of some of the
more common text types.

Text types Identifiable features

Advertisement Topic/product name; content (factual and persuasive information);
register; style; layout.

Article (magazine) Title; content; author (fictional name); register; style; layout.

Article (newspaper) Title; date; place; content; author (fictional name); register; style; layout.

Brochure/leaflet Topic; content (factual and persuasive information); heading/sub-headings;
register; style; layout.

Guide (tourist) Topic; content (factual and persuasive information); heading/sub-headings;
register; style; layout.

Instruction/recipe Title/topic; structure; content (equipment, method); register; style; layout.

Invitation Statement of invitation; detail of event; (event, date, place, time etc.);
details for responding; register; style; layout.

Journal entry Date/place/time (as appropriate); structure (related to sequence of
thought, events or importance); opening (often an evaluative comment);
content; (information/reflection/evaluation); conclusion; register; style;
layout.

Letter (business) Address; date; reference number or equivalent; salutation; greeting; body
(content); farewell; signing off (fictional name); register; style; layout.

Letter/postcard (social):

family, friend, acquaintance

Address; date; salutation; greeting; body (content); farewell; signing off
(fictional name); register; style; layout.

Letter (to the editor) Salutation; structure (introduction, body, conclusion); content; signing off
(pseudonym and/or fictional name and address); register; style; layout.

Message/email Date; salutation; body (content); farewell; signing off; (fictional name);
register; style; layout.

Profile Title/heading; content (factual information); headings/sub-headings;
register; style; layout.

Report (factual) Topic; structure (introduction, body, conclusion); content; author
(fictional name); register; style; layout.

Report (newspaper) Title; date; place; content; byline (fictional name); register; style; layout.

Report (supporting

recommendations)

Topic; structure (introduction body, conclusion); content; use of evidence;
author (fictional name); register; style; layout.

Résumé Title; content (factual information); register; style; layout.

Review/critique Topic; structure; content; author (fictional name); register; style; layout.

Script (speech, report, sketch) Title/topic; structure; content; register; style; layout.

Story, short story Title/topic; structure; content; author (fictional name); register; style;
layout.
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SUITABLE RESOURCES
Courses must be developed within the framework of the study design: the areas of study,
outcome statements, and key knowledge and skills.

Some of the print resources listed in this section may be out of print. They have been
included because they may still be available from libraries, bookshops and private
collections.

BOOKS

¡ª•¶≤ ihNdI ivXvkox≤ n;grI p[c;ir,I s.;≤ v;r;,sI≥

ctuveRdI Em0 a*r itv;rI bI0≤ ¡ª•£≤ E p[wiK$kl ihNdI-
î'gilx i@KXnrI≤ nexnl piBlix'g h;̈ s≤ idLlI≥

jgÑ;qn≤ vI0 r;0 ¡ª•¡≤ p[yog a*r p[yog≤ ao0 yU0

pI0≤ idLlI≥

jwn≤ 0̈ a*r xomr≤ k0≤ î'$rmIi@E$ ihNdI rI@r≤
piBlkexns≤ sI0 Es0 E0 Es0≤ $I-ª ibiL@'g≤ yU0 sI0≤

bkRle≤ sI0 E0 ª¢¶™º≥

$'@n-vm;R≤ rI0 ¡ªª•≤ a;éS$̂eily; me' smk;lIn ihNdI≤
i@p;$Rme'$ a;éfπ Eixyn S$@Ijπ≤ l;é$̂ob yUinvisR$I≤ b'@Ur;

itv;rI≤ .o0 ¡ª¶¶≤ ihNdI muh;vr; kox≤ ikt;b mhl≤

îl;h;b;d≥

n;geN{≤ ¡ªª™≤ ihNdI s;ihTy k; îith;s≤ nexnl

piBlix'g h;̈ s≤ idLlI≥

p;#k≤ vI0 ¡ªª¡≤ p[s;d≤ inr;l;≤ p't≤ mh;devI kI ≈eœ
rcn;E\≤ lok .;rtI p[k;xn≤ îl;h;b;d≥

p[emc'd≤ ¡ª••≤ Èdg;h≤ nexnl buk $̂S$ a;éfπ î'i@y;≤

idLlI≥

b;hrI≤ h0 ¡ª•¡≤ lnRsR ihNdI-î'gilx i@KXnrI≤ r;jp;l
E<@ s'jπ≤ idLlI≥

buLke≤ k;0 ¡ªª¢≤ a\grejI-ihNdI kox≤ Es0 c'd≤ nÈ
idLlI≥

mkg[wgr≤ a;r0 Es0≤ a;éKsfo@R ihNdI-î'gilx
i@KXnrI≤ ao0 yU0 pI0≤ idLlI≥

im≈;≤ ke0 bI0 a*r re”I≤ bI0 ·s'0‚ ¡ªª™ ≈e„# lilt
inbN/≤ .;rtIy .;W; pirWd≤ klk ;≥

y;dv≤ r;0 ·s'0‚≤ ¡ª•∞≤ Ek duiny; sm;n;Ntr≤ a=r

p[k;xn≤ idLlI≥

vm;R≤ Xy;0 go0≤ ¡ªª•≤ m;nk Vy;vh;irk ihNdI Vy;kr,
tq; rcn;≤ a;yR buk i@po≤ idLlI≥

xr,≤ guPt a*r .;gRv≤ ¡ªª£≤ sic] Vy;kr, bo/ tq;
rcn;≤ a;yR piBlix'g h;̈ s≤ nÈ idLlI≥

xm;R≤ a;0 ¡ª•£≤ E beisk g[;mr a;éfπ m;é@nR ihNdI
·Spokn E'@ ir$n‚≤ ke'{Iy ihNdI s'Sq;n≤ idLlI≥

Yadav, Y ¡ª•∞≤ æmh;Tm; g;'/Iæ≤ ætulsI d;sæ≤ æihNdI
ifLmæ in Advanced Exercises in Hindi, Australian National

University, Canberra,   22–25,  29–32,  61–66.

JOURNALS AND PERIODICALS

a;jkl≤ Publications Division, Government of India,

Patiala House, New Delhi.

î'i@y; psRpeiK$v≤ (Hindi Edition), 149, A Wing, Shastri

Bhawan, New Delhi-110001.

îi<@y; $u @e≤ Living Media Ltd, 2/36 Ansari Road

Daryaganj, New Delhi.

nv.;rt $;îMs≤ Times of India Press, 7 Bahadur Shah

Zafar Marg, New Delhi-110002.

x;iNtdÜt≤  Post Box 3, 0621 Oslo 6 (Norway).

sirt;≤ Delhi Press Bhawan, E-3, Jhandewala Estate, Rani

Jhansi Marg, New Delhi-110055.

h's≤ Akshar Prakashan Pty Ltd, 2/36 Ansari Road, Daryaganj,

New Delhi.

ihNdI sm;c;r pi]k;≤ 66 Brinjeli Rd, Kingswood,

2747.
email: maharaj@pnc.com.au

SEARCH ENGINES

.;rt se s'b'i/t scR î'jn≤ n0 .;0 $;0≤ ¢
aK$Ubr ¡ªª•
123 India
A2Z1 India
Agni
home of the SAIR search
India Central search
Jadoo
khoj
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FILMS

