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Studio Arts
General Questions

1.
How can the teacher assist students to develop appropriate language for speaking and writing about art?

Teachers can assist students to develop use and familiarity with correct terminology as used in the study design by using appropriate language in their own teaching. They may suggest that students develop a glossary of terms. Teachers can set aside class time to help students to use appropriate language in their documentation and annotation.

When students submit written assessment tasks the teacher should provide individual written feedback using language that reinforces the student’s development of an art vocabulary.

Further resources for teaching and learning are published in the Advice for Teachers and the Assessment Handbook.

Units 1 and 2

1.
How can the theoretical and practical Areas of study be linked?

Practical links can be made through any combination of the artist’s use of materials and techniques, processes, aesthetics, styles and/or themes and ideas. Textile artists, for example, may employ themes, ideas and approaches that could be of interest to a student undertaking painting and drawing; or historical landscape paintings may assist photography students to investigate the use of light. These links will also be explored theoretically through discussion and analysis.

In completing Unit 1, Outcome 2 students will explore and use a variety of materials and techniques in their own artwork and this will help them to understand how artists from different times and cultures have worked (Unit 1, Outcome 3). Then in Unit 2 students will research, analyse and discuss the ways in which artists from different times and cultures have created artworks, communicated ideas and developed styles (Outcome 2).

Units 3 and 4

1.
How many potential directions are in a range?

The range will depend upon the specific undertaking of the student in accordance with their exploration proposal. A range should afford the student the opportunity to make a selection from which they will produce a minimum of two finished artworks in Unit 4.

2.
What are ‘conceptual possibilities’?

‘Conceptual possibilities’ refers to ideas that students conceive and from which they create artworks. Ideas are developed and may be recorded using drawings, sketches, photographs and/or collaged materials with additional notes that offer further information about the ideas. Not all conceptual possibilities are extended into technical experimentation and therefore not all conceptual possibilities develop into potential directions.

3.
What is a creative exploration?

In a creative exploration teachers would expect to see an individual investigation that demonstrates a level of considered thinking, trialling and exploration of ideas in pursuit of discovering potential directions accountable to the student’s written individual exploration proposal.

4.
How can the teacher help a student to make a plan in their exploration proposal?

Teaching resources are available in the Advice for Teachers section of the study design (pages 44 and 45).

5.
Can visual material be used in the exploration proposal?

Yes. The exploration proposal should be written. It may be presented as an extended statement or a series of short paragraphs and may include dot points and visual reference material. These visual references may include illustrations, diagrams or images of other artists’ work as a means of clarifying ideas expressed in the exploration proposal.
6.
Can students employ sources outside the school to assist in the production of final artworks?

Students should be encouraged to complete their artworks in school. Where they do access external service providers, their documentation should demonstrate that they have researched and identified the appropriate and correct technical methods required and also created their own specifications for the service provider. This will show their complete creative control over the making of their artwork. Without this evidence the teacher may not be able to authenticate the student’s artwork, or apply the SAT assessment criteria fairly.
7.
Is the written component of the focus, reflection and evaluation of the cohesive folio completed at the end of Unit 4?

Yes. This is stated in the study design on page 27 (Unit 4, Outcome 2).

8.
Can photography students re-shoot their Unit 3 work during Unit 4?

Photographs should not be resolved in Unit 3 as this is the design process development period. In Unit 3 students should be working toward developing potential directions. Teachers should encourage students to continue to develop their ideas throughout the design process. If students have produced a number of negatives (silver gelatine) and/or digital proof sheets in Unit 3 it is expected that potential directions will be selected from these preliminary works.

In Unit 4 students produce the finished prints which should demonstrate a substantial development from the potential directions displayed in Unit 3. The finished photographs may be further developed to maximise the student’s resolve and presentation. If appropriate this may be demonstrated in the re-shooting of photographs to improve lighting techniques. Further darkroom practices may be applied to demonstrate a higher level of conceptual or aesthetic resolve and/or improved technical skill.

With digital printing a student may improve their work by manipulating the images. The quality of finished prints should represent a substantial development from the Unit 3 potential direction. It is not acceptable to simply enlarge photographs from an earlier Unit 3 state. Teachers must assess work produced during Unit 4 according to the SAT performance criteria.

9.
What constitutes a visual diary and what should be included in it?

A visual diary may take any form that supports the student’s individual design process and is reflective of the key knowledge and key skills as detailed in the study design.

The design process can be presented in a variety of ways that suit the student’s needs or the art form being developed. The visual diary may contain a record of work in development in the form of photographs, sketches or screen dumps. It will contain a record of trials and explorations throughout the design process; these should be in the form of annotations and evaluations.

The student’s ideas, as outlined in their exploration proposal, must be reflected in their visual diary.

10.
To what extent should teachers set oral response tasks?

Oral responses may be incorporated into teaching and learning activities for Unit 3 Outcomes and Unit 4 Outcomes are a good tool for formative assessment but they should not be used exclusively. Students need to prepare for the written examination where they are required to produce written responses.

11.
Why has the industry issue component been removed from the study?

The industry issue component of Unit 4 in the previous study has been replaced with a comprehensive study of exhibitions and Art Industry practices in context. This change reinforces the importance of professional art practice in an industry context.

12.
What constitutes a finished artwork?

An artwork is considered to be ‘finished’ when the student judges that the piece best demonstrates their acquisition of the key skills and key knowledge for the outcome.

A finished artwork demonstrates a resolution of the student’s intentions, skill and application of techniques, art elements, principles and aesthetics as directed by the selected potential direction from which it was produced.

This judgement will also be influenced by the timing of assessment of the achievement of the outcome.

13.
How much practical resolution should be applied to a potential direction?

The selected potential directions formulated in Unit 3 act as a guide to the production of the finished artworks in Unit 4. All trials and techniques are part of the potential direction but finished artworks are not produced until Unit 4. It is important that the techniques are explored within the potential direction in Unit 3 and that in Unit 4 they are extended and resolved skilfully and in context of the finished artworks.

14.
What type of evidence do students need to provide of the selected potential directions for Unit 4 production of artworks?

An appropriate selected potential direction for the production of a finished artwork in Unit 4 should include both written and visual documentation.

15.
What is the difference between work produced in Unit 3 and work produced in Unit 4?

Work produced in Unit 3 is preliminary work evolving from the design process that is driven by the exploration proposal. From this process evolves a range of potential directions. From a selection of these potential directions finished artworks are produced in Unit 4 to create a cohesive folio of artworks.

16.
Where can teachers and students find listings for galleries?

A list of resources is published on the VCAA website and is updated regularly. It includes virtual gallery spaces.

The list includes the Art Almanac which publishes a comprehensive listing of national exhibitions and is updated regularly. It is available online at: www.art-almanac.com.au
17.
Can students employ sources outside the school to assist in the production of final artworks?

Students should be encouraged to complete their artworks in school. Where they do access external service providers, their documentation should demonstrate that they have researched and identified the appropriate and correct technical methods required and also created their own specifications for the service provider. This will show their complete creative control over the making of their artwork. Without this evidence the teacher may not be able to authenticate the student’s artwork, or apply the SAT assessment criteria fairly.
PAGE  
3
VCAA, updated April 2010

