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Introduction

The online version of the VCE Music Group Performance Assessment Handbook 2006-2010 contains assessment information for both school-based assessment and the examinations in Music Group Performance and advice for teachers on how to construct assessment tasks. Advice on matters related to the administration of VCE assessment is published annually in the VCE and VCAL Administrative Handbook and monthly in the VCAA Bulletin. Teachers must refer to these publications for current advice.

Please note that the online Assessment Handbook differs in appearance to the printed version. Updates to the online Assessment Handbook are published in the VCAA Bulletin VCE, VCAL and VET. 

Be advised that there may be minor errors in the contents list above due to software version differences.

Music Assessment Advice Group performance

Unit 3

School-assessed Coursework

Teachers will provide to the Victorian Curriculum and Assessment Authority (VCAA) a score for each outcome in a unit, which represents an assessment of the student’s achievement. The score must be based on the teacher’s assessment of the level of performance of each student on the outcomes for the unit specified in the study design. Teachers must select assessment tasks from the designated list for each outcome published in the study design.

Assessment tasks should be a part of the regular teaching and learning program and should not add unduly to student workload. Assessment tasks should be completed mainly in class and within a limited timeframe. The overall assessment program for the unit should include a variety of assessment task formats, include provision for authentication of student work and take into account the overall workload for students.

School-assessed Coursework for the outcomes in Unit 3 will contribute 10 per cent to the student’s Study Score for Music Group Performance.

Outcome 2

Analyse a variety of elements affecting their ensemble performances and selectively implement strategies to develop and present effective performances.

This outcome will contribute 25 marks out of 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 25 marks.

Task

Description

Any one of the following:

· a written report

· short-answer responses

· a test

· a multimedia presentation

· an annotated visual report.
Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· recognise, describe and evaluate ways characteristics of styles selected for performance can be realised through the arrangement
· demonstrate understanding of the ways in which selected characteristics of music contribute to defining the selected style
· recognise, describe and evaluate individual and ensemble performance techniques associated with styles selected for performance
· demonstrate understanding of the ways in which individual and ensemble performance techniques contribute to defining style
· describe ways in which characteristics of selected styles may be realised through performance and discuss a variety of stylistically appropriate approaches to interpretation of these characteristics
· demonstrate understanding of the acoustic properties of performance venues and instruments and discuss the implications of these for performance, for example through use of diagrams
· discuss strategies for optimising effectiveness of rehearsals and achieving performances that effectively reflect characteristics of selected styles of music
· have the opportunity to demonstrate the highest level of performance.
Note: in this outcome the term ‘style’ can be understood as referring to one or more styles.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Analyse a variety of elements affecting their ensemble performances and selectively implement strategies to develop and present effective performances.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	21–25 marks
	Comprehensive and perceptive examination of a wide range of factors affecting ensemble performance within the selected style/s of music is presented in a logical and detailed manner. Identification and description of stylistic characteristics, characteristics of arrangements, individual performance techniques and ensemble performance techniques relevant to music selected for performance is clear, thorough and wide ranging. Detailed evaluation and insightful discussion of ways in which these factors may impact upon performance within the style/s. Thorough understanding of stylistic features is demonstrated through well considered discussion of appropriate and stylistically sympathetic ways to interpret a wide range of selected characteristics. Comprehensive evaluation of the implications for performance within the selected style/s that are created by the acoustic properties of performance venues and instruments including use of diagrams as appropriate. Clear identification and detailed, coherent discussion of strategies for optimising the effectiveness of rehearsals and achieving performances that effectively reflect characteristics of selected style/s. 

	16–20 marks
	Well-developed examination of a wide range of factors affecting ensemble performance within the selected style/s of music is clearly presented. Identification and description of stylistic characteristics, characteristics of arrangements, individual performance techniques and ensemble performance techniques relevant to music selected for performance is generally well detailed and wide ranging. Evaluation and discussion of ways in which these factors may impact upon performance within the style/s includes relevant detail. Well-developed understanding of stylistic features is demonstrated through discussion of appropriate and stylistically sympathetic ways a range of selected characteristics might be interpreted. Evaluation of the implications for performance within the selected style/s that are created by the acoustic properties of performance venues and instruments is clearly presented with diagrams used as appropriate. Clear identification and relevant discussion of strategies for optimising the effectiveness of rehearsals and achieving performances that effectively reflect characteristics of selected style/s. 

	11–15 marks
	Satisfactory examination of a range of factors affecting ensemble performance within the selected style/s of music is presented. Identification and description of stylistic characteristics, characteristics of arrangements, individual performance techniques and ensemble performance techniques relevant to music selected for performance is satisfactory. Some evaluation and discussion of ways in which these factors may impact upon performance within the style/s is evident. Satisfactory understanding of stylistic features is demonstrated through some discussion of ways selected characteristics might be interpreted. Evaluation of the implications for performance within the selected style/s that are created by the acoustic properties of performance venues and instruments is generally relevant and may include some use of diagrams as appropriate. Some relevant detail is included in the identification and discussion of strategies for optimising the effectiveness of rehearsals and achieving performances that effectively reflect characteristics of selected style/s. 

