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Introduction

Philosophy has been reaccredited for implementation (Units 1–4) in 2008. An assessment handbook is published by the Victorian Curriculum and Assessment Authority (VCAA) for each reaccredited VCE study. The VCE Philosophy Assessment Handbook 2008–2013 contains assessment information for School-assessed Coursework and the examination in Philosophy and includes related general VCAA administrative procedures. The VCE Philosophy Assessment Handbook 2008–2013 is also available on the VCAA website. Details of any changes to the assessment information in this publication will be published in the VCAA Bulletin VCE, VCAL and VET. Further information on all matters related to the administration of the VCE and assessment is published annually in the VCE and VCAL Administrative Handbook and monthly in the VCAA Bulletin VCE, VCAL and VET. Teachers should also refer to these publications.

The VCE Philosophy Assessment Handbook 2008–2013 consists of three sections:

1.
Administrative Procedures for Assessment in Philosophy

The information in this section is based on regulatory information published in the VCE and VCAL Administrative Handbook. It outlines the general administrative procedures for School-assessed Coursework and the examination in Philosophy. Regular updates to this information are published in the VCAA Bulletin VCE, VCAL and VET and annually in the VCE and VCAL Administrative Handbook.

2.
Philosophy Assessment Advice

This section contains specific advice on School-assessed Coursework, and the end-of-year examination for Philosophy. It includes advice on task design and performance descriptors for the outcomes in Units 3 and 4. The performance descriptors are not prescriptive, but are intended to assist teachers in making consistent judgments about each student’s level of performance on the outcomes in Units 3 and 4.

3.
Assessment Support Material and Further Resources

Section 3 contains examples of approaches to School-assessed Coursework for selected outcomes in Units 3 and 4. It also includes details of further resources on assessment to assist teachers in the administration and development of appropriate assessment programs to meet both the requirements of the study design and general administrative requirements for the VCE.

Section 1: Administrative Procedures for Assessment in Philosophy

Reporting student achievement

Units 1 and 2

In Philosophy the student’s level of achievement in Units 1 and 2 is a matter for school decision. Assessment of levels of achievement for these units will not be reported to the Victorian Curriculum and Assessment Authority (VCAA). Schools may choose to report levels of achievement using grades, descriptive statements or other indicators.

Units 3 and 4

The VCAA will supervise the assessment of all students undertaking Units 3 and 4.

In Philosophy the student’s level of achievement will be determined by School-assessed Coursework, and an end-of-year examination. The VCAA will report the student’s level of performance on each of three Graded Assessment components: Unit 3 School-assessed Coursework, Unit 4 School-assessed Coursework and the end-of-year examination as a grade from A+ to E or UG (ungraded).

Study score

Each student’s overall achievement in Philosophy will be reported as a study score on a scale of 0 to 50. The study score indicates how a student performed in relation to all others who took the study. This score is used by the Victorian Tertiary Admissions Centre (VTAC) for the calculation of the student’s Equivalent National Tertiary Entrance Rank (ENTER).

To receive a study score, students must achieve two or more Graded Assessments in the study and receive S for both Units 3 and 4 in the same year, unless they have Interrupted Studies status and have met these requirements over two years.
The study score for Philosophy is calculated using the student’s moderated School-assessed Coursework score and examination scores. In Philosophy the three graded assessments contribute to the study score as follows:

Unit 3 School-assessed Coursework:

25%

Unit 4 School-assessed Coursework:

25%

End-of-year examination:


50%

For studies with large enrolments (1000 or more), the following table shows the approximate proportion of students who will achieve a study score higher than the stated values. For studies with fewer enrolments, the proportions may vary slightly.

	Study score
(Relative Position)
	Percentage of students above
this position (approximate)

	45
	2

	40
	8

	35
	24

	30
	50

	25
	76

	20
	92


Further information on the calculation of a study score and how student achievement is reported is published annually in the VCE and VCAL Administrative Handbook.

School-based assessment

The following VCAA administrative policies and procedures apply to assessment for satisfactory completion of units and School-assessed Coursework.

Satisfactory completion of units

The VCE is awarded solely on the basis of satisfactory completion of units. The decision about satisfactory completion of a unit is distinct from the assessment of levels of performance.

For satisfactory completion of a unit, a student must demonstrate achievement of each of the outcomes for the unit that are specified in the study design. The decision about satisfactory completion of outcomes is based on the teacher’s professional judgment of the student’s performance on assessment tasks for the unit.

To achieve an outcome the student must:

· produce work that meets the required standard

· submit work on time

· submit work that is clearly his/her own

· observe the VCAA and school rules.

If a teacher judges that all outcomes are achieved, the student satisfactorily completes the unit.

The teacher is responsible for judging satisfactory completion of a unit. By reporting satisfactory completion, the teacher is certifying that the student has achieved the set of outcomes for the unit according to rules set out by the VCAA and the school. 

Specific advice on the requirements for satisfactory completion for each unit of Philosophy is published in the reaccredited VCE Philosophy Study Design 2008–2013 under ‘Assessment and reporting’ and in the ‘Assessment’ information for each unit.

Schools must develop courses that provide opportunities for students to demonstrate achievement of the outcomes specified in the Philosophy study design. The school should determine the assessment program at the beginning of the year. Schools must provide students with clear written details of both the VCAA rules (see below) and the school’s rules and procedures at the beginning of the school year. 

The school must specify the work that a student must do to satisfy a unit and the conditions under which the work is to be done. The school must inform each student in writing of:

· all work he/she needs to do to achieve S for the unit

· all work he/she needs to do for Graded Assessment

· class attendance requirements

· how to submit work

· timelines and deadlines for completing work

· procedures for obtaining an extension of time

· internal school appeal procedures.

Teachers are responsible for administering the VCAA rules and instructions. They must ensure they are using the currently accredited Philosophy study design.

School-assessed Coursework

The VCAA rules

The VCAA sets down seven rules which a student must observe when preparing work for assessment by the school. These rules apply to School-assessed Coursework, they are:

1. A student must ensure that all unacknowledged work submitted for assessment is genuinely his/her own.

2. A student must acknowledge all resources used, including:

–
text, websites and source material

–
the name/s and status of any person/s who provided assistance and the type of assistance provided.

3. A student must not receive undue assistance from any other person in the preparation and submission of work.

Acceptable levels of assistance include:

–
the incorporation of ideas or material derived from other sources (e.g. by reading, viewing or note taking), but which has been transformed by the student and used in a new context

–
prompting and general advice from another person or source which leads to refinements and/or self-correction.

Unacceptable forms of assistance include:

–
use of, or copying of, another person’s work or other resources without acknowledgment

–
corrections or improvements made or dictated by another person.

4. A student must not submit the same piece of work for assessment in more than one study.

5. A student who knowingly assists other students in a breach of rules may be penalised.

6. A student must sign an authentication record for work done outside class at the time of submitting the completed task. This declaration states that all unacknowledged work is the student’s own.

7. A student must sign a general declaration that he/she will obey the rules and instructions for the VCE, and accept its disciplinary provisions.

Scheduling assessment tasks

Teachers are advised to give students the dates for completion of assessment tasks in advance, taking into account the VCAA’s important administrative dates which are published annually in the VCE and VCAL Administrative Handbook.

Schools should take into account authentication issues and student workload in deciding when specific details of tasks are given to students.

Rescheduling

If an assessment task needs to be rescheduled, for example if the students are not ready to be assessed or due to other circumstances, teachers should provide adequate notification to all students in the class or classes at the school.

