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Introduction

The online version of the VCE Studio Arts Assessment Handbook 2004-2009 contains assessment information for both school-based assessment and the examinations in Studio Arts and advice for teachers on how to construct assessment tasks. Advice on matters related to the administration of VCE assessment is published annually in the VCE and VCAL Administrative Handbook and monthly in the VCAA Bulletin. Teachers must refer to these publications for current advice.

Please note that the online Assessment Handbook differs in appearance to the printed version. Updates to the online Assessment Handbook are published in the VCAA Bulletin VCE, VCAL and VET. 

Be advised that there may be minor errors in the contents list above due to software version differences.

Studio Arts Assessment Advice

Units 3 and 4
School-assessed Tasks 1 and 2 

School-assessed Task 1 contributes 33 per cent to the study score and is commenced and completed in Unit 3.

School-assessed Task 2 contributes 33 per cent to the study score and is commenced and completed in Unit 4.

Teachers will provide to the Victorian Curriculum and Assessment Authority (VCAA) a score representing an assessment of the student’s level of performance for Outcomes 1 and 2 in Unit 3 and a score for Outcomes 1 and 2 in Unit 4. The scores must be based on the teacher’s assessment of the student’s performance according to the criteria published in the VCAA Bulletin in February. This assessment will be subject to review by a panel appointed by the VCAA.

Details of authentication requirements and administrative arrangements for the School-assessed Task will be published in the VCAA Bulletin in February and the current year’s VCE and VCAL Administrative Handbook.

The sole basis for the assessment of School-assessed Tasks is the set of criteria for the award of grades published each year by the VCAA in the VCAA Bulletin and is to be used by teachers to award a score. The completed assessment sheet for each student’s School-assessed Task must be available on request by the VCAA.

Examination

End-of-year written examination – Units 3 and 4

The student’s level of achievement in Units 3 and 4 will also be determined by an end-of-year examination.

The end-of-year examination will contribute 34 per cent to the Study Score.

Duration: one and a half hours.

Date: end-of-year, on a date to be published annually by the VCAA.

Description

The examination will consist of a series of questions based on Outcome 3 in Units 3 and 4. The examination will assess a representative sample of the key knowledge and skills in these outcomes in Units 3 and 4.

The marks for each outcome will be allocated in approximately the following way:

	Outcome
	Marks allocated (%)

	Unit 3 – Outcome 3
	40–60

	Unit 4 – Outcome 3 
	40–60


All questions are compulsory.

For some questions students will respond to visual stimulus material.  Short and extended responses will be required.

Students will complete the examination using a structured answer booklet.

Approved materials

Students sitting for examinations are permitted to bring normal stationery into the examination. This includes pens, pencils, highlighters, erasers, sharpeners and rulers.

Correction (white out) liquid/tape and blank sheets of paper are not allowed in any examination.

Assessment criteria

The examination will address all of the criteria. All students will be examined against the following criteria.

1.
Understand the appropriate use of art terms and vocabulary.

2.
Understanding of art practices in relation to the production of artworks in particular art form/s.

3.
Understanding of ways in which artists develop distinctive styles in their artwork.

4.
Understanding of roles and methods involved in the conservation and exhibition of artwork/s.

5.
Analysis of current art industry issue/s.

6.
Application of skills and knowledge in the analysis of visual material to comment on artworks and their production and/or exhibition.

The examination will be set by a panel appointed by the VCAA.

The examination will be marked by a panel of assessors appointed by the VCAA.

Assessment Support Materials and Further Resources

Sample approach to assessment

Unit 3

Outcome 1

Prepare a work brief that formulates the content and parameters of the design process and plan how this will be undertaken.

Details of task

The approach outlined below only considers the preparation of the work brief component of School-assessed Task 1.

•
The details of the task are outlined in the VCE Studio Arts Design 2004–2007 and Section 2 of this handbook.

•
Each key knowledge and skill item should be clearly identifiable in the task.

Description

The work brief is completed over the first 3-4 weeks of the semester.   In their work brief students should define, explain and plan the exploration and development of a design process.

The work brief is prepared prior to the design process but may be expanded upon during the initial stages of the design process. 

Resources and scheduling

Schools may determine the conditions for the task. A regular scheduled meeting to review the progress students are making in developing the work brief is one way of ensuring students are developing a brief which will allow them to demonstrate the assessment criteria at the highest level.

The following steps outline an approach to developing the School-assessed Task and introducing it to students.

