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[bookmark: _Toc172905285][bookmark: _Toc173149436][bookmark: _Toc194664934][bookmark: _Toc209534698][bookmark: _Toc211331736][bookmark: _Toc211420848]Using this resource
1. [bookmark: _Hlk210828505]This curriculum resource is an example and shows one way a school could deliver the Victorian Pathways Certificate (VPC) and VCE Vocational Major (VCE VM) through an integrated approach to teaching and learning.
You will need to make changes to the curriculum resource to best suit your cohort’s needs and abilities by adding or removing scaffolds, and to tailor resources to your school's context. When modifying this curriculum resource, please review the relevant VCAA VPC curriculum design and check that the relevant modules, learning goals, applications and assessment requirements are still being addressed.
This document is a companion to the suite of curriculum support materials for VPC Unit 2: Uniting Communities. Read over the ‘Advice for teacher delivery and assessment summary’ in detail before delivery. Applied learning requires proactive planning and preparation prior to delivery. The curriculum resource does not function like a traditional text or workbook. Pre-work and modifications are required to use this curriculum resource effectively.
Unit preparation checklists in the ‘Advice for teacher delivery and assessment summary’ highlight key actions to be completed by the teacher prior to the overall unit delivery. It is essential for teachers to review and use the unit checklists prior to implementing or using this curriculum resource.
This curriculum resource is designed to support your teaching and does not replace you as the teacher. How you deliver the resource and run applied learning activities to support your program is a teacher and school-based decision. Explicit instruction, teacher support and monitoring of student progress is still required.
In accordance with the Pillars of Applied Learning (POAL) all assessment tasks are flexible and open to negotiation. To support individual students to successfully achieve learning goals, modification in collaboration is encouraged.
[bookmark: _Hlk210828517]This curriculum resource includes links to third party materials as examples for teacher reference only. It is not mandatory to use any of these materials or third party services.  Inclusion of links to these materials does not constitute VCAA endorsement of the views or content contained in or linked from these sites. Teachers are advised to use their own judgement in determining what is appropriate for their students and school community. Teachers should ensure that any information or activity complies with their school or organisation’s policies.


[bookmark: _Toc211331737][bookmark: _Toc211420849]Student and teacher actions
Within the student task activities, the following icons indicate these actions:
	[image: An icon showing a group of people in a room, indicating teacher awareness, advice and information. Should be deleted before providing to students.]
	For teacher awareness, advice and information. Should be deleted before providing to students.

	[image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.]
	To be adapted or changed to the relevant educational context.

	[image: An icon showing a person next to a globe, indicating that the teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.]
	The teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.

	[image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.]
	Indicates ‘how to’ IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.

	[image: An icon showing a group of people with a gear above them, indicating to students which activities can be completed and submitted for assessment as a group.]
	Indicates to students which activities can be completed and submitted for assessment as a group.

	[image: An icon showing a green and orange line drawing of a person standing on a puzzle piece, indicating to students which activities need to be completed and submitted for assessment individually. ]
	Indicates to students which activities need to be completed and submitted for assessment individually.

	[image: An icon showing two people, each with an arrow pointing towards the other person. This indicates to students which activities will be completed with a peer.]
	Indicates to students which activities will be completed with a peer.


[bookmark: _Toc211331738][bookmark: _Toc211420850]Delivery advice
The recommended task order below is a guide only. The task order can be modified to best suit your school context and student needs.
The project steps are designed to be taught in order. Students should not move onto the next project step without completing the prior step. For example, students need to fully complete Step 1: Ideas, before moving onto Step 2: Plan.
[bookmark: _Toc211420851]Recommended task order for Uniting Communities VPC Unit 2
Step 1: Ideas – The project steps should be broken up each week, with Numeracy tasks delivered throughout the unit as you decide.
Note: WRS does not have a separate set of standalone tasks. All Unit 2 WRS outcomes are covered through student work on the Unit 2 5-step project. Please see the Assessment Summary (pp.7-8) and Assessment Tool Tracker for WRS (pp.13–14) if you would like further information about how WRS outcomes are covered in the project.