Extension of time

An extension may be needed to account for circumstances in which an individual student or group of students has not been given appropriate time to undertake or complete School-assessed Coursework.

An extension of time for all students in a class should only be given on condition that all students are given adequate notice and that no one in the class or another class is advantaged or disadvantaged by the change. An extension for an individual student should only be granted in special circumstances.

Schools are required to have a policy outlining conditions under which an extension of time for individuals may be granted. It should be common for all VCE studies within a school and should contain procedures including:

· a formal process for applying for an extension of time

· rules of eligibility

· the maximum period for an extension

· conditions under which the extension will be allowed.

An extension of time may extend into the next semester, but not into the next school year.

Submitting further work

If, in the judgment of the teacher, work submitted by a student for the assessment of an outcome does not meet the required standard for satisfactory completion, the teacher may take into consideration work previously submitted by the student provided it meets the VCAA’s rules outlined earlier, or allow the student to submit further work. A teacher may permit a student to submit further work to meet satisfactory completion requirements of a unit. Students may not submit further work or resubmit work for the reassessment of School-assessed Coursework scores awarded by the school.

Normally, students complete work for a unit during the semester in which the unit is undertaken. The school may decide to delay the decision about satisfactory completion to allow a student to complete or resubmit work.

Work completed outside class

Most assessment tasks will be completed in class. This does not preclude students from completing work associated with the task/s outside class time, providing that the teacher can confirm that all work submitted for assessment is the student’s own. Students should be advised in advance as to the conditions under which tasks are to be completed and submitted. 

Authentication

Teachers should have in place strategies for ensuring that work submitted for assessment is the student’s own work. Where aspects of School-assessed Coursework tasks are completed outside class time teachers must monitor and maintain records of student’s work.

The teacher may consider it appropriate to ask the student to demonstrate his/her understanding of the task at the time of submission of the work. If any part or all of the work cannot be authenticated, then the matter should be dealt with as a breach of rules.

To reduce the possibility of authentication problems arising, or being difficult to resolve, the following strategies are useful:

· Ensure that a significant amount of classroom time is spent on the task so that the teacher is familiar with each student’s work and can regularly monitor and discuss aspects of the work with the student.

· Regularly rotate topics from year to year to ensure that students are unable to use student work from the previous year.

· Where there is more than one class of a particular study in the school, early liaison between teachers on topics, cross-marking and sharing of draft student work enables earlier identification of possible authentication problems and the implementation of appropriate action.

Attendance

All VCE units require 50 hours of scheduled class time. A student needs to attend sufficient class time to complete work. The school sets minimum class time and attendance rules. Where a student has completed work but there has been a substantive breach of attendance rules and the school therefore decides to assign Not satisfactory (N) to the unit, the school must assign N for one or more outcomes and thus the unit.

A school policy and set of procedures to cover absence from assessment tasks should be published and made available to staff, students and parents.

When a student is absent from school for prolonged periods, or has been unable to complete all assessment tasks because of illness or other special circumstances, the school may, on application, grant Special Provision for school based assessments. Teachers should refer to details on VCE Attendance and Special Provision in the VCE and VCAL Administrative Handbook. In this case the student should not be penalised for lack of attendance.

School records

Schools should keep records of:

· applications for extensions of time, with supporting documentation

· applications for Special Provision, with supporting documentation

· student absences, and whether or not approved

· any interviews with the student

· all decisions.

Lost, stolen or damaged work

The teacher or student who has lost work, or has had work stolen or damaged, must make a written statement of the circumstances. The statement must be signed and dated. Schools must keep a record of the loss or damage, but should not report them to the VCAA. The principal, acting on advice from the teacher, and on the basis of records kept, shall determine the result for the student.

Note: This does not apply to work lost or damaged due to computer misuse or malfunction. Students’ responsibilities for proper management of computer material are published annually in the VCE and VCAL Administrative Handbook.

Assessment task selection

The Philosophy study design includes tasks that are designated for the assessment of outcomes for each Unit. At Units 1 and 2 level, teachers select from a range of assessment tasks for the unit and must ensure that tasks are comparable in scope and demand. 

At Units 3 and 4 level the study design states whether any one or a combination of assessment tasks may be used for the assessment of an outcome for a unit. Where options are available, selection should be based on the teaching program, the resources available and the needs and interests of students. Teachers may also use more than one of the tasks suggested for the assessment of an outcome if they prefer to use two or more smaller tasks rather than a single task. 

Teachers should develop assessment programs for Units 3 and 4 that:

· include both formative assessments, for diagnostic or monitoring purposes, and summative assessments, for determining achievement that contributes to the final coursework score

· include a variety of assessment tasks and conditions

· provide an appropriate balance of short and extended tasks

· take into account the workload for students.

If teachers wish to provide options for the same assessment task, they should ensure that the tasks available for selection are of comparable scope and demand.

Practice examinations conducted during the year can give students experience and help them develop skills in this type of assessment; however, it is recommended that these are used as formative assessment. They can, however, provide useful information for students’ Indicative Grades for the examination.

School-assessed Coursework audit

As part of the VCAA ongoing monitoring and quality assurance program for the VCE, samples of School-assessed Coursework tasks in each VCE study will be requested for audit from schools. Schools will receive notification of the studies and the materials required by email early in the school year. This email is the School Coursework Audit Notification (SCAN). The dates for notification and submission are published annually in the VCAA Bulletin VCE, VCAL and VET and in the current year’s VCE and VCAL Administrative Handbook.

The audit material portfolio should contain:

· details of each task set by the teacher.

Supporting documentation from teachers should include:

· details of the marking scheme used by the teacher for each task

· the conditions under which the task/s were undertaken.

The audit is integral to the quality assurance processes of the VCAA. The audit process will be undertaken by the State Reviewer and a small panel for each study, if required.

The outcomes of the audit assist the VCAA in planning assessment advice and professional development support for teachers.

The audit will also examine school assessments for irregularities, for example instances of undue assistance and cases where the VCAA’s requirements have not been followed. The VCAA will draw any irregularities identified by the auditing process to the attention of the principal. In the event of serious irregularity, the Executive Committee of the VCAA will determine whether disciplinary or other procedures will apply and may alter schools’ assessments in the light of evidence presented.

Schools receive individual feedback on the outcomes of the audit by email.

Special Provision

Special Provision provides eligible students with the opportunity to participate in and complete their senior secondary studies. Specific eligibility criteria apply to the granting of Special Provisions for the VCE. Teachers must refer to the relevant section in the VCE and VCAL Administrative Handbook for the eligibility requirements and procedures for granting of Special Provision for school-based assessment, Student Programs, Derived Examination Scores and Special Examination Arrangements.
Statistical moderation of School-assessed Coursework

School assessment is an important part of the VCE. It is important that the assessments made by all schools throughout the state are comparable and fair to all students.

Teachers have flexibility in deciding exactly what teaching and learning activities and what School-assessed Coursework tasks they will use to assess the outcomes specified in the study design. As a result, the School-assessed Coursework assessments from two different schools may sometimes be based on two different sets of assessment tasks, although they will be assessing the same outcomes.

In some cases, the assessment tasks or topics set by one school may be easier than those set by another school. In addition, the marking by the teachers in one school may be stricter or more generous than the marking in another school.