Step 1

Develop a plan of how the teaching and learning objectives for this outcome will be introduced and explained to students.  

For example:

	Phase 1
	Introduction and explanations  

In this phase, teachers

•
assist students to identify an area/s of interest. This could be done through class discussion involving brain storming and making lists of possible topics or themes

•
provide an introduction to the function and role of the work brief in relation to the design process and potential solutions focusing on 

–
the content required

–
the need for students to present a thoughtful, thorough and personal response to the task

–
the influence of the work brief on specific assessment criteria

–
the relationship between the area of interest and the studio form/s and related materials and techniques 
•
provide an explanation that the work brief is a vital planning document that creates the framework and parameters for the design process.  In this discussion teachers could refer to 

–
the focus on processes in School-assessed Task 1

–
the advantages of selecting a starting point which will sustain a line of enquiry and development 

–
factors which contribute to the production of artworks

–
artworks as a way of communicating aims and ideas 

–
ways in which artworks reflect the context in which they were made
•
explain the conditions which apply to producing a work brief. For example the work brief should be written prior to the commencement of the design process and needs to include reference to and discussion about sources of inspiration to be investigated, conceptual possibilities, aesthetic qualities to be achieved, materials to be explored, techniques to be developed, other considerations relating to the planning of the design process

•
outline approaches to investigating sources of inspiration, for example

–
investigating work of other artists using written texts, visits to galleries and other art spaces or the Internet

–
exploring aesthetic qualities of objects associated with a particular area of interest 

–
gathering and annotating reference material from catalogues    
and/or magazines.

	Phase 2


	This phase is a teaching and learning period to discuss and develop students’ ideas about the different aspects of the work brief such as:

•
sources of inspiration 

•
conceptual possibilities

•
aesthetic qualities to be achieved

•
materials to be explored

•
techniques to be developed

•
other considerations relating to the planning of the design process.

Teachers could introduce this aspect of the School-assessed Task through: 

•
class discussion about areas of exploration students are considering

•
visual material (A3 leaflets) included in the VCAA Study Implementation Kit (available through the VCAA website)

•
evaluation of work briefs completed by other students, for example work briefs completed by students from another class and/or the work brief on pages 37–38 of the Studio Arts Study Design.


Step 2

Develop a student worksheet that supports your teaching plan and provides guidelines for students to develop an individual work brief.  The worksheet should:

•
identify the aspects of the work brief

•
describe the level of detail required and/or relevant considerations for each component/section of the work brief

•
include a timeline (refer to page 38 of the Studio Arts Study Design 2004–2007)

•
include criteria that will be used to assess the brief.

Step 3

Students develop and write a work brief using the worksheet as appropriate.  The completed work brief should be placed in a prominent place at the commencement of the folio.

Unit 3 Outcome 3 and Unit 4 Outcome 3

Teachers may decide to design assessment tasks for Outcome 3 in Units 3 and 4. The assessment tasks should be representative of the content (key knowledge and skills underpinning the outcome), capable of being completed within a specified period of time and mainly in the classroom.  

These outcomes are assessed in the end-of-year examination.  Schools have the opportunity to implement their own assessment strategies and administrative arrangements for the internal assessment of student performance on these outcomes.

As part of the teaching and learning program for these outcomes teachers could monitor the progress and work of their students by conducting internal assessments such as tests and/or written presentations such as reports, essays, short and extended responses to structured questions.

The teaching and learning program preceding assessment tasks may involve such strategies as:

•
short classroom activities

•
assignments (where students research and/or prepare notes in response to specific questions and/or under headings)

•
formal class preparation involving, for example, class notes.

Unit 3 Outcome 3 – Professional art practices and styles

Outcome 3

Discuss art practices in relation to particular art form/s and analyse ways in which artists develop distinctive styles in their artwork.

Teaching approach one

Discuss two or three examples of artworks from different times and locations and at the beginning of classes (theory and/or practical) in order to develop in students the skills of looking, describing, analysing and evaluating artworks. A variety of media may also be introduced where students in the class are working across a range of art forms. The remainder of the class time could then be devoted to consideration of a particular topic or folio work.

The activities below suggest ways in which this teaching approach may be implemented and are modeled on the advice provided in the 2001 VCAA Assessment Support Material. The images referred to below were in the 2000 Studio Arts examination paper. Both of these publications are available on the VCAA Studio Arts web page. See page 16 for the address.