1942 E lv S$orI≤ cop@π;≤ iv0

a; ab l*$ cle' ·a;p[v;sn‚≤ ¡ªª•≤ AiWkpUr

a;fiox≤ ¡ª•º≤ goivNd inhl;nI

¨mr;v j;n≤ ¡ª•¡≤ alI≤ mu0

g;\/I≤ ¡ª•™≤ E$nbro

ZU# bole k*a; k;$e≤ ¡ªª•≤ AiWkex mu%jIR ·smI=;≤
n0 .;0 $;≤ § ids'br ¡ªª•‚

@olI sj; ke r%n; ·p;irv;irk s'b'/‚≤ ª•≤ ip[ydxRn

i]k;l≤ ¡ª•∞≤ benegl≤ Xy;m

d;d; d;dI kI kh;iny;\≤ Sagar Video International

Bombay

pUrb-piXcm≤ ·a;p[v;sn‚≤ ¡ª¶º≤ mnojkum;r

bMbîR≤ ¡ªª¢≤ mi,rTnm

b;é@Rr≤ ¡ªª¶≤ d ≤ j0

imcR ms;l;≤ ¡ª•¶≤ meht; ke0

yhI hw ijπNdgI≤ ¡ª¶¶≤ setum;/vn≤ @I0

ivfim a*r bet;l≤ ·.;g ¡–∞‚ Sagar Video International,

Bombay

s'gIt≤ ª£≤ ivXvn;qn

srfπrox≤ ¡ªª•≤ /meRxdxRn

sIt; Svy'vr≤ r;v≤ su0 ·b'[sivk puStk;ly‚

sUrj k; s;tv;\ ̀ o@π; ·ivi@yo‚≤ ¡ªª™≤ benegl≤ Xy;0

hm a;pke hw' k*n¿ ¡ªª£≤ b@πj;Ty;≤ sU0

hm idl de cuke snm ·s'gIt‚≤ ¡ªªª≤ .'s;lI≤ s'0

AUDIOCASSETTES AND
RECORDS
Meera, T-Series, Super Cassettes Industries, Noida, (SHNC
01/23).

Yadav, Y K 1985, Advanced Aural Exercises in Hindi (Book
with a set of audio cassette tape recordings), ANU, Canberra,
1985.

a;j mere y;r kI x;dI hw≤ Venus Records and Tapes, Pty

Ltd, Bombay (VCF-142).

duLhiny;≤ PAN Music Stereo Cassette (ICK-5369).

r=; b'/n≤ T-Series, Super Cassettes Industries, Noida,

(SHVC 001/122).

sun lo p;vn r;m kh;nI (Parts 1, 2, 3), T-Series, Super

Cassettes Industries, Noida (SHNC 01/160).

RADIO
Saturday 9.00 pm -- ZZZ 93.3 MHz Ethnic Community Radio
(FM).

Sunday 9.00 am -- SBS 93.1 MHz (FM).

Monday 9.00 am -- SBS 93.1 MHz (FM).

WEBSITES

dwink j;gr,≤ http://www.jagran.com.

nÈ düiny;≤ http://www.naidunia.com.

http://www.aboutindia.com

http://www.samachar.com

HINDI ON WEB:

1. http://www.cs.colostate.edu/~malaiya/hindilinks.html

2. http://www.cs.colostate.edu/~malaiya/hindiint.html

3. http://www.lashkar.com/

4. http://www.bbc.co.uk/hindi

LIBRARIES

The Australian National University
Box 4
Canberra 2601

Baillieu Library
The University of Melbourne
Parkville 3052
Tel: (03) 9344 5369

Blackburn High School
Springfield Rd
Blackburn  3130
Tel: (03) 9878 4477

Borchardt Library
La Trobe University
Bundoora Campus  3083.
Tel: (03) 9479-2973

Brunswick Secondary School
Victoria St
Brunswick 3056
Tel: (03) 9387 5755

Coburg City Library
Victoria St
Corburg  3058
Tel: (03) 9240 1246
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THE INDIVIDUAL

The personal world

BOOKS

kmleXvr≤ ¡ªªº≤ æajItæ≤ p;lIv;l≤ n;0 ·s'0‚≤ î'{p[Sq
.;rtI " kh;nI s'kln me'≤ pO0 ™§§–™¶º≥

k;lelkr≤ k;0≤ æk#or ’p;æ≤ n;gr a*r k;br; ·s'0‚

subo/ .;rtI≤ Es c'd E<@ k'0≤ pO0 ™¶–£¡≥

guPt≤ r;0 ·s'0‚≤ ¡ª¶º≤ æa;éS$̂eily; k; Ek ivic]

p[;,Iæ≤ srl .;W;≤ .;g § me'≤ guPt; p[k;xn≤ nÈ

idLlI≤ pO0 £¶–¢¡≥

i√vedI≤ h0 p[0≤ ¡ª¶¢≤ æmwn; a*r ku ;æ≤ ihNdI p;#m;l;≤
ke'{Iy ihNdI s'Sq;n≤ k'$̂olr a;éfπ piBlkexns≤ nÈ

idLlI≤ pO0 §¢£–§¢§≥

p[emc'd≤ ¡ªª£≤ ædo bwlo' kI kq;æ≤ m;nsrovr .;g ™ me'≤
h's p[k;xn≤ îl;h;b;d≤ pO0 ¢ª–¡§£≥

vm;R≤ m0≤ ¡ª•§≤ æg*r;æ≤ mer; pirv;r me'≤ lok.;rtI

p[k;xn≤ îl;h;b;d≤ pO0 §¶–¶∞≥

vm;R≤ m0≤ æ.iKtnæ≤ re%;ic]≤ ¡ªª™≤ r;jp;l E<@ sNjπ≤
idLlI≤ pO0 ¡∞–™∞≥

vm;R≤ m0 ¡ª•§≤ æson; ihrnIæ≤ mer; pirv;r me'≤ lok.;rtI

p[k;xn≤ îl;h;b;d≤ pO0 ¢£–∞∞≥

vohr; a;0≤ ¡ª•¢≤ jb mw' solh s;l kI qI≤ al'k;r
p[k;xn≤ idLlI≥

s;hnI≤ .I0 æcIfπ kI d;vtæ≤ y;dv≤ r;0 ·s'0‚≤ ¡ª•∞≤

Ek duiny; sm;n;'tr me'≤ a=r p[k;xn≤ nyI idLlI≤

pO0 ™™∞–™™ª≥

is'h≤ k;0≤ ¡ª•∞≤ æapn; r;St; lo b;b;æ≤ is'h≤ n;0 ·s'0‚≤

kh;nI s'cyn me'≤ En0 sI0 È0 a;r0 $I0≤ nÈ idLlI≤

pO0 ¶∞–ª£≥

JOURNALS AND PERIODICALS

¡ªª•≤ æKy; ivv;h p'jIkr, ainv;yR iky; j;E¿æ n0
.;0 $;0≤ ™ aK$Ubr≤ pO0 ¡º≥

¡ªª•≤ æfwxn me' mdR .I pIze nhI'æ≤ n0 .;0 $;0≤ ¡•
ap[wl≤ pO0 £≥

¡ªª•≤ æ.;rtIy pirv;r" bdlt; Âp≤ bdlte logæ≤ n0
.;0 $;0≤ ¡∞ mÈ≤ pO0 ¡™≥

kp;i@y;≤ i@'0 ¡ªª§≤ æidl kI b;tæ≤ n0 .;0 $;0≤ ¡™
ap[wl≤ pO0 ¶≥

Z;≤ s'0 ku0≤ ¡ªª•≤ æjevr phinE≤ SvSq rihEæ≤

ihNduSt;n≤ ¡¶ m;cR≥

n;'igy;≤ iv0 @;0 ¡ªª•≤ æKl;s se m;s kI aor j;t;
fwxnæ≤ n0 .;0 $;0≤ ¡• ap[wl≤ pO0 ¡≥

