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Introduction

The online version of the VCE Latin Assessment Handbook 2005-2014 contains assessment information for both school-based assessment and the examinations in Latin and advice for teachers on how to construct assessment tasks. Advice on matters related to the administration of VCE assessment is published annually in the VCE and VCAL Administrative Handbook and monthly in the VCAA Bulletin. Teachers must refer to these publications for current advice.

Please note that the online Assessment Handbook differs in appearance to the printed version. Updates to the online Assessment Handbook are published in the VCAA Bulletin VCE, VCAL and VET. 

Be advised that there may be minor errors in the contents list above due to software version differences.

Latin Assessment Advice

Unit 3

School-assessed Coursework

Teachers will provide to the Victorian Curriculum and Assessment Authority (VCAA) a score for each outcome in a unit, which represents an assessment of the student’s achievement. The score must be based on the teacher’s assessment of the level of performance of each student on the outcomes for the unit specified in the study design. Teachers must select assessment tasks from the designated list for each outcome published in the study design.

Assessment tasks should be a part of the regular teaching and learning program and should not add unduly to student workload. Assessment tasks should be completed under supervision in class and within a limited timeframe. The overall assessment program for the unit should include a variety of assessment task formats, include provision for authentication of student work and take into account the overall workload for students.

School-assessed Coursework for the outcomes in Unit 3 will contribute 25 per cent to the student’s Study Score for Latin.
Outcome 1

Demonstrate knowledge of accidence and syntax.

This outcome will contribute 10 marks of the 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 10 marks.

Task

Description

Identification of accidence and syntax of words from a seen passage of approximately 200 words.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify the use of case in specified sentences and phrases

· identify vocabulary in conjugated and declined forms

· identify and explain grammatical structures used in Latin sentences

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

The task may be completed within 40–50 minutes.

Questions set for this task should focus on identification and explanation of accidence and syntax in a passage of about 200 words. As a guide, approximately 15 questions should be set.

The passage selected should be drawn from the approximately 300 lines of text studied in Unit 3.

The author of the text must be different from the author of the seen text prescribed for the end-of-year examination.

Access to dictionaries is not recommended.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Demonstrate knowledge of accidence and syntax.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	9–10 marks
	Demonstrated, detailed knowledge of varied grammatical structures and capacity to explain their use in Latin sentences. Comprehensive identification of case in specified sentences and phrases. Effective recognition of vocabulary in conjugated and declined forms. Ability to identify and label accidence accurately. Clear ability to accurately analyse the relationship between accidence and syntax.

	7–8 marks
	Broad recognition of grammatical structures and capacity to explain some aspects of their use in Latin sentences. Effective identification of case in some sentences and phrases. Usually recognises vocabulary in conjugated and declined forms. Identifies and labels the accidence of most structures accurately. Ability to analyse the relationship between accidence and syntax effectively, although some inaccuracies may occur. 

	5–6 marks
	Satisfactory recognition of grammatical structures and capacity to explain aspects of their use in Latin sentences. Some identification of case in some sentences and phrases. Sometimes recognises vocabulary in conjugated and declined forms. Capacity to identify and label the accidence of some structures, although accuracy is limited. Some ability to analyse the relationship between accidence and syntax although inaccuracies occur.

	3–4 marks
	Limited recognition of grammatical structures and limited capacity to explain aspects of their use in Latin sentences. Limited identification of case in some sentences and phrases. Limited recognition of vocabulary in conjugated and declined forms. Some ability to identify and label the accidence of structures, but with many inaccuracies and mislabelling. Limited ability to analyse the relationship between accidence and syntax.

	1–2 marks
	Little or no recognition of grammatical structures and very limited capacity to explain aspects of their use in Latin sentences. Very little capacity to identify case in sentences and phrases. Little or no recognition of vocabulary in conjugated and declined forms. Very limited ability to identify the accidence of structures. No accurate analysis of the relationship between accidence and syntax.


Outcome 2

Demonstrate understanding of content, context, purpose and style in a seen passage.

This outcome will contribute 20 marks out of 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 20 marks.