	APPROACH

Introduce formal elements such as perspective, balance, repetition, colour, contrast, line, tone, texture, scale, shape and signs and symbols.


	ACTIVITY

Discuss formal elements, signs and symbols through short classroom activities such as:

•
researching and discussing definitions 

•
identifying and discussing examples of ways particular concepts are used in the artworks.

Discuss formal elements, signs and symbols in relation to aspects of Outcome 3 such as interpretations of subject matter, employment of materials, techniques, processes and the development of distinctive styles.

Students could develop a vocabulary page which explains in their own words what he or she understands each term to mean.

	Undertake a range of activities, each focusing on a single formal element. Colour has been used as an example in this table.
	· Make a set of individual flash cards from a series of  artworks, for example the visual examples provided for question 1 on the 2000 Studio Arts examination paper.

· Students arrange the flash cards in order of most colourful down to least colourful (or vice versa). The arrangement must be the student’s choice.

· Students write a short response – one or two sentences, justifying their choice. 

	
	•
Discuss language appropriate to colour, for example monotone for the black and white photograph, neutral for Fiona Murphy’s Leaf, representative for the tiger, primary for the costumes, etc. Monotone, neutral and primary are generic descriptions – all artworks produced in a single colour can be described as monotone, all artworks lacking applied colour can be described as neutral, and all artworks using pure, unmixed colour can be described as using primary colours. However, ‘representative’ as applied to the tiger refers to the artist’s decision to produce this ceramic sculpture in ‘true to life’ colours used in a representative manner. The form of the sculpture may also be described as ‘representative’ (as opposed to ‘realistic’).

	Discuss specific points of key knowledge from Outcome 3, for example:

•
Ways in which aesthetic qualities and distinctive styles are developed in artworks by artists.


	Consider questions such as:

•
What might the artists who created these works have had in mind when they began to make them? 

•
Why did the artists choose these particular colours? 

•
What did the artists want to achieve by using these colours in combination with specific materials and techniques?

Students choose one (or more) of these eight illustrations, study it briefly, then write down a single word, or phrase, to describe it.

As a class discussion:

•
get a reaction to each work, recording a list of words and phrases suggested by the students.

The students may respond by analysing the technical achievement visible in the work, or they may respond directly to its visual appeal. Both reactions are valuable, and need to be discussed. Possible descriptions for the images could include:

•
image #1: aggressive, confrontational, hostile, threatening

•
image #2: unrealistic, alien, cartoon-like, futuristic 

•
image #3: weird, repetitious, colourful, imaginative 

•
image #4: like a woman’s figure, simple, sharp-edged but curved, plain

•
image #5: Science fiction, theatrical, extraordinary

•
image #6: simple, rough, primitive, frightening

•
image #7: mysterious, focused/unfocused, complicated, puzzling

•
image #8: exaggerated, terrified, out-of-control, unbalanced


	Analyse ways materials, techniques and/or processes have been employed in an artwork.
	•
Discuss the use of clay in images #4 and #6 to compare and to draw attention to techniques in a specific art form. 

•
With regard to image # 1, consider the composition of the shot, the lighting, what is in focus and the angle from which the action is viewed.

•
The other highly individual images #2, #3 and #5 could be examined to consider how processes common to each studio form are lifted above the ordinary by the individual artist’s personal aesthetic approach.

•
Compare and contrast image #1 with other film stills in terms of the interpretation of subject matter and the use of materials and techniques.


Teaching approach two

Students research professional art practices of artists working in an art form in different historical contexts, the development of distinctive styles in the artworks and ways artists working in this art form have: 

•
interpreted subject matter, influences and cultural contexts 

•
communicated ideas and meaning in making artworks

•
used materials, techniques and processes

•
developed aesthetic qualities. 

Students also consider, where appropriate, use made of the work of other artists in the making of new artwork. In their investigation students undertake research and develop skills in using appropriate art terminology.

Students are most likely to select an art form with which they are familiar, and which provides the focus for their folio work in Units 3 and 4.

The model below may be applied to different studio art forms in researching art practices of artists.  

Students organise their notes under such headings as: 

	
	Artist 1 
	Artist 2

	Title and date of artwork/s: 


	
	

	Subject matter


	
	

	Materials
	
	

	Ideas and meaning in artworks


	
	

	Working methods/ techniques


	
	

	Use of technology
	
	

	Early influences


	
	

	Later influences


	
	

	Historical context


	
	

	Work environment (for example, studio and workshop)


	
	

	Patronage (the influence of those who commissioned, and in some cases determined the subject matter)
	
	

	Comments on the artist’s style/aesthetic qualities 


	
	


Teaching approach three

The activities below refer to photography.  They may also be used with other art forms. 