	6–10 marks
	Some examination of factors affecting ensemble performance within the selected style/s of music is presented. Identification and description of stylistic characteristics, characteristics of arrangements, individual performance techniques and/or ensemble performance techniques relevant to music selected for performance is limited and/or includes inaccuracies. Evaluation and discussion of ways in which these factors may impact upon performance within the style/s is limited. Some understanding of stylistic features is demonstrated through limited discussion of ways of interpreting selected characteristics. Evaluation of the implications for performance within the selected style/s that are created by the acoustic properties of performance venues and instruments is limited. Some limited identification and discussion of strategies for optimising the effectiveness of rehearsals and achieving performances that effectively reflect characteristics of selected style/s.

	1–5 marks
	Some reference to factors affecting ensemble performance within the selected style/s of music but discussion is undeveloped. Identification and/or description of stylistic characteristics, individual performance techniques and ensemble performance techniques relevant to music selected for performance is limited and/or includes inaccuracies. Little evaluation and/or discussion of ways in which these may impact upon performance within the style. Very limited understanding of stylistic features may be demonstrated through superficial discussion of ways some characteristics might be interpreted. Very limited evaluation of the implications for performance within the selected style/s that are created by the acoustic properties of performance venues and/or instruments. Some identification and limited discussion of strategies for optimising the effectiveness of rehearsals and/or achieving performances that effectively reflect characteristics of selected style/s.


Outcome 3

Recognise and describe the structure and sound of selected characteristics of music.

This outcome will contribute 25 marks out of 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 25 marks.

Task

Description

The task will be in the form of an aural, written and practical test.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· reproduce the intervallic and rhythmic structure of a two bar melodic phrase using either their voice OR another instrument
· recognise and identify intervals, scale forms, chord qualities, harmonic progressions, rhythmic patterns and melodic patterns that are presented aurally
· recognise, identify and/or describe characteristics of pre-recorded works
· analyse the structure of melodic intervals, scale forms, chords and harmonic progressions
· write intervals, scale forms, chords, and harmonic progressions using a staff and traditional western pitch, rhythm and chord notation

· have the opportunity to demonstrate the highest level of performance.
Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 3

Recognise and describe the structure and sound of selected characteristics of music.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	21–25 marks
	Sophisticated and well-developed level of aural comprehension is demonstrated across the range of tasks. Intervals and rhythms in a two (2) bar melody are reproduced precisely and accurately in performance. Comprehensive knowledge of the structure of intervals, scale forms, chords and harmonic progressions is evident and recognition and identification of these are accurate. Description of characteristics of selected works is insightful and demonstrates thorough analysis of the sound components and structures of these works. Written responses are precise, accurate, detailed and highly relevant. Pitch and rhythm notation are presented accurately and unambiguously.


	16–20 marks
	Well-developed level of aural comprehension is demonstrated across the range of tasks. Intervals and rhythms in a two (2) bar melody are reproduced in a highly accurate way in performance. A well-developed knowledge of the structure of intervals, scale forms, chords and harmonic progressions is evident and recognition and identification of these is mostly accurate. Description of characteristics of selected works demonstrates significant analysis of the sound components and structures of these works. Written responses are accurate, detailed and relevant. Pitch and rhythm notation are presented clearly and unambiguously.

	11–15 marks
	Satisfactory level of aural comprehension is demonstrated across the range of tasks. Intervals and rhythms in a two (2) bar melody are reproduced in a generally accurate way in performance. Satisfactory knowledge of the structure of intervals, scale forms, chords and harmonic progressions is evident and recognition and identification tasks are completed with some accuracy. Description of characteristics of selected works demonstrates some analysis of the sound components and structures of these works. Written responses are mostly accurate, detailed and relevant. Pitch and rhythm notation are generally presented clearly. 

	6–10 marks
	Limited level of aural comprehension is demonstrated across the range of tasks. Intervals and rhythms in a two (2) bar melody are reproduced with limited accuracy in performance. Some knowledge of the structure of intervals, scale forms, chords and harmonic progressions is evident and recognition and identification of these is sometimes accurate. Description of characteristics of selected works is limited and includes little explanation of the sound components and structures of these works. Written responses demonstrate limited accuracy and relevance with little detail. Pitch and rhythm notation may lack clarity.

	1–5 marks
	Very limited level of aural comprehension is demonstrated across the range of tasks. Intervals and rhythms in a two (2) bar melody are reproduced with minimal accuracy in performance. Little knowledge of the structure of intervals, scale forms, chords and harmonic progressions is demonstrated and very limited skill in recognising and identifying these characteristics is demonstrated. Limited explanation of characteristics of selected works is provided. A limited understanding of the sound components and structures of these works is demonstrated. Written responses demonstrate little accuracy or relevance with little detail. Pitch and rhythm notation are generally unclear and ambiguous.


Unit 4

School-assessed Coursework for the outcomes in Unit 4 will contribute 15 per cent to the student’s Study Score for Music Group Performance.

Outcome 2

Use part-writing techniques to create an arrangement or prepare and present an improvisation, and analyse the techniques and ideas used in creating the arrangement or improvisation.

This outcome will contribute 50 marks out of the 75 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task from a choice of two tasks. Each task consists of two parts. Each task which will contribute a total of 50 marks.

Task

Description

· Part-writing

A digitally realised arrangement for four independent parts 

AND 

An analysis of the completed arrangement that includes reference to arrangement techniques used by established arrangers.

