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[bookmark: _Toc515458827][bookmark: _Toc7594995][bookmark: _Toc19020426][bookmark: _Toc23425531]What is formative assessment?
Formative assessment is any assessment that is used to improve teaching and learning. Best-practice formative assessment uses a rigorous approach in which each step of the assessment process is carefully thought through. 
Assessment is a three-step process by which evidence is collected, interpreted and used. By definition, the final step of formative assessment requires a use that improves teaching and learning.
For the best results, teachers can work together to interrogate the curriculum and use their professional expertise and knowledge of their students to outline a learning continuum including a rubric of measurable, user-friendly descriptions of skills and knowledge. Teachers can draw on this learning continuum and rubric to decide how to collect evidence of each student’s current learning in order to provide formative feedback and understand what they are ready to learn next. 
The VCAA’s Guide to Formative Assessment Rubrics outlines how to develop a formative assessment rubric to collect, interpret and use evidence of student learning to plan teaching and learning. For more information about formative assessment and to access a copy of the guide, please go to the Formative Assessment section of the VCAA website.
[bookmark: _Toc19020427][bookmark: _Toc23425532]Using formative assessment rubrics in schools
This document is based on the material developed by one group of teachers in the 2019 Formative Assessment Rubrics project. The VCAA acknowledges the valuable contribution to this resource of the following teachers: Jen Skate (Methodist Ladies' College) and Sally Walsh (Specialist teacher). The Victorian Curriculum and Assessment Authority partnered with the Assessment Research Centre, University of Melbourne, to provide professional learning for teachers interested in strengthening their understanding and use of formative assessment rubrics.
This resource includes a sample formative assessment rubric, a description of a task/activity undertaken to gather evidence of learning, and annotated student work samples. 
Schools have flexibility in how they choose to use this resource, including as:
a model that they adapt to suit their own teaching and learning plans
a resource to support them as they develop their own formative assessment rubrics and tasks.
This resource is not an exemplar. 
Additional support and advice on high-quality curriculum planning is available from the Curriculum Planning Resource.



[bookmark: _Toc23425533]The formative assessment rubric
The rubric in this document was developed to help inform teaching and learning in The Arts – Music. This rubric supports the explicit teaching of rhythm, focusing on composition and performance with an increasing complexity of rhythm.
[bookmark: _Toc23425534]Links to the Victorian Curriculum F–10

Curriculum area:	The Arts – Music
	Strand: Music Practices 
Levels/Bands:	Levels 5 – 8
Achievement standard/s extract: 	Levels 5 and 6:
By the end of Level 6, students use the elements of music, their voices, instruments and technologies to improvise, arrange, compose and perform music. 
	Level 7 and 8:
	By the end of Level 8, students manipulate the elements of music and stylistic conventions to improvise, compose and perform music. 
Content Description/s:	Levels 5 and 6:
Develop and practise technical skills and use of expressive elements of music in singing, playing instruments, improvising, arranging and composing (VCAMUM030)
Level 7 and 8:	
Experiment with elements of music, in isolation and in combination, using listening skills, voice, instruments and technologies to find ways to create and manipulate effects (VCAMUE033)
Develop music ideas through improvisation, composition and performance, combining and manipulating the elements of music (VCAMUE034)

Using formative assessment rubrics in Music

Using formative assessment rubrics in Music

© VCAA 	Page 7

© VCAA 	Page 12
	Learning continuum 
Strand: Music 
Sub-strand: Music Practices  
Level 5 – 8

	Phase 1
	Phase 2
	Phase 3
	Phase 4
	Phase 5

	
	Students compose rhythm patterns for performance using crotchets, minims and quavers.
	Students compose rhythm patterns for performance using crotchets, minims and quavers and some associated rests.
	Students compose rhythm patterns for performance using semiquavers and/or dotted crotchets and/or associated rests.
	Students compose rhythm patterns for performance using rhythms such as triplets, tied notes and dotted notes.
	Students perform rhythm patterns including a range of conventions in two or more parts.

