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[bookmark: _Hlk210828505]This curriculum resource is an example and shows one way a school could deliver the Victorian Pathways Certificate (VPC) and VCE Vocational Major (VCE VM) through an integrated approach to teaching and learning.
You will need to make changes to the curriculum resource to best suit your cohort’s needs and abilities by adding or removing scaffolds, and to tailor resources to your school's context. When modifying this curriculum resource, please review the relevant VCAA VPC curriculum design and check that the relevant modules, learning goals, applications and assessment requirements are still being addressed.
This document is a companion to the suite of curriculum support materials for VPC Unit 2: Uniting Communities. Read over the ‘Advice for teacher delivery and assessment summary’ in detail before delivery. Applied learning requires proactive planning and preparation prior to delivery. The curriculum resource does not function like a traditional text or workbook. Pre-work and modifications are required to use this curriculum resource effectively.
Unit preparation checklists in the ‘Advice for teacher delivery and assessment summary’ highlight key actions to be completed by the teacher prior to the overall unit delivery. It is essential for teachers to review and use the unit checklists prior to implementing or using this curriculum resource.
This curriculum resource is designed to support your teaching and does not replace you as the teacher. How you deliver the resource and run applied learning activities to support your program is a teacher and school-based decision. Explicit instruction, teacher support and monitoring of student progress is still required.
In accordance with the Pillars of Applied Learning (POAL) all assessment tasks are flexible and open to negotiation. To support individual students to successfully achieve learning goals, modification in collaboration is encouraged.
[bookmark: _Hlk210828517]This curriculum resource includes links to third party materials as examples for teacher reference only. It is not mandatory to use any of these materials or third party services.  Inclusion of links to these materials does not constitute VCAA endorsement of the views or content contained in or linked from these sites. Teachers are advised to use their own judgement in determining what is appropriate for their students and school community. Teachers should ensure that any information or activity complies with their school or organisation’s policies.


[bookmark: _Toc211331737][bookmark: _Toc212221247]Student and teacher actions
Within the student task activities, the following icons indicate these actions:
	[image: An icon showing a group of people in a room, indicating teacher awareness, advice and information. Should be deleted before providing to students.]
	For teacher awareness, advice and information. Should be deleted before providing to students.

	[image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.]
	To be adapted or changed to the relevant educational context.

	[image: An icon showing a person next to a globe, indicating that the teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.]
	The teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.

	[image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.]
	Indicates ‘how to’ IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.

	[image: An icon showing a group of people with a gear above them, indicating to students which activities can be completed and submitted for assessment as a group.]
	Indicates to students which activities can be completed and submitted for assessment as a group.

	[image: An icon showing a green and orange line drawing of a person standing on a puzzle piece, indicating to students which activities need to be completed and submitted for assessment individually. ]
	Indicates to students which activities need to be completed and submitted for assessment individually.

	[image:  Two people, each with an arrow pointing towards the other person. This indicates to students activities to be completed with a peer.]
	Indicates to students which activities will be completed with a peer.


[bookmark: _Toc211333239]

[bookmark: _Toc212221248]Literacy activities
[bookmark: _Toc211333240][bookmark: _Toc212221249]Task 1: Understanding issues and voices
	Task checklist

	Students will complete the following for their literacy folio:
☐ Activity 1.1 Fact versus opinion
☐ Activity 1.2 Exploring different perspectives
☐ Activity 1.3 Parent perspectives
☐ Activity 1.4 Cartoon analysis
☐ Activity 1.5 Creating a text type
☐ Activity 1.6 Peer sharing and feedback on created text


[bookmark: _Toc211333241][bookmark: _Toc212221250]Activity 1.1 Fact versus opinion
[image: An icon showing a group of people in a room, indicating teacher awareness, advice and information. Should be deleted before providing to students.] [image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] Part 1: Watch the following video.
 [image: An icon showing a person next to a globe, indicating that the teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.] Online video: Teaching Without Frills, Fact or Opinion for Kids (youtube.com) 
[image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] Part 2: After viewing the video in Part 1, research and write down a definition of a ‘fact’ and an ‘opinion’. Provide at least one example for each: 

	Fact
	Opinion

	Definition:
	Definition:

	Example:
	Example:


[image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] Part 3: Read the following statements and decide whether they are a fact or an opinion. Complete the table below:
	Statement
	Fact or Opinion?