OR
· Improvisation

An improvisation of 32–96 bars which is recorded

AND 

An analysis of the improvisation that includes reference to improvisation techniques used by professional musicians.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate ability to either create an arrangement of a melody for four independent parts or improvise clearly in a mainstream style

· demonstrate knowledge and understanding of processes involved in creating and developing arrangements or preparing improvisations

· demonstrate awareness of the impact of technical issues on the creation and development of arrangements or improvisations

· demonstrate awareness of stylistic characteristics and requirements in creating arrangements or improvisations

· identify, evaluate and implement arrangement or improvisation techniques practised by established arrangers or professional musicians

· use digital technology to create realisations of arrangements or improvisations

· analyse, and discuss characteristics of completed arrangements or improvisations

· discuss processes used in developing arrangements or improvisations;

· discuss arrangement or improvisation techniques practised by established arrangers or professional musicians

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.
Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Use part-writing techniques to create an arrangement or prepare and present an improvisation, and analyse the techniques and ideas used in creating the arrangement or improvisation.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	40–50 marks
	A sophisticated and well-developed level of knowledge and understanding of the processes involved in creating the arrangement or preparing and presenting the improvisation is evident and a very high level of skill in using a wide range of stylistically appropriate techniques is demonstrated. Extensive development of compositional ideas demonstrates significant stylistic awareness and comprehensive understanding of technical issues which impact upon the creation of arrangements or improvisations. Coherent and insightful analysis and discussion of a wide range of characteristics of completed arrangements or improvisations. Comprehensive understanding and evidence of ways a wide range of processes and techniques have been used to create the arrangement or improvisation. Demonstrates sophisticated understanding of a wide range of techniques practised by established arrangers or professional musicians and ways in which these may be implemented. Digital technology has been used to create a clear and accurate realisation of the arrangement or improvisation.

	30–39 marks
	Well-developed level of knowledge and understanding of the processes involved in creating the arrangement or preparing and presenting the improvisation is evident and a high level of skill in using a range of appropriate techniques is demonstrated. Thoughtful development of compositional ideas demonstrates very good stylistic awareness and thorough understanding of technical issues which impact upon the creation of arrangements or improvisations. Well-developed analysis and discussion of a significant range of characteristics of completed arrangements or improvisations. Understanding of a significant range of processes undertaken and evidence of techniques utilised in creating arrangements or improvisations. Demonstrates well-developed understanding of a range of techniques practised by established arrangers or professional musicians and ways in which these may be implemented. Digital technology has been used to create a clear and mostly accurate realisation of arrangement or improvisation.

	20–29 marks
	Knowledge and some understanding of the processes involved in creating the arrangement or preparing and presenting the improvisation is evident and a satisfactory level of skill in using appropriate techniques is demonstrated. Appropriate development of compositional ideas demonstrates some stylistic awareness and some understanding of technical issues which impact upon the creation of arrangements or improvisations. Satisfactory analysis and discussion of a range of characteristics of completed arrangements or improvisations. Some understanding of a range of processes undertaken and evidence of techniques utilised in creating arrangements or improvisations. Demonstrates general understanding of a range of techniques practised by established arrangers or professional musicians and ways in which these may be implemented. Digital technology has been used to create a realisation of arrangement or improvisation.

	10–19 marks
	Some knowledge of the processes involved in creating the arrangement or preparing and presenting the improvisation is evident and limited skill in using selected techniques is demonstrated. Limited development of compositional ideas demonstrates some stylistic awareness and/or understanding of technical issues which impact upon the creation of arrangements or improvisations. Some analysis and discussion of characteristics of completed arrangements or improvisations. Limited understanding of processes undertaken and evidence of techniques utilised in creating arrangements or improvisations. Demonstrates some understanding of techniques practised by established arrangers or professional musicians. Discussion of ways in which these may be implemented is limited. Digital technology has been used to create a realisation of arrangement or improvisation.

	1–9 marks
	Limited knowledge of the processes involved in creating the arrangement or preparing and presenting the improvisation is evident and minimal skill in using selected techniques is demonstrated. Little development of compositional ideas demonstrates limited stylistic awareness or understanding of technical issues which impact upon the creation of arrangements or improvisations. Limited analysis and discussion of characteristics of completed arrangements or improvisations. Limited understanding of processes undertaken and evidence of techniques utilised in creating arrangements or improvisations. Demonstrates little understanding of techniques practised by established arrangers or professional musicians. Discussion of ways in which these may be implemented is limited and may lack clarity and coherence. Digital technology may not have been used to create a realisation of arrangement or improvisation.


Outcome 3

Describe and evaluate the structure and sound of selected characteristics of music.

This outcome will contribute 25 marks out of the 75 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 25 marks.