	

	Organising element
	Action
	Insufficient evidence
	Quality criteria

	Rhythm
	1. Demonstrates understanding of note duration
	1.0 Insufficient evidence
	1.1 Composes using crotchets, minims and quavers with accuracy.
	1.2 Composes using crotchets, minims and quavers and some associated rests.
	1.3 Composes using semiquavers and/or dotted crotchets and/or associated rests.
	1.4 Composes using rhythms such as triplets, tied notes, dotted notes. 
	

	
	2. Notates music
	2.0 Insufficient evidence
	2.1 Uses graphic notation.
	2.2 Uses traditional notation.
	
	
	

	
	3. Performs
	3.0 Insufficient evidence
	3.1 Performs their own composition or that of their peers using mostly crotchets, minims and quavers. 
	
	3.2 Performs their own composition or that of their peers using mostly semiquavers and/or dotted crotchets and/or associated rests.
	3.3 Performs including a range of sophisticated conventions. 
	3.4 Performs in two or more parts including a range of sophisticated conventions.



[bookmark: _Toc23425535]The formative assessment task
The following formative assessment task was developed to elicit evidence of each student’s current learning and what they are ready to learn next.
[bookmark: _Toc23425536]Description of the task (administration guidelines)

Students will be given a task to demonstrate their understanding of note duration as they compose and perform.
Students compose a rhythm composition, using their knowledge of note duration.
Students perform their composition or that of their peers. 
Instructions 
The task is designed to assess understanding at any point in a unit or teaching sequence.
Familiarise yourself with the rubric.
Provide students with access to resource material such as note duration pyramids, rhythm flash cards and/or note value charts that will assist them with the task.
Revise rhythmic reading with flashcards as a group activity.
Explain the task. A suggested introduction to the task might be:
‘When we compose music, we are working with the elements of music. This task is asking us to compose music using only rhythm.  You can choose how complex your composition is when you are planning your work. The first stage of your composition will be written using graphic notation. Stage two is to transfer your rhythms to a traditional notation template. Remember, we are all on different stages along the learning continuum. Your final composition needs to be written clearly so other students can perform it.’
Students plan to decide the rhythm set (which note values/ rests they will work with).
Provide students with access to examples of rhythm compositions in different written formats. Play examples as a class. Such as clapping, body percussion, un-tuned percussion.
Discuss the graphic notation template (Appendix 1). Each square represents one crotchet beat, each line represents a bar of common time. Using this, a student could illustrate their sounds for each beat of four bars.    
Discuss the traditional notation template (Appendix 2). This provides enough space for up to six bars of notated rhythm. 
Provide students with both notation templates to use with their composition. Students may be encouraged work on whichever template they feel they can complete most accurately.
Students complete task. Teacher will need to consider how to collect video and/or audio evidence of performance.
Use the rubrics to identify students’ level of competency using the collected work sample including any video and/or audio and notations.
Undertake any in-school moderation of work samples to support consistency of judgement and provide feedback to students in a timely way.

[bookmark: _Toc23425537]Evidence collected from this task
Video and/or audio
Notations.


[bookmark: _Toc23425538]Interpreting evidence of student learning 
Evidence collected from each student was mapped against the rubric:
The quality criteria that were achieved was shaded in blue. 
[image: ]The phase that the student is ready to learn next was shaded in green.

Please note, the following annotated student work samples are representative examples only.
[bookmark: _Toc23425539]Setting the scene
The student work samples were collected from two different schools and teaching contexts: 
Samples 1, 2 and 4 were collected from a Grade 6 music class in a Government Primary School on the Mornington Peninsula. The students had prior learning in both composition and performing written rhythms. The notation aspect of the task was undertaken during an hour-long session, with the performance being undertaken in another session. The students were given access to examples of rhythm compositions in different written formats and then played some examples as a class using clapping, body percussion and un-tuned percussion.
Samples 3, 5 and 6 were collected from Year 7 music classes at an independent girls’ school. The task was undertaken in one 70-minute lesson. The teacher had little prior knowledge of the student cohort and used this task to gain a deeper understanding of the range of abilities within the class.