Task

Description

Response to questions on content, context, purpose and style.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify the content of a passage

· relate the background of a passage to the content

· identify and explain the author’s purpose

· identify features of the author’s style of writing

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted. 

The task should be completed within 80–100 minutes.

The task should be based on about 50 lines drawn from the approximately 300 lines of text selected for study in Unit 3. The author of the text must be different from the author of the seen text prescribed for the end-of year examination.

Approximately 10–15 questions should be set which require the student to demonstrate understanding of content, context, the author’s purpose and style. Questions should be designed to ensure all four aspects are assessed. For questions focusing on content, teachers may choose to include a single question requiring a summary of the passage, or a series of questions. Access to dictionaries is not recommended.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Demonstrate understanding of content, context, purpose and style in a seen passage.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	17–20 marks
	Complete understanding of the content of the passage. Capacity to comprehensively explain the author’s purpose and to accurately identify, describe and analyse the contextual background of the passage. Well-developed ability to identify features of the author’s style.


	13–16 marks
	Clear understanding of the content of the passage. Capacity to explain some aspects of the author’s purpose. Ability to identify, describe and analyse the contextual background of the passage, although some omissions may occur. Identification of many features of the author’s style.

	9–12 marks
	General understanding of the content of the passage, although some inaccuracies may occur. Some ability to explain the author’s purpose. Ability to identify and describe the contextual background of the passage, although some errors and omissions may occur. Satisfactory explanation of the context and ability to identify the author’s style.

	5–8 marks
	Some understanding of the content of the passage, although several errors and omissions are evident. Partial recognition of the author’s purpose with little explanation provided. Incomplete recognition of the context of the passage. Some capacity to recognise the author’s style but with limited understanding.

	1–4 marks
	Very limited understanding of the content of the passage. Very limited recognition of the author’s purpose. Very little capacity to recognise the context of the passage. Minimal identification of the author’s style. 


Outcome 3

Translate seen and unseen passages with attention to style and shades of meaning.

This outcome will contribute 20 marks out of the 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by two tasks which will contribute a total of 20 marks.

Tasks

Description

Translation of a seen passage of approximately 90–100 words

AND

Translation of an unseen passage of approximately 70 words

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· use a dictionary to determine meaning, including nuances of meaning for the unseen task

· provide fluent English equivalents for Latin idioms and expressions

· convey author’s meaning in English

· identify and translate Latin grammatical constructions accurately

· reflect the style and purpose of the author

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Each task may be completed within 40–50 minutes. A passage of approximately 90–100 words should be selected for translation from the seen text. The author of this text must be different from the author of the seen text prescribed for the end-of-year examination. A passage of approximately 70 words should be selected for the unseen translation.

Access to dictionaries is not recommended for the seen text task; however, dictionaries may be used for the unseen text task.
Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment tasks.

These performance descriptors should be used twice. Once for the seen text task and once for the unseen text task. Together these two tasks will contribute 20 marks out of the 50 marks allocated for School Assessed Coursework for Unit 3.

	Outcome 3

Translate seen and unseen passages with attention to style and shades of meaning.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	9–10 marks
	Comprehensive understanding of content of passage. Accurate presentation of the meaning of the text including nuances with few or no errors in vocabulary. Consistent and complete understanding of grammatical structures. High level interpretation of the author’s style and purpose. Fluency throughout the English passage including provision of accurate English equivalents for Latin idioms and expressions.

	7–8 marks
	Clear understanding of content of the passage, including nuances, although a few inaccuracies may exist along with some vocabulary errors. Consistent understanding of grammatical structures. Effective interpretation of the author’s style and purpose. Fluency is evident in the English passage including a range of English equivalents for Latin idioms and expressions, although some less fluent sections may exist.

	5–6 marks
	Understanding of the content of much of the passage is evident, although one or two major inconsistencies may exist. Several vocabulary errors, although meaning is not obscured. Some understanding of grammatical structures together with a limited capacity to convey the author’s style and purpose. Some fluency in the English passage, although some sections of the passage may be confusing or contain inconsistencies in the English used.