Task

Description

The task will be in the form of an aural, written and practical test.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate their ability to reproduce the intervallic and rhythmic structure of a two bar melodic phrase using either their voice OR other instrument

· recognise, identify intervals, scale forms, chord qualities and harmonic progressions that are presented aurally

· transcribe two (2) bar rhythmic and melodic patterns

· recognise, identify and describe characteristics of pre-recorded works

· analyse the structure of melodic intervals, scale forms, chords and harmonic progressions

· write intervals, scale forms, chords, and harmonic progressions using a staff and traditional western pitch, rhythm and chord notation

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 3

Describe and evaluate the structure and sound of selected characteristics of music.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	21–25 marks
	Sophisticated and well-developed level of aural comprehension is demonstrated across the range of tasks. Intervals and rhythms in a two (2) bar melody are reproduced precisely and accurately in performance. Comprehensive knowledge of the structure of intervals, scale forms, chords and harmonic progressions is evident and recognition and identification of these are accurate. Pitch, intervallic and rhythmic elements of melody are transcribed accurately and precisely and demonstrate a comprehensive understanding of the implications of tonality on melodic construction. Rhythmic patterns are transcribed precisely and demonstrate a comprehensive understanding of the implications of meter on rhythmic groupings. Analysis of characteristics of selected works is insightful and demonstrates thorough evaluation of the sound components and structures of these works. Written responses are precise, thoroughly detailed and highly relevant. Pitch and rhythm notation are presented accurately and unambiguously.

	16–20 marks
	Well-developed level of aural comprehension is demonstrated across the range of tasks. Intervals and rhythms in a two (2) bar melody are reproduced in a highly accurate way in performance. A well-developed knowledge of the structure of intervals, scale forms, chords and harmonic progressions is evident and recognition and identification of these is mostly accurate. Pitch, intervallic and rhythmic elements of melody are transcribed with a high degree of accuracy and demonstrate a well-developed understanding of the implications of tonality on melodic construction. Rhythmic patterns are transcribed with a high degree of accuracy and demonstrate a well-developed understanding of the implications of meter on rhythmic groupings. Analysis of characteristics of selected works demonstrates significant evaluation of the sound components and structures of these works. Written responses are accurate, detailed and relevant. Pitch and rhythm notation are presented clearly and unambiguously.

	11–15 marks
	Satisfactory level of aural comprehension is demonstrated across the range of tasks. Intervals and rhythms in a two (2) bar melody are reproduced in a generally accurate way in performance. Satisfactory knowledge of the structure of intervals, scale forms, chords and harmonic progressions is evident and recognition and identification tasks are completed with some accuracy. Pitch, intervallic and rhythmic elements of melody are transcribed reasonably accurately and demonstrate a satisfactory understanding of the implications of tonality on melodic construction. Rhythmic patterns are transcribed reasonably accurately and demonstrate a satisfactory understanding of the implications of meter on rhythmic groupings. Analysis of characteristics of selected works demonstrates some evaluation of the sound components and structures of these works. Written responses are mostly accurate, detailed and relevant. Pitch and rhythm notation are generally presented clearly.

	6–10 marks
	Limited level of aural comprehension is demonstrated across the range of tasks. Intervals and rhythms in a two (2) bar melody are reproduced with limited accuracy in performance. Some knowledge of the structure of intervals, scale forms, chords and harmonic progressions is evident and recognition and identification of these is sometimes accurate. Pitch, intervallic and rhythmic elements of melody are transcribed with limited accuracy and demonstrate incomplete understanding of the implications of tonality on melodic construction. Rhythmic patterns are transcribed with limited accuracy and demonstrate little understanding of the implications of meter on rhythmic groupings. Analysis of characteristics of selected works is limited and includes little explanation of the sound components and structures of these works. Written responses demonstrate limited accuracy and/or relevance with little detail. Pitch and rhythm notation may lack clarity.

	1–5 marks
	Very limited level of aural comprehension is demonstrated across the range of tasks. Intervals and rhythms in a two (2) bar melody are reproduced with minimal accuracy in performance. Little knowledge of the structure of intervals, scale forms, chords and harmonic progressions is demonstrated and very limited skill in recognising and identifying these characteristics is demonstrated. Pitch, intervallic and rhythmic elements of melody are transcribed with minimal accuracy and demonstrate a very limited understanding of the implications of tonality on melodic construction. Rhythmic patterns are transcribed with very little accuracy and demonstrate a very limited understanding of the implications of meter on rhythmic groupings. Limited explanation of characteristics of selected works is provided and limited understanding of the sound components and structures of these works demonstrated. Written responses demonstrate little accuracy or relevance with minimal detail. Pitch and rhythm notation is generally unclear and ambiguous.


Examination

End-of-year Group performance examination – Units 3 and 4

The student’s level of achievement in Units 3 and 4 will also be determined by an end-of-year Group performance examination.

The end-of-year Group performance examination will contribute 50 per cent to the Study Score.

Duration: –
groups of one assessed performer 15–25 minutes

–
groups of two or three assessed performers 20–30 minutes

–
groups of four assessed performers 25–35 minutes

· groups of five or six assessed performers 30–40 minutes.

· The final time indicated is the maximum time for performance. If the performance is still in progress when the maximum time has been reached, the assessors will stop the performance.

· An examination is defined as a single assessment period between 15–40 minutes.

Date: end-of-year, on a date or dates to be published annually by the VCAA. Students will be notified through the school of their time for the Group performance examination.

Description

The student will give a live performance in a music group that includes between two and eight performers. Membership of the group may change within the time allocated for the assessment session (see ‘Conditions’ pages 59–61 Music VCE Study Design).

The number of assessed performers in a group may range from one to six. The live performance in a music group will draw on knowledge and skills from Unit 3 Outcome 1 and Unit 4 Outcome 1.