[bookmark: _Toc23425540][image: ]Sample 1



[bookmark: _Toc23425541]Sample 1: Evidence of student learning
Annotations
1.4 The student used triplets and semiquavers.
2.2 The student used traditional notation.
Indirect evidence:
3.3 The student was able to perform her own composition and that of others. The student performance indicated that performing in three parts was challenging.
What is the student ready to learn next?
[image: ]The student has demonstrated that she could compose and perform complex rhythm patterns and is now ready to perform sophisticated rhythms in two or more parts. 
[bookmark: _Toc23425542]Any feedback given
After targeted feedback and a discussion of the phases, the student was keen to move to the next phase and introduce more sophisticated conventions into her next composition. We also discussed the support she would need to do this. The student was able to articulate what she would need to do to move to the next stage of her learning.


[bookmark: _Toc23425543][bookmark: _GoBack]Sample 2
[image: ]


[bookmark: _Toc23425544]Sample 2: Evidence of student learning
Annotations
1.2 The student was able to use quavers, crotchets minims and rests.
2.2 The student used traditional notation.
Indirect evidence:
3.1 The student was able to perform her own composition and that of others. 
What is the student ready to learn next?
[image: ]The student demonstrated that she could compose and perform simple rhythm patterns and is now ready to add an extra level of complexity using more sophisticated rhythms aligned with learning in Phase 3. 
[bookmark: _Toc23425545]Any feedback given
After targeted feedback and a discussion of the phases, the student was keen to move to the next phase and introduce more sophisticated conventions into her next composition. We also discussed the support she would need to do this. We discussed the way she could modify her current composition to include some dotted crotchets with a quaver or quaver rest in place of some of her existing patterns, focusing on a single line rather than all three parts in the first instance, and practicing performing these.  


[bookmark: _Toc23425546]Sample 3
[bookmark: _Toc23425547][image: ]
Sample 3: Evidence of student learning
Annotations
1.2 The student used crotchets, minims and quavers and most of the associated rests. Some of her bars did not add up to four beats to the bar, indicating that she had some gaps with her understanding of either time signature, or some confusions with value (or perhaps just made a mistake).
2.2 The student demonstrated a good layout of her rhythms and that she has had good scaffolding. 
Insufficient evidence:
3.0 This student was not assessed with a performance task.
What is the student ready to learn next?
[image: ]This student was able to demonstrate a good understanding of the rhythms she used for her composition. She could focus next on acquiring experience with playing rhythms using semiquavers and dotted crotchets, moving towards being able to include these in a future composition. 
[bookmark: _Toc23425548]Any feedback given
[bookmark: TemplateOverview]The rubric was used to help set up future learning goals and to find the appropriate support material. In this case, note pyramids and short tasks to develop further understanding of rhythm duration will be used in follow up lessons.


[bookmark: _Toc23425549]Sample 4
[bookmark: _Toc23425550][image: ]
Sample 4: Evidence of student learning
Annotations
1.2 The student’s use of quavers, crotchets minims and rests was accurate.
2.2 The student was able to use ttraditional notation.
The student also completed a composition in graphic notation.
Indirect evidence:
3.1 The student was able to perform her own composition and some of her peers and that of others. 
What is the student ready to learn next?
[image: ]The student demonstrated that she could compose and perform simple rhythm patterns and is now ready to add an extra level of complexity using more sophisticated rhythms aligned with learning at Phase 3.
[bookmark: _Toc23425551]Any feedback given
After targeted feedback and a discussion of the phases, the student was keen to move to the next phase and introduce more sophisticated conventions into her next composition. We also discussed the support she would need to do this. This student was keen to develop more variety in her next composition, so we discussed ways of understanding semiquavers, and dotted crotchets, using time-names (eg ti-ka-ti-ka), and accurately playing them on one line, with a constant crotchet beat on a second line, before trying to compose new multi-part rhythms. 


[bookmark: _Toc23425552]Sample 5
[bookmark: _Toc23425553][image: ]
Sample 5: Evidence of student learning
Annotations
1.3 The student was able to use semiquavers.
2.2 The student used traditional notation.
Indirect evidence:
3.2 The student was able to perform her own composition and that of others.
What is the student ready to learn next?
[image: ]The student demonstrated that the ability to compose and perform rhythm patterns with some level of complexity and is now ready to add an extra level of complexity adding more sophisticated rhythms, including triplets and tied notes referred to in Phase 4, to future compositions. 
Any feedback given
After targeted feedback and a discussion of the phases, the student was able to say what they had already learnt and was able to understand where she would go next in her learning.