	Mobile phones should be banned during school hours.
	

	The average person checks their phone over 80 times a day.
	

	All schools should implement a strict mobile phone ban.
	

	Allowing students to use phones in school encourages disrespect for rules.
	

	Over 90% of teenagers own a mobile phone.
	

	Mobile phones are harmful to students' social skills development.
	

	Mobile phones have become an essential communication tool in emergencies.
	

	Mobile phone use while driving increases the likelihood of accidents.
	

	Using mobile phones in class distracts from learning.
	



	Task 1: Activity 1.1 Fact versus opinion
Student reflection: How well did you go with this step? (Please tick the box below)

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Student comment (optional):

	Teacher feedback

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Not Submitted: No work has been submitted or attempted for this activity. 
	Beginning: I can understand the terms ‘fact’ and ‘opinion’. I have attempted to decide if a statement is a fact or an opinion. To bump it up, re-read the activity requirements and complete all aspects of the table.
	Consolidating: I can provide a definition and an example for the terms ‘fact’ and ‘opinion’. I can read statements and decide if they are a ‘fact’ or an ‘opinion’. To bump it up, check all your answers and add some more details and examples for the terms.
	Achieving: I can provide an accurate definition of a ‘fact’ and ‘opinion’ and have included examples for each. I can read a statement decide if they are a ‘fact’ or an ‘opinion’. To bump it up, add some more details and examples for the terms.
	Excelling: I can provide an accurate definition of a ‘fact’ and ‘opinion’. I can provide multiple examples of both a ‘fact’ and ‘opinion’. I can read a statement and accurately decide if they are a ‘fact’ or ‘opinion’. Great work!


	Teacher comment:


[bookmark: _Toc211333242][bookmark: _Toc212221251]Activity 1.2 Exploring different perspectives
[image: An icon showing a group of people in a room, indicating teacher awareness, advice and information. Should be deleted before providing to students.] [image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] Part 1: Watch the following video.
[image: An icon showing a person next to a globe, indicating that the teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.] Online video: ABC New (Australia), No more mobile phones in schools as Victoria institutes blanket ban for students (youtube.com) 
[image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.]  [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] Part 2: After viewing the video in Part 1, decide which individuals are supportive of the ban and those who are not. Complete the following table:
	Name
	Role
	Supportive or not supportive of the mobile phone ban.
(Tick the box below)
	Reason for their opinion

	Layla Cerna
	Student
	☐ Supportive of the mobile phone ban. 
☐ Not supportive of the mobile phone ban.
	

	Ronan Edwards
	Student
	☐ Supportive of the mobile phone ban.
☐ Not supportive of the mobile phone ban.
	

	Meredith Peace
	Australian Education Union
	☐ Supportive of the mobile phone ban.
☐ Not supportive of the mobile phone ban.
	

	Mandee Strickland
	Principal
	☐ Supportive of the mobile phone ban. 
☐ Not supportive of the mobile phone ban.
	

	Nick Duigan
	Headspace Manager
	☐ Supportive of the mobile phone ban. 
☐ Not supportive of the mobile phone ban.
	

	James Merlino
	Victorian Education Minister
	☐ Supportive of the mobile phone ban. 
☐ Not supportive of the mobile phone ban.
	


[image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] Part 3: Complete the table below with arguments used for and against the mobile phone ban in schools. Add extra lines if needed.
	Supportive of the mobile ban
	Not supportive of the mobile ban 

	
	

	
	

	
	



	Task 1: Activity 1.2 Exploring different perspectives
Student reflection: How well did you go with this step? (Please tick the box below)

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Student comment (optional):

	Teacher feedback

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Not Submitted: No work has been submitted or attempted for this activity. 
	Beginning: I can attempt to identify if some texts are for or against an issue. To bump it up, re-read the task requirements and complete all aspects of the table.
	Consolidating: I can identify if the texts are for or against an issue. To bump it up, include more details in the ‘reasons for their opinion’ column. 
	Achieving: I can identify if the texts are for or against the selected issue. I can effectively identify the arguments that support either side of the issue.  To bump it up, include examples and further explanations.
	Excelling: I can identify if the texts are for or against the selected issue. I can understand the arguments that support either side by giving examples and explanations. Great work!

