[image: ]
2024 VCE Spanish written external assessment report	
2024 VCE Spanish written external assessment report
[bookmark: TemplateOverview]General comments
In the 2024 VCE Spanish written examination, students demonstrated a wide range of proficiency levels across various components. This report highlights their strengths and areas for improvement, with a focus on vocabulary and grammar, text type structure, and listening and comprehension skills.
Vocabulary and grammar:
Strengths: Higher-scoring responses displayed exceptional understanding of a range of vocabulary and idioms relevant to the themes, topics and subtopics explored in the exam. These responses demonstrated well-developed lexical skills and understanding of the grammatical aspects of the Spanish language, including but not limited to syntax, moods, verbal tenses, and correct orthographic conventions such as spelling and accentuation. 
Areas for improvement: Some responses indicated a need to consolidate grammatical skills and further develop vocabulary relevant to the prescribed themes and topics in the study design. Common challenges included frequent spelling errors, basic sentence structure and paragraphing issues, misuse of definite and indefinite articles, incorrect reflexive forms of verbs, and persistent errors in the use of tenses and moods, particularly the proper use of the subjunctive mood. 
Recommendations: Students should focus on strengthening their foundation in all aspects of the grammar prescribed in the study design, and expand their vocabulary across a wider range of themes and topics through regular practice. Activities focusing on correct spelling, rules of accentuation and verb conjugations would help improve the precision of expression. 
Listening and reading comprehension skills:
Strengths: Many students successfully identified general information from listening texts and demonstrated an understanding of contextual clues, accurately conveying nuanced meanings.
Areas for improvement: Some students had difficulty identifying specific details and information when answering questions. Several relied on copying directly from the text rather than interpreting its meaning. Misuse of dictionaries was evident, with some students misinterpreting words due to insufficient contextual understanding.
Recommendations: Encouraging students to take detailed notes during listening tasks can help bridge gaps in comprehension. Completing regular listening exercises focusing on summarising and inferencing will also improve their ability to provide detailed answers. Activities designed to highlight cognates, idiomatic expressions and dictionary pitfalls will improve students’ accuracy and fluency.
Text type and writing style:
Strengths: Higher-scoring responses were effectively organised and displayed a solid understanding of text type conventions, with relevant language features applied.
Areas for improvement: Some responses misinterpreted or did not adhere to text type requirements, and were unstructured and therefore unclear. 
Recommendations: Students should familiarise themselves with the expectations for different text types by practising a variety of texts included in the study design. Further teaching and learning activities should clearly define the context, purpose and audience to help students build their capacity to adapt the writing style to the variety of text types. Ongoing targeted feedback and model responses can enhance their understanding and execution of text type conventions.
General observations:
Some students wrote responses in English, or combined English and Spanish inappropriately, particularly in listening sections. These errors highlight a need to emphasise the importance of adhering to language requirements.
The use of pre-prepared scripts, adapted to fit the options in the final section of the exam, was apparent and is discouraged.
A focus on vocabulary, grammar, text type adherence and cultural context will enhance students’ overall performance.
Specific information
Section 1
Part A – Listening and responding in English
This section assessed students’ capacity to understand and convey general and specific aspects of texts.
Question 1a.
The two reasons Alberto was travelling to Santa Marta were:
to attend the wedding of his aunt
to see his family.
Question 1b.
The Playa Bonita Hotel was considered the most suitable venue for the following reasons:
The wedding ceremony will be at the hotel gardens, which is a beautiful spot/place to take photos during sunset.
They will have the wedding reception in the main hall, so they do not have to go anywhere else. 
They offer a traditional/delicious Caribbean banquet/dinner.
Question 1c.
The two reasons why the event was being held in the city of Santa Marta were:
because Alejandro’s grandparents live there
because Alejandro’s grandparents are too old to travel very far.
Question 1d.
The Kogui indigenous ceremony was chosen for the event for the following reasons:
Alejandro’s family belongs to this community. / Alejandro’s brother is a Kogui Mamo and will officiate the ceremony.