[bookmark: _Toc23425554]Sample 6
[bookmark: _Toc23425555][image: ]
Sample 6: Evidence of student learning
Annotations
1.4 The student used many sophisticated rhythms as well as additional music language (placed accurately) such as dynamics and performance instructions
2.2 The student demonstrated she clearly understood the conventions of writing rhythms using traditional notation, and beyond
Insufficient evidence:
3.0 This student was not assessed with a performance task.
What is the student ready to learn next?
[image: ]This student was able to demonstrate a very good understanding of all rhythms using dotted rhythms, all associated rests and included sophisticated performance instructions. The student is ready to learn Phase 5.
[bookmark: _Toc23425556]Any feedback given
The rubric was used to help set up future learning goals and to find the appropriate support material such as note pyramids and short tasks to develop further understanding of rhythm duration.


[bookmark: _Toc23425557]Using evidence to plan for future teaching and learning
This student data was very useful for seeing the spread of student data across levels 5 to 7 and this information could be used to plan a subsequent learning activity for the class for this area of the curriculum. The data clearly showed where the students have been, where they are all at, and where they are to go next. Most of the students in the cohort showed a good understanding of note values and layout of rhythms. Scaffolding needs to happen more regularly and we think the next step is to plan several ‘tasks’ across the learning continuum that students can self-select based on what they are ready to learn next. 
[bookmark: _Toc23425558]Teacher reflections
I would like to introduce the learning from this whole experience across the department at school. I am looking forward to embedding these tools more within my teaching programs. There is a lot to be learned from being thrown in the deep end and to put formative assessment rubrics into practice in new school: I experienced challenges  but the data was rich and useful which only makes me want to do it again.
This style of formative assessment rubric and task could be modified for all areas of the Music curriculum and in all other areas of the school.


[bookmark: _Toc23425559]Appendices
[bookmark: _Toc23425560][bookmark: Appendix1]Appendix 1: Worksheet 1 (graphic notation)

	








	
	
	

	
	
	
	

	








	
	
	

	
	
	
	

	








	
	
	

	
	
	
	

	








	
	
	







[bookmark: _Toc23425561][bookmark: Appendix2]Appendix 2: Worksheet 2 (traditional notation)
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Learning continuum    Level 5  –   8   Th e learning continuum is based on :   Strand: Music    Sub - strand: Music Practices     Phase 1   Phase 2   Phase 3   Phase 4   Phase 5  

Students compose rhythm  patterns  for performance   using  crotchets, m inims   and   quavers.   Students compose rhythm  patterns  for performa nce   u sing  crotchets, minims and quavers  and some associated rests .   Students compose rhythm  patterns  for performance   using  semiquavers and/or dotted  crotchets and/or a ssociated rests .   Students compose rhythm  patterns  for performance  using  rhythms such as triplet s, tied  notes   and  dotted notes .   Students perform rhythm patterns   including a range of c onventions  in two or more parts.  

 

Organising element  Action  Insufficient evidence   Quality  c riteria  

Rhythm  1. Demonstrates  understanding of  note duration  1.0  Insuffici ent evidence   1.1 Composes using crotchets,  minims and quavers with  accuracy .   1.2 Composes using crotchets,  minims and qu avers and some  associated rests.   1.3 Composes using semiquavers  and/or dotted cr otchets and/or  associated rests.   1.4 Composes using rhyt hms  such as triplets, tied notes, dotted  notes .      

2. Notates music  2.0 Insufficient evidence   2.1 Uses graphic notation .   2.2 Uses traditional notation .        

3. Performs  3.0  Insufficient evidence   3.1 Performs their own  composition or that of their peers  us ing mostly   crotchets, minims  and quavers.      3.2 Performs their own  composition or that of their peers  using mostly semiquavers and/or  dotted crotchets and/or  associated rests .   3.3 Performs including a range of  sophisticated conventions .     3.4 Performs in tw o or more parts  including a ran ge of sophisticated  conventions.  
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Learning continuum    Level 5  –   8   Th e learning continuum is based on :   Strand: Music    Sub - strand: Music Practices     Phase 1   Phase 2   Phase 3   Phase 4   Phase 5  

Students compose rhythm  patterns  for performance   using  crotchets, m inims   and   quavers.   Students compose rhythm  patterns  for performa nce   u sing  crotchets, minims and quavers  and some associated rests .   Students compose rhythm  patterns  for performance   using  semiquavers and/or dotted  crotchets and/or a ssociated rests .   Students compose rhythm  patterns  for performance  using  rhythms such as triplet s, tied  notes   and  dotted notes .   Students perform rhythm patterns   including a range of c onventions  in two or more parts.  