	3–4 marks
	Some understanding of the content of portions of the passage, with numerous gaps or inaccuracies. Limited knowledge of vocabulary. Some recognition or understanding of grammatical structures. Limited recognition of the author’s style and purpose. Limited fluency in the English passage.

	1–2 marks
	Very limited understanding of the content of the passage. Very little recognition of vocabulary and grammatical structures. No identification of the author’s style or purpose. Very little English fluency in the English passage.


Unit 4

School-assessed Coursework for the outcomes in Unit 4 will contribute 25 per cent to the student’s Study Score for Latin.

Outcome 1

Analyse and explain the literary, stylistic and structural techniques used in Latin texts.
This outcome will contribute 25 marks out of the 50 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 25 marks.

Task

Description

Response to questions on a passage of approximately 50 lines related to literary, stylistic and structural techniques used in a seen passage. The literary, stylistic and structural techniques used in Latin texts are listed on pages 14 and 15 of the Latin study design.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify and explain specific literary, stylistic and structural techniques used by Latin writers 

· identify and explain how aspects of content, choice of language and structure of texts support the author’s purpose

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

The task should be completed within 80–100 minutes. The task should be based on about 50 lines drawn from the approximately 300 lines of text selected for study in Unit 4.  The author of the text may be the author of the seen text prescribed for the end-of-year examination.

Between 10 and 15 questions should be set that require the student to analyse and explain literary, stylistic and structural techniques, including the use of figures of speech, imagery and metre. Access to dictionaries is not recommended for this task.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Analyse and explain the literary, stylistic and structural techniques used in Latin texts.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	21–25 marks
	Excellent ability to identify and explain the use of specific literary, stylistic and structural techniques. Comprehensive knowledge of figures of speech.  High level identification and explanation of how aspects of content, choice of language and structure of texts support the author’s purpose.  Ability to accurately identify the metrical patterns of Latin poetry.  Comprehensive analysis of the author’s use of language.

	16–20 marks
	Effectively identifies and explains the use of specific literary, stylistic and structural techniques. Clear knowledge of figures of speech and accurate identification and explanation of how aspects of content, choice of language and structure of texts support the author’s purpose. Ability to identify metrical patterns of Latin poetry, but may contain errors. Effective analysis of the author’s use of language.

	11–15 marks
	Some capacity to identify and explain the use of specific literary, stylistic and structural techniques. Satisfactory knowledge of figures of speech and some awareness of how aspects of content, choice of language and structure of texts support the author’s purpose. Some ability to identify metrical patterns of Latin poetry but with a range of errors. Some analysis of the author’s use of language.

	6–10 marks
	Limited capacity to identify and explain the use of literary, stylistic and structural techniques. Some knowledge of figures of speech but with little awareness of how aspects of content, choice of language and structure of texts support the author’s purpose. Little accurate identification of metrical patterns of Latin poetry. Some description of the author’s use of language but limited analysis is evident.

	1–5 marks
	Very little identification or explanation of the use of literary, stylistic and structural techniques. Very limited knowledge of figures of speech and very little or no awareness of how aspects of content, choice of language and structure of texts support the author’s purpose. Very little accurate or meaningful reference to metrical patterns. Very little awareness of the author’s use of language.


Outcome 2

Identify and discuss themes and relevant aspects of cultural/historical context in a seen text.

This outcome will contribute 25 marks out of the 50 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 25 marks.

Task

Description

A 400–500 word essay focusing on themes and cultural/historical aspects of a seen text.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify and explain themes within a text

· explain the cultural and historical context of texts studied

· extract details from a given text which support underlying themes

· analyse the author’s purpose

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

The task may be completed within 80–100 minutes. The task set may be linked to a selected extract from the text, or to the whole of the text studied. The author of the text may be the author of the seen text prescribed for the end-of-year examination. Access to dictionaries is not recommended. Access to the text is recommended.
Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Identify and discuss themes and relevant aspects of cultural/historical context in a seen text.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	21–25 marks
	Comprehensive understanding of the themes of the seen text. Comprehensive understanding and explanation of the cultural/historical aspects of the text. Excellent capacity to extract details from the text which support underlying themes. Well-developed analysis of the author’s purpose. Consistent, effective use of evidence from the text supporting all discussion. Well-structured and developed presentation of ideas.