The examination will be assessed by a panel appointed by the Victorian Curriculum and Assessment Authority.

The program will contain at least four contrasting works. Two of the works must be selected from the Prescribed List of Arrangements for Group Performance published annually in the VCAA Bulletin. 

Further description of the examination format and conditions is provided on pages 58–61 of the Music VCE Study Design 2006–2009.

Assessment criteria

The examination will address all of the criteria. All students will be examined against the following criteria.

1.
Compliance with the requirements and conditions of the task.

2.
Skill in using performance techniques accurately.

3.
Skill in using performance techniques with control.

4.
Skill in using a range of performance techniques.

5.
Skill in producing a range of tonal qualities.

6.
Skill in articulating and phrasing.

7.
Skill in performing music from a range of styles.

8.
Skill in performing with musicality through creativity and individuality.

9.
Skill in placing the instrument/s (or voice/s) appropriately within the group.

10.
Skill in performing as a member of the group.

11.
Skill in the presentation of a program of music.

End-of-year Group performance Aural and written examination – Units 3 and 4

The student’s level of achievement in Units 3 and 4 will also be determined by an end-of-year Group Aural and written examination.

The end-of-year Group Aural and written examination will contribute 25 per cent to the Study Score.

Duration: One and a half hours.

Date: end-of-year, on a date to be published annually by the VCAA.

Description

Students will complete the examination using a question and answer booklet. The examination will require students to listen to a CD of excerpts of music and respond with recognition, transcription and/or written observation to questions about the excerpts.

Approved materials

Students sitting for examinations are permitted to bring normal stationery into the examination. This includes pens, pencils, highlighters, erasers, sharpeners and rulers.

Correction (white out) liquid/tape and blank sheets of paper are not allowed in any examination.

Assessment criteria

The examination will address all of the criteria. All students will be examined against the following criteria.

1.
Knowledge and use of appropriate music vocabulary and notation conventions.

2.
Knowledge and/or application through transcription of the characteristics and features of music.

3.
Aural recognition and analysis of music.

4.
Analysis of music styles selected for performance.

5.
Evaluation of techniques and strategies used to prepare and present performances in ensemble contexts.

6.
Knowledge of concepts and processes used to: harmonise a given melodic excerpt or prepare and perform an improvisation.

The examination will be set by a panel appointed by the VCAA.

The examination will be marked by a panel of assessors appointed by the VCAA.

Assessment Support Material and Further Resources

Introduction

School-assessed Coursework provides schools with the opportunity to make their own administrative arrangements for the internal assessment of their students.

It also provides individual study teachers with the opportunity to:

· select from the range of designated assessment tasks in the study design

· develop and administer their own assessment program for their students.

School-assessed Coursework provides teachers with the opportunity to:

· monitor the progress and work of their students

· provide important feedback to the student

· gather information about the teaching program.

Students should know in advance how and when they are going to be assessed and the conditions under which they will be assessed.

Assessment tasks should be part of the teaching and learning program. For each assessment task students should be provided with written information about the:

· type of assessment task and approximate date for completion

· time allowed for the task

· allocation of marks

· nature of any materials they can utilise when completing the task

· opportunity to demonstrate the highest level of performance.

Following an assessment task:

· teachers can use the performance of their students to evaluate the teaching and learning program

· a topic may need to be carefully revised prior to the end of the unit to ensure students fully understand the key knowledge and skills required in preparation for the examination.

Feedback provides students with important advice about which aspect or aspects of the key knowledge they need to learn and in which key skills they need more practice.

Scope of tasks

An assessment task provides teachers with a way of ‘sampling’ the knowledge and skills of students. It is not possible or desirable to measure all of the key knowledge and skills related to the outcome or area of study. The key knowledge and skills should not be used as a checklist for determining the achievement of outcomes, and assessment tasks do not have to be lengthy to make a judgment about the student’s level of performance on the outcome.

Designing the assessment tasks

Designing the assessment task is an important part of the teaching, learning and assessment process. The assessment task needs to provide the opportunity for all students to demonstrate the highest level of performance on the outcome. Teachers need to design an assessment task that is representative of the content (key knowledge and skills underpinning the outcome), capable of being completed within a short period of time and mainly in the classroom. Please note that in the Music study, the ‘classroom’ for one or more Areas of study may be a music technology lab, rehearsal room or an instrumental teaching studio. Section 2 of this handbook provides advice on task design for each Unit 3 and 4 outcome. Performance descriptors are also provided for each outcome to assist teachers in making a judgment about the student’s level of performance on the outcome.

The following information presents one approach to developing an assessment task. It involves integrating the requirements of the study design, the advice in Section 2 of this publication and student learning activities. The approach is presented as a sequence of steps.

Making assessment part of teaching and learning

Step 1: Define the parameters of an outcome and its assessment task
This involves:

· Listing the key knowledge and skills that will be assessed by the outcome. These are stated in the study design but you may wish to reword them for student purposes.

· Choosing the assessment task. For some outcomes, a range of formats are listed in the study design. For other outcomes, a single format is required. It is possible for students in the same class to undertake different options; however, teachers must ensure that the tasks are comparable in scope and demand.