	Teacher comment:


[bookmark: _Toc211333243][bookmark: _Toc212221252]Activity 1.3 Parent perspectives
[image: An icon showing a group of people in a room, indicating teacher awareness, advice and information. Should be deleted before providing to students.] [image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] Part 1: Read the different text types below about different parent opinions on the mobile phone policy.
[image: An icon showing a group of people in a room, indicating teacher awareness, advice and information. Should be deleted before providing to students.] [image: An icon showing a person next to a globe, indicating that the teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.] Online Article (teachers may wish to include particular viewpoints from this article or others for their class): North Shore Mums, Please listen to parents. We want a consistent mobile phone policy for secondary schools.
[image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] Part 2: Complete the table below about the two parents’ comments on the mobile phone ban above. You need to decide if they are supportive of the mobile phone ban or not, and why.
	
	Parent opinion 1
	Parent opinion 2

	Tick the appropriate box 
	☐ Supportive of the mobile phone ban. 
☐ Not supportive of the mobile phone ban.
	☐ Supportive of the mobile phone ban. 
☐ Not supportive of the mobile phone ban.

	What are the arguments provided to support their perspective?
	
	



	Task 1: Activity 1.2 Parent perspectives
Student reflection: How well did you go with this step? (Please tick the box below)

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Student comment (optional):

	Teacher feedback

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Not Submitted: No work has been submitted or attempted for this activity. 
	Beginning: I can attempt to identify if some texts are for or against an issue. To bump it up, re-read the activity requirements and complete all aspects of the table.
	Consolidating: I can identify if the texts provided are for or against an issue. To bump it up, include more details in the ‘arguments’ row.
	Achieving: I can identify if the texts are for or against the selected issue. I can identify the arguments that support either side of the issue. To bump it up, include examples and further explanations.
	Excelling: I can identify if the texts are for or against the selected issue. I can understand the arguments that support either side by giving examples and explanations. Great work!

	Teacher comment:


[bookmark: _Toc211333244][bookmark: _Toc212221253]Activity 1.4 Cartoon analysis
[image: An icon showing a group of people in a room, indicating teacher awareness, advice and information. Should be deleted before providing to students.] [image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] Part 1: In the table below, write four to five sentences about each cartoon image in the left-hand column. You must respond to each of the following questions for each cartoon:
☐ What is the main point of view of the cartoon?
☐ How does the illustrator get this point of view across? Hint – think persuasive techniques. 
☐ How does the cartoon make you feel?
☐ Do you like this cartoon’s representation of the issue? Explain the reason for your opinion.
[image: An icon showing a person next to a globe, indicating that the teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.] Online article: To support your analysis of persuasive techniques, you could use the following website by Lisa Tran for additional information: 10 Things To Look For In Cartoons | Lisa's Study Guides (vcestudyguides.com)
[image: An icon showing a group of people in a room, indicating teacher awareness, advice and information. Should be deleted before providing to students.] Teacher advice: Teachers may wish to add different cartoon images from other sources.
	Cartoon
	Your analysis

	[image: An icon showing a person next to a globe, indicating that the teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.] For example image source: Adrian Barich Barich: The pros and cons of banning mobile phones in schools | PerthNow
	[image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] Main point:
The illustrator uses (insert persuasive technique) to position the audience to…
As a viewer this creates feelings of…
The image highlights…
The cartoon reinforces Barich’s argument by...

	[image: An icon showing a person next to a globe, indicating that the teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.] For example image source: Matt Golding Mobile phones to be banned in state primary and secondary schools (theage.com.au)
	

	[image: An icon showing a person next to a globe, indicating that the teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.] For example image source: Andrew Dyson Mobile phone ban: Hindering learning is in the palms of their hands (theage.com.au)
	



	Task 1: Activity 1.4 Cartoon analysis
Student reflection: How well did you go with this step? (Please tick the box below)

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Student comment (optional):

	Teacher feedback

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Not Submitted: No work has been submitted or attempted for this activity. 
	Beginning: I can attempt some parts of this task. To bump it up, provide basic responses for all required sections of this task.
	Consolidating: I can provide basic responses for most parts of this task. I can include and explain some of the persuasive devices used. To bump it up, re-read the task requirements and complete all parts of the task.
	Achieving: I can explain the main point of the image. I can explain the persuasive devices used. I can explain how the image made me feel and express my opinion. To bump it up, add more details into your response.
	Excelling: I can explain the main point of all three images correctly. I can explain how the persuasive devices have been used and describe how they position the audience. I can describe how the image made me feel and express my opinion on the topic. Great work!