	16–20 marks
	Clear understanding of the themes of the seen text. Clear understanding and explanation of the cultural/historical aspects of the text. Effective capacity to extract details from the text which support underlying themes. Good capacity to analyse the author’s purpose. Capable use of evidence from the text, although not complete. Orderly presentation of ideas.

	11–15 marks
	General understanding of the themes of the seen text. Partial understanding and explanation of the cultural/historical aspects of the text. Some ability to extract details from the text which support underlying themes and to analyse the author’s purpose. Some use of evidence from the text, although at times inaccurate or incomplete. Some coherence in organisation of ideas.

	6–10 marks
	Limited understanding of the themes and cultural/historical aspects of the seen text. Some reference is made to the text with little or no analysis of content. Some evidence of structure in the presentation of ideas.

	1–5 marks
	Little or no reference to the themes or cultural/historical aspects of the seen text. Little meaningful use is made of the text or analysis of the author’s purpose. Little structure to the presentation of ideas.


Examination

End-of-year written examination – Units 3 and 4

The student’s level of achievement in Units 3 and 4 will also be determined by an end-of-year examination.

The end-of-year examination will contribute 50 per cent to the Study Score.

Duration: two hours plus 15 minutes reading time.

Date: end-of-year, on a date to be published annually by the VCAA.

Description

Students may use Latin–English, English–Latin dictionaries in the end-of-year examination.

Section 1: Translation of an unseen passage

Purpose

This section of the written examination is designed to assess the student’s ability to translate an unseen Latin passage. 

Specifications

This section will consist of a passage of approximately 90 words for translation into English. 

Section 2: Comprehension, interpretation and analysis of the prescribed seen text

Part A: Comprehension and analysis of the prescribed seen text
Purpose

Part A of this section of the written examination is designed to assess the student’s ability to analyse the content and context of the seen text and demonstrate knowledge of the historical and cultural background related to the text.

Questions will require:

· details of content from the passage provided

· context questions related to the Aeneid as a whole.

Specifications

There will be a passage of no more than 22 lines, drawn from the lines designated for the prescribed seen text, detailed on page 16 of the Latin study design.

There will be questions on content and context.

Part B: Interpretation of the prescribed seen text
Purpose

Part B of this section of the examination is designed to assess the student’s ability to identify and explain the author’s use of literary, stylistic and structural techniques

Questions will require:

· identification and explanation of the author’s use of literary devices

· identification and explanation of the author’s use of stylistic techniques.

Specifications

A passage of no more than 22 lines, drawn from the lines for study will be provided.

There will be questions on the literary, stylistic and structural techniques used by the author.

Part C: Analysis of themes and ideas from the prescribed seen text
Purpose

Part C of this section of the examination is designed to assess the student’s ability to analyse themes and ideas.  

Questions will require discussion of themes and ideas. 

Specifications

A passage of no more than 22 lines, drawn from the lines designated for study will be provided.

Students will respond to one or two questions relating to the prescribed seen text.

Approved materials

Students sitting for examinations are permitted to bring normal stationery into the examination. This includes pens, pencils, highlighters, erasers, sharpeners and rulers.

Correction (white out) liquid/tape and blank sheets of paper are not allowed in any examination.

Assessment criteria

The examination will address all of the criteria. All students will be examined against the following criteria. 
Section 1: Translation of an unseen passage

· Accuracy and fluency of translation
Section 2: Comprehension, interpretation and analysis of the prescribed seen text
Part A
Comprehension and analysis of the prescribed seen text
· Understanding of the content of the passage provided
· Understanding of how the passage relates to The Aeneid as a whole
Part B

Interpretation of the prescribed seen text

· Identification of the author’s use of literary, stylistic and structural techniques
· Explanation of the author’s use of literary, stylistic and structural techniques
Part C
Analysis of themes and ideas from the prescribed seen text
· Discussion of themes and ideas and their relevance to The Aeneid as a whole
The examination will be set by a panel appointed by the VCAA.

The examination will be marked by a panel of assessors appointed by the VCAA.