bCcn≤ te0 ¡ªª¶≤ æs;/;r, p[eimyo' kI as;/;r, x;dIæ≤

ihNduSt;n≤ £º nv'br≥

blUn≤ s;0 ¡ªª£≤ æ%;dI .I fwxn bn gÈæ≤ n0 .;0
$;0≤ ™º nvMbr≥

.;rtI≤ id0 ¡ªª£≤ æKlojπ apæ dwink j;gr,≤ k;npur≤

™∞ fπrvrI≥

rStogI≤ iv0 ¡ªª•≤ æzo$e bCco' ko .I s;qI c;ihEæ≤
ihNduSt;n≤ ™§ ap[wl≤ pO0 £≥

FILM

s;r; a;k;x≤ ¡ª§ª≤ c$jIR≤ b;0

Education and aspirations

BOOKS

g;\/I≤ mo0 k0≤ æmer; iv¥;qIR-k;læ≤ k$(y;l ·s'0‚ ¡ªª£≤

a;lok .;rtI .;g § me'≤ aMbr p[k;xn≤ nÈ idLlI≤ pO0

•ª–ª∞≥

p[emc'd≤ ¡ªª£≤ æb@πe .;È s;hbæ≤ m;nsrovr .;g ¡ me'≤ h's
p[k;xn≤ îl;h;b;d≤ pO0 •§–ª∞≥

JOURNALS AND PERIODICALS

¡ªª£≤ ær;̨ Îy puStk sPt;hæ ·ivD;pn‚≤ n0 .;0 $;0≤ ¡∞
nvMbr≥

#;kur≤ Sne0 ¡ªª§≤ æp[v;sI .;rtIyo' kI duiv/;æ≤ sirt;≤

agSt ·p[qm‚≤ pO0  ∞™–∞£≥

ip[y;≤ nI0 ¡ªª™≤ æa;dxo| ke hmle seæ≤ n0 .;0 $;0≤ ™º
agSt≥

vm;R≤ j0 ¡ªª•≤ æixi=t hone k; aqR gOhSqI ko d;\v

pr lg;n; nhI' hwæ≤ ihNduSt;n≤ ™§ ap[wl≤ pO0 £≥

Personal opinions and values

BOOKS

a;lok≤ sI0 æm/ur imlnæ≤ ¡ª•∞≤ prin'd; prm' su%m( me'≤
p[.;t p[k;xn≤ idLlI≥

i√vedI≤ r;0 ·smIr‚≤ æix ;̨c;ræ r;y a0 ·s'0‚≤ ¡ªª¶≤ srs
.;rtI .;g ¡ me'≤ r;0 xw0 a0 p[0 p0≤ idLlI≤ pO0 ¡™–ª≥
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/Uiml≤ su0 p;'0 ¡ªª¶≤ æ̀ r me' v;psIæ≤ iv¥;l'k;r a0 ·s'0‚

nIh;irk;≤ .;g ™≤ r;0 xw0 a0 p[0 p0≤ idLlI≤ pO0 £º–££≥

nehÂ≤ j0 l;0≤ æhm;r; l+yæ≤ ¡ª¶¢≤ ihNdI p;#m;l; me'≤
ke'{Iy ihNdI s'Sq;n≤ k'$̂olr a;éfπ piBlkexns≤ nÈ
idLlI≤ pO0 §™¢–§™¶≥

p[emc'd≤ æmer; jIvnæ guPt≤ r;0 ·s'0‚≤ ¡ª¶º≤ srl .;W;≤
.;g ª me'≤ guPt; p[k;xn≤ nÈ idLlI≤ pO0 ª∞–¡º¢≥

p[emc'd≤ æmo$r ke zI'$eæ≤ r;meXvr guPt ·s'0‚≤ ¡ª¶º≤ srl
.;W;≤ .;g § me'≤ guPt; p[k;xn≤ nÈ idLlI≤ pO0 ª–§≥

v;TSy;yn≤ s0 hI0 ·aDey‚≤ æx]uæ≤ iv¥;l'k;r≤ a0≤ ·s'0‚≤

¡ª¶•≤ kq; .;rtI me'≤ r;0 x0 a0 a*r p[0 p0≤ idLlI≤

pO0 ¢¡–¢¢≥

xuKl≤ r;0 æsud;m; cirt≤ nro md;sæ≤ xm;R≤ x0 ku0 ·s'0‚

ikxor .;rtI≤ r;0 xw0 a0 p[0 p0≤ idLlI≤ pO0 ¡¶¢–¡•™≥

sudxRn≤ æh;r kI jItæ≤ n;gr a*r k;br; ·s'0‚ subo/
.;rtI≤ Es c'd E<@ k'0≤ pO0 ¡™º–¡™£≥

JOURNALS AND PERIODICALS

negI≤ t;0 ¡ªª™≤ æg\v;ro' kI sI%æ≤ n0 .;0 $;0≤ ¡º
aK$Ubr≥

p;$ekr≤ n;0 ¡ªª•≤ æmerI ps'dæ≤ n0 .;0 $;0≤ § ap[wl≤
pO0 ¡º≥

p;hv;≤ 0̈ ¡ªª•≤ æKy; de%tI hw' l@πiky;\ l@πko' me'æ≤

n0 .;0 $;0 ≤ ¡º mÈ≥

im≈≤ iv0 ¡ªª¢≤ ævStuao' ke bIc me' vStuao' se preæ≤ n0
.;0 $;0≤ ™£ jnvrI≥

THE HINDI-SPEAKING
COMMUNITIES

Lifestyles

BOOKS

aXk≤ 0̈ æt*ilyeæ≤ ¡ªª¶≤ r'g .;rtI me'≤ ’„,; p[k;xn
m'idr≤ a;gr;≤ pO0 •¶–¡¡™

p[.;kr≤ iv0 æPy;r kI jItæ .;r√;j≤ ’0 ·s'0‚ ¡ªª∞≤

b;l Jyoit≤ s;tvI' ikr, me'≤ pIt;'br piBlix'g≤ nÈ
idLlI≤ pO0 ¡¢–™∞≥

p[s;d≤ r;0≤ æc'p;rn me' b;pU ke s;qæ≤ ¡ª¶º≤ srl .;W;
.;g §≤ guPt; p[k;xn≤ nÈ idLlI≤ pO0 ¡¶–™∞≥

p[emc'd≤ æguLlI @'@;æ≤ vm;R in0 ·s'0‚≤ ¡ªª¢≤ pe[mc'd rcn;
s'cyn me'≤ s;ihTy ak;dmI nÈ idLlI≤ pO0 ™£¡–£¶≥