In a school where assessment tasks are easier and marking is generous, students would get higher marks for the same standard of work than they would in another school where the assessments and marking are harder. If this is not taken into account when using schools’ assessments to calculate students’ study scores, some students would be treated unfairly.

To ensure comparability of assessment of School-assessed Coursework from different schools, the VCAA will apply statistical procedures to each moderation group, study by study. Moderation groups are the cohort of students in each school undertaking the study, or the total cohort of students from schools that combine for the purposes of assessment and moderation for a particular study.

Moderation is needed to ensure that the same assessment standards are applied to students from every school doing a particular study. Statistical moderation is a process for adjusting schools’ assessments to the same standard, while maintaining the students’ rank order given by the school.

Statistical moderation adjusts the level and spread of each school’s assessments of its students in a particular study, to match the level and spread of the same students’ scores on a common external score. The external score is based on examinations done by all students across the state in the study, it is a common standard against which schools’ assessments can be compared.

Each VCE study includes at least one external examination and the VCAA will use the examination scores in each study as the basis for statistical moderation of schools’ assessments. In studies with two examinations, scores from both examinations are used. Students’ General Achievement Test (GAT) scores are used in studies where it increases the reliability of the moderation process. In all such cases, the examination scores are the major influence.

For each school a moderation formula is determined so that:

· the highest moderated score is equal to the highest external score

· the median and quartiles of the moderated scores are equal to the median and quartiles of the external scores

· the mean (average) of the moderated scores is as close as possible to the mean of the external scores

· the rank order of school scores is maintained.

The highest, median and quartiles are scores at the top, middle, 25 per cent and 75 per cent positions in the group.

The formula is then applied to the school’s coursework score for each student to obtain their moderated coursework score.

Exclusion of anomalous assessments

Some students have results that are discrepant or anomalous. Including these results in the moderation process could have an adverse effect on the rest of the group, so they are excluded from the process. The moderated scores for these students are interpolated after the group has been moderated. The following students/scores are excluded from the moderation process:

· students who do not have complete coursework assessments, examination scores or GAT scores (in studies where the GAT scores are used)

· external scores that are significantly below the mean external score for the school group

· external scores that are significantly lower than that which would be predicted from the student’s school score

· school scores that are very low compared with the student’s external score

· external scores of students with Derived Examination Scores applications for the examination are excluded if the difference between their external score and their school score is below the mean difference for the school group.

Small groups

The moderation formula can be applied to all groups of three or more students; however, it is preferable to have moderation groups of ten or more students. As the size of the moderation group increases, moderation outcomes are less influenced by the scores of individual students in the group. In moderation groups with ten or more students, the group characteristics (e.g. mean and spread) that determine moderation outcomes come from a sufficiently large enough number of students to generate reliable statistics.

If a school has fewer than five students doing a study it should combine with another school (preferably a larger group) for moderation purposes. The schools are asked to work together to achieve comparability of assessments and to produce a combined distribution of coursework assessments, which will then be statistically moderated as a single group.

In addition to improving reliability, this strategy provides an opportunity for professional development of teachers. Teachers have the opportunity to exchange ideas and approaches, to view a wider variety of student work and to compare standards.

The VCAA will approve exemptions from this requirement where the school is able to demonstrate that it is unable to combine with another school. In applying for exemption the school must provide the reasons for requesting the exemption.

Teachers should refer to the VCE and VCAL Administrative Handbook for further details on partnerships and exemption requirements.

Special cases

Two or more students have the highest school score

If two or more students are given the highest coursework scores, the highest moderated score is set equal to the average of the two highest external scores. Therefore, if six students are given the same highest score by the school, then each of these students will receive a moderated score that is equal to the average of the six highest external scores.

All students in the group have the same school score

Each student receives the same moderated score that is equal to the average of the group’s external scores.

There is only one student in the moderation group 

For a single student, the moderated score is equal to the student’s external score.

There are only two students in the moderation group

The highest moderated score is set equal to the highest external score. The lowest moderated score is set equal either to the lowest external score or to a higher value depending on the separation of the two coursework scores.

Achieving internal comparability of assessments within moderation groups

Many moderation groups will consist of two or more teaching classes, either as a result of multiple classes within the one school, or as a result of two groups from different schools combining for moderation purposes. In both situations, teachers need to work together to achieve comparability of assessments and to produce a combined distribution of coursework assessments.

To achieve comparability of assessments, it is recommended that teachers either cross-mark selected samples of student work, or use common coursework tasks, or tasks selected from a common ‘pool’.

It is not necessary for teachers to follow the same teaching program, although many schools with multiple classes plan and deliver their VCE courses in a coordinated way.

When planning the approach to be used for each study, the primary consideration should be that the approach is manageable and does not result in a greater workload for teachers.

Cross-marking of student work

Cross-marking of selected samples of student work from different classes is the best way for teachers to ensure that they are applying the same standards of marking. It is not necessary to cross-mark the work of all students. Cross-marking and benchmarking of carefully selected samples of student work will be sufficient for teachers to establish a common marking standard for each task. Each teacher can then ascertain the extent to which his/her marking standards need to be adjusted to be consistent with the common standard.

Use of common School-assessed Coursework tasks

The focus of School-assessed Coursework assessment is the students’ level of performance on each outcome. In many cases, the study design provides a number of assessment tasks from which teachers can choose to assess an outcome. Typically, coursework assessment in any study is based on three or four assessment tasks. Setting one, or perhaps two, of these as a common task for each teaching group will help to achieve comparability. Many schools choose to do this, but there is no requirement for schools to do so. Schools may also choose to establish a common ‘pool’ of coursework tasks to be used within the school, or a common template for each type of task (e.g. specifying the topics and/or the key knowledge and skills to be assessed and their weightings). It is important, however, that the same assessment tasks are not recycled in the following year.

Further advice on statistical moderation is published on the VCAA website.

Examinations

An examination is any centrally set task that is externally assessed by the VCAA. The examination rules for the conduct of examinations and all administrative requirements are published annually in the VCE and VCAL Administrative Handbook. Regular updates to regulations and advice on examinations are published on the VCAA website and in the VCAA Bulletin VCE, VCAL and VET. Teachers must be familiar with all advice published by the VCAA for the current year’s examination for Philosophy. Study specific advice includes the approved materials and equipment for use during the examinations as well as the specific conditions and description of the examination.

Indicative grades for examinations

Schools must provide indicative grades (A+ to UG and NA) for all students undertaking written and performance examinations, prior to the June and October/November examination periods. The indicative grade for each student is the grade that the teacher predicts the student will achieve on the examination. The primary purpose of indicative grades is to provide useful information against which the VCAA can check for anomalous students’ examination scores and for the effect of any irregularities that might occur in the conduct of the examination.

Indicative grades are used by the VCAA:

· to identify students with anomalous examination grades. These students have their examinations re-marked

· in the calculation of Derived Examination Scores for students who are ill or adversely affected by other circumstances at the time of an examination. 

Indicative grades should be based on information teachers already hold on students’ performance. Teachers should not require students to undertake additional work to determine their indicative grades. The indicative grade is a teacher judgment. Where there is more than one class in a study, teachers should confer on the provision of the school’s indicative grades.

General Achievement Test (GAT)

All VCE students enrolled in Units 3 and 4 Philosophy must sit the General Achievement Test (GAT).

The GAT is an essential part of the VCE assessment procedures. Although GAT results do not count directly towards VCE results, they do play an important role in checking that School-assessed Coursework and examinations have been accurately assessed.