Assessment Support Materials and Further Resources

Introduction

School-assessed Coursework provides schools with the opportunity to make their own administrative arrangements for the internal assessment of their students.

It also provides individual study teachers with the opportunity to:

· select from the range of designated assessment tasks in the study design

· develop and administer their own assessment program for their students.

School-assessed Coursework provides teachers with the opportunity to:

· monitor the progress and work of their students

· provide important feedback to the student

· gather information about the teaching program.

Students should know in advance how and when they are going to be assessed and the conditions under which they will be assessed.

Assessment tasks should be part of the teaching and learning program. For each assessment task students should be provided with the:

· type of assessment task and approximate date for completion

· time allowed for the task

· allocation of marks

· nature of any materials they can utilise when completing the task

· opportunity to demonstrate the highest level of performance.

Following an assessment task:

· teachers can use the performance of their students to evaluate the teaching and learning program

· a text may need to be carefully revised again prior to the end of the unit to ensure students fully understand the key knowledge and skills required in preparation for the examination.

Feedback provides students with important advice about which aspect or aspects of the key knowledge they need to learn and in which key skills they need more practice.

Scope of tasks

An assessment task provides teachers with a way of ‘sampling’ the knowledge and skills of students. It is not possible or desirable to measure all of the key knowledge and skills related to the outcome or area of study. The key knowledge and skills should not be used as a checklist for determining the achievement of outcomes, and assessment tasks do not have to be lengthy for teachers to make a judgment about the student’s level of performance on the outcome.

Designing the assessment tasks

Designing the assessment task is an important part of the teaching, learning and assessment process. The assessment task needs to provide the opportunity for all students to demonstrate the highest level of performance on the outcome. Teachers need to design an assessment task that is representative of the content (key knowledge and skills underpinning the outcome), capable of being completed within a short period of time and under supervision in the classroom. Section 2 of this handbook provides advice on task design for each Unit 3 and 4 outcome. Performance descriptors are also provided for each outcome to assist teachers in making a judgment about the student’s level of performance on the outcome.

The following information presents one approach to developing an assessment task. It involves integrating the requirements of the study design, the advice in Section 2 of this publication and student learning activities. The approach is presented as a sequence of steps.

Making assessment part of teaching and learning

Step 1:  Define the parameters of an outcome and its assessment task
List the key knowledge and skills that will be assessed by the outcome. These are stated in the study design but you may wish to reword them for student purposes.

Step 2:  Examine the assessment advice in Section 2

Examine the highest level of performance descriptors and clarify their meanings if you are unsure. Use the study design as your reference point. Remember the performance descriptors for each outcome identify the qualities or characteristics that you are looking for in a student response. This helps in the development of the task. It also helps clarify what needs to be taught as well as what needs to be included in the assessment task. It will assist students in understanding the expectations of the task.

Step 3:  Determine teaching and learning activities

Identify the nature and sequence of teaching and learning activities to cover the key knowledge and key skills outlined in the study design. It is important that a variety of learning opportunities are provided to cater for individual preferred learning styles. (Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for each outcome.)

Step 4:  Design the assessment task

•
Try to use a range of formats across Units 3 and 4. 

•
Check that the instructions are clear. Are they complete and unambiguous?

•
It is important that students know what is expected of them in an assessment task. This means providing students with advice about the outcome’s key knowledge and skills to be assessed. This allows students to understand during the teaching and learning stage what they are expected to know or do.

•
Students should be provided with the performance descriptors by which their response will be assessed.

•
Students should be advised about the conditions under which they will be expected to do the task.
Conditions for the task

· All assessment tasks must be completed under supervision in class and within a short period of time.

•
Students must answer the task individually.

•
Teachers can develop their own rules, consistent with school policies, about the material that can be brought into the room and the use of textbooks. Make sure that these rules are given to the students before the task is started and preferably in writing.
Points to consider

When constructing a task you will need to consider the following:

· Does the task enable students to demonstrate the highest possible performance level?  

· Will students select the form of the response or will you select the form that the whole class will use?

· Does the task allow you to easily identify the key aspects of the response to be assessed?

Sample approaches to School-assessed Coursework

Unit 3

Outcome 2

Demonstrate understanding of content, context, purpose and style in a seen passage.