Due to its rich symbolism and mysticism. 
They both love/accept nature and feel that this type of ceremony is more suited to them. / They want to include it. / It aligns with their beliefs and values.


Part B – Listening and responding in Spanish
In this part of the examination, students were assessed on their understanding of the listening text and their ability to accurately convey appropriate information from the text in Spanish. The information presented in the response needed to be relevant to the question. Students were not awarded separate marks for content and language. Responses that included the relevant information and were expressed clearly in Spanish were awarded full marks. 
Question 2a. 
Relevant answers may have included: 
La visita guiada tiene el objetivo de (The purpose of the guided tour is):
ayudar a los visitantes a descubrir los paisajes de Doñana (to help visitors discover impressive landscapes)
permitir a los visitantes aprender sobre los recursos naturales (to allow visitors to learn about its natural resources)
despertar/descubrir/desarrollar un pensamiento crítico / crear conciencia ante los problemas que afectan al medio ambiente (to raise critical awareness about environmental issues).
Question 2b.
Relevant answers may have included the following.
Los visitantes por la mañana exploraran (In the morning visitors will explore): 
la belleza y riqueza de los bosques mediterráneos/vegetación mediterránea (the beauty and richness of the Mediterranean forests)
las pintorescas marismas / que incluyan acuíferos, plantas y arbustos (the picturesque marshes  / with water, plants and shrubs).
Question 2c.
Relevant answers may have included any three of the following.
El guía dice que el parque fue declarado patrimonio de la humanidad por las siguientes razones (The guide says that the park was declared a World Heritage Site for the following reasons):
debido a la gran variedad de aves y especies de mamíferos (due to its great variety of birds and mammal species)
es una parada para las aves migratorias entre el continente africano y el europeo (it is a stopover for migratory birds between the African and the European continents)
y que sirve como refugio para especies en peligro de extinción (it is a sanctuary for endangered species) 
patrimonio cultural del Rocio (the cultural heritage of Rocío).
Question 2d.
Relevant answers may have included the following.
Para recordar su viaje, los visitants podran (Visitors will be able to remember the trip by):
sacar fotos de los paisajes únicos/animales (taking photos of unique landscapes/animals)
comprar bonitos’ souvenirs/recuerdos (buying beautiful souvenirs).


Section 2
Part A – Reading, listening and responding in English
In Section 2 Part A, students were required to carefully use both the reading and listening texts to produce the required response.
Question 3a.
The reviewer describes the type of magic experienced in this genre as being: 
perceived through the sense of smell/aroma while cooking
taste/flavours of the food being eaten.
Question 3b.
The kitchen is considered an important place in Tita’s life for the following reasons:
Tita was born in the kitchen.
The kitchen serves as Tita’s refuge / shelter / safe place. / It becomes a place where she can find comfort.
Question 3c.
The book review outlines the following struggles that the main character experiences:
Her mother (parents) forbids her to marry Pedro. / She is not permitted to marry the man she wants/chooses.
She is destined/made to look after her mother until her mother’s death.
Tita's life is tied to / bound by the expectations of tradition rather than what she desires for herself.
Question 3d.
The following experiences contributed to Carlos’ love of cinema:
Every Wednesday he would listen to the radio program / Marta’s radio program / a show about films.
Carlos and his father would stay up until late talking about cinema. 
Sometimes his godmother would take him to watch old movies. 
He remembers once meeting an actor.
Question 3e.
The main challenges when turning a novel into a film were:
introducing new elements such as appropriate music and visual effects
never losing respect for the author’s original work.
Question 3f.
The following examples of costumbrism (C) and magical realism (MR) appear in the book review and interview (students did not need to identify which examples were costumbrism and which were magical realism).