In Philosophy, the VCAA will use students’ GAT scores in:

· statistical moderation of School-assessed Coursework if they improve the reliability of the scores process

· checking the accuracy of student scores in the examination

· the calculation of Derived Examination Scores.

Section 2: Philosophy Assessment Advice

School-assessed Coursework

Teachers will provide to the Victorian Curriculum and Assessment Authority (VCAA) a score for each outcome in a unit, which represents an assessment of the student’s achievement. The score must be based on the teacher’s assessment of the level of performance of each student on the outcomes for the unit specified in the study design. Teachers must select assessment tasks from the designated list for each outcome published in the study design.

Assessment tasks should be a part of the regular teaching and learning program and should not add unduly to student workload. Assessment tasks should be completed mainly in class and within a limited timeframe. The overall assessment program for the unit should include a variety of assessment task formats, include provision for authentication of student work and take into account the overall workload for students.

Unit 3

School-assessed Coursework for the outcomes in Unit 3 will contribute 25 per cent to the student’s study score for Philosophy.

Outcome 1

Analyse and evaluate the philosophical viewpoints and arguments in the set texts in relation to the good life.

This outcome will contribute 40 marks out of 100 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one or more tasks, which will contribute a total of 40 marks.

Task/s

Description

Any one or combination of the following:

· essay (at least one for Unit 3)

· short-answer responses

· test

· written analysis

· written exercises

· written reflection

· presentations (oral, multimedia)

· dialogue (oral, written).

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge and understanding of the key concepts employed in the set text/s

· demonstrate knowledge and understanding of viewpoints and arguments set forth in the set texts, taking into account relevant concepts as listed in the VCE Philosophy Study Design, page 27 

· analyse arguments

· evaluate arguments and/or viewpoints

· formulate his or her own viewpoint on the key questions considered in the set text

· offer arguments in support of his or her point of view

· impose an appropriate structure on his or her work 

· demonstrate clarity of expression and language appropriate to philosophy

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task/s.

	Outcome 1

Analyse and evaluate the philosophical viewpoints and arguments in the set texts in relation to the good life.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	35–40 marks
	Demonstrates a thorough knowledge and understanding of the concepts relevant to the set texts; sophisticated analyses of arguments and viewpoints citing appropriate background knowledge where relevant; demonstrates a knowledge and understanding of alternative viewpoints and arguments on questions discussed in the set texts; offers insightful evaluation/s of arguments and viewpoints and gives reasons in support of this evaluation; language is precise and appropriate to philosophy.

	30–34 marks
	Demonstrates well-developed knowledge and understanding of the concepts relevant to the set texts; careful analyses of arguments and viewpoints; offers well-developed evaluation/s of arguments and viewpoints and gives reasons in support of this evaluation; demonstrates an awareness of alternative arguments and viewpoints; language may occasionally lack precision but is always appropriate to philosophy.

	20–29 marks
	Demonstrates clear knowledge and understanding of the concepts relevant to the set texts; makes some attempt at analysis and evaluation although one of these may be underdeveloped (lots of analysis and little evaluation or vice versa); overall language may sometimes lack precision but is always appropriate to philosophy.

	10–19 marks
	Demonstrates a basic knowledge and understanding of the concepts relevant to the set texts; makes some attempt at analysis and evaluation although neither is fully developed or supported; language frequently lacks precision but is generally appropriate to philosophy.

	1–9 marks
	Demonstrates minimal awareness of the key concepts relevant to the set texts; there may be some attempt at analysis or evaluation but this is unsupported; language is imprecise and is often inappropriate to philosophy.


Outcome 2

Critically compare the viewpoints and arguments on the good life developed in the set texts.

This outcome will contribute 30 marks out of 100 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one or more tasks, which will contribute a total of 30 marks.

Task/s

Description

Any one or combination of the following:

· essay (at least one for Unit 3)

· short-answer responses

· test

· written analysis

· written exercises

· written reflection

· presentations (oral, multimedia)

· dialogue (oral, written).

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge and understanding of the key concepts employed in the set text/s

· demonstrate knowledge and understanding of viewpoints and arguments set forth in the set texts, in particular those relating to the questions identified in the VCE Philosophy Study Design, page 27 

· analyse arguments

· evaluate arguments and/or viewpoints

· critically compare both obvious and subtle points of agreement and disagreement between viewpoints and arguments put forward in set texts

· identify how viewpoints and arguments offered in set texts respond to one another

· formulate his or her own viewpoint on the key questions considered in the set text

· offer arguments in support of his or her point of view

· impose an appropriate structure on his or her work

· demonstrate clarity of expression appropriate to philosophy

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task/s.

	Outcome 2

Critically compare the viewpoints and arguments on the good life developed in the set texts.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	25–30 marks
	Demonstrates a precise and detailed knowledge and understanding of the viewpoints and arguments offered in comparing the set texts in relation to the good life. Identifies and elaborates on points of agreement and disagreement between the texts (including some more subtle points of agreement or disagreement); all points of comparison that are raised receive thorough elaboration. Reaches a conclusion about the relative merits of the viewpoints and arguments considered (note that this may be a clear and well supported statement of the student’s skepticism or indecision). Offers cogent and sophisticated synthesis of argument/s in support of this conclusion. Structure is appropriate to the form of the task. Language is always precise and appropriate to philosophy.


	20–24 marks
	Demonstrates a sound knowledge and understanding of the viewpoints and arguments offered in comparing the set texts in relation to the good life. Identifies and elaborates on points of agreement and/or disagreement between the texts (this may confined to the more obvious points of agreement or disagreement); all points of comparison that are raised receive adequate elaboration. Reaches a conclusion about the relative merits of the viewpoints and arguments considered. Offers and elaborates on some synthesised argument/s in support of this conclusion. Structure is appropriate to the form of the task. Language is generally precise and appropriate to philosophy.


	15–19 marks
	Demonstrates a basic knowledge and understanding of the viewpoints and arguments offered in the set texts in relation to the good life. Identifies and elaborates on at least one point of agreement and/or disagreement but may focus purely on one obvious point of agreement or disagreement, other points may be raised without adequate elaboration. Reaches a conclusion about the relative merits of the viewpoints and arguments considered. Offers some arguments in support of this conclusion but these may not be fully elaborated. Overall structure is appropriate to the form of the task, although there may be some unjustified transitions from idea to idea. Language is generally clear and precise but there may be a few points that are unclear. Language is always appropriate to philosophy.

	10–14 marks
	Demonstrates a basic knowledge and understanding of the viewpoints and arguments from the set texts, may have some grasp of the other texts. Identifies at least one genuine point of agreement and/or disagreement between the texts but offers inadequate elaboration. Reaches a conclusion about the relative merits of the viewpoints and arguments considered. Attempts to offer arguments in support of this conclusion but these arguments may be very sketchy or not to the point. Shows some awareness of the appropriate structure for a task of this form but there are puzzling transitions. Language is generally appropriate to philosophy.

	1–9 marks
	Demonstrates at best a sketchy knowledge and little or no understanding of the viewpoints and arguments from the set texts. May attempt to identify some point of agreement or disagreement between the set texts but this point receives little or no elaboration and may even be based upon an error of understanding. Reaches no conclusion about the relative merits of the viewpoints and arguments or reaches a conclusion that receives little or no support. May not understand the structural demands of the form of the task. Limited use of appropriate language.