[bookmark: _Toc211420852]Numeracy tasks
Numeracy skills developed in the standalone numeracy tasks should be transferable and supported by the teacher with explicit connections to the student's individual project. The numeracy embedded in the main project is an opportunity for the students to apply and demonstrate their numeracy skills in a different context.
[bookmark: _Hlk199845372]It is highly recommended that student activities should be released gradually to students instead of releasing tasks all at once. For example, instead of providing the learning activities for Step 1: Ideas at the same time, provide students the tasks incrementally. This will prevent students from becoming overwhelmed with their workload, and allow them to track their tasks, have consistent opportunities for feedback, and experience regular success in their learning.
Chunking learning activities: It is highly recommended by trial delivery teachers that the learning activities should be released to students gradually. For example, instead of providing all learning activities for Step 1: Ideas, provide students the tasks incrementally by providing Step 1: Ideas Activity 1.1, followed by Step 1: Ideas Activity 1.2. This will prevent students from becoming overwhelmed with their workload, and allow them to track their tasks, have consistent opportunities for feedback, and experience regular success in their learning.


[bookmark: _Toc211331739][bookmark: _Toc211420853]Unit 2 VPC Teacher preparation checklist
[bookmark: _Toc211331740][bookmark: _Toc211420854]Unit 2: Project preparation
Follow these steps to prepare the project element of Unit 2: Uniting Communities.
☐ All WRS tasks are covered in the project element of Unit 2: Uniting Communities and there are no standalone activities (and therefore no WRS booklet). Please review the note to students explaining this at the beginning of the project document. Use, modify or delete as appropriate, depending on how you would like to inform you students of this.
☐ Unit 2 All learning activities – Review all activities and check student and teacher action icons. Modify the learning activities to best suit your students and context.
☐ Step 1: Activity 1.2 – Review activity and add in relevant examples to your context and students.
[bookmark: _Hlk191985937]☐ Step 1: Activity 1.3 – Review activity and modify to your own context. Organise appropriate guest speakers and update the activity with their information. It is encouraged to include a representative from a local First Nations organisation for this activity.
☐ Step 2: Activity 2.2 – Review activity and modify to your own context. Have some prepared project ideas that students can participate in.
☐ Step 2: Activity 2.4 – Review the activity and modify to your own context. For Part 3 modify or replace the task table to include the features you want your students to include in their project task planner. Scaffold this as much as your students need.
☐ Step 2: Activity 2.5 – Review the activity and make changes as needed. To support your students as needed, further scaffold the ‘Identify the mathematical skills table’ in Part 2 and/or add more examples.
☐ Step 3: Activity 3.1 – Students participate in weekly project work or community engagement activities, either self-organised or pre-planned by the teacher. It is recommended you schedule a regular weekly time for this participation. Ensure all necessary school planning documents are submitted beforehand. To suit your students and context, adjust the learning activities in Step 3, as well as the project timeframes and duration.
☐ Step 4: Numeracy activities – To support your student to complete Step 4, prepare relevant numeracy activities, explicit instruction and workshops.
☐ Step 4: Activity 4.4 – As a group, students discuss and share with a teacher what they have done for their community project so far. This activity needs to be modified to include specific details about what you would like your students to bring to this discussion and what you want to see.
☐ Step 5: Activity 5.2 – Review task and modify to best suit your students. Allocate times for students to present their project numeracy report to a teacher. You could provide the questions you will discuss with students during the interview.


[bookmark: _Toc211331741][bookmark: _Toc211420855]VPC Standalone task preparation
[bookmark: _Toc211331742][bookmark: _Toc211420856]VPC Unit 2 Literacy
Follow these steps to prepare the standalone Literacy element of Unit 2: Uniting communities.
[bookmark: _Toc211420857]Understanding issues and voices
Prior to delivering this unit, it is important to review all content to ensure it is appropriate for your students.
☐ Task 1: Understanding issues and voices – All activities and examples can be adapted to better suit your context and the students’ interest. If necessary, change the issue topic and examples used to ones more suited to your students’ interests.
[bookmark: _Toc211331743][bookmark: _Toc211420858]VPC Unit 2 Numeracy
Follow these steps to prepare the standalone Numeracy element of Unit 2: Uniting communities.
☐ Review the numeracy requirements within the project steps 1 to 5 to understand what supports or structures may be needed to guide and respond to your student’s individual project needs.
☐ Numeracy standalone tasks are designed to support students through their numeracy project. Review all the standalone numeracy tasks and adjust the activities to what is needed for your context and students. The tasks can be taught in any order at any time. The tasks can also be taught alongside Step 3 of the project over a six-week period.
☐ Task 1: Measurement in baking – Modify this activity to suit your students and context.
☐ Task 2: Measurement and ordering – You will need to find and add in a recipe for students to use for this activity. Ideally, students would be making this recipe. When selecting a recipe for your students take into consideration your access to a kitchen and/or other cooking equipment needed.
☐ Task 3: What’s the time? – Modify this activity to suit your students and context.
☐ Task 4: Shapes – Modify this activity to suit your students and context. Part 7 requires students to have access to materials to create shapes.
☐ Task 5: Data – Modify this activity to suit your students and context. For Part 6, change the data set to suit your local context. You may be able to find something similar through your local council. You will then need to modify the information in Parts 7 and 8 to suit your local data set.
☐ Task 6: Chance – Modify this activity to suit your students and context. For Part 4, you need to add a weather forecast image for your local area for the next 7 days. Modify the questions in Part 4 to suit the image you have added.


