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Literacy in the Early Years (F-2) – Moderation: From planning to assessment
Slide 1: Introduction 

Hi, everyone, and welcome to the online module of Moderation: From Planning to Assessment, brought to you by the Literacy in the Early Years team. This module can be used for personal professional development, but is best used with your teaching teams or even in a whole-staff situation. Feel free to stop the recording at any time and have some discussions amongst yourselves. 
Slide 2: This Module

To make the most of this module, you will need the following: 

· your teaching team;

· the Victorian Curriculum English: F-10;

· school-based framework reference materials;

· school planning documents; and;

· time to work with your team. 
Slide 3: Getting Started

Just a message before you start, it is important to note that moderation is an ongoing process that involves teachers sharing their understandings at every stage of the planning teaching/learning and assessment cycle.

Slide 4: Step 1 

OK, let's get started. 
Step one – you'll need to agree on the element of the achievement standard you are going to teach towards. The Victorian Curriculum achievement standards represent the milestones students will typically reach at the completion of each level of learning.
Slide 5: Example 1 

An example of the conversations you might have and what this might look like are on your screen now. So, these are the sorts of questions you want to discuss in your team. "What do I want my students to know, understand or do?"
In other words, "Which part of the achievement standard am I working towards?" On your screen, you will see on the left, there's a level 3 achievement standards, and the corresponding part of that achievement standard for level 4, highlighted in red, is an example of what you might be working towards.
Slide 6: Step 2 

Step two – agree on the content that feeds into that part of the achievement standard. The Victorian Curriculum content descriptions are what we teach to help students gain the skills and understandings they need to progress towards each milestone or achievement standard.
Slide 7: Example 2

Example 2 – what do I need to teach my students to guide them towards knowing, understanding or doing this? In other words, which content descriptions feed into this part of the achievement standard. This is an example of some content description that may feed into this part of the achievement standard. Remember, if the achievement standard you're looking at is in Writing, you might find relevant content in both Reading and Viewing and Speaking and Listening as well.
Slide 8: Step 3

Step three – agree on the elements of your school-based frameworks through which you will deliver this content. School-based frameworks are teaching and learning models, sometimes in the form of commercial programs that schools use to develop a common language and/or pedagogy around the delivery of the curriculum.
Slide 9: Example 3

As a teaching team, you will need to design how you're going to deliver the content, and this will be partly dependent on the school-based frameworks that you use. So, which elements of those frameworks relate to this content?
Slide 10: Step 4

Step four – agree on what achievement will look like. Achievement needs to be unpacked in relation to the content that has been taught. The Literacy Learning Progressions that are now published on the VCAA website can assist teachers to map out the observable developmental progress that students will demonstrate towards, at and above the target achievement standard.
Slide 11: Example 4

Example 4 – what will I see in student work that will help me determine their level of achievement? What are the small steps inside the big steps that will help me differentiate between degrees of achievement?
Slide 12: Step 5

Step five – agree on the method you will use to record evidence of student achievement and to provide feedback. An assessment document should provide clear information to students, parents and teachers about where the student is now and where they are heading to next.
Slide 13: Example 5
An example of some of the questions you might ask and the discussions you might have around this are:

· what documentation will be we develop to accurately record and communicate student progress and achievement?
· what are the various levels of achievement possible for this task?
· what are the observable steps within the levels of achievement?
· do my assessment documents clearly describe progress and achievement? 
· do my students understand the information in the documents in relation to their learning?
· are my assessment documents available to students before, during and after the teaching and learning cycle?
Slide 14: Step 6
Step six – agree on how your students will demonstrate their learning. Assessment tasks need to be based on curriculum expectations – in other words, the achievement standards.
They need to be linked to instruction – the content descriptions and the school-based frameworks that you've used to deliver the content. They need to be able to measure essential learning – developmental progress – and accessible to all students – differentiated not only in the level of achievement, but considering the learning that's central to the task and whether there are different ways that students may be able to demonstrate that learning.
Slide 15: Example 6

Example 6 – how will I know if my students know, understand or can do this?
· what options will I give my students to demonstrate their progress towards or beyond this part of the achievement standard?
· is the task relevant to the content taught and the achievement being measured?
· is the task accessible to all students?
So, for example – this is a part of the achievement standard from Reading and Viewing in Foundation – they recall one or two events from texts with familiar topics. This part of the achievement standard could be measured effectively through an oral presentation, a role play, some writing or drawing. As long as the essential learning is being measured, there can be flexibility within the task itself.
Slide 16: Step 7

Step seven – agree on when assessments will take place. Assessment tasks should simultaneously inform students and teachers about current student learning and the next stage of student learning. Whether assessments take place before, during or after a lesson sequence, or a combination of these, will depend on the students and how well you know their learning in relation to this topic. 
Slide 17: Example 7
For example: 

· At which stages of the unit / lesson sequence will we assess student learning?
· What prior understandings are my students bringing to this task?
· When will I check in on their progress?

And most importantly, am I allowing them time to respond to feedback?
Our tendency to assess tasks only at the end actually prevents students, sometimes from acting on that feedback, so it's really important to consider this when you are going to do your assessments.
Slide 18: Step 8
Step eight – agree on what the assessment tells you about student learning and teacher effectiveness.
One of the most powerful research based strategies for linking assessment to improved instructional practice is teacher moderation. This process involves educators in a collaborative discussion of student work based on predetermined assessment criteria.
It's probably this stage of moderation that most of us are most familiar with, but as you can see, if you moderate at every stage of the process, this part at the end is going to be much easier than perhaps you're currently finding it now.
Slide 19: Example 8

An example of what you might discuss when you're moderating at the end:

· What has this task told us about our students’ learning and our teaching?
· Did all students demonstrate progress?
· Were most students able to demonstrate the targeted skills, knowledge, or understandings?
· How does this information inform our future teaching at school, cohort, class and student level?
· What adjustments will I make to the activities, assessment task, assessment rubric, or my teaching method when I revisit this element of curriculum?
Slide 20: Key Takeaways

OK, so, our key takeaways from this session:

· Moderation is teachers sharing.

· Moderation should occur at every stage of the planning, teaching, assessment and reporting cycle.

· Moderation occurs when teachers agree on: 
· the part of the achievement standard they are addressing
· the content they need to teach
· the assessment task the students will carry out
· what achievement looks like
· how to act on information gained from assessment.
Slide 21: Thank you

Thank you for participating in this online module. Keep an eye on the VCAA website for further online learning.
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