Outcome 3

Critically compare the viewpoints and arguments on the nature of the good life in the set texts to other ways of thinking about how we should live, and evaluate their implications for contemporary debates.

This outcome will contribute 30 marks out of the 100 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one or more tasks which will contribute a total of 30 marks.

Task/s

Description

Any one or a combination of the following:

· essay (at least one for Unit 3)

· short-answer responses

· test

· written analysis

· written exercises

· written reflection

· presentations (oral, multimedia)

· dialogue (oral, written).

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge and understanding of the key concepts employed in the set text/s

· demonstrate knowledge and understanding of viewpoints and arguments set forth in the set texts, in particular those relating to the questions identified in the VCE Philosophy Study Design, page 27 

· demonstrate knowledge and understanding of at least one way of thinking about the good life outside the set text

· apply knowledge and understanding of set texts and other ways of thinking about the good life to contemporary issues and debates

· analyse arguments

· evaluate arguments and/or viewpoints

· identify both obvious and subtle points of agreement and disagreement between viewpoints and arguments put forward in set texts and in other ways of thinking about the good life

· formulate his or her own viewpoint on the key questions considered in the set text and in sources outside the set texts

· offer arguments in support of his or her point of view

· impose an appropriate structure on his or her work

· demonstrate clarity of expression appropriate to philosophy

· have the opportunity to demonstrate the highest level of achievement.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.
Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task/s.

	Outcome 3

Critically compare the viewpoints and arguments on the nature of the good life in the set texts to other ways of thinking about how we should live, and evaluate their implications for contemporary debates.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	25–30 marks
	Demonstrates a precise and detailed knowledge and understanding of the viewpoints and arguments offered in at least one set text in relation to the good life. Demonstrates a thorough knowledge and understanding of some aspect of another way of thinking about the good life and how it relates to a contemporary ethical debate. Identifies and elaborates on points of agreement and disagreement between the text/s and the chosen way of thinking about the good life in relation to this debate; all points of comparison raised receive thorough elaboration. Offers insightful and well-supported evaluation of relevant arguments and viewpoints; reaches an insightful and well-supported conclusion about the question (note that this may be a clear and well-supported statement of the student’s skepticism or indecision). Language is always precise and appropriate to philosophy.

	20–24 marks
	Demonstrates a sound knowledge and understanding of the viewpoints and arguments offered in at least one set text in relation to the good life. Demonstrates a sound knowledge and understanding of some other way of thinking about the good life and how this relates to a contemporary debate. Identifies and elaborates on points of agreement and disagreement between the text/s and the chosen way of thinking about the good life in relation to this debate; points of comparison raised generally receive a thorough elaboration although a few might not be fully developed. Offers well-developed evaluation of relevant arguments and viewpoints. Reaches a clear and well-supported conclusion about the question. Language is generally precise and always appropriate to philosophy.

	15–19 marks
	Demonstrates a good basic knowledge and understanding of the viewpoints and arguments offered in at least one set text in relation to the good life. Demonstrates a good basic knowledge and understanding of some other way of thinking about the good life and how this relates to a contemporary debate; clearly identifies some points of agreement and disagreement between the text/s and the chosen way of thinking in relation to the debate but generally these may receive little elaboration. Makes some attempt at evaluation of relevant viewpoints and arguments, but aspects are underdeveloped. Reaches a clear conclusion about the question although this may receive only minimal support. Language is generally clear and always appropriate to philosophy.


	10–14 marks
	Demonstrates good basic knowledge and understanding of the viewpoints and arguments offered in at least one set text in relation to the good life OR demonstrates a good basic understanding of some other way of thinking about the good life; may have only a very general and simplistic appreciation of one or the other. Demonstrates a superficial awareness of how these viewpoints and arguments relate to a contemporary debate; may identify a few points of agreement and/or disagreement between the text/s and the chosen way of thinking in relation to the debate but these receive little or no elaboration. Offers some evaluation of relevant viewpoints and arguments, but it is consistently underdeveloped. Attempts a conclusion about the question but this may be unclear and/or unsupported. Language has some clarity and is generally appropriate to philosophy.

	1–9 marks
	Demonstrates only the most general knowledge and simplistic understanding of the text or of another way of thinking about the good life and how these relate to the question but this is unclear and receives little or no elaboration. There may be some attempt at comparison but this unclear or inaccurate. Attempts at evaluation are unsupported. There is no clear conclusion. Language has little or no clarity and is perhaps at times inappropriate to philosophy.


Unit 4

School-assessed Coursework for the outcomes in Unit 4 will contribute 25 per cent to the student’s study score for Philosophy.

Outcome 1

Discuss the concepts relating to the nature of the mind, and analyse and evaluate viewpoints and arguments concerning the relationship between body and mind occurring within and between the set texts, and in the context of relevant contemporary debates.

This outcome will contribute 50 marks out of the 100 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one or more tasks which will contribute a total of 50 marks.

Task/s

Description

Any one or combination of the following:

· essay (at least one for Unit 4)

· short-answer responses

· test

· written analysis

· written exercises

· written reflection

· presentations (oral, multimedia)

· dialogue (oral, written).

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge and understanding of the key concepts/terms employed in the set text/s, particularly those on page 32 of the study design

· demonstrate knowledge and understanding of viewpoints and arguments on the nature of mind and its relationship to the body set forth in the set texts 

· identify how viewpoints and arguments offered in set texts respond to one another

· apply knowledge and understanding of set texts to contemporary issues and debates

· analyse arguments

· evaluate arguments and/or viewpoints

· formulate his or her own viewpoint on the key questions considered in the set text

· offer arguments in support of his or her point of view

· impose an appropriate structure on his or her work

· demonstrate clarity of expression appropriate to philosophy

· have the opportunity to demonstrate the highest level of achievement.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.
Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task/s.

	Outcome 1

Discuss the concepts relating to the nature of the mind, and analyse and evaluate viewpoints and arguments concerning the relationship between body and mind occurring within and between the set texts, and in the context of relevant 
contemporary debates.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	40–50 marks
	Demonstrates knowledge which is comprehensive and in‑depth, and used incisively to support arguments. Philosophical arguments and concepts are fully understood. Shows a thorough understanding of the specific demands of the question and identifies material which is always relevant. The implications of this material are drawn out in a detailed analysis. Examples are well‑chosen and compelling in their support of the argument. Counter‑arguments are presented in a convincing way. Develops ideas and arguments from a consistently held and well justified perspective. Evaluation of the ideas and arguments is compelling or subtle with strong evidence of personal reflection. Presents ideas in a coherent and incisive way, insights are clearly articulated and the argument is focused and sustained. The use of language is precise and fully appropriate to philosophy.

	30–39 marks
	Demonstrates a wide‑ranging or deep knowledge of philosophical issues which is used effectively to support arguments. Philosophical arguments and concepts are largely understood. Shows a clear understanding of the specific demands of the question and identifies relevant material which is analysed in a thoughtful way. Examples directly support the overall argument in a persuasive manner. Some counter arguments are presented. Develops ideas and arguments from a consistently held perspective. Evaluation of the ideas and arguments is thoughtful and convincing. Presents ideas in a clear and coherent way and insights are clearly articulated. The use of language is effective and appropriate to philosophy.

	20–29 marks
	Demonstrates a sound knowledge of philosophical issues and concepts are generally understood. Shows a good understanding of the specific demands of the question and identifies material which is nearly always relevant. Offers sound analysis of this material; appropriate examples are used which give support to the argument. Develops ideas and arguments in a sound way and there is a consistent attempt to evaluate them, even if this is not fully developed. Presents ideas in an organised way and the development of the argument can be easily followed. The use of language is appropriate to philosophy.