p[emI≤ h0 ¡ª¶¶≤ ær;%I k; mULyæ≤ is'h in0 ku0 ·s'0‚

.;rtI .;g ¡ me'≤ r;0 xw0 a0 p[0 p0≤ idLlI≤ pO0
¡¡§–¡™¢≥

m;cve≤ p[0 ¡ªª¡≤ g;\/I ke a;≈m se≤ nexnl buk $̂S$
a;éfπ î'i@y;≤ nyI idLlI≥

vm;R≤ vO'0 ¡ª•£≤ r;%I kI l;j≤ myUr p[k;xn≤ Z;\sI≥

JOURNALS AND PERIODICALS

¡ªª™≤ æis'g;pur me' %rIdd;rIæ ·ivD;pn‚≤ n0 .;0 $;0≤ ™
ap[wl≥

¡ªª∞≤ æa;/uinkt; k; aqR Ky; hw¿æ n0 .;0 $;0≤ ™£
jUn≥

¡ªª•≤ æameirk; kI njr ab /iny;≤ k;lI imcR a*r

adrk præ≤ n0 .;0 $;0≤ ¢ ap[wl≥

¡ªª•≤ æîKkIsvI' sdI me' g;\/Iæ≤ n0 .;0 $;0≤ ™ aK$Ubr≥

¡ªª•≤ æ/;imRk Sqlo' pr Ky; pyR$n ko b!π;v; imle¿æ

n0 .;0 $;0≤ ¡£ ap[wl≤ pO0 •≥

¡ªª•≤ æ.;rtIy /rohro' pr ameirkI njræ ·s'p;dkIy‚≤

n0 .;0 $;0≤ § ap[wl≥

¡ªª•≤ æivdexI cwnl s'S’it ko p[dUiWt kr rhe hw'¿æ≤ n0
.;0 $;0≤ £ aK$Ubr≤ pO0 §≥

ctuveRdI≤ m;0 ¡ªª£≤ æaCze a*r bure ke bIc %Tm hotI

dÜiry;\æ≤ n0 .;0 $;0≤ £¡ aK$Ubr≤ pO0 ∞≥

p[k;x≤ t0 ¡ªª•≤ æ̈ /;r kI s'S’it ≥≥≥æ ihNduSt;n≤ ¡º
agSt≥

m;lvIy≤ ik0 ku0 ¡ªª™≤ æNy;y kI .;W;æ≤ n0 .;0 $;0≤
• jUn≥

rjπvI≤ ju0 ¡ªª∞≤ æihNdI a*r d̈ÜR ke bIc isfR ∞

p[itxt dÜrI hwæ n0 .;0 $;0≤ § jul;y≥

vhId≤ su0 ¡ªª™≤ æ.;rt me' muslm;n hon;æ≤ n0 .;0 $;0≤
¡¢ m;cR≥

iv0 .;0≤ ¡ªª™≤ æEk S]I jo s'pU,R hwæ≤ n0 .;0 $;0≤ ∞
ist'br≥

xm;R≤ ik0 ¡ªª∞≤ æmihl;E\ Kyo' nhI' c;htI' tl;k¿æ n0
.;0 $;0≤ ™º ap[wl≥

xuKl≤ p[0 ¡ªª™≤ æ̀ u$n .rI ij'dgI k; a;Èn;æ≤ n0 .;0
$;0≤ ∞ ist'br≥

sumn≤ =e0 ¡ª§¶≤ n;rI tere Âp anek≤ a;Tm;r;m E<@

s's≤ idLlI≤ Coburg City Library.
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FILMS

tms ·ivi@yo‚ ¡ª•§≤ inhl;nI≤ go0

i]k;l ·ivi@yo‚ ¡ª•∞≤ benegl≤ Xy;0

mMmo≤ ·ivi@yo‚ ¡ªª¢≤ benegl≤ Xy;0

xtr'j ke i%l;@πI ·ivi@yo‚ ¡ª¶¶≤ r;y≤ s0

susmn ·ivi@yo‚ ¡ª•§≤ benegl≤ Xy;0

WEBSITE
http://www.indiaworld.coin/open/rec/films/new.html

Visiting a Hindi-speaking
community

BOOKS

¡ª¶¢≤ æamrn;q kI y;];æ≤ ihNdI p;#m;l; me'≤ ke'{Iy
ihNdI s'Sq;n≤ k'$̂olr a;éfπ piBlkexns≤ nÈ idLlI≤

pO0 ∞•∞–∞••≥

p;'c;l≤ pI0 ¡ªª™≤ ivdexI y;i]yo' kI njπro' me' .;rt≤
nexnl buk $̂S$ a;éfπ î'i@y;≤ nyI idLlI≥

p;'@e≤ m0 ¡ªª¡≤ idLlI atIt ke Zro%e se≤ nexnl buk
$̂S$ a;éfπ î'i@y;≤ nyI idLlI≥

p;l≤ b0 ¡ª••≤ EvreS$≤ merI ix%r y;];≤ nexnl buk
$̂S$ a;éfπ î'i@y;≤ nyI idLlI≥

r;kex mo0≤ ¡ª§•≤ a;i%rI cØ;n tk≤ .;rtIy D;npI#

p[k;xn≤ idLlI≥

su'drm≤ En0 ¡ªªº≤ a;ao timln;@u cle'≤ r;0 xw0 a0
p[0 p0≤ s'0 idLlI≥

JOURNALS AND PERIODICALS

¡ª••≤ æagr mere a;éS$̂eily; ke doSt n ≥≥≥æ ·ivD;pn‚≤
/mRyug≤ § nv'br≥

¡ªª™≤ æKy; a;p îs a'itm sfπr pr j;n; c;he'geæ

·ivD;pn‚¿ n0 .;0 $;0≤ ™ aK$Ubr≥

¡ªª£≤ ækwl;x-m;nsrovr y;];-¡ªª£æ≤ dwink j;gr,≤
k;npur≤ ∞ m;cR≥

¡ªª¢≤ sirt;≤ pyR$n ivxeW;'k≤ mÈ ·p[qm‚≥¡ªª£≤ k ;R
a*r p̈.oKt; ke ≥≥≥n0 .;0 $;0≤ ™º nvMbr≥

pc*rI≤ su0 ¡ªª•≤ æihNdI .;W; k; bdlt; .Ugolæ≤ n0
.;0 $;0≤ ¡• jul;È≤ pO0 6≥

mw'dol;≤ a;0 it0 ¡ªª•≤ æbdrIn;q-ked;rn;qæ≤ ihNduSt;n≤
¡ mÈ≤ pO0 ¡™≥

.;rtIy pur;tTv sveR=,≤ æ.;rt ke ivXv d;y Sm;rkæ

·ivDiPt‚≥

History and traditions

BOOKS

¡ª•§≤ smu{ m'qn≤ D;n .;rtI≤ .;g ¢ me'≤ kIitR p[es≤
l%nË≤ pO0 ¡º£–¡º§≥

ag[v;l≤ y0≤ æxLy icikTs; ke p[vtRk su≈utæ≤

iv¥;l'k;r≤ a0≤ ¡ªª¶≤ srs .;rtI .;g ¡ me'≤ r;0 xw0
a0 p[0 p0≤ s'0 idLlI≤ pO0 ¡§™ –¡¶§≥

aDey≤ æsroijnI n;y@Uæ≤ iv¥;l'k;r≤ a0 ·s'0‚ ¡ªª¶≤

pLlv .;g ™≤ r;0 xw0 a0 p[0 p0≤ s'0≤ idLlI≤ pO0
•¡–•¶≥

k$(y;l ·s'0‚≤ ¡ªª£≤ æm;\ $eres;æ≤ a;lok .;rtI .;g ∞ me'≤
aMbr p[k;xn≤ nÈ idLlI≤ pO0 ¶¢–¶•≥

g;'/I≤ mo0 k0 æsTy a*r aih's;æ≤ ¡ª¶¢≤ ihNdI p;#m;l;
me'≤ ke'{Iy ihNdI s'Sq;n≤ k'$̂olr a;éfπ piBlkexns≤ nÈ

idLlI≤ pO0 §™¡–§™¢≥

guPt≤ mw0 x0 ¡ª¶¢≤ æm;\ kh Ek kh;nIæ≤ ihNdI
p;#m;l; me'≤ ke'{Iy ihNdI s'Sq;n≤ k'$̂olr a;éfπ