[bookmark: _Toc211331744][bookmark: _Toc211420859]VPC Unit 2 Personal Development Skills
Follow these steps to prepare the standalone PDS element of Unit 2: Uniting communities.
☐ Task 1: What is community? – This task needs to be delivered prior to the project to support students’ understanding of communities. 
☐ Task 1: What is community? Activity 1.1 – For Parts 1 and 2 your will need to organise four large sheets of butcher’s paper. Modify the activity as needed. 
☐ Task 1: What is community? Activity 1.2 – Modify the activity according to the local community organisations that are relevant to your context and students. 
[bookmark: _Toc211331745][bookmark: _Toc211420860]VPC Unit 2 Work Related Skills
Unit 2: Uniting communities

[bookmark: _Hlk169857813][bookmark: _Hlk169857814][bookmark: _Hlk169857815][bookmark: _Hlk169857816][bookmark: _Hlk169857817][bookmark: _Hlk169857818]VPC Unit 2: Uniting communities
There are no standalone tasks for VPC Unit 2 WRS. All curriculum for Unit 2 is covered in the ‘Uniting Communities’ project. Please be sure to inform your students of this.
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[bookmark: _Toc172885187][bookmark: _Toc173146369][bookmark: _Toc211331746][bookmark: _Toc211420861][bookmark: _Hlk173937698]Assessment summary
[bookmark: _Toc172885188][bookmark: _Toc173146370][bookmark: _Toc211331747][bookmark: _Toc211420862]Overview
	[bookmark: Bookmark1]Step 1: Ideas
	Step 2: Plan
	Step 3: Act
	Step 4: Adapt
	Step 5: Reflect

	Subject and learning module
	Subject and learning module
	Subject and learning module
	Subject and learning module
	Subject and learning module

	PDS Module 1
Exploring and connecting with community
	PDS Module 1
Exploring and connecting with community
	PDS Module 2
Community participation
	PDS Module 2
Community participation
	PDS Module 2
Community participation 

	PDS Module 2
Community participation
	PDS Module 2
Community participation
	Numeracy
Problem-solving cycle – 
a) Identify mathematics & 
b) Act on mathematics
	Numeracy
Problem-solving cycle –
c) Evaluate and reflect 
	Numeracy
Problem-solving cycle –
d) Communicate and report on mathematics

	Literacy Module 1
Exploring and understanding issues 
	Literacy Module 1
Exploring and understanding issues 
	WRS Module 1
Identify and planning work-related activity
	Literacy Module 2
Informed discussion
	Literacy Module 2
Informed discussion

	Literacy Module 2
Informed discussion 
	Numeracy
Problem-solving cycle – 
a) Identify mathematics
	WRS Module 2
Completing and reviewing a small-scale work-related activity 
	WRS Module 1
Identify and planning work-related activity
	WRS Module 1
Identify and planning work-related activity

	WRS Module 1
Identify and planning work-related activity 
	WRS Module 1
Identify and planning work-related activity
	
	WRS Module 2
Completing and reviewing a small-scale work-related activity
	WRS Module 2
Completing and reviewing a small-scale work-related activity

	
	
	
	WRS Module 3
Reporting on a small-scale work-related activity
	WRS Module 3
Reporting on a small-scale work-related activity


[bookmark: _Toc172885189][bookmark: _Toc173146371][bookmark: _Toc211331748]

[bookmark: _Toc211420863]Study specific
	Personal Development Skills (PDS)
	Literacy
	Work Related Skills (WRS)
	Numeracy

	Subject and learning module
	Subject and learning module
	Subject and learning module
	Subject and learning module

	PDS Module 1:
Exploring and connecting with community
	Task 1: What is community?
Step 1: Ideas 
Step 2: Plan
	Literacy Module 1:
Exploring and understanding issues and voices
	Task 1: Understanding issues and voices
Step 1: Ideas
Step 2: Plan
	WRS Module 1:
Identifying and planning for a work-related activity
	Step 1: Ideas 
Step 2: Plan 
Step 3: Act 
	Module 3: Shape
(Health and recreational numeracy) 
Task 1: Measurement in baking
	Module 3: Quantity and measures
(Health and recreational numeracy)
Task 2: Measurement and ordering 
Task 3: What’s the time?