	10–19 marks
	Demonstrates some knowledge of philosophical issues and there is a basic understanding of the concepts used. Shows some awareness of the specific demands of the question and identifies and analyses some relevant material. Some appropriate examples are used. Develops some ideas and arguments but the development is simple, or is asserted without support or reference. There may be limited evaluation of the ideas and arguments. Presents some ideas in an organised manner. There is some clarity of expression, but the argument cannot always be followed. The use of language is generally appropriate to philosophy.

	1–9 marks
	Demonstrates a superficial knowledge of philosophical issues but there is only limited understanding of the concepts used. Shows little awareness of the specific demands of the question and identifies relevant material in only a limited way. There is little analysis and few or no examples are given. Limited development of ideas and/or arguments with little or no evaluation. The use of language appropriate to philosophy is limited.


Outcome 2

Discuss concepts relating to the nature of knowledge, and analyse and evaluate viewpoints and arguments concerning the nature of knowledge occurring within and between the set texts, and in the context of relevant contemporary debates.

This outcome will contribute 50 marks out of the 100 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one or more tasks which will contribute a total of 50 marks.

Task/s

Description

Any one or combination of the following:

· essay (at least one for Unit 4)

· short-answer responses

· test

· written analysis

· written exercises

· written reflection

· presentations (oral, multimedia)

· dialogue (oral, written).

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· demonstrate knowledge and understanding of the key concepts/terms employed in the set text/s, particularly those on page 33 of the study design

· demonstrate knowledge and understanding of viewpoints and arguments on the nature of knowledge set forth in the set texts 

· identify how viewpoints and arguments offered in set texts respond to one another

· apply knowledge and understanding of set texts to contemporary issues and debates

· analyse arguments

· evaluate arguments and/or viewpoints

· formulate his or her own viewpoint on the key questions considered in the set text

· offer arguments in support of his or her point of view

· impose an appropriate structure on his or her work

· demonstrate clarity of expression

· have the opportunity to demonstrate the highest level of achievement.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task/s.

	Outcome 2

Discuss concepts relating to the nature of knowledge, and analyse and evaluate viewpoints and arguments concerning the nature of knowledge occurring within and between the set texts, and in the context of relevant contemporary debates.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	40–50 marks
	Demonstrates knowledge which is comprehensive and in‑depth, and used incisively to support arguments. Philosophical arguments and concepts are fully understood. Shows a thorough understanding of the specific demands of the question and identifies material which is always relevant. The implications of this material are drawn out in a detailed analysis. Examples are well chosen and compelling in their support of the argument. Counter-arguments are presented in a convincing way. Develops ideas and arguments from a consistently held and well-justified perspective. Evaluation of the ideas and arguments is compelling or subtle with strong evidence of personal reflection. Presents ideas in a coherent and incisive way, insights are clearly articulated and the argument is focused and sustained. The use of language is precise and fully appropriate to philosophy.


	30–39 marks
	Demonstrates a wide‑ranging or deep knowledge of philosophical issues which is used effectively to support arguments. Philosophical arguments and concepts are largely understood. Shows a clear understanding of the specific demands of the question and identifies relevant material which is analysed in a thoughtful way. Examples directly support the overall argument in a persuasive manner. Some counter arguments are presented. Develops ideas and arguments from a consistently held perspective. Evaluation of the ideas and arguments is thoughtful and convincing. Presents ideas in a clear and coherent way and insights are clearly articulated. The use of language is effective and appropriate to philosophy.

	20–29 marks
	Demonstrates a secure knowledge of philosophical issues and concepts are generally understood. Shows a good understanding of the specific demands of the question and identifies material which is nearly always relevant. Offers sound analysis of this material; appropriate examples are used which give support to the argument. Develops ideas and arguments in a sound way and there is a consistent attempt to evaluate them, even if this is not fully developed. Presents ideas in an organised way and the development of the argument can be easily followed. The use of language is generally appropriate to philosophy.

	10–19 marks
	Demonstrates some knowledge of philosophical issues and there is a basic understanding of the concepts used. Shows some awareness of the specific demands of the question and identifies and analyses some relevant material. Some appropriate examples are used. Develops some ideas and arguments but the development is simple, or is asserted without support or reference. There may be some basic evaluation of the ideas and arguments. Presents some ideas in an organised manner. There is some clarity of expression, but the argument cannot always be followed. The use of language is not always appropriate to philosophy.

	1–9 marks
	Demonstrates a superficial knowledge of philosophical issues but there is only limited understanding of the concepts used. Shows little awareness of the specific demands of the question and identifies relevant material in only a limited way. There is little analysis and few or no examples are given. Develops ideas and arguments in a basic way but there is little or no evaluation. Expresses some basic ideas but it is not always clear what the argument is trying to convey. The use of language appropriate to philosophy is limited.


Examination

End-of-year written examination – Units 3 and 4

The student’s level of achievement in Units 3 and 4 will also be determined by an end-of-year examination.

The end-of-year examination will contribute 50 per cent to the study score.

Duration: two hours.

Date: end-of-year, on a date to be published annually by the VCAA.

Description

All outcomes in Units 3 and 4 will be examined. All of the key knowledge and skills that underpin the outcomes in Units 3 and 4 is examinable.

The examination paper may include questions which refer to stimulus material such as newspaper articles, extracts from reports or case study material.

All questions are compulsory.

Students will complete the examination using a question and answer booklet.

Approved materials

Students sitting for examinations are permitted to bring normal stationery into the examination. This includes pens, pencils, highlighters, erasers, sharpeners and rulers.

Correction (white out) liquid/tape and blank sheets of paper are not allowed in any examination.

Assessment criteria

The examination will address all of the criteria. All students will be examined against the following criteria.

1. Understanding and appropriate use of philosophical terminology, concepts, viewpoints and arguments.

2. Ability to write clear, precise, and justified critical responses to philosophical viewpoints and arguments.

3. Analysis of philosophical arguments about the good life.

4. Critical comparison of arguments about the good life in the set texts and in other sources including contemporary debates.

5. Analysis of viewpoints and arguments about the relationship between mind and body within and between set texts and in contemporary debates.

6. Analysis of viewpoints and arguments concerning the nature of knowledge within and between set texts and in contemporary debates.

7. Evaluation of philosophical viewpoints and arguments about the good life and their implications for contemporary life.

8. Evaluation of viewpoints and arguments about the nature of knowledge and the relationship between body and mind within and between the set texts and in contemporary debates.

The examination will be set by a panel appointed by the VCAA.

The examination will be marked by a panel of assessors appointed by the VCAA.

Section 3: Assessment Support Material and Further Resources

Introduction

School-assessed Coursework provides schools with the opportunity to make their own administrative arrangements for the internal assessment of their students.

It also provides individual study teachers with the opportunity to:

· select from the range of designated assessment tasks in the study design

· develop and administer their own assessment program for their students.

School-assessed Coursework provides teachers with the opportunity to:

· monitor the progress and work of their students

· provide important feedback to the student

· gather information about the teaching program.

Students should know in advance how and when they are going to be assessed and the conditions under which they will be assessed.