Book review:
We are immersed into the family dynamics and traditions of a Mexican family from the early 20th century. (C)
Fantasy intertwines with reality through the magical effects of food. (MR)
It is full of rich descriptions of Mexican cuisine/food, with each recipe carrying emotional and symbolic significance. (MR)
A bite can evoke memories of the Revolution (and Mexican folk music). (C)
Tita and Pedro share a connection where they understand each other’s thoughts and feelings without speaking. (MR)
Interview:
The book can trigger the appetite of the reader/director. (MR)
It achieves a unique balance between fantasy and Mexican culinary customs and gestures. (MR)
Part B – Reading and responding in Spanish
Students were required to demonstrate an understanding of the stimulus text(s), and to address the requirements of the task by conveying relevant information from the text(s) that was appropriate for the audience and the prescribed writing style and text type. 
The reading text included a visual stimulus. Higher-scoring responses successfully incorporated information from the visual stimulus.
Student responses were assessed holistically according to the assessment criteria and the expected qualities published on the VCAA website. Students were not awarded separate marks for content and language accuracy; however, language accuracy was an important expected quality that was considered in the assessment. 
It was possible to achieve a high score for this question without exceeding the specified word/character limit, which is shorter than the limit specified for Section 3.
Text type: formal letter 
Kind of writing: persuasive 
Audience: school principal
Responses were expected to: 
reconocer a Fuenersol como una de las empresas líderes en energías renovables en Australia (acknowledge Fuenersol as one of the leading renewable energy companies in Australia)
enfatizar el impacto positivo de las inversiones de Fuenersol en la promoción de prácticas sostenibles (emphasise the positive impact of Fuenersol’s investments to promote sustainable practices)
destacar la importancia de la educación en la construcción de un futuro sostenible y el papel de Fuenersol como inspiración para los estudiantes (highlight the importance of education in building a sustainable future, and Fuenersol’s role as an inspiration for students)
expresar interés en explorar oportunidades de colaboración con Solener (express interest in exploring collaboration opportunities with Solener)
sugerir posibles actividades de colaboración como experiencias laborales, talleres, conferencias o visitas a los proyectos de energía renovable de Fuenersol (suggest potential collaboration activities such as work experience, workshops, guest lectures or visits to Fuenersol’s renewable energy projects)
use la imagen: las turbinas eólicas pasarán a ser parte del trabajo que Fuenersol realizará en Australia / los estudiantes aprenderán sobre turbinas eólicas como parte del programa educativo de Fuenersol (use the image: the wind turbines will become part of the work Fuenersol will do in Australia / students will learn about wind turbines as part of Fuenersol’s education program)
expresar el deseo de ser una de las diez escuelas seleccionadas para ser parte del programa educativo de prueba (express desire to be one of the ten schools selected to be part of the trial education program). 


The letter needed to maintain a formal and respectful tone, be addressed to the school principal, and include an appropriate greeting at the beginning and a courteous closing at the end. Responses demonstrated a partial understanding of the need to reorganise information into students’ own words, as some sections closely mirrored the original text. Further, the use of persuasive techniques was inconsistent and not always effectively tailored to the audience. To better meet the requirements of the task, students should focus on enhancing their ability to interpret, identify and rework key ideas while paraphrasing the stimulus text. Finally, further integration and reference to the visual elements of the stimulus text is needed. 
Section 3 – Writing in Spanish
Question 5
The majority of students chose to respond to this question or Question 8. This question required students to write a diary entry describing their thoughts and feelings about a job interview and what they hope to achieve personally and professionally if offered the job. 
Text type: diary entry 
Kind of writing: personal 
Audience: self
Expected features and skills included:
an informal, personal and authentic tone
use of textual conventions: for example, an opening/greeting to the diary entry, descriptions of the interview and hopes/feelings, and a closing to the diary entry such as a goodbye or reflective statement
use of emotive and descriptive language to convey thoughts and feelings
avoidance of overly formal language or excessive detail irrelevant to personal reflection
use of past tenses to describe the interview: for example, pretérito perfecto (present perfect tense) or indefinido (past simple)
use of the subjunctive mood to express hopes or desires: for example, Espero que me ofrezcan el trabajo (I hope they offer me the job) 
use of future tense to discuss goals or aspirations: for example, Si consigo el trabajo, mejoraré mis habilidades (If I get the job, I will improve my skills)
job-related vocabulary: for example, entrevista (interview), empleo (employment), habilidades (skills) and experiencia (experience) 
understanding of cultural norms around job interviews (for example, politeness and professionalism)
ability to convey hope and ambition respectfully and realistically.