Step 2: Examine the assessment advice in Section 2

Examine the highest level of performance descriptors and clarify their meanings if you are unsure. Use the study design as your reference point. Remember the performance descriptors for each outcome identify the qualities or characteristics that you are looking for in a student response. This helps in the development of the task. It also helps clarify what needs to be taught as well as what needs to be included in the assessment task. It will assist students in understanding the expectations of the task.

Step 3: Determine teaching and learning activities

Identify the nature and sequence of teaching and learning activities to cover the key knowledge and skills outlined in the study design. It is important that a variety of learning opportunities are provided to cater for individual preferred learning styles. (Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for each outcome.)

Step 4: Design the assessment task

· Where possible try to use a range of formats across Units 3 and 4.
· The information in the stimulus/instructions to students should be relevant to the task and assist students in their response.
· Check that the instructions are clear. Are they complete and unambiguous?
· It is important that students know what is expected of them in an assessment task. This means providing students with advice about the key knowledge and skills to be assessed. This allows students to understand during the teaching and learning stage what they are expected to know or do.
· Students should be provided with the performance descriptors by which their response will be assessed.
· Students should be advised about the conditions under which they will be expected to do the task.
Which format to use

In the Music VCE Study Design 2006–2009 choices of format are not available for tasks involving practical and aural work. For other tasks a range of formats are allowed including:

· written report
· an essay
· short responses
· structured questions
· an annotated visual report
· another appropriate format.
The strengths and weaknesses of each format are considered below

	Written report or essay
	This format allows the student to develop extended responses that are individual and will clearly reflect their understanding of the key knowledge and skills. Responses can demonstrate the depth and subtlety of knowledge and skills.
	Careful design of the task is required to avoid an over-emphasis on one or more aspects of the outcome and therefore not allow 
the student the opportunity to demonstrate a range of key knowledge and skills that are related to an outcome.

	Short responses or structured questions
	A wide range of material selected from the key knowledge and skills can be assessed. 
	This format allows less individual initiative. Care must be taken not to provide students with prompts or too much information about what to write.

	Annotated visual report
	Allows students to make sophisticated links using a range of styles and methods of communication. Useful for the provision of examples from media forms and texts to support understanding. 
	Due to the possible complexity 
of the task it may be difficult for some students to achieve at the highest level.

	Other formats, for example, sound-based multimedia productions
	Allows those students who have well-developed information and communication technology or sound-based skills to employ them. Is flexible to the needs of the student and specific knowledge and skills being demonstrated
	For information and communications technology based formats the technology may dominate the content of the material presented.


Conditions for the task

· All assessment tasks must be completed mainly in class and within a limited period of time.

· Students must respond to the task individually. Note: for outcomes involving ensemble performance, the work of each student should be assessed individually.

· Teachers can develop their own rules, consistent with school policies, about the format of performances and/or material that can be brought into the room and the use of textbooks. Make sure that these rules are given to the students before the task is started and preferably in writing.

· One method of authentication is to collect the work at the end of each period and keep it in an individual plastic folder or workbook. For performance outcomes, students may be asked to keep a journal or record of rehearsals.

Points to consider

When constructing a task you will need to consider the following:

· Does the task enable students to demonstrate the highest possible performance level? 

· Will students select the form of the response or will you select the form that the whole class will use?

· How far in advance of the assessment date do students need to be aware of the requirements of the task? Will the task be completed in one lesson or over several lessons? If the task is going to run over several lessons, will you divide the task into parts or collect students work at the end of each lesson? If your school has multiple Music classes, and/or students are using a range of performance contexts, will you slightly alter the task for each context? This could involve deciding which students from a large ensemble such as a choir will form a smaller group (one performer per part) for the actual assessment task.

Marking the task

Marking arrangements where more than one teacher is involved promote greater accuracy and teachers are encouraged to form teams within their school or with other schools. 

A range of approaches to marking may be considered. Some of these include

· Blind double marking

· Sample double marking

· Comparison of student grades within one or more criteria

· Re-marking the work of some students in the class to ensure consistency.

Sample approaches to School-assessed Coursework

Group performance Unit 3

Outcome 2

Analyse a variety of elements affecting their ensemble performances and selectively implement strategies to develop and present effective performances.

Step 1: Define the parameters of an outcome and its related assessment task options

· The details of the task are outlined in the Music VCE Study Design 2006–2009, pages 45 and 46 and Section 2 of this publication.

· Each point in the key knowledge and skills does not need to be replicated in the task; however, the relationship between the task and the relevant key knowledge and key skills should be clear. In addition the task should not focus on too narrow a range of key knowledge and skills.

· The study design identifies a range of task types that can be used to assess this outcome. Teachers should be familiar with the essential characteristics of each task type and the implications of these for task design and conduct of assessment. It is possible for students in the same class to undertake different options; however, teachers must ensure that the tasks are comparable in scope and demand.

Teaching the pre-task knowledge and skills

Use the key knowledge and skills to be learnt in Unit 3 Outcome 2 and ensure that students:

· have an understanding of stylistic and expressive characteristics and performance/rehearsal techniques and strategies associated with selected styles

· understand the relationships that exist between conceptual understanding and realisation of effective ensemble performances

· access information regarding a variety of performance techniques and strategies as practiced by professional musicians

· are provided with opportunities to implement, experiment with and evaluate various individual and ensemble performance/rehearsal techniques and strategies

· have an understanding of the implications for performance of the acoustic properties of venues and instruments and are provided with opportunities to experience and evaluate the effects on performance of a variety acoustic spaces.