Assessment tasks should be part of the teaching and learning program. For each assessment task students should be provided with the:

· type of assessment task and approximate date for completion

· time allowed for the task

· allocation of marks

· nature of any materials they can utilise when completing the task

· opportunity to demonstrate the highest level of performance.

Following an assessment task:

· teachers can use the performance of their students to evaluate the teaching and learning program

· a topic may need to be carefully revised again prior to the end of the unit to ensure students fully understand the key knowledge and skills required in preparation for the examination.

Feedback provides students with important advice about which aspect or aspects of the key knowledge they need to learn and in which key skills they need more practice.

Designing the assessment tasks

Designing the assessment task is an important part of the teaching, learning and assessment process. The assessment task/s needs to provide the opportunity for all students to demonstrate the highest level of performance on the outcome. Teachers need to design an assessment task that is representative of the content (key knowledge and skills underpinning the outcome), capable of being completed within a short period of time and mainly in the classroom. Section 2 of this handbook provides advice on task design for each Unit 3 and 4 outcome. Performance descriptors are also provided for each outcome to assist teachers in making a judgment about the student’s level of performance on the outcome.

The following information presents one approach to developing an assessment task. It involves integrating the requirements of the study design, the advice in Section 2 of this publication and student learning activities. The approach is presented as a sequence of steps.

Making assessment part of teaching and learning

Step 1: Define the parameters of an outcome and its related assessment task options
This involves:

· Listing the key knowledge and skills that will be assessed by the outcome. These are stated in the study design but you may wish to reword them for student purposes.

· Choosing the assessment task. You can select from the offerings in the study design. It is possible for students in the same class to undertake different options; however, teachers must ensure that the demands upon the student are comparable.

Step 2: Examine the assessment advice in Section 2

Examine the highest level of performance descriptors and clarify their meanings if you are unsure. Use the study design as your reference point. Remember the performance descriptors for each outcome identify the qualities or characteristics that you are looking for in a student response. This helps in the development of the task. It also helps clarify what needs to be taught as well as what needs to be included in the assessment task. It will assist students in understanding the expectations of the task.

Step 3: Determine teaching and learning activities

Identify the nature and sequence of teaching and learning activities to cover the key knowledge and skills outlined in the study design. It is important that a variety of learning opportunities are provided to cater for individual preferred learning styles. (Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for each outcome.)

Step 4: Design the assessment task

· Try to use a range of formats across Units 3 and 4. 

· The information in the stimulus should be relevant to the task and assist students in their response. 

· Check that the instructions are clear. Are they complete and unambiguous?

· It is important that students know what is expected of them in an assessment task. Students could be provided with the performance descriptors before they start work.

· Students should be provided with the performance descriptors by which their response will be assessed.

· Students should be advised about the conditions under which they will be expected to do the task.
Conditions for the task

· All assessment tasks must be completed mainly in class and within a short period of time.

· Students must answer the task individually.

· Teachers can develop their own rules, consistent with school policies, about the material that can be brought into the room and the use of textbooks. Make sure that these rules are given to the students before the task is started and preferably in writing.
· One method of authentication is to collect the work at the end of each period and keep it in an individual plastic folder or workbook.  
Points to consider

When constructing a task you will need to consider the following:

· Does the task enable students to demonstrate the highest possible performance level?  

· Will students select the form of the response or will you select the form that the whole class will use?

· Will the task be completed in one lesson or over several lessons? If the task is going to run over several lessons will you divide the task into parts or collect students work at the end of each lesson? If your school has multiple Philosophy classes and your task is designed to last several lessons will you slightly alter the task for each class?

· Does the task allow you to easily identify the key aspects of the response to be assessed?

Sample approaches to School-assessed Coursework

Unit 3

Outcome 3

Critically compare the viewpoints and arguments on the nature of the good life in the set texts to other ways of thinking about how we should live, and evaluate their implications for contemporary debates.

Step 1: Define the parameters of an outcome and its related assessment task options

The VCE Philosophy Study Design, pages 28 and 29, provides details of the key knowledge and skills related to Unit 3 Outcome 3 and the Area of Study: Analysis and critical comparison of philosophical and other ways of thinking about the good life. In order to plan and conduct an assessment for this outcome it is necessary to be familiar with the key knowledge and skills. It should be noted that each key knowledge and key skill does not need to be clearly identifiable in the task, nor should the task focus on too narrow a range of key knowledge and skills.

The study design identifies a range of task formats that can be used to assess this outcome.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics that you are looking for in a student response. For example, there is a need for explanation and analysis within the descriptors of what is involved in critical comparison. Students need to demonstrate their critical knowledge and understanding of the texts and of the points of agreement and disagreement between the texts and the other way of thinking about the good life. They need to demonstrate application of this knowledge and understanding to contemporary debates. 

Step 3: Determine teaching and learning activities

One assessment task option for Unit 3 Outcome 3 is a dialogue. 

Teaching the pre-task knowledge and skills

Use the key knowledge and skills to be learnt in Unit 3 Outcome 3 and ensure the student:

· knows and understands the viewpoints and arguments in relation to the good life set forth in the set texts

· can identify when an ethically significant issue arises in the media

· knows and understands aspects of another way of thinking about the good life, for example the key relevant claims and arguments of at least one ethical tradition (religious or secular)

· can identify how the set texts and another way of thinking about the good life address or shed light upon contemporary issues

· can use his/her understanding of the set texts and other ethical traditions to reach a greater understanding of such contemporary issues

· can formulate and defend his/her own evaluation of the viewpoints and arguments considered

· understands the particular strengths, weaknesses and demands of the chosen philosophical genre, in this case, the dialogue.

In relation to Unit 3 Outcome 3, teaching and learning activities could involve:

· reading and discussing the texts together in class

· using argument mapping software (e.g. Rationale or Inspiration) to analyse arguments offered in the set texts and (where appropriate) in other sources

· collecting and analysing a media file on an ethical question or questions. This should not only include overtly ‘ethical’ or ‘moral’ issues (such as racism, animal rights or world hunger) but also questions relating to ‘lifestyle’ and ‘happiness’, for example work-family balance, teen and midlife mental health issues arising out of crises, education and employment choices, retirement, even child and adult obesity. Student analysis and class discussion could turn on such questions as: What assumptions are being made about ‘happiness’ and the ‘good life’? What assumptions are being made about human nature and about its relationship to living well? How do they converge with or diverge from the views and arguments considered in the course? Are the participants in the discussion explicitly or implicitly appealing to views/arguments considered in the course? Can the views studied in the course shed further light on the question?

· researching relevant aspects of a religious or secular tradition of ethical thought and presenting the results of this research to the class, perhaps in the form of a poster or by students leading a discussion. Identify how these traditions converge with and/or diverge from viewpoints and arguments considered in the course

· discussing specific social issues in class and explicitly identify and discuss how the set texts and ethical traditions might inform debate on these issues

· reading and discussing model examples of the genre chosen for the task. In the example cited, an exchange between Ataktos and Zeno of Litium from Dirk Baltzly’s webpage, the genre is ‘dialogue’ <http://arts.monash.edu.au/phil/department/baltzly/ataktos.htm>. It is important to make clear how a dialogue written in this context differs from the dialogues of Plato and from the script of a play; we want a dialogue that tries to give the best account of each viewpoint or argument even if one will ultimately triumph.

Step 4: Design the assessment task

· In consultation with their teacher, students select one of the issues in their media file.

· Students identify a central question in relation to this issue relevant to the themes of the course and write a dialogue on that question (note that much the same approach could be taken to preparing an essay or an oral or multimedia presentation).