Students select one or more of the following photographs:

•
Tracey Moffatt’s Something More

•
Max Dupain’s The Sunbaker (1939)

•
Anne Zahalka’s Sunbather No. 2
In groups, perhaps with one student writing down comments and another acting as spokesperson for the group, discuss: 

•
the communication of ideas and meaning in the artworks

•
use of material/s and technique/s

•
aesthetic qualities.

These could be summarised for class discussion. 

•
Discuss the periods, styles and intentions of the works by Dupain and Zahalka. The teacher might provide information about the images in terms of how it was made, when, and for what purpose. Discussion should set it within an historical and cultural context. 

•
Complete a research report exploring the art practices of Australian artistic photographers. They might choose one photographer from the following list: Henri Mallard (Pictorialism), Max Dupain, David Moore and Wolfgang Sievers (Modernism), and compare their art practices with those of one of the following: Tracey Moffatt, Anne Zahalka, Bill Henson, Robyn Stacey, or Patricia Piccininni (Contemporary).

•
Undertake a study of the work of two or more international photographers, for example: Julia Margaret Cameron or Clarence White (Pictorialism) one of the Photo Secessionists, Alfred Steiglitz or Edward Steichen, one of the f64 group, Ansel Adams or Edward Weston, one of the Documentary photographers, Walker Evans, Dorothea Lange or Diane Arbus.  

•
Use a chart to analyse the art practices of  artistic photographers working in different historical and/or cultural contexts.  For example they could compare the work of one of the photographers listed above with the work of the Starn Twins (they should be considered as one example, rather than individually), Cindy Sherman or Sandy Skoglund.  Students should refer to at least two artworks by each artist.

Unit 4 Outcome 3 – Art industry contexts

Outcome 3

Analyse and discuss roles and methods involved in the presentation of artworks and analyse and discuss current art industry issue/s. 

Please note that ‘current art industry issues’ are defined in the study design as occurring in the current and/or previous year. When similar issues have arisen in previous years they may be used for the purposes of informing an understanding of the current issue. 

Teaching approach one 

Students research aspects of the preparation and presentation of an exhibition or display with reference to:

•
Exhibition design (considering such matters as the number of potential viewers, displaying artworks in the most effective groupings, under appropriate lighting conditions and against appropriately coloured backgrounds) 

•
Curatorial work (considering such matters as responsibilities in presenting related artworks in the most effective way, either stylistically or chronologically)

•
Promotion (considering such matters as marketing strategy, advertising, sponsorship, links with other events, relationship with other exhibitions and/or displays in that gallery or space or in another place).

As part of their research students may attend an exhibition or display artworks.

Students could also compare approaches to the preparation and presentation of exhibitions and/or displays at a variety of art exhibition spaces, for example, national galleries, artist co-operatives (like the The Potters of Beechworth), organisations that provide support to artists (like the Gertrude Contemporary Art Spaces or the Australian Print Workshop) or exhibitions that focus on artworks from a particular cultural context (including Aboriginal and Torres Strait Islander galleries), galleries devoted to a single media (for example, cells from animated films) and other art spaces.

Teaching approach two

Students research a number of different galleries and styles of exhibition spaces. They could visit galleries and art spaces in Melbourne or regional centres (see the Resources section of the Studio Arts Study Design for listings of the locations of galleries) or access information via libraries or the Internet.

Students collect information under the headings below and then submit a written and/or oral report:

•
the main characteristics of each gallery

•
the chosen approach for displaying artworks

•
the role of the curator

•
how the gallery deals with conservation and preservation issues

•
how the gallery deals with promotion and marketing, exhibitions, artists and artworks.
Teaching approach three

Students:

•
compile an ‘Art Industry’ file using information from daily papers, television programs, art magazines etc. The file could focus on

–
galleries and other art spaces, with such sub-headings as roles of each,   
preserving artists’ work, presenting artists’ work

–
art industry issues, with such sub-headings as presentation, promotion, 
marketing and public perception of art (incorporating responses to specific artworks, artists and exhibitions)

•
analyse, annotate and summarise the material they have collected

•
present an oral report about an art industry issue of their choice.