Step 2: Examine the assessment advice in Section 2

Examine the highest level of performance descriptors and clarify their meanings within the teaching and learning context chosen by your school for this outcome. Use the study design as your reference point. Remember the performance descriptors for each outcome identify the qualities or characteristics that you are looking for in a student’s work. This helps in the development of the task. 

Step 3: Determine teaching and learning activities

Identify the nature and sequence of teaching and learning activities to cover the key knowledge and skills outlined in the study design and plan a sequence of teaching and learning activities that will develop pre-task knowledge and skills. It is important that a variety of learning opportunities are provided to cater for individual preferred learning styles. (Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for each outcome.)

This task involves research and evaluation of various factors that may affect ensemble performance within a selected style/s including stylistic characteristics, individual and ensemble performance techniques, and the acoustic properties of performance venues and instruments. Students are required to formulate an extended response that identifies, discusses and evaluates these factors.

Teaching and learning activities could involve:

· analysis and transcription of melodic, rhythmic, harmonic, or structural aspects of a variety of works which are characteristic of the style/s selected for study

· examination of a wide variety of both individual and specific ensemble approaches to interpretation of stylistic elements

· leading rehearsal sessions in order to evaluate specific rehearsal strategies

· research into factors which may impact upon effective performances (for example performance anxiety or the specific qualities of performance space/s)

· performance of the same work in a variety of performance spaces (for example small room, large hall or outside) in order to evaluate the impact of the acoustic properties of the venue on the performance.

Step 4: Design the assessment task

The task needs to be designed in such a way as to allow students to achieve to the highest level. The task could contain:

· a question, or a series of questions, designed to guide the structure and/or focus of the response

· specific advice as to the expected length of the report

· a set of guidelines or key aspects that should be covered in the report

· a short scenario requiring identification and discussion of relevant stylistic, rehearsal and/or performance strategies

· general advice on the development of the report.

Students should be informed of both the requirements of the task and the performance descriptors by which their work will be assessed well in advance of undertaking the task.

Sample task

Write a report which analyses at least two factors that influence ensemble performance/s and describes strategies that can be used to realise effective performances of works in two selected styles.

In your response:

· identify and describe three to five characteristics of the each of the music styles you have selected. Use music examples to illustrate your description

· describe at least two individual and/or ensemble performance techniques which can be used to realise the characteristics of the music style/s you have described above

· evaluate two strategies that your ensemble has used to develop effective performances.
Evaluate the effects of at least two acoustic properties of a venue your group is likely to perform in this year on the group’s performance. You may use a diagram to clarify your response. In your response you could refer to:

· shape and/or size of the venue/s
· types of surfaces, for example, those that reflect them or those that absorb sound waves
· acoustic properties of individual instrument/s, voice/s and/or equipment in your ensemble.

Other considerations

When to assess the students

The teacher must decide the most appropriate time to set this task. This decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome

· the need to provide time for students to research and evaluate individual and ensemble techniques associated with the selected style/s

· the possibility of providing students with the opportunity to lead rehearsal sessions and the time required in order to provide all students with equal time

· adequate time in which to rehearse works to a standard whereby meaningful evaluations may be made as to the impact of various factors on the effective performance of these works.

· the likely length of time required for students to complete the writing of the report

· when tasks are being conducted in other subjects and the workload implications for students.

The assessment task should be undertaken at the end of Area of Study 2. This is likely to be around weeks 10–12 of Semester 1. The task might require two to three 50-minute sessions for the actual writing of the report and some preceding planning and focused research time. The exact dates and times can be decided in consultation with students, VCE Coordinator/s and other key staff.

Marking the task

The marking scheme should reflect the relevant aspects of the performance descriptors in the Assessment Handbook and be explained to students before starting the task.

The report should provide students with exercises that directly relate to the key knowledge and skills and provide the opportunity to meet the standard reflected in the highest performance descriptor.

This task is worth 25 marks towards the total marks allocated to School-assessed Coursework for Unit 3. A possible breakdown of marks could be:

	Identification and description of characteristics of selected style/s.
	4 marks

	Identification and description of individual and ensemble performance techniques relevant to the style.
	4 marks

	Identification and description of acoustic properties of performance venues and/or instruments.
	4 marks

	Analysis of the impact of a variety of elements on the development of effective performances within the selected style/s.
	9 marks

	Inclusion of music examples to support analysis and discussion.
	4 marks


Group performance Unit 4

Outcome 2

Use part-writing techniques to create an arrangement or prepare and present an improvisation, and analyse the techniques and ideas used in creating the arrangement or improvisation.

Step 1: Define the parameters of an outcome and its related assessment task options

· The details of the task are outlined in the Music VCE Study Design 2006–2009, pages 52–54 and Section 2 of this publication.

· Each point in the key knowledge and key skills does not need to be replicated in the task; however, the relationship between the task and the relevant key knowledge and key skill should be clear. In addition the task should not focus on too narrow a range of key knowledge and skills.

The following example is based on the improvisation option.