piBlkexns≤ nÈ idLlI≤ pO0 §¶™–§¶¶≥

guPt≤ r;0 ·s'0‚≤ ¡ª¶º≤ cfi/r kI kq; ·p'ct']‚≤ srl
.;W;≤ .;g § me'≤ guPt; p[k;xn≤ nÈ idLlI≤ pO0 ¢∞–∞™≥

guPt0 r;0 ·s'0‚ ¡ª¶º≤ æb@π; idnæ≤ srl .;W; .;g ∞ me'≤
guPt; p[k;xn≤ idLlI≤ pO0 ª™–ª§≥

guPt≤ r;0 ·s'0‚≤ ¡ª¶º≤ mh;kiv k;ild;s≤ srl .;W;≤
.;g § me'≤ guPt; p[k;xn≤ nÈ idLlI≤ pO0 ¡∞¢–¡∞ª≥

guPt≤ r;0 ·s'0‚≤ ¡ª¶º≤ y= ke p[Xn≤ ¡ª¶º≤ srl .;W;≤
.;g ∞ me'≤ guPt; p[k;xn≤ nÈ idLlI≤ pO0 ¡¢¢–¡∞º≥

c*h;n≤ su0 ku0 ær;%Iæ≤ srl .;W; .;g me'≤ guPt;

p[k;xn≤ idLlI≤ pO0 ¡º£–¡º∞≥

ZunZunv;l;≤ xI0 ¡ª••≤ mh;.;rt kI kh;iny;\≤ nexnl
buk $̂S$ a;éfπ î'i@y;≤ nyI idLlI≥

i√vedI≤ p[0 ¡ªª™≤ î'idr; g;\/I≤ anzuE p[s'g≤ nexnl
buk $̂S$ a;éfπ î'i@y;≤ nyI idLlI≥

.gtis'h≤ ¡ª¶º≤ xkuNtl;≤ b;l s;ihTy m;l;≤ c*qI
puStk me'≤ hem ku<$ p[es≤ nÈ idLlI≤ pO0 ∞§–§∞≥

xm;R≤ n0 ¡ªª¡≤ vwt;l pcIsI≤ .;rtI .;W; p[k;xn≤
idLlI≥
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is'h≤ #;0 p[0 æîith;s ko zo$; krne kI kl;æ≤ im≈≤

’0 ib0 ·s'0‚≤ ¡ªª™≤ ≈eœ lilt inb'/≤ .;rtIy .;W;
pirWd≤ klk ;≤ pO0 ¡•∞–•ª≥

is'h≤ iv0 n;0 ¡ª•¶≤ Eese qe r;jeN{ b;bU≤ nexnl buk
$̂S$ a;éfπ î'i@y;≤ nyI idLlI≥

is'h≤ x'0 d0 ¡ªªº≤ nehÂ≤ .;rt ke nye inm;Rt;≤ nexnl
buk $̂S$ a;éfπ î'i@y;≤ nyI idLlI≥

˙dy≤ Vy0 ¡ª••≤ ihtopdex kI ≈eœ kh;iny;\ ·.;g ¡–™‚
s;miyk [pk;xn≤ idLlI≥

JOURNALS AND PERIODICALS

¡ªª™≤ æg;\/IjI ≥≥≥æ n0 .;0 $;0≤ ™ aK$Ubr≥

¡ªª§≤ æamr xhIdo' ko ≥≥≥æ ·ivD;pn‚≤ n0 .;0 $;0≤ ™™
m;cR≥

¡ªª•≤ æ.;rtIy s'iv/;n ke inm;Rt;≥≥≥æ ·ivD;pn‚

ihNduSt;n≤ ¡¢ ap[wl≤ pO0 ∞≥

¡ªª•≤ æmh;Tm; g;\/I kI ¡™ªvI' jyNtI ≥≥≥æ ·ivD;pn‚ n0
.;0 $;0≤ ™ aK$Ubr≥

alI j;0 ·rjnIx‚≤ ¡ªª¢≤ æp[em-mohBbt k; Tyoh;ræ≤ n0
.;0 $;0≤ ¡¡ m;cR≥

¨p;?y;y≤ .0 x0 ¡ªª¶≤ æijPsI≤ piXcm me' .;rtIyt; ke

p[c;rkæ≤ x;iNt dÜt≤ m;cR-ap[wl≤ pO0 ¡™–∞≥

joxI≤ ke0 a;0 ¡ªª£≤ æ≈I’„, jNm;̨ mI k; v[t alg-

alg idn Kyo'æ≤ n0 .;0 $;0≤ ª agSt≤ pO0 £≥

Ty;gI≤ r0 ¡ªª∞≤ æt;jmhlæ≤ n0 .;0 $;0≤ ¡∞ ap[wl≥

.;rtI≤ m0 n;0 ¡ªª•≤ æaivSmr,Iy ih'dIsevI b;b;

k;iml buLkeæ≤ ihNduSt;n≤ ¡ ist'br≤ pO0 §≥

mui%y;≤ h0 ¡ªª•≤ æ∞º vWR" Ky; %oy;≤ Ky; p;y;æ≤ n0
.;0 $;0≤ ¡∞ agSt≥

FILM

xtr'j ke i%l;@πI ·ivi@yo‚≤ ¡ª¶¶≤ r;y≤ s0

Arts and entertainment

BOOKS

@;vr≤ a0 ¡ª•¶≤ j;dÜgr s'gItD≤ nexnl buk $̂S$ a;éfπ

î'i@y;≤ nyI idLlI≥

dev≤ sI0 bI0 ¡ªª£≤ v;¥y']≤ nexnl buk $̂S$ a;éfπ

î'i@y;≤ nyI idLlI≥

pc*rI≤ su0≤ ¡ªª§ dÜrdxRn ivk;s se b;jπ;r tk≤ p[vI,
p[k;xn≤ nÈ idLlI≥

m*dgLy≤ iv0 ¡ª•§≤ s'gIt≤ bCco' ke ilE≤ nexnl buk
$̂S$ a;éfπ î'i@y;≤ nyI idLlI≥

is'h≤ r;0 ik0 ¡ªª¡≤ .;rt ke p[;cIn Sm;rk≤ nexnl
buk $̂S$ a;éfπ î'i@y;≤ nyI idLlI≥