· In planning and writing, students should bear in mind that the following must be represented:

–
viewpoints and/or arguments from at least one of the set texts

–
viewpoints and/or arguments from at least one other ethical tradition

–
how these can or do inform contemporary debates

–
the student’s overall judgment (Note that this may be implied rather than stated. This is one of the strengths of the dialogue genre. It can be a very good way to present a judgment that is skeptical or open-ended.)

Students should be encouraged:

· to focus clearly on their question

· to select viewpoints and arguments from the set texts and from another ethical tradition that go beyond the points made in public debate, either by introducing a new perspective or greater depth

· not simply juxtapose viewpoints or even arguments (A thinks X, B thinks Y, C think Z etc.) In a dialogue, different speakers must be genuinely engaging with one another (A speaks, B replies by agreeing or disagreeing or drawing a distinction, B responds …)

· not to attempt too much. Students can demonstrate their mastery of key knowledge and skills without saying everything that could possibly be said. Indeed attempting to say everything can undermine the clarity and coherence of their dialogue.

Other considerations

When to assess the students

The teacher must decide the most appropriate time to set this task. This decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome

· the possible need to provide a practice, indicative task

· the likely length of time required for students to complete the task

· when tasks are being conducted in other subjects and the workload implications for students.

The task should be provided at the end of Area of Study 3. This is likely to 
be around weeks 5 or 6 of Term 2. The task might only require one or two 
50-minute sessions (if two sessions, then perhaps a double period) and the 
exact date and time can be decided in consultation with students, the VCE coordinator/s and other key staff.

Marking the task

The marking scheme should reflect the relevant aspects of the performance descriptors in the Assessment Handbook and be explained to students before starting the task.

The task should provide students with a question or questions that directly relate to the key knowledge and skills and provide the opportunity to meet the standard reflected in the highest performance descriptor for the task. 

This task is worth 30 marks towards the total marks allocated to School-assessed Coursework for Unit 3. A possible breakdown of marks could be:

	Knowledge and understanding of the relevant viewpoints and/or arguments on the topic of at least one set text and at least one other way of thinking about the good life.
	(4 marks)

	Identification and elaboration of how viewpoints and/or arguments offered in the set text shed light on the chosen contemporary issue or debate.
	(5 marks)

	Identification and elaboration of how viewpoints and/or arguments offered in the other way of thinking about the good life shed light on the chosen contemporary issue or debate.
	(5 marks)

	Identification of points of convergence and divergence between the set text/s and the other way of thinking about the good life.
	(6 marks)

	Discussion of strengths and weaknesses in the viewpoints and arguments considered in relation to the question.
	(7 marks)

	Coherence; appropriate structure and language.
	(3 marks)


Unit 4

Outcome 1

Discuss the concepts relating to the nature of the mind, and analyse and evaluate viewpoints and arguments concerning the relationship between body and mind occurring within and between the set texts, and in the context of relevant contemporary debates.

Step 1: Define the parameters of an outcome and its related assessment task options

The VCE Philosophy Study Design, pages 31 and 32, provides details of the key knowledge and skills related to Unit 4 Outcome 1 and the Area of Study: The nature of mind and body. In order to plan and conduct an assessment for this outcome it is necessary to be familiar with the key knowledge and skills. It should be noted that each key knowledge and key skill does not need to be clearly identifiable in the task, nor should the task focus on too narrow a range of key knowledge and skills.

The study design identifies a range of task formats that can be used to assess this outcome. Teachers should be familiar with the essential characteristics of each task type and the implications of these for task design and conduct of assessment. 

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics that you are looking for in a student response. For example, a response for this outcome would need to analyse arguments for and against body–mind dualism. 

Step 3: Determining teaching and learning activities

One assessment task option for Outcome 1 in Unit 4 is an essay. 

The teacher plans a sequence of teaching and learning activities that will develop pre-task knowledge and skills. 

Teaching the pre-task knowledge and skills

Use the key knowledge and skills to be learnt in Unit 4 Outcome 1 and ensure that students:

· know and understand key concepts relating to the nature of mind and the relationship between mind and body

· know and understand key arguments for and against various forms of mind–body dualism and for and against physicalism

· can identify how views on these questions impact upon our conception of ourselves and our place in nature

· can identify how views on these questions impact upon contemporary debates

· can formulate and defend a viewpoint of these issues.

In relation to Unit 4 Outcome 1, teaching and learning activities could involve:

· reading and discussion of the set texts in class

· viewing and discussion of documentaries that present contemporary scientific accounts of the nature of mind and brain (e.g. Brain Story BBC TV and Primal Instinct BBC TV)

· use argument mapping software (such as Rationale or Inspiration) to analyse arguments offered in the set texts and, where appropriate, arguments offered or implied in other sources

· class discussion of how assumptions and viewpoints about mind and body emerge in scientific and social debates 

· explicit teaching of the skills of essay writing in philosophy, including modeling of the process of planning a philosophy essay.

Step 4: Design the assessment task

Students must write an essay on one of the following topics. They must draw on their knowledge of the texts studied as well as scientific and philosophical debates, for example: 
Does modern brain science render dualism untenable?

Is it possible to give a completely physical account of the mind?

If physicalism is true, is ethical debate possible?

Other considerations

When to assess the students

The teacher must decide the most appropriate time to set this task. This decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome

· when tasks are being conducted in other subjects and the workload implications for students.

The essay should be provided at the end of Area of Study 1. This is likely to be around weeks 5–6 of Semester 2. (This will allow examination revision time.) The task might require two to three 50-minute sessions. The exact dates and times can be decided in consultation with students, VCE Coordinator/s and other key staff.

Marking the task

The marking scheme should reflect the relevant aspects of the performance descriptors in the assessment handbook and be explained to students before starting the task.

The essay should offer a question or questions that directly relate to the key knowledge and skills and provide the opportunity to meet the standard reflected in the highest performance descriptor for the task.

This task is worth 50 marks towards the total marks allocated to School-assessed Coursework for Unit 4. A possible breakdown of marks could be:

	Knowledge and understanding of key concepts and arguments relating to the nature of mind.
	(10 marks)

	Consistency and precision in addressing the question. Application of relevant scientific and philosophical debates.
	(10 marks)

	Understanding and elaboration of arguments.
	(10 marks)

	Evaluation of different viewpoints and arguments relevant to the question.
	(10 marks)

	Development of a clear and well-supported conclusion.
	(5 marks)

	Logically coherent structure and clear language.
	(5 marks)


Publications
Regular updates and study advice is published in the VCAA Bulletin VCE, VCAL and VET and on the VCAA website. Teachers should also refer to the following publications for assessment of VCE Philosophy:

VCE Philosophy Study Design 2008–2013
The course developed and delivered to students must be in accordance with the VCE Philosophy Study Design, accredited 2008–2013.

The ‘Advice for teachers’ section contains sample assessment programs for Units 1 to 4 and suggested tasks.

VCAA website

Teachers are advised to keep up-to-date with developments in VCE Philosophy by accessing the Philosophy study page on the VCAA website: www.vcaa.vic.edu.au/vce/studies/philosophy/philosophysindex.html

VCE Examination Papers

Examination papers for all studies are published on the VCAA website.

Assessment Reports

The Assessment Reports (formerly Report for Teachers) are published on the VCAA website and provide teachers with an overview of the Examination for Units 3 and 4.
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