Details of the Task

Response to questions on content, context, purpose and style

Step 1: Define the parameters of an outcome and its related assessment task options

The VCE Latin Study Design provides details of the key knowledge and skills related to Unit 3 Outcome 2 and the common areas of study. In order to plan and conduct an assessment for this outcome it is necessary to be familiar with the key knowledge and skills. It should be noted that each key area of knowledge and key skill does not need to be clearly identifiable in the task, nor should the task focus on too narrow a range of key knowledge and skills.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics that you are looking for in a student response. 

Step 3: Determine teaching and learning activities

The unit of work is based on a close study of a passage by a classical Latin author. The teacher plans a sequence of teaching and learning activities that will develop pre-task knowledge and skills and the teacher might choose to emphasise those that are most closely aligned to the task selected, in this case, comprehension and analysis of a text. This could include brief comprehension exercises on the chosen text as well as other short passages. Students might prepare background information on this historical and cultural basis of the text as well as the background of the author himself.

Teaching the pre-task knowledge and skills

Relate the key knowledge and skills to be learnt in Unit 3, Outcome 2 to the specific task chosen. Teaching and learning activities could involve:

· unseen comprehension exercises

· oral presentation on background, content, themes, purpose or style

· construction of a practice context test on the seen lines for distribution to the class.

Step 4: Design the assessment task

The task will be a series of questions, approximately 10–15, on a passage of about 50 lines taken from the 300 lines studied in Unit 3.

This task might include:

· short-answer questions on the content, context, purpose and style of the passage

· extended answers summarising the content and/or context of the passage

· extended answers discussing the style and purpose of the passage.

The characteristics of good assessment task design should be applied. For example, the cover page for the task could highlight the exact key knowledge and skills from Outcome 2 that are addressed by the task. Instructions must be clear. Most importantly the teacher needs to select the passage and set questions in such a way that the task allows students to demonstrate the highest level of the performance as described in Section 2 in the Performance Descriptors for this outcome. The task must allow students to demonstrate these qualities and characteristics. For example, questions of style and purpose should be overt, so that students do not lose marks due to misunderstanding the purpose of those questions.

Points to consider

When constructing a task you will need to consider the following:

· Does the task enable students to demonstrate the highest possible performance level?  

· Will students select the form of the response or will you select the form that the whole class will use?

· Does the task allow you to easily identify the key aspects of the response to be assessed?

Other considerations

When to assess the students?

The teacher must decide the most appropriate time to set this task. This decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome

· the possible need to provide a practice, indicative task

· the likely length of time required for students to complete the task

· when tasks are being conducted in other subjects and the workload implications for students.

The assessment task should be provided near the end of the study of the text.  This is likely to be late in Term 1 or early in Term 2.

The task requires one session of 80–100 minutes and the exact date and time can be decided in consultation with students, the VCE Coordinators and other key staff.

Unit 3 Outcome 2: Sample Latin Assessment task 

Read the text below and respond to the questions which follow using evidence from the text to support your answers.
	
	
	
	

	5
	
	Exige, laese pudor, poenas, violataque lecti

     iura neque ad cineres fama retenta meos!

vosque mei manes animaeque cinisque Sychaei,

     ad quas, me miseram, plena pudoris eo. 
est mihi marmorea sacratus in aede Sychaeus;
	

	10
	
	oppositae frondes velleraque alba tegunt. 

hinc ego me sensi noto quater ore citari; 

     ipse sono tenui dixit “Elissa, veni!”

Nulla mora est: venio, venio tibi debita coniunx,--

     sum tamen admisso tarda pudore meo!
	

	15
	
	da veniam culpae; decepit idoneus auctor; 

     invidiam noxae detrahit ille meae. 

diva parens seniorque pater, pia sarcina nati, 

     spem mihi mansuri rite dedere viri. 

si fuit errandum, causas habet error honestas:
	

	20
	
	adde fidem, nulla parte pigendus erit. 