JOURNALS AND PERIODICALS

¡ªªº≤ æihNdI isnem; k; îith;sæ ·smI=;‚≤ n0 .;0 $;0≤
™¢ m;cR≥

¡ªª§≤ æmnor'jn ke m;yneæ≤ n0 .;0 $;0≤ ™£ m;cR≤ pO0 §≥

¡ªª•≤ ai%l .;rtIy hStixLp sPt;h≤ ihNduSt;n≤ ¡™
ids'br≤ pO0 ª≥

¡ªª•≤ ajmer ·ivD;pn‚≤ n0 .;0 $;0≤ ™£ aK$Ubr≤ pO0 •≥

¡ªª•≤ $;îMs s'gIt $;épsR≤ n0 .;0 $;0≤ ™ aK$Ubr≥

¡ªª•≤ æPy;r iky; to @rn; Ky;æ ·smI=;‚≤ ihNduSt;n≤
™¢ m;cR≥

¡ªª•≤ æifLmo' me' a;y; pirv;ræ≤ n0 .;0 $;0≤ ¡∞ mÈ≤ pO0
¡™≥

¡ªª•≤ æhqkr̀ ; hStixLp b;jπ;ræ ·ivD;pn‚≤ n0 .;0
$;0≤ ¡™ ap[wl≤ pO0 ª≥

ant≤ a0 ¡ª•¶≤ æivdexo' me' iks s'S’it k; p[c;r kr

rhI hw' ye ihNdI ifLme'¿æ ≤ /mRyug≤ § ids'br≥

îSl;m≤ x0 ¡ªª£≤ æsIm; bos ≥≥≥æ≤ n0 .;0 $;0≤ ™º
nvMbr≥

ggR≤ mu0 ¡ªª∞≤ æs'gIt k; a;/uink s*'dyRx;S]æ≤n0 .;0
$;0≤ ¶ ap[wl≥

jgmohn≤ ¡ªª§≤ æmu{; r;=sæ Ek Smr,Iy p[Stuit

·smI=;‚≤ ihNduSt;n≤ ™§ m;cR≥

jgmohn≤ ¡ªª•≤ æk#putlI n;$ko' ne ≥≥≥æ≤ ihNduSt;n≤ £º
m;cR ¡ªª•≤ pO0 ¢≥

qpily;l≤ 0̈ ku0 ¡ªª•≤ ælok m̈'g≤ nOTy ke s'gæ≤

ihNduSt;n≤ ¡∞ m;cR≥

puroiht≤ s'0 ¡ªª™≤ æziv ko to@πtI Ek z;y;æ≤ n0 .;0
$;0≤ ∞ ist'br≥

m;lvIy≤ ik0 ku0 ¡ªª™≤ æb'bÈ ivro/ ke pIze Ky;

hwæ≤n0 .;0 $;0≤ ¡¢ ap[wl≥

xm;R≤ n0 ¡ª•ª≤ æimilE mh;.;rt kI ¨ r; seæ≤ n0 .;0
$;0≤ ¡• nv'br≥
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xuKl≤ ≈I0 ¡ªª£≤ æifLmI ih's; me' .;rtIy s'S’itæ≤ n0
.;0 $;0≤ ™¢ aK$Ubr≤ pO0 ª≥

is'h≤ a0 ¡ª•ª≤ æmOCzki$km( ab $I0 vI0 præ≤ n0
.;0 $;0≤ ¡• nv'br≥

THE CHANGING WORLD

Social issues

BOOKS

a;irgpUi@≤ r0 c*0 ¡ªª£≤ æh\sI ke mu%*$eæ≤ ikxor .;rtI
.;g £ me'≤ r;0 xw0 a0 p[0 p0≤ ¡ªª£≤ pO0 ¡¢•–¡∞•≥

c*h;n≤ su0 ku0 ¡ª§§≤ æmer; ny; bcpnæ≤ ihNdI s;ihTy
srovr me'≤ c*%Mb; iv¥;.vn≤ v;r;,sI≤ pO0 ¡¶¡–¶£≥

iZ'grn≤ p[0 ¡ªª•≤ æ$elIivjπn kI duiny;æ≤ vIi@yo
s'S’it me'≤ pO0  ™º§–™¡º≤ .;rt buk se'$r≤ l%nË≥

n;r;y, ku\0≤ æ̀ br;h$æ ihNdI kivt;ao' ke irk;@R≤
ke'{Iy ihNdI s'Sq;n≤ a;gr;≥

nehÂ≤ j0 l;0≤ ær;j; a*r puj;rIæ≤ .;W; s;gr≤ ¡ª¶¢≤
$̂;îisy; piBlkexNs≤ pO0  ª™–ª¢≥

pc*rI≤ su0≤ ¡ªª§≤ ¡≥ dÜrdxRn a*r ihNdI≤ ™≥ ih'g[ejI-

ih'g[ejI≤ dÜrdxRn ivk;s se b;jπ;r tk me'≤ p;#k≤ g0

¡ªª¶≤ æivc;r m'cæ≤ mOTyu'jy ·s'0‚ ihNdI isnem; k; sc
me'≤ pO0 ¡∞¶–¡§¡≥

p[vI, p[k;xn≤ nÈ idLlI≤ pO0 ¡º∞–¡¡¢≥

xm;R≤ iv0 ¡ªª•≤ anj;n i=itj kI aor≤ girm;

p[k;xn≤ idLlI≥

xuKl≤ vI0 ¡ª•£≤ a;éS$̂eily; kI @;yrI≤ t;r;m'@l≤

alIg!π‡ ≥

i]p;#I≤ sU0 k;'0 ·inr;l;‚≤ ¡ª¶§≤ æto@πtI pTqræ≤

vedp[k;x v$uk ·s'0‚≤ m;é@nR ihNdI poy$̂I≤ al'k;r

p[k;xn≤ idLlI≤ pO0 ¡£º–¡£¡≥

prs;È≤ h0 x'0 .ol;r;m k; jIv≤ r;je'{y;dv ·s'0‚≤ æEk
duiny; sm;n;'træ me'≤ a=r p[k;xn≤ nyI idLlI≤ pO0

  £¶§–£•º≥

m;qur≤ j0 c'0 ¡ª•™≤ ærI!π kI h”Iæ≤ @;0 ivjyp;l is'h

·s'0‚≤ æ≈eœ Ek;'kI me'æ≤ nexnl piBlix'g h;̈ s≤ nyI

idLlI≤ pO0 ¡™£–¡£¶≥

im≈≤ r;0 ¡ªªº≤ æl@πkIæ≤ merI ip[y kh;iny;\ me'≤ s;ihTy
shk;r≤ idLlI≤ pO0 ¡¡¢–¡¡¶≥

