[image: Document header showing logos for Victorian Curriculum and Assessment Authority and the Victorian State Government.]
CCAFL Languages Writing Effective Prompts Transcript	
Frances Holl - Hello, and welcome to this on-demand video focusing on how to design extended writing tasks that are effective assessment tools which meet the requirements of the VCE CCAFL Languages Study Design.
So, what is an extended writing task?
An extended writing task is a task where students are expected to produce a piece of writing that requires a longer response. 
These tasks also require students to ensure their writing reflects the relevant text type and style of writing, and that the conventions and language choices are appropriate for the audience, purpose and context.
We will go into this in more detail, but first let’s take a look at where students will be expected to produce an extended writing task, according to the study design. 
Here you can see that an extended response is required in: Unit 1 Outcome 3, Unit 2 Outcome 1 and Outcome 2, Unit 3 Outcome 3, Unit 4 Outcome 2 and Outcome 3. As you read the study design, you will note that the outcomes and assessment tasks will differ for each Area of Study and each Unit, so please remember to regularly consult the study design throughout the planning and teaching of the VCE languages study.
When designing an extended writing prompt, it is important to include the text type, style of writing, audience, purpose and context. So, let’s unpack these in a little more detail. The text types are listed in the study design. This is a list of the text types that students can reasonably be expected to produce by the completion of this study. 
You may also find that particular text types lend themselves better to different concepts, topics, subtopics and perspectives. It is recommended that you consider this as you are planning your two-year program.
Please note that stimulus texts, the texts that students read or listen to, may include text types that are not included in the list in the study design. 
You will find a text types document on the language study page, which you can reference at any time. 
Styles of writing are also an important feature of effective prompts. 
There are seven styles of writing listed in the study design – personal, informative, descriptive, evaluative, reflective, persuasive and imaginative, however, it is also possible to have a combination of these styles of writing. 
You will see these styles of writing referenced in some of the assessment tasks in Unit 3 and Unit 4 in the study design. For example, Unit 4 Outcome 3: “Approximately 300-word piece of writing in the target language, suited to the context, text type and writing style (evaluative, imaginative, persuasive or reflective) required in the response.”
It is important to read the study design carefully, to ensure the correct style of writing is included in the prompts for the relevant outcomes.
A ‘Writing Styles’ document can be found on the study page on the VCAA website, which will provide more information about the features and conventions of each style of writing. 
One Frequently Asked Question is ‘what is the difference between ‘imagine’ and ‘imaginative’? 
For the purposes of the study design, ‘imagine’ might appear in a prompt like: ‘imagine you are on exchange in another country, write an email to a friend. This is an example of a personal style of writing. 
Imaginative writing, on the other hand, may include something more fanciful, fantastical or whimsical.
You will note that some styles of writing lend themselves better to particular text types, which can be useful to consider when planning a 2-year program. 
For example, a personal letter, email, diary entry or blog post, a persuasive letter, article or script of a speech. A persuasive article is much more effective than a persuasive diary entry.
The third element refers to the audience - ‘who the students are writing the text for’. 
Ensuring this is clearly stated in the prompt is essential, as the language choices and register may change for different audiences. Consider the differences in language choice when writing an email to the school principal versus an email to your best friend. 
The purpose provides students with information about ‘why they are writing the text’, which enables them to organise the structure and content of the text type accordingly. 
And finally, the context is the additional information students can read in the prompt. You may like to think about this as ‘setting the scene’. 
For example, a suitcase sitting alone provides no context. We have no understanding of the background information. But, when we add in the context, suddenly students have additional information to draw on for their writing, to ensure it is relevant and meaningful. 
Now, let’s look at an example prompt and identify each of the 5 elements required when designing an extended writing task; text type, style of writing, audience, purpose and context.
‘One of your teachers plans to run a gardening program at your school. Write an informative article to tell other students about how the gardening program will promote student learning, health and well-being. The article will be published on the school’s social media page.’ The text type is ‘article’.The style of writing is ‘informative’. The audience is the ‘readers of the school’s social media page’. The purpose is ‘to tell other students about how the gardening program will promote student learning, health and well-being’ and the context is all the additional information.
Thanks for watching our on-demand video ‘Designing effective extended writing tasks’. We would encourage you to view the other videos in the series, and if you have any additional questions, please contact the Languages Unit.
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