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CURRICULUM AREA – Languages CHINESE Second Language 7 - 10 Sequence toward Level 8 Achievement standard

	
VCAA EXAMPLE
Context: Students develop knowledge of Chinese language through a range of program content and language learning activities. The content is developed by teachers and will vary depending on the language program and interests and needs of students. The program of learning should include opportunities for students to talk and write about themselves, and items of interest in Chinese; interact with others; identify and share information and wants; learn about China, Chinese culture and Chinese-speaking communities, and consider issues when moving between languages and cultures; and undertake specific tasks and activities that are designed to systematically develop Chinese language skills and knowledge. Content may link to other areas of the curriculum where this approach effectively supports relevant language learning at this level.

	
	Example of Indicative Progress toward Level 8 Achievement Standard
	Chinese Level 8 Achievement Standard

	
	In Chinese, indicative progression towards the Level 8 achievement standard may be when students:

	By the end of Level 8:
· Students use spoken and written Chinese to interact in a range of familiar contexts. They respond to instructions, questions and directions. 
· They use known phrases to exchange personal information (for example, 我叫…; 我的爸爸是澳大利亚人), seek clarification (for example, 对不起，我听不懂，你说什么？), and transact and make arrangements, for example, 你要来我家吗？ 
· They use the question particle 吗 and familiar question words (什么，谁，哪儿，几). 
· Students approximate tone, intonation and rhythm but meaning remains clear. 
· They use gesture and some formulaic expressions to support oral interaction. 
· They employ learnt vocabulary to express personal insights and compare experiences on topics of personal interest and significance. 
· They connect ideas using basic cohesive devices (for example, 和，可是，所以), express opinions using 喜欢 and 觉得, and give reasons using 因为. 
· In writing, students organise their ideas using time expressions and phrases which mark sequence, for example, 第一，第二… They apply 不 and 没有 in familiar phrases. 
· They respond to and create simple informative and imaginative texts for known audiences and purposes. 
· They use a range of verbs, including verbs of identification and existence such as 是, and a range of action verbs to describe interests and events, for example, 踢足球，打乒乓球，听音乐. 
· They access and organise information from a range of spoken, audiovisual and printed texts. 
· Students use simple sentences and paragraphs, and produce simple descriptions using intensifiers such as 很，非常，最. 
· They reflect on their interactions when using and learning languages.
· Students are aware of the key features of the Chinese writing system and its differences to the English writing system. 
· They recognise the function of tone-syllables and Pinyin. 
· They explain the word order of Chinese sentences and the layout and construction of simple familiar Chinese texts in comparison to their English equivalents. 
· They recognise and describe diversity within the Chinese spoken and written language, and consider the influence of culture on everyday communication, for example, concepts such as respect, politeness and the importance of family. 
· They are aware that literal translation between languages is not always possible, and that aspects of interpretation and translation are affected by context, culture, and intercultural experience.
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CURRICULUM AREA – Languages CHINESE Second Language 7 - 10 Sequence toward Level 10 Achievement standard

	
VCAA EXAMPLE
Context: Students develop knowledge of Chinese language through a range of program content and language learning activities. The content is developed by teachers and will vary depending on the language program and interests and needs of students. The program of learning should include opportunities for students to talk and write about a range of topics in Chinese; interact meaningfully with others; manage information and opinions; learn about China, Chinese culture and Chinese-speaking communities, and use this information to communicate effectively with Chinese-speakers; and use and undertake specific tasks and activities that are designed to systematically develop Chinese language skills and knowledge. Content may link to other areas of the curriculum where this approach provides significant support to language learning.