JOURNALS AND PERIODICALS

¡ªªº≤ æa;p suZ;v de'æ≤ n0 .;0 $;0≤ £º m;cR≥

¡ªªº≤ æb;ilk; ivk;s – sm;j ke ilE Ek cun*tIæ≤
n0 .;0 $;0≤ ™∞ m;cR≥

¡ªª™≤ æKyo'ik a;p a*rt hw'æ ·ivD;pn‚≤ ≥≥≥ n0 .;0 $;0≤
¡ª jUn≥

¡ªª£≤ m;t;ao' ke ilE %;s s'dex ·ivD;pn‚≤ dwink
j;gr,≤ ¡• fπrvrI≥

¡ªª∞≤ æîs bCce ne ye Sle$ bn;È≥≥≥æ≤ ·ivD;pn‚≤ n0 .;0
$;0≤ ™• jUn≥

¡ªª∞≤ æKy; yhI hm;r; .iv„y hw¿æ ·ivD;pn‚≤ n0 .;0
$;0≤ ™ ap[wl≥

¡ªª∞≤ æhm a;pko @r;n; nhI' c;hteæ ·ivD;pn‚≤ n0 .;0
$;0≤ ¡ jUn≥

¡ªª•≤ æîs EklVy SkUl me' ’„, a*r sud;m;≥≥≥æ≤ n0
.;0 $;0≤ ™ª ist'br≤ pO0 ¡≥

¡ªª•≤ æKy; m;nv Kloin'g pr p[itb'/ lge¿æ n0 .;0
$;0≤ ™¢ ap[wl≤ pO0 §≥

¡ªª•≤ æjnt; kI r;yæ≤ ihNduSt;n≤ ™ª istMbr≤ pO0 ∞≥

¡ªª•≤ i√vedI≤ iv0 ku0 æbw'k kI l;prv;hI ke iv®ı

iml skt; hw mua;vj;æ≤ ihNduSt;n≤ ¡™ ap[wl≥

¡ªª•≤ æpU'jI invex v rojg;r sOjn≥≥≥æ ·ivD;pn‚≤

ihNduSt;n≤ ¡ aK$Ubr≤ pO0 ¡¡≥

¡ªª•≤ æb;te' kIijE @;élr me'æ ·ivD;pn‚≤ ihNduSt;n≤ ™
ist'br≥

¡ªª•≤ ær;m’„, imxn ko purSk;ræ ·s'p;dkIy‚≤ n0 .;0
$;0≤ £º ist'br≤ pO0 •≥

¡ªª•≤ æxen v;nR ip$;≤ sicn jIt;æ ·s'p;dkIy‚≤

ihNduSt;n≤ ¡™ m;cR≤ pO0 §≥

¡ªª• æ≈ImtI joxI tel se ≥≥≥æ ≥·ivD;pn‚≤ n0 .;0 $;0≤
¡∞ m;cR≥

¡ªª•≤ æhm;rI sbse b@πI smSy; jns':y;æ≤ n0 .;0 $;0≤
™ mÈ≥

k;Nt r;0 ·k*ixk‚≤ ¡ªª•≤ æmh'g;È x;yd ab mu ;̋ hI

nhI' rh;æ≤ n0 .;0 $;0≤ ¡∞ aK$Ubr≤ pO0 §≥

%;'≤ a0 .U0 ¡ªª•≤ æix=; se v'ict bCceæ≤ ihNduSt;n≤ £¡
m;cR≤ pO0 ∞≥

igir≤ y0 ¡ªª£≤ æa;v;jæ≤ dwink j;gr,≤ ¡¶ m;cR≤ pO0
¡£≥
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jugr;n≤ Vyo0 ¡ªª£ zh kro@π bCco' ke s;mne ≥≥≥ n0
.;0 $;0≤ ª agSt≥

joxI≤ m0 Xy;0 ¡ªªª≤ æamIrI ke √Ip≤ grIbI k;
mh;s;græ≤ ihNduSt;n≤ ™¶ jUn≤ pO0 §≥

dube≤ mu0 ¡ªª•≤ æhm;rI ivdex nIit gu$ inrpe=t; ≥≥≥æ≤ n0
.;0 $;0≤ ¡∞ agSt≤ pO0 •≥

nvl≤ dI0 ¡ªª•≤ æKyo'ik a*rt ibk;Ë cIj nhI' hwæ≤

n0 .;0 $;0≤ • m;cR≤ pO0 ¡≥

p't≤ pu0 ¡ªª•≤ æinr=r≤ s;=r a*r p!πe-il%eæ≤ n0 .;0
$;0≤ ¡§ ap[wl≤ pO0 ¶≥

p;<@ey≤ r;0 ¡ªª•≤ æg;\/IjI a*r .;W; k; sv;læ≤

ihNduSt;n≤ ™™ fπrvrI≤ pO0 §≥

.Ø;c;jIR≤ Sv;0 ¡ª••≤ ækb l;gU hogI y*n ix=; nIitæ≤

¡ªª•≤ ihNduSt;n≤ ™ aK$Ubr≤ pO0 §≥

im≈≤ ig0 ¡ªª•≤ æivê ivjy se .Um'@lIkr,æ≤ ihNduSt;n≤
£ m;cR≤ pO0 §≥

r;jh's≤ g*0 x'0 ¡ªª•≤ æamTyR sen ne ivê jnm;ns

ko ZkZor;æ≤ ihNduSt;n≤ ™∞ aK$Ubr≤ pO0 §≥

iv{ohI≤ iv0 ¡ªª™≤ æEese ivD;pn Kyo' nhI'æ≤ n0 .;0 $;0≤
¡• jUn≥

iv{ohI≤ iv0 ¡ªª∞ æSvy'sevk kI pI# pr h;q r%e'æ≤ n0
.;0 $;0≤ • mÈ≥

ivXvn;q≤ ¡ªª¡≤ æk'gUre nhI'≤ nI'v mhTvpU,R hwæ≤ n0 .;0
$;0≤ • jUn≥

Vy;s≤ Xy;0 ¡ª••≤ æmuiKtæ≤ /mRyug≤ ™¡ jnvrI≥

x;hI≤ s0 ¡ªª™≤ æs;/n; a*r ¨p;sn;æ≤ n0 .;0 $;0≤ £
ap[wl≥

is'h≤ s0 p;0 ¡ªª•≤ æ.;rtIy ifike$ ke sunhre idn

a;E⁄æ≤n0 .;0 $;0≤ ™ª m;cR≤ pO0 ¡™≥

subo/≤ ¡ªª•≤ æsicn b[e@mwn se behtr bLleb;j hw'¿æ

ihNduSt;n≤ ¢ aK$Ubr≤ pO0 ¡™≥

FILMS

a'kur ·ivi@yo‚≤ ¡ª¶¢≤ benegl≤ Xy;0

grm hv; ·ivi@yo‚≤ ¡ª¶£≤ sQyU≤ Em0 Es0

tIsrI kπsm ·ivi@yo‚≤ ¡ª§§≤ .Ø;c;yR b;0

Environmental issues

BOOKS

rStogI a*r k$(y;l ·s'0‚≤ ¡ªª£≤ æg;\v a*r xhræ≤

a;lok .;rtI .;g ∞ me'≤ aMbr p[k;xn≤ nÈ idLlI≤ pO0

¡§–™∞≥

rStogI a*r k$(y;l ·s'0‚≤ ¡ªª£≤ æ?vin p[dÜW,æ≤

a;lok .;rtI .;g ∞ me'≤ aMbr p[k;xn≤ nÈ idLlI≤ pO0

¢º–¢¶≥

JOURNALS AND PERIODICALS

¡ªª¢≤ æjns':y; @̀πIæ ·ivD;pn‚≤ dwink j;gr,≤
k;npur≤ £º jnvrI≥

¡ªª¶≤ æjπr; #hirye a*r soicye≥≥≥æ ·ivD;pn‚≤ ihNduSt;n≤
£¡ agSt≤ pO0 §≥

¡ªª•≤ æaN$;kRi$k ke ilE ≥≥≥æ ·ivD;pn‚≤ n0 .;0 $;0≤
™ª mÈ≥

¡ªª•≤ æamTyR sen ko aqRx;S] k; nobl purSk;ræ≤ n0
.;0 $;0≤ ¡∞ aK$Ubr≤ pO0 ¡≥

¡ªª•≤ æiktnI l;.k;rI rhegI idLlI kI {üt pirvhn

p[,;lI¿æ n0 .;0 $;0≤ £ aK$Ubr≤ pO0 ¡≥

¡ªª•≤ æKy; s;îikl ko b!π;v; idy; j;E¿æ n0 .;0
$;0≤ ™• m;cR≤ pO0 ¡º≥

¡ªª•≤ æc;vl k; Vy;p;ræ≤ n0 .;0 $;0≤ ∞ ap[wl≥

¡ªª•≤ æjns':y; ivSfo$æ ·s'p;dkIy‚≤ n0 .;0 $;0≤ £º
ist'br≤ pO0 •≥

¡ªª•≤ ænE /m;ke a*r p[it?vinæ ·s'p;dkIy‚≤
ihNduSt;n≤ ¡¢ mÈ≥

¡ªª•≤ æp;k pirm;,u prI=, xÌ â⁄æ n0 .;0 $;0≤ ¡∞ mÈ≤
pO0 ¡≥

jwn≤ m0 ¡ªª•≤ æh;ink;rk .I ho skt; hw SfiIin'g

$eS$æ≤ ihNduSt;n≤ ™§ ap[wl≤ pO0 ¢≥

Z;≤ r0 r0 ¡ªª™≤ æk;x≤ .;rt g;\vo' k; dex hot;æ≤ n0
.;0 $;0≤ ™ª mÈ≥

p't≤ pu0 ¡ªª•≤ æpo%r, ivSfo$ a*r s̈ke b;dæ≤ n0
.;0 $;0≤ ¡∞ mÈ≤ pO0 ¡º≥

pc*rI su0≤ ¡ªª•≤ æb[e@≤ c*kle$≤ im@I≤ aovn a*r

v;ix'g mxInæ≤n0 .;0 $;0≤ ¡∞ agSt≥

mmg;È≤ ke0 ¡ªª™≤ æpe@πo' ke ilE kub;RnIæ≤ n0 .;0 $;0≤
™£ agSt≥
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muku'd≤ b;0 ¡ªª¡≤ æpyR$n kI m;y;vI km;Èæ≤ n0 .;0
$;0≤ ¡¢ ist'br≥