	PDS Module 2:
Community Participation
	Step 3: Act
	Literacy Module 2:
Informed discussion
	Step 4: Adapt
Step 5: Reflect
	WRS Module 2:
Completing and reviewing a small-scale work-related activity
	Step 3: Act 
Step 4: Adapt 
Step 5: Reflect
	Module 3: Shape
(Health and recreational numeracy)
Task 4: Shapes
	Module 4: Data
(Civic numeracy)
Task 5: Data

	
	WRS Module 3: Reporting on a small-scale work-related activity
	Step 4: Adapt 
Step 5: Reflect
	Module 4: Likelihood
(Civic numeracy)
Task 6: Chance
	


[bookmark: _Toc211331749]

[bookmark: _Toc211420864]Assessment tools tracker
[bookmark: _Toc211331750][bookmark: _Toc211420865]Literacy
	Learning goal
	Assessment tasks
	Link to program tasks

	Module 1: Exploring and understanding issues and voices

	Module 1 Goal 2.1
On completion of this module the student should be able to:
identify the main ideas and arguments in persuasive and influential content, noting the differences between fact and opinion.
explain how language and visuals are used to influence an audience.
identify how bias and perspective influence a speaker, author and audience.
	Assessment could consist of, but is not limited to, a combination of the following activities where students should apply and demonstrate learning:
a research task
a record of discussion or debate
a presentation of a case study
a video, podcast, vlog or oral presentation
a digital presentation
participation in a debate
participation on a Q & A panel
an animation with voice over
an advertisement.
	Task 1: Understanding issues and voices
Step 1: Ideas
Step 2: Plan

	Module 2: Informed discussion

	Module 2 Goal 2.2
On completion of this module the student be able to:
influence a specific audience through a variety of language devices.
lead a discussion where they respond to the opinions of others in oral form using active listening and questioning techniques.
use body language, eye-contact, gestures, pace and intonation deliberately when discussing opinions.
	a research task
a record of discussion or debate
a presentation of a case study
a video, podcast, vlog or oral presentation
a digital presentation
participation in a debate
participation on a Q & A panel
an animation with voice over
an advertisement.
	Step 4: Adapt
Step 5: Reflect


[bookmark: _Toc211331751][bookmark: _Toc211420866]Numeracy
	Learning goals 
	Assessment tasks
	Link to program tasks

	For each module students are required to demonstrate three learning requirements. Demonstration of achievement of all learning requirements should be based on the students’ performance on a selection of evidence encompassing:
each of the four numeracy modules with the learning goals
the four stages of the problem-solving cycle
the technical mathematical toolkit.

	Learning requirement 1: Apply their numeracy capabilities developed from the four numeracy modules and focus areas, including the learning goals and applications across the four specified numeracy contexts.
Module 3:
Numeracy: Health and recreational numeracy
Focus area: Shape and quantity and measures
Module 4:
Numeracy: Civic numeracy
Focus area: Data and likelihood
	Assessment could consist of, but is not limited to, a combination of the following activities where students could apply and demonstrate their learning:
Problem-solving report; for example, form a hypothesis or question to solve and collect data to use to represent as evidence and refer to likelihood statements to support the question/hypothesis.
Create an experiment, for example use everyday objects like bottles and containers to measure water and rice and compare weight and volumes.
Design a game to play, for example create a puzzle out of different shapes; design a new board game that requires pieces to be built together to explore shapes; write rules for a board game that require timed activities.
	Module 3: Shape
(Health and recreational numeracy) 
Task 1: Measurement in baking 
Module 3: Quantity and measures
(Health and recreational numeracy)  
Task 2: Measurement and ordering 
Task 3: What’s the time? 
Module 3: Shape
(Health and recreational numeracy) 
Task 4: Shapes
Module 4: Data
(Civic numeracy)
Task 5: Data
Module 4: Likelihood
(Civic numeracy)
Task 6: Chance

	Learning requirement 2:
Use the problem-solving cycle (identify the mathematics, act on and use mathematics, evaluate and reflect, and communicate and report) in an applied learning context, relevant to the key skills and knowledge reflected in the modules.
	Problem-solving report; for example, form a hypothesis or question to solve and collect data to use to represent as evidence and refer to likelihood statements to support the question/hypothesis.
Create an experiment, for example use everyday objects like bottles and containers to measure water and rice and compare weight and volumes.
Design a game to play, for example create a puzzle out of different shapes; design a new board game that requires pieces to be built together to explore shapes; write rules for a board game that require timed activities.
	Step 2: Plan – Identify the mathematics
Step 3: Act – Act on and use mathematics 
Step 4: Adapt – Evaluate and reflect 
Step 5: Reflect – Communicate and report
See above numeracy tasks. 