Assessment tasks

Designing the assessment task for Outcome 3 Units 3 and 4

Students should know in advance how and when they are going to be assessed and the conditions under which they will be assessed.

Assessment tasks should be part of the teaching and learning program.  For each assessment task students should be provided with the:

•
type of assessment task and approximate date for completion

•
time allowed for the task

•
allocation of marks

•
nature of any materials they can utilise when completing the task

•
opportunity to demonstrate the highest level of performance.

Following an assessment task:

•
teachers can use the performance of their students to evaluate the teaching and learning program

•
a topic may need to be carefully revised again prior to the end of the unit to ensure students fully understand the key knowledge and skills required in preparation for the examination.

Feedback provides students with important advice about which aspect or aspects of the key knowledge they need to learn and in which key skills they need more practice.

Scope of tasks

An assessment task provides teachers with a way of ‘sampling’ the knowledge and skills of students.  It is not possible or desirable to measure all of the key knowledge and skills related to the outcome or area of study. The key knowledge and skills should not be used as a checklist for determining the achievement of outcomes, and assessment tasks do not have to be lengthy to make a judgment about the student’s level of performance on the outcome.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.  Short-answer and extended response questions may be set as part of tests or written presentations such as reports and essays. Other assessment task formats include oral reports, structured questions and annotated visual reports. One or more assessment tasks may be completed in each unit.

Unit 3

Examples of short-answer responses include:

1.
Name an artist and describe his/her interpretation of subject matter in two artworks.

2.
Choose an artwork and explain how materials and/or techniques have affected the artist’s approach. 

3.
Describe the distinctive style/s of an artist of your own choice. Refer to at least two artworks in your response.

4.
Name an artwork and describe.

–
the style of the artwork

–
the material and techniques used, and

–
your interpretation of subject matter in the artwork. 

5.
Is it appropriate for artists to use other artists’ work in the making of new artworks? Use examples to illustrate your answer.

Examples of extended-answer responses include:

1.
Discuss art practices related to a particular art form evident in at least two artworks from different historical and/or cultural contexts.

2.
Discuss the ways in which two artists have developed aesthetic qualities and distinctive styles in their artworks.  In your response refer to at least two artworks by each of the artists. 

3.
Discuss, giving examples, ways artists use the work of other artists in the making of new artwork.  Refer to the work of at least two artists.

Unit 4

Examples of short-answer responses include the following:

1.
Discuss methods and/or considerations involved in the preparation and presentation of exhibitions and/or displays at public galleries, commercial galleries and/or other art spaces. In your response describe work undertaken in specific roles. 

2.
Describe the roles of the following art industry professionals:

–
exhibition designer

–
curator

Use examples from an exhibition and/or display of artworks in your response.

3.
List two major differences in the functions of public galleries, commercial galleries and other art spaces. 

4.
Discuss your point of view on a current art industry issue.

5.
Why is the preservation of artwork important? Describe at least two approaches to preserving artists’ work.

Examples of extended-answer responses include the following:

1.
Discuss with reference to specific artwork/s an art industry issue. In your response identify different points of view involved in the issue and substantiate your point of view about the issue you have studied.

2.
‘The public perception of art is often controversial’.
Discuss this statement with reference to at least one contemporary art industry issue and use examples in your response.

3.
Discuss methods used to display artwork to maximise its impact on an audience.

4.
Discuss issues that have arisen in the marketing and promotion of artworks under the following headings: 

–
how the issue arose

–
key ideas and/or concerns

–
the parties involved.

Publications
Regular updates and study advice is published in the VCAA Bulletin and on the VCAA website. Teachers should also refer to the following publications for Studio Arts.

VCE Studio Arts Study Design 2004–2007

The course developed and delivered to students must be in accordance with the Studio Arts Study Design, accredited 2004–2007.

The ‘Advice for teachers’ section contains sample assessment programs for Units 1 to 4 and suggested tasks.

VCAA website

Teachers are advised to keep up-to-date with advice and support materials for VCE Studio Arts by accessing the Studio Arts study page on the VCAA website:

http://www.vcaa.vic.edu.au/vce/studies/studioarts/studioindex.html
VCE Examination Papers

Examination papers for all studies are published on the VCAA website.

Assessment Reports

The Assessment Reports (formerly Report for Teachers) are published on the VCAA website and provide teachers with an overview and advice for the School-assessed Tasks for Units 3 and 4 and end-of-year examination.
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