High-scoring responses were expected to:
be written in a personal tone, using emotive language and showing self-awareness
reflect on the job interview experience and the emotions felt during and after the process
express confidence in the skills and abilities demonstrated during the interview
describe expectations and hopes for the future, particularly regarding success in obtaining the job 
reflect on how the new job could impact daily life and personal relationships
consider the balance between work and personal life, and how it is expected to be managed in the future
acknowledge the uncertainty of the outcome while maintaining an optimistic and positive attitude regardless of the result
conclude with a sense of hope and anticipation for future success in the desired job or lessons learnt for future opportunities
demonstrate a logical progression of ideas, from describing the interview to reflecting on emotions and discussing future aspirations
include natural, conversational Spanish expressions for authenticity
correctly use past tenses for the interview reflection: for example, pretérito (past simple) or imperfecto (past imperfect)
effectively use the subjunctive mood to express hopes and aspirations: for example, Espero que el trabajo me permita crecer (I hope that work allows me to grow)
use the future tense to discuss anticipated achievements: for example, Voy a aprender nuevas habilidades (I’m going to learn new skills).
General strengths in students’ responses included:
providing reflections on the interview and articulating clear personal and professional aspirations
adhering to the diary entry structure.
Areas for improvement in students’ responses included:
avoiding use of literal translations from English to Spanish that result in awkward phrasing or incorrect expressions
reducing overreliance on or repetition of basic words.
Question 6
This question required students to write an informative article for their school newsletter on how learning and class activities were adapted because of a technology-free week for all students and teachers at their school.
Text type: article 
Writing style: informative 
Audience: school newsletter
Expected features and skills included:
adherence to the textual and writing conventions of an informative article
a good grasp of lexical and grammatical features
an explanation of the reason for the initiative
an explanation of how learning was adapted because of the initiative, highlighting benefits and challenges
an explanation of how school activities were adapted because of the initiative, highlighting benefits and challenges
a discussion of the results/consequences of the initiative.
High-scoring responses were expected to:
clearly describe how learning and teaching were adjusted without technology (for example, use of printed materials, activities and collaborative discussions)
include examples of specific adaptations across different subjects (for example, science experiments, group debates in humanities, or outdoor learning activities in physical education)
discuss the challenges faced by students and teachers (for example, reliance on traditional teaching methods and lack of instant resources)
highlight the benefits (for example, improved face-to-face communication, fostering creativity or deeper engagement with non-digital tasks)
follow a clear, logical structure (introduction, body and conclusion) and use subheadings and appropriate formatting
correctly use present and past tenses to describe what was done during the week and its effects
use proper sentence structures and punctuation to ensure clarity
use topic-specific terms related to education and adaptation: for example, enseñanza tradicional (traditional teaching), aprendizaje activo (active learning) and materiales impresos (printed materials). 


General strengths included:
maintaining a neutral, informative tone while also keeping the article engaging and accessible for a school audience – this balance makes the article suitable for the school newsletter
offering a positive outlook by including advice or thoughts about how technology-free activities could be beneficial in the future
adhering to the newsletter article format by beginning with an introduction that explained the purpose of the technology-free week and ending with a reflective conclusion that summarised the key insights.
Areas for improvement included:
using inclusive language to create a sense of unity and shared experience: for example, todos trabajamos juntos (we all work together) and como comunidad escolar (as a school community) 
providing a balanced perspective by not only highlighting the benefits of a technology-free week but also reflecting on the challenges, such as how the absence of technology made some tasks harder or less efficient
correcting errors with verb conjugation, especially with the subjunctive mood for suggestions or hypothetical scenarios: for example, Si hubiera más semanas sin tecnología, aprenderíamos mejor 
(If there were more weeks without technology, we would learn better).