Pre-task knowledge

A student will need to have an understanding of the following:

· the key knowledge and skills associated with this outcome

· the stylistic and expressive characteristics of selected mainstream styles and improvisation techniques appropriate for use in those styles

· the assessment task format/s selected for this outcome

· the assessment descriptors and marking scheme with which the task or tasks will be assessed.

Step 2: Examine the assessment advice in Section 2

· Students should be provided with the performance descriptors at the commencement of each area of study.

· Teaching and learning activities and materials should be selected that allow students to develop the ability to demonstrate knowledge and skills in a range of ways. Knowledge and skills should be considered as transferable and not dependent on the particular melodies, chord progressions, recorded examples and/or teaching styles provided in the classroom.

Teaching the pre-task knowledge and skills

Use the key knowledge and skills to be learnt in Unit 4 Outcome 2, Improvisation option and ensure that students

· have an understanding of the theoretical aspects related to improvisational performance

· understand the relationships that exist between these aspects and their applicability in practice

· can access information related to conventions of improvisation within the selected styles including listening to a range of performances by professional musicians
· are provided with opportunities to develop improvisational ideas and skills.
Step 3: Determining teaching and learning activities

This example focuses on the improvisation option and involves performance of an improvisation in a mainstream style and an extended response to set question/s. Work completed for this example needs to develop compositional ideas within stylistic and technical parameters and demonstrate understanding of processes and techniques that may be utilized in creating arrangements or improvisations. Note that different key knowledge and skills are provided for pitched and non-pitched instruments. 

Teaching and learning activities could include:

· examination of chord/scale relationships and common harmonic progressions as used in mainstream styles

· transcription of a recording of an improvised solo and subsequent analysis of devices used within the performance

· development of melodic and/or rhythmic and/or harmonic motifs

· examination of approaches taken by a range of different professional performers to improvisation within a given style (for example 12-bar blues)

· ways of using ICT to effectively prepare and record improvisations.

(Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for this outcome.)

Step 4: Design the assessment task

Both the performance and the analysis aspects of the task need to be designed so that they allow students to achieve to the highest level. Where the improvisation option is selected, students are required to present both a recording of an improvisation in a mainstream style and a written analysis of the techniques and ideas utilized in creating the improvisation. Students should be provided with stimulus material including:

· the melodic and/or harmonic material to be used as the basis of the improvisation

· information about the style to be used in the improvisation, for example the name of the style and recorded examples of improvisations in the style.

Other instructions for the task could include:

· guidelines about the nature of the backing track or accompaniment to be used

· general guidelines as to aspects that should be focused on in the improvisation

· specific advice as to the length of the improvisation

· a question, or a series of questions, that provide the focus of the written aspect of the task

· a set of guidelines or key aspects that should be covered in the written report

· general advice on the development of the written report.

Other considerations

When to assess the students

The teacher must decide the most appropriate time to set this task. This decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome

· the need to provide time for students to develop improvisational skills

· the availability of recording facilities

· the likely length of time required for students to complete the writing of the report

· when tasks are being conducted in other subjects and the workload implications for students.

The assessment task should be undertaken at the end of Area of Study 2. This is likely to be around weeks 10–12 of Semester 2. The task might require two to three 50-minute sessions for the preparation and presentation of the improvisation and the writing of the analysis. Some planning and focused skill development/research time is needed before the task is undertaken. The exact dates and times can be decided in consultation with students, VCE Coordinator/s and other key staff.

Marking the task

The marking scheme should reflect the relevant aspects of the performance descriptors in the Assessment Handbook and be explained to students before starting the task.

Assessment tasks should be marked using the marking range descriptions and a marking scheme appropriate to the task.

This task is worth 50 marks towards the total marks allocated to School-assessed Coursework for Unit 4. A possible breakdown of marks could be:

	Presentation of an improvisation demonstrating stylistic empathy, development of compositional ideas, technical and expressive competence and musical coherence.
	30 marks

	Analysis of characteristics of the improvisation.
	5 marks

	Analysis and evaluation of a wide range of processes undertaken and techniques utilised in creating the improvisation.
	5 marks

	Investigation and discussion of a wide range of techniques practiced by professional musicians.
	4 marks

	Use of notated or recorded music examples to support discussion.
	3 marks

	Use of digital technology to create a realisation of the improvisation.
	3 marks


Publications
Regular updates and study advice is published in the VCAA Bulletin and on the VCAA website. Teachers should also refer to the following publications for assessment of VCE Music:

Music VCE Study Design 2006–2009
The course developed and delivered to students must be in accordance with the Music VCE Study Design, accredited 2006–2009.

The ‘Advice for teachers’ section contains sample assessment programs for Units 1 to 4 and suggested tasks.

VCAA website

Teachers are advised to keep up-to-date with developments in VCE Music by accessing the Music study pages on the VCAA website: 

www.vcaa.vic.edu.au/vce/studies/musicgroup/musicpergindex.html

www.vcaa.vic.edu.au/vce/studies/musicsolo/musicpersoloindex.html
www.vcaa.vic.edu.au/vce/studies/musicstyles/musicstyleindex.html

VCE Examination Papers

Examination papers for all studies are published on the VCAA website. Sound files for questions on aural and written papers are included subject to copyright.

Assessment Reports

The Assessment Reports (formerly Report for Teachers) are published on the VCAA website and provide teachers with an overview of the Examination for Units 3 and 4.
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