Durat in extremum vitaeque novissima nostrae 

     prosequitur fati, qui fuit ante, tenor:

occidit internas coniunx mactatus ad aras

     et sceleris tanti praemia frater habet,
	

	25
	
	exul agor cineresque viri patriamque relinquo

     et feror in dubias hoste sequente vias;

adplicor ignotis fratrique elapsa fretoque;

     quod tibi donavi, perfide, litus emo. 

urbem constitui lateque patentia fixi 
	

	30
	
	     moenia finitimis invidiosa locis. 

bella tument. bellis peregrina et femina temptor

     vixque rudis portas urbis et arma paro. 

mille procis placui, qui me coiere querentes 

     nescio quem thalamis praeposuisse suis.
	

	35
	
	quid dubitas vinctam Gaetulo tradere Iarbae? 

     praebuerim sceleri bracchia nostra tuo. 

est etiam frater, cuius manus impia poscit 

     respergi nostro sparsa cruore viri. 
pone deos et quae tangendo sacra profanas! 
	

	40
	
	     non bene caelestis impia dextra colit. 

si tu cultor eras elapsis igne futurus, 

     paenitet elapsos ignibus esse deos. 

Forsitan et gravidam Dido, scelerate, relinquas

     parsque tui lateat corpore clausa meo. 
	

	45
	
	accedet fatis matris miserabilis infans

     et nondum nato funeris auctor eris.

cumque parente sua frater morietur Iuli, 

     poenaque conexos auferet una duos. 

“Sed iubet ire deus.” vellem, vetuisset adire
	

	
	
	     Punica nec Teucris pressa fuisset humus.



From Heroides VII, “Dido Aeneae”, ll




OVID
	


1. To whom is this letter addressed? 

2. Who is writing the letter? 

3. What is her purpose in composing this letter?  

4. What is Ovid’s purpose in constructing this text? 

5. Identify the following characters: Elissa, Sychaeus, Iarbas, Pygmalion.

6. What is Dido attempting to do in the lines: 

	
	
	

	
	Forsitan et gravidam Dido, scelerate, relinquas
     parsque tui lateat corpore clausa meo. 

accedet fatis matris miserabilis infans

     et nondum nato funeris auctor eris.

cumque parente sua frater morietur Iuli, 

     poenaque conexos auferet una duos?
	

	
	
	


7. Why does Ovid have Dido frequently use the passive voice in this passage?

8. Why does Dido refer to her “laese pudor” (line 1), “culpae” (line 11), “noxae meae”?

9. In what ways does Dido attack Aeneas?

10. Explain Dido’s lines 

	
	
	

	
	“Sed iubet ire deus.” vellem, vetuisset adire
     Punica nec Teucris pressa fuisset humus.
	

	
	
	


11. Discuss briefly two ways in which Ovid’s version of Dido and Aeneas’ story differs from Virgil’s version. Include in your discussion why Ovid might have altered the tone of the story.

Marking the task

There is no prescribed way of marking the task. The set of structured questions should provide students with a range of questions that directly relate to the key knowledge and key skills and provide the opportunity to meet the standard reflected in the highest performance descriptor for the task. 

This task is worth 20 marks towards the total marks allocated to School-assessed Coursework for Unit 3. 

Teachers should use the information gained from the student performance to:

· give feedback to students

· revise passages, knowledge or skills to enhance student understanding

· evaluate the teaching and learning program.

Unit 4

Outcome 2

Identify and discuss themes and relevant aspects of cultural/historical context in a seen text.

Details of the task.

A 400–500 word essay focusing on the themes and cultural/historical aspects of a seen text.

Step 1: Define the parameters of an outcome and its related assessment task options

The VCE Latin Study design 2005–2014, page 25, provides details of the key knowledge and skills related to Unit 4 Outcome 2. In order to plan and conduct an assessment for this outcome it is necessary to be familiar with the key knowledge and skills. It should be noted that each key knowledge and key skill does not need to be clearly identifiable in the task, nor should the task focus on too narrow a range of key knowledge and skills.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics that you are looking for in a student response. For example, the response should demonstrate comprehensive understanding of the themes of the seen text and consistent, effective use of evidence from the text to support all discussion.