 

Organising element  Action  Insufficient evidence   Quality  c riteria  

Rhythm  1. Demonstrates  understanding of  note duration  1.0  Insuffici ent evidence   1.1 Composes using crotchets,  minims and quavers with  accuracy .   1.2 Composes using crotchets,  minims and qu avers and some  associated rests.   1.3 Composes using semiquavers  and/or dotted cr otchets and/or  associated rests.   1.4 Composes using rhyt hms  such as triplets, tied notes, dotted  notes .      

2. Notates music  2.0 Insufficient evidence   2.1 Uses graphic notation .   2.2 Uses traditional notation .        

3. Performs  3.0  Insufficient evidence   3.1 Performs their own  composition or that of their peers  us ing mostly   crotchets, minims  and quavers.      3.2 Performs their own  composition or that of their peers  using mostly semiquavers and/or  dotted crotchets and/or  associated rests .   3.3 Performs including a range of  sophisticated conventions .     3.4 Performs in tw o or more parts  including a ran ge of sophisticated  conventions.  
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Learning continuum    Level 5  –   8   Th e learning continuum is based on :   Strand: Music    Sub - strand: Music Practices     Phase 1   Phase 2   Phase 3   Phase 4   Phase 5  

Students compose rhythm  patterns  for performance   using  crotchets, m inims   and   quavers.   Students compose rhythm  patterns  for performa nce   u sing  crotchets, minims and quavers  and some associated rests .   Students compose rhythm  patterns  for performance   using  semiquavers and/or dotted  crotchets and/or a ssociated rests .   Students compose rhythm  patterns  for performance  using  rhythms such as triplet s, tied  notes   and  dotted notes .   Students perform rhythm patterns   including a range of c onventions  in two or more parts.  

 

Organising element  Action  Insufficient evidence   Quality  c riteria  

Rhythm  1. Demonstrates  understanding of  note duration  1.0  Insuffici ent evidence   1.1 Composes using crotchets,  minims and quavers with  accuracy .   1.2 Composes using crotchets,  minims and qu avers and some  associated rests.   1.3 Composes using semiquavers  and/or dotted cr otchets and/or  associated rests.   1.4 Composes using rhyt hms  such as triplets, tied notes, dotted  notes .      

2. Notates music  2.0 Insufficient evidence   2.1 Uses graphic notation .   2.2 Uses traditional notation .        

3. Performs  3.0  Insufficient evidence   3.1 Performs their own  composition or that of their peers  us ing mostly   crotchets, minims  and quavers.      3.2 Performs their own  composition or that of their peers  using mostly semiquavers and/or  dotted crotchets and/or  associated rests .   3.3 Performs including a range of  sophisticated conventions .     3.4 Performs in tw o or more parts  including a ran ge of sophisticated  conventions.  
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Learning continuum    Level 5  –   8   Th e learning continuum is based on :   Strand: Music    Sub - strand: Music Practices     Phase 1   Phase 2   Phase 3   Phase 4   Phase 5  

Students compose rhythm  patterns  for performance   using  crotchets, m inims   and   quavers.   Students compose rhythm  patterns  for performa nce   u sing  crotchets, minims and quavers  and some associated rests .   Students compose rhythm  patterns  for performance   using  semiquavers and/or dotted  crotchets and/or a ssociated rests .   Students compose rhythm  patterns  for performance  using  rhythms such as triplet s, tied  notes   and  dotted notes .   Students perform rhythm patterns   including a range of c onventions  in two or more parts.  

 

Organising element  Action  Insufficient evidence   Quality  c riteria  

Rhythm  1. Demonstrates  understanding of  note duration  1.0  Insuffici ent evidence   1.1 Composes using crotchets,  minims and quavers with  accuracy .   1.2 Composes using crotchets,  minims and qu avers and some  associated rests.   1.3 Composes using semiquavers  and/or dotted cr otchets and/or  associated rests.   1.4 Composes using rhyt hms  such as triplets, tied notes, dotted  notes .      