irjvI≤ l0 ¡ªª•≤ æpy;Rvr, sur=; ke ilE cun*tI
Pl;iS$k kcr;≤ ihNduSt;n≤ ¡£ jnvrI≥

vel;yu/n≤ ¡ªª•≤ ækcre se .rt; dexæ≤ ihNduSt;n≤ ¢ m;cR≤
pO0 §≥

xuKl≤ p[0 ¡ªª∞≤ æhmko p;nI nhI' idy; toæ≤ n0 .;0
$;0≤ ™∞ ap[wl≥

xm;R≤ r;0 æa*r hIroixm;ao' kI twy;rIæ≤ ¡ªª•≤ ihNduSt;n≤
∞ aK$Ubr≤ pO0 §≥

sKsen;≤ s*0 ¡ªª™≤ æbIc xhr me' Ek g;\væ≤ n0 .;0
$;0≤ ∞ ist'br≥

is'h≤ mI0 ¡ªª•≤ æs'tuilt a;h;r jÂrI hw≥≥≥æ n0 .;0 $;0≤
• m;cR≤ pO0 £≥

ihNduSt;nI≤ p[0 ¡ªª∞≤ æjIv p[em kI a;/uink

ai.y;nIæ≤n0 .;0 $;0≤ ™∞ ap[wl≥

The world of work

JOURNALS AND PERIODICALS

¡ªª£≤ k ;R a*r ¨p.oKt; ke ≥≥≥n0 .;0 $;0≤ ™º nvMbr≥

¡ªª∞≤ n*kr;inyo' k; iny;Rt ·s'p;dkIy‚≤ n0 .;0 $;0≤
• mÈ≥

¡ªª•≤ æ’iWp[/;n dex me' mrte iks;næ ·s'p;dkIy‚≤ n0
.;0 $;0≤ ™£ ap[wl≤ pO0 •≥

¡ªª•≤ ækws; hog; agle pc;s vWo| me' .;rtæ≤ ihNduSt;n≤
ª agSt≥

¡ªª•≤ æKy; $elIfon sev; k; injIkr, ho¿æ n0 .;0
$;0≤ ™¶ m;cR≤ pO0 •≥

¡ªª•≤ æden; bw'kæ ·ivD;pn‚≤ ihNduSt;n≤ ™ª istMbr≤ pO0
¡¡≥

¡ªª•≤ æmihl; p[/;n =e]Iy bct yojn;æ ·ivD;pn‚≤

ihNduSt;n≤ ¡∞ ap[wl≤ pO0 ∞≥

¡ªª•≤ æs.I g;\vo' me' î'$rne$ suiv/; s'.væ≤ ihNduSt;n≤ ™
aK$Ubr≤ pO0 ¶≥

aijt;.≤ ¡ªª•≤ æSpenI .;W;" yuv;ao' kI ai.l;W;≤æ
ihNduSt;n≤ ™§ aK$Ubr≤ pO0 ¡™≥

kpUr≤ a0 ¡ªª•≤ æjm;ne ld gE n*kr r%ne keæ≤

ihNduSt;n≤ ¡§ agSt≤ pO0 ¡≥

joxI≤ a0 ¡ªª•≤ ækwiryr ko jÂrt hw nE a'd;j kIæ≤

ihNduSt;n≤ ™• m;cR≤ pO0 ¡™≥

i√vedI≤ iv0 ¡ªª•≤ æxeyr tq; i@be'cr ≥≥≥æ≤ ihNduSt;n≤ ¡•
jnvrI≤ pO0 ¢≥

n;gr≤ ip[0 ¡ªª•≤ æjb k;m k; db;v hoæ≤ n0 .;0 $;0≤
¢ aK$Ubr≤ pO0 ¢≥

ivêkm;R≤ r;0 ib0 ¡ªª•≤ æsUcn;ao' k; mh; m;y;j;l hw

î'$rne$æ≤ n0 .;0 $;0≤ ™§ ap[wl≥

Vy;s≤ mu0 ¡ªª•≤ æm;nv Kloin'g k; .iv„yæ≤ n0 .;0
$;0≤ ¡º frvrI≤ pO0 §≥

sh;y≤ dU0≤ ¡ªª§≤ ækocIæ≤ æa;jklæ me'≤ p[k;xn iv.;g≤

pi$y;l; h;̈ s≤ nÈ idLlI≥

vel;yu/n≤ ¡ªª•≤ ækcre se .rt; dexæ≤ ihNduSt;n≤ ¢ m;cR≤

pO0 §≥

Vy;s≤ mu0 ¡ªª•≤ æm;nv Kloin'g k; .iv„yæ≤ n0 .;0

$;0≤ ¡º frvrI≤ pO0 §≥

Vy;s≤ Xy;0 ¡ª••≤ æmuiKtæ≤ /mRyug≤ ™¡ jnvrI≥

x;hI≤ s0 ¡ªª™≤ æs;/n; a*r ¨p;sn;æ≤ n0 .;0 $;0≤ £

ap[wl≥

xuKl≤ p[0 ¡ªª∞≤ æhmko p;nI nhI' idy; toæ≤ n0 .;0

$;0≤ ™∞ ap[wl≥

xm;R≤ r;0 æa*r hIroixm;ao' kI twy;rIæ≤ ¡ªª•≤ ihNduSt;n≤

∞ aK$Ubr≤ pO0 §≥

sKsen;≤ s*0 ¡ªª™≤ æbIc xhr me' Ek g;\væ≤ n0 .;0

$;0≤ ∞ ist'br≥

sh;y≤ dU0≤ ¡ªª§≤ ækocIæ≤ æa;jklæ me'≤ p[k;xn iv.;g≤

pi$y;l; h;̈ s≤ nÈ idLlI≥

is'h≤ mI0 ¡ªª•≤ æs'tuilt a;h;r jÂrI hw≥≥≥æ n0 .;0 $;0≤

• m;cR≤ pO0 £≥

is'h≤ s0 p;0 ¡ªª•≤ æ.;rtIy ifike$ ke sunhre idn

a;E⁄æ≤n0 .;0 $;0≤ ™ª m;cR≤ pO0 ¡™≥

subo/≤ ¡ªª•≤ æsicn b[e@mwn se behtr bLleb;j hw'¿æ

ihNduSt;n≤ ¢ aK$Ubr≤ pO0 ¡™≥

ihNduSt;nI≤ p[0 ¡ªª∞≤ æjIv p[em kI a;/uink ai.y;nIæ≤
n0 .;0 $;0≤ ™∞ ap[wl≥
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FILMS

a'kur ·ivi@yo‚ ¡ª¶¢≤ benegl≤ Xy;0

grm hv;≤ ¡ª¶£≤ sQyU≤ Em0 Es0

tIsrI kπsm≤ ¡ª§§≤ .Ø;c;yR b;0

xtr'j ke i%l;@πI≤ ¡ª¶¶≤ r;y≤ s0
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