	Chinese Level 8 Achievement Standard 
	Example of Indicative Progress toward Level 10 Achievement Standard
	Chinese Level 10 Achievement Standard

	By the end of Level 8:
· Students use spoken and written Chinese to interact in a range of familiar contexts. They respond to instructions, questions and directions. 
· They use known phrases to exchange personal information (for example, 我叫…; 我的爸爸是澳大利亚人), seek clarification (for example, 对不起，我听不懂，你说什么？), and transact and make arrangements, for example, 你要来我家吗？ 
· They use the question particle 吗 and familiar question words (什么，谁，哪儿，几). 
· Students approximate tone, intonation and rhythm but meaning remains clear. 
· They use gesture and some formulaic expressions to support oral interaction. 
· They employ learnt vocabulary to express personal insights and compare experiences on topics of personal interest and significance. 
· They connect ideas using basic cohesive devices (for example, 和，可是，所以), express opinions using 喜欢 and 觉得, and give reasons using 因为. 
· In writing, students organise their ideas using time expressions and phrases which mark sequence, for example, 第一，第二… They apply 不 and 没有 in familiar phrases. 
· They respond to and create simple informative and imaginative texts for known audiences and purposes. 
· They use a range of verbs, including verbs of identification and existence such as 是, and a range of action verbs to describe interests and events, for example, 踢足球，打乒乓球，听音乐. 
· They access and organise information from a range of spoken, audiovisual and printed texts. 
· Students use simple sentences and paragraphs, and produce simple descriptions using intensifiers such as 很，非常，最. 
· They reflect on their interactions when using and learning languages.
· Students are aware of the key features of the Chinese writing system and its differences to the English writing system. 
· They recognise the function of tone-syllables and Pinyin. 
· They explain the word order of Chinese sentences and the layout and construction of simple familiar Chinese texts in comparison to their English equivalents. 
· They recognise and describe diversity within the Chinese spoken and written language, and consider the influence of culture on everyday communication, for example, concepts such as respect, politeness and the importance of family. 
· They are aware that literal translation between languages is not always possible, and that aspects of interpretation and translation are affected by context, culture, and intercultural experience.

	In Chinese, indicative progression towards the Level 10 achievement standard may be when students:
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	By the end of Level 10:
· Students use spoken and written Chinese to initiate and sustain interactions in familiar and unfamiliar contexts. 
· They exchange information, ideas and opinions and enquire into the experiences and opinions of others, using question words such as 为什么，怎么，怎么样 to elicit more information. 
· They summarise and collate information from different sources and perspectives to compare how ideas and concepts are expressed and organised in Chinese texts and contexts. 
· Students observe how texts are created for different purposes and audiences. 
· They respond to narratives, identifying language features that do not translate easily between cultures, mediating these ideas and expressing insights in Chinese while adjusting language use for different audiences. 
· They justify their opinions with reasons and specific examples (比如), using tone and rhythm emphatically. 
· Students respond to and create a range of informative and imaginative texts for different purposes and audiences, including Chinese audiences, and describe adjustments they have made in their language use for these different audiences. 
· They use prepositions of time and place, and prepositions to show relationships with other people, for example, 给，跟，对. 
· They make comparisons using 比, and describe people in terms of appearance, personality and behaviours, and places in terms of scenery. 
· They use a range of cohesive devices (for example, 不但…而且；除了…以外; 如果…就) with the support of models and cues. 
· In writing, they organise their ideas according to themes or sequence events using specific time words, temporal markers such as 的时候，以前 and connectives, for example, 先…然后. They also indicate changes in tense with tense markers such as 了，过, and use verbs to express modality (for example, 可以，要，会，应该) or intention, for example, 希望，想，打算.
· Students discern differences in patterns of sound (for example, ‘qing’, ‘qin’) and tone in extended speech for different contexts and audiences. 
· They apply knowledge of character components and morphemes to assist their understanding of new characters and words encountered. 
· They analyse grammatical rules, use language appropriate to the form of communication, and compare textual features.
· Students recognise the key features of grammar and sentence structure that are distinctive to Chinese, such as measure words, and varied uses of verbs (是，有 and attributive 的), and apply them in new contexts. 
· They are aware of particular issues relating to translating between Chinese and English and recognise that certain concepts cannot be translated readily from Chinese to English and vice versa. 
· They are aware that language use varies according to context, purpose and mode. 
· Students explain how culture and language shape their own and others’ communication practices, and reflect on how their own cultural experience impacts on interactions with Chinese speakers.