Step 3: Determining teaching and learning activities

This assessment task requires students to write an essay on a seen text. The teacher plans a sequence of teaching and learning activities that will develop pre-task knowledge and skills and the teacher might choose to emphasise those that are most closely aligned to the task selected in this case, comprehension and analysis of a text. This could include brief comprehension exercises on the chosen text as well as other short passages. Students might prepare background information on the historical and cultural basis of the text as well as the background of the author. 

Teaching the pre-task knowledge and skills

Plan a sequence of teaching and learning activities that will develop pre-task knowledge and skills and emphasise those that are most closely aligned to the task selected, in this case, a 400–500 word essay.

Include activities that are designed to enhance the students’ understanding and the use of the skills and knowledge required for this outcome. For example, provide learning activities that progressively develop the ability to understand the themes of the seen text and the cultural/historical aspects. These activities should also develop the students’ capacity to use evidence from the text to support discussion and to devise a well-structured presentation of ideas.

Teachers need to provide specific task/s for the students to respond to, which provide practice in the skills covered in the module of work. Where there is more than one task offered for students to choose from, the teacher must ensure that the tasks are comparable in demand.

Step 4: Design the assessment task

The characteristics of good assessment task design should be applied. For example, the cover page of the task could highlight the exact key knowledge and skills from Outcome 2 that are required to complete the essay. Instructions must be clear. For example, it may be appropriate to provide advice on the length of the essay relative to the time allocated. The task could be completed within 80–100 minutes. The task set may be linked to a selected extract from the text, or the whole of the text studied.  The author of the text may be the author of the seen text prescribed for the end-of-year examination. Access to dictionaries is not recommended. Access to the text is recommended.

Other considerations

When to assess the students?

The teacher must decide the most appropriate time to set this task. This decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome

· the possible need to provide a practice task

· the likely length of time required for students to complete the essay

· when tasks are being conducted in other subjects and the workload implications for students.

Unit 4 Outcome 2: Sample Latin Assessment task 

For this sample the teacher has prepared three tasks for the students to choose from, related to the Aeneid VI. The cover page of the task could highlight the exact key knowledge and skills from Outcome 2 that are addressed in the essay. 

Sample Task: 

Discuss one of the following topics with close reference to Aeneid VI. The time allowed for this task is 80 minutes. Students may not use notes or dictionaries in this task. A copy of the text will be provided. You are expected to quote, in Latin, to support the points you make. 
1. Discuss the development of Aeneas’ character in Aeneid VI, and the relevance this has to the overall portrayal of Aeneas in the Aeneid. 

or 

2. Discuss the moral, religious and/or philosophical ideas underpinning Virgil’s depiction of the underworld in Aeneid VI 

or 

3. Discuss the image Virgil puts forward in Aeneid VI of what Rome should be, and the values the Romans should have.

Marking the task

There is no prescribed way of marking the task. The task should relate to the key knowledge and skills and provide the opportunity for students to meet the standard reflected in the highest performance descriptor for the task in their essay. Performance descriptors for each Outcome are provided in Section 2.
This task is worth 25 marks towards the total marks allocated to School-assessed Coursework for Unit 4. 

Teachers should use the information gained from the student performance to:

· give feedback to students

· revise passages, knowledge or skills to enhance student understanding

· evaluate the teaching and learning program.

Publications
Regular updates and study advice are published in the VCAA Bulletin and on the VCAA website. Teachers should also refer to the following publications for assessment of VCE Latin:

VCE Latin Study design 2005–2014
The course developed and delivered to students must be in accordance with the VCE Latin study design, accredited 2005–2014.

The ‘Advice for teachers’ section contains sample assessment programs for Units 1 to 4 and suggested tasks.

VCAA website

Teachers are advised to keep up to date with developments in VCE Latin by accessing the Latin study page on the VCAA website: http://www.vcaa.vic.edu.au/vce/studies/lote/latin/latinindex.html
VCE Examination Papers

Examination papers for all studies are published on the VCAA website.

Assessment Reports

The Assessment Reports (formerly Report for Teachers) are published on the VCAA website and provide teachers with an overview and advice for School-assessed Coursework and the Examination for Units 3 and 4.
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