2. Notates music  2.0 Insufficient evidence   2.1 Uses graphic notation .   2.2 Uses traditional notation .        

3. Performs  3.0  Insufficient evidence   3.1 Performs their own  composition or that of their peers  us ing mostly   crotchets, minims  and quavers.      3.2 Performs their own  composition or that of their peers  using mostly semiquavers and/or  dotted crotchets and/or  associated rests .   3.3 Performs including a range of  sophisticated conventions .     3.4 Performs in tw o or more parts  including a ran ge of sophisticated  conventions.  
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Learning continuum    Level 5  –   8   Th e learning continuum is based on :   Strand: Music    Sub - strand: Music Practices     Phase 1   Phase 2   Phase 3   Phase 4   Phase 5  

Students compose rhythm  patterns  for performance   using  crotchets, m inims   and   quavers.   Students compose rhythm  patterns  for performa nce   u sing  crotchets, minims and quavers  and some associated rests .   Students compose rhythm  patterns  for performance   using  semiquavers and/or dotted  crotchets and/or a ssociated rests .   Students compose rhythm  patterns  for performance  using  rhythms such as triplet s, tied  notes   and  dotted notes .   Students perform rhythm patterns   including a range of c onventions  in two or more parts.  

 

Organising element  Action  Insufficient evidence   Quality  c riteria  

Rhythm  1. Demonstrates  understanding of  note duration  1.0  Insuffici ent evidence   1.1 Composes using crotchets,  minims and quavers with  accuracy .   1.2 Composes using crotchets,  minims and qu avers and some  associated rests.   1.3 Composes using semiquavers  and/or dotted cr otchets and/or  associated rests.   1.4 Composes using rhyt hms  such as triplets, tied notes, dotted  notes .      

2. Notates music  2.0 Insufficient evidence   2.1 Uses graphic notation .   2.2 Uses traditional notation .        

3. Performs  3.0  Insufficient evidence   3.1 Performs their own  composition or that of their peers  us ing mostly   crotchets, minims  and quavers.      3.2 Performs their own  composition or that of their peers  using mostly semiquavers and/or  dotted crotchets and/or  associated rests .   3.3 Performs including a range of  sophisticated conventions .     3.4 Performs in tw o or more parts  including a ran ge of sophisticated  conventions.  
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Learning continuum    Level 5  –   8   Th e learning continuum is based on :   Strand: Music    Sub - strand: Music Practices     Phase 1   Phase 2   Phase 3   Phase 4   Phase 5  

Students compose rhythm  patterns  for performance   using  crotchets, m inims   and   quavers.   Students compose rhythm  patterns  for performa nce   u sing  crotchets, minims and quavers  and some associated rests .   Students compose rhythm  patterns  for performance   using  semiquavers and/or dotted  crotchets and/or a ssociated rests .   Students compose rhythm  patterns  for performance  using  rhythms such as triplet s, tied  notes   and  dotted notes .   Students perform rhythm patterns   including a range of c onventions  in two or more parts.  

 

Organising element  Action  Insufficient evidence   Quality  c riteria  

Rhythm  1. Demonstrates  understanding of  note duration  1.0  Insuffici ent evidence   1.1 Composes using crotchets,  minims and quavers with  accuracy .   1.2 Composes using crotchets,  minims and qu avers and some  associated rests.   1.3 Composes using semiquavers  and/or dotted cr otchets and/or  associated rests.   1.4 Composes using rhyt hms  such as triplets, tied notes, dotted  notes .      

2. Notates music  2.0 Insufficient evidence   2.1 Uses graphic notation .   2.2 Uses traditional notation .        

3. Performs  3.0  Insufficient evidence   3.1 Performs their own  composition or that of their peers  us ing mostly   crotchets, minims  and quavers.      3.2 Performs their own  composition or that of their peers  using mostly semiquavers and/or  dotted crotchets and/or  associated rests .   3.3 Performs including a range of  sophisticated conventions .     3.4 Performs in tw o or more parts  including a ran ge of sophisticated  conventions.  
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