	Learning requirement 3:
Apply the appropriate mathematical tool from the toolkit to undertake the numeracy tasks required in Learning requirements 1 and 2. The toolkit should be applied and should underpin all learning and teaching activities in both Learning requirements 1 and 2.
	Problem-solving report; for example, form a hypothesis or question to solve and collect data to use to represent as evidence and refer to likelihood statements to support the question/hypothesis.
Create an experiment, for example use everyday objects like bottles and containers to measure water and rice and compare weight and volumes.
Design a game to play, for example create a puzzle out of different shapes; design a new board game that requires pieces to be built together to explore shapes; write rules for a board game that require timed activities.
	Step 3: Act – Act on and use mathematics
See above numeracy tasks.


[bookmark: _Toc211331752]

[bookmark: _Toc211420867]Personal Development Skills (PDS)
	Learning goal 
	Assessment tasks
	Link to program tasks

	Module 1: Exploring and connecting with community

	Module 1 Goal 2.1
On completion of this module the student should be able to:
understand and discuss the concepts of community.
identify ways to connect with both local and global communities.
explain the rights and responsibilities of being an effective member of a community.
	Assessment could consist of, but is not limited to, a combination of the following activities where students should apply and demonstrate learning:
creation and collation of survey
creation of debate
a reflection/ analysis of site or organisation visit
an oral, pictorial, digital presentation
an observation checklist
a reflective journal of participation in practical tasks
create structured questions to pose to community group, program coordinator/ guest speaker
a performance or role play
a research task.
	Task 1: What is community?
Step 1: Ideas
Step 2: Plan

	Module 2: Community participation

	Module 2 Goal 2.2
On completion of this module the student should be able to:
research and locate community support systems.
identify and discuss the functions and roles of community leaders and organisations and their ability to assist in creating a sense of belonging.
explain the benefits of community involvement.
	creation and collation of survey 
creation of debate
a reflection/ analysis of site or organisation visit
an oral, pictorial, digital presentation
an observation checklist
a reflective journal of participation in practical tasks
create structured questions to pose to community group, program coordinator/ guest speaker
a performance or role play
a research task.
	Step 3: Act


[bookmark: _Toc211331753][bookmark: _Toc211420868]Work Related Skills (WRS)
	Learning goal
	Assessment tasks
	Link to program tasks

	Module 1: Identifying and planning for work-related activity

	Module 1 Goal 2.1
On completion of this module the student should be able to:
utilise the identified skills of collaboratively planning by establishing a small-scale work-related activity.
use the collaborative planning skill of seeking and applying feedback to enrich plan.
identify the employability skills that align to chosen activity.
evaluate the effectiveness of the plan.
	Assessment could consist of, but is not limited to, a combination of the following activities where students should apply and demonstrate learning:
[bookmark: _Hlk102117786]a project plan
a digital, oral or visual presentation
development and collation of survey
chair meeting
a skills audit
a response to structured questions 
an observation checklist
a report 
a plan of action/response to feedback
a blog or vlog.
	Step 2: Plan

	Module 2: Completing and reviewing a small-scale work-related activity

	Module 2 Goal 2.2
On completion of this module, the student should be able to:
implement a planned small-scale work-related activity.
utilise the skills of communication, problem-solving, using technology, delegation and time management to complete the activity.
	a project plan
a digital, oral or visual presentation
development and collation of survey
chair meeting
a skills audit
a response to structured questions
an observation checklist
a report
a plan of action/response to feedback
a blog or vlog.
	Step 2: Plan
Step 3: Act

	Module 3: Reporting on a small-scale work-related activity

	Module 3 Goal 2.3
On completion of this module, the student should be able to:
create and present a report on a small-scale work-related activity that demonstrates appropriate structure and conventions of a report and describes the planning, implementation and evaluation of the small-scale work-related activity.
demonstrate communication and technology skills through the manner in which they report on a work-related activity.
reflect on how future work-related outcomes can be improved.
	a project plan
a digital, oral or visual presentation
development and collation of survey
chair meeting
a skills audit
a response to structured questions
an observation checklist
a report
a plan of action/response to feedback
a blog or vlog.
	Step 3: Act
Step 4: Adapt
Step 5: Reflect
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