Question 7
This question required students to write an imaginative story about space exploration for a secondary school creative writing competition.
Text type: imaginative 
Writing style: short story 
Audience: secondary school students
Expected features and skills included:
adherence to the textual and writing conventions of an imaginative short story
a good grasp of lexical and grammatical features
a description of why the documentary has had such an impact on the student 
a display of fascination and excitement about discovering space’s unknown secrets
a display of excitement about being a part of a historical space voyage
a reflection on the potential for personal growth that space travel could bring.
High-scoring responses were expected to:
craft a compelling and imaginative story about the student’s participation in space exploration, featuring unique events, challenges or discoveries
include vivid descriptions of the space environment, spacecraft and experiences to create an immersive setting
give a clear portrayal of the narrator’s role in the mission, emotions and interactions with other crew members or beings encountered in space
use literary devices such as metaphors, similes and descriptors to enhance storytelling
use past tenses for storytelling: for example, pretérito (past simple) and imperfecto (past imperfect)
use future or conditional tenses for hypothetical scenarios: for example, Si encontramos vida extraterrestre, ¿cómo reaccionaremos? (If we find extraterrestrial life, how will we react?).
General strengths included:
crafting a well-structured narrative with a clear beginning, middle and end
depicting the space environment and spacecraft in a way that immerses the reader in the story
incorporating inventive ideas about the student’s role in space exploration.


Areas for improvement included:
crafting well-developed relationships between the narrator and other characters
varying sentence structures and incorporating accurate vocabulary related to space exploration.
Question 8
The majority of students chose to respond to this question or Question 5. This question required students to write a blog post in which young Spanish speakers evaluate the advantages and challenges of moving to a new Spanish-speaking city.
Text type: evaluative 
Writing style: blog post 
Audience: Spanish-speaking blog readers
Expected features and skills included:
adherence to the textual and writing conventions of an evaluative blog
a good grasp of lexical and grammatical features
inclusion of a blog title and date
reference to a Spanish-speaking city, rather than a country
a balanced view considering both sides of the experience
provision of at least two advantages and two disadvantages, such as:
Advantages: 
started learning Spanish / improved my Spanish
learnt about a new culture in X city
ate delicious food in X city
learnt about / experienced new sports 
met new friends in a new school
visited many new attractions and sites, and learnt about the history of the new city
Challenges: 
could not speak the language and it was hard to communicate in X
a new school and new friends / relationships were hard to deal with at the start
had to get used to new foods
the city was crowded
learning to use public transport was challenging at the start.
High-scoring responses were expected to:
clearly identify and explain both advantages (for example, cultural opportunities, improved quality of life and language immersion) and challenges (for example, adapting to a new environment, homesickness and bureaucracy)
include content tailored to young Spanish speakers, with relatable examples or situations (for example, finding local hangouts, making new friends or managing finances)
provide a clear introduction to the topic, followed by separate sections for advantages, challenges and conclusions or advice
use headings or subheadings to organise content effectively: for example, Ventajas (Advantages) and Desafíos (Challenges) 
correctly use verb tenses, such as present tense for general statements, past tense for personal anecdotes, and the subjunctive mood for advice: for example, Es importante que te adaptes poco a poco (It is important that you adapt little by little)
use topic-specific terms related to moving and city life: for example, mudanza (moving), alquiler (rent), cultura local (local culture) and trámites (procedures) 
use connectors and transition words to ensure a logical flow: for example, Por un lado (On the one hand), Sin embargo (However) and Además (In addition).
General strengths included:
relating the content to young people’s interests, such as finding new friends, enjoying local cuisine or accessing education/job opportunities
addressing both advantages (for example, cultural immersion and personal growth) and challenges (for example, homesickness and bureaucracy)
using a logical structure and evaluative language, making the content easy to follow.
Areas for improvement included:
practising blog writing, with a focus on tone and audience engagement through direct address and relatable language
using an informal, conversational tone – language that is too formal may feel out of place for a blog format aimed at young readers
emphasising variety in vocabulary and accurate use of tenses, particularly for giving advice.
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