	Teacher comment:


[bookmark: _Toc211333245][bookmark: _Toc212221254]Activity 1.5 Creating a text type
[image: An icon showing a group of people in a room, indicating teacher awareness, advice and information. Should be deleted before providing to students.] [image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] [image: An icon showing two people, each with an arrow pointing towards the other person. This indicates to students which activities will be completed with a peer.] Part 1: Select a partner to work with for this task and write your names below:
	My Name:
	

	Partner’s Name:
	


[image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] [image: An icon showing two people, each with an arrow pointing towards the other person. This indicates to students which activities will be completed with a peer.] Part 2: One person will be FOR and the other will be AGAINST the mobile phone policy. Allocate yourself and your partner to either side of the argument.
	For the mobile phone policy
	Against the mobile phone policy

	Name: 
	Name:


[image: An icon showing a group of people in a room, indicating teacher awareness, advice and information. Should be deleted before providing to students.] [image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] Part 3: Complete the following scaffold:
	Select which argument you are taking (Refer to Part 2 above):
	☐ FOR the mobile phone ban. 
☐ AGAINST the mobile phone ban. 

	Identify three arguments (main ideas) that support your contention/ argument:
	1.
2.
3.

	Insert an image to reinforce your contention / argument:
	

	What other information, statistics, persuasive devices etc. could be included to support your argument?
	


[image: An icon showing a person next to a globe, indicating that the teacher needs to hyperlink or add in their own documents or links to resources for their students to access the correct information from their own school-based documents.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] [image: An icon showing a green and orange line drawing of a person standing on a puzzle piece, indicating to students which activities need to be completed and submitted for assessment individually. ] Part 4: Select one of the tasks below. Complete the task from the perspective that you were allocated in Part 2 (above). Note that this might not align with your personal point of view.
In the table below, tick the box for the task you would like to complete:
	☐ Create an infographic displaying my allocated point of view on the topic.
You may like to use Canva.
	☐ Create a social media post about my allocated point of view on the topic.
You can write it from any of the following perspectives:
Principal
Parent
Yourself / Student 
School
	☐ Write an email to a stakeholder about the policy and reasons for my allocated point of view.
Example:
Principal to school community
Parent to Principal
Student to Principal
Other

	☐ Create an advertisement video displaying my allocated point of view on the topic.
	☐ Create a Google Slide presentation displaying my allocated point of view on the topic.
	☐ Other Ideas to further explore my allocated point of view:
Cartoons
Animations
Interviews
Newspaper article
Check with a teacher if you have any other ideas.


What do I need to include in my task? 
☐ Clearly state your allocated point of view (contention).
☐ Provide three arguments (main ideas) to support your allocated point of view.
☐ Add an image to reinforce your allocated point of view.
☐ Include a minimum of two persuasive techniques.
[image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] [image: An icon showing a green and orange line drawing of a person standing on a puzzle piece, indicating to students which activities need to be completed and submitted for assessment individually. ] Part 5: Insert or add a copy of your task in the space provided below:
	



	Task 1: Activity 1.5 Creating a text type
Student reflection: How well did you go with this step? (Please tick the box below)

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Student comment (optional):

	Teacher feedback

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Not Submitted: No work has been submitted or attempted for this activity. 
	Beginning: I can attempt some parts of this task. To bump it up, provide basic responses for all required sections of this activity.
	Consolidating: I can select a specific text type for my argument for/against. I can provide basic information for most parts of this task and attempt to include some persuasive devices. To bump it up, re-read the task requirements and complete all aspects of the activity.
	Achieving: I can select a specific text type for my argument for/against. I can include all the required information and include several persuasive devices. To bump it up, make sure a range of persuasive devices are included and ensure the text type is easy for the audience to identify the key information.
	Excelling: I can select a specific text type for my argument for/against. I can provide a contention that is clear to the audience. I can include detail in my responses and included a range of persuasive devices to support my contention. Great work!

	Teacher comment:


[bookmark: _Toc211333246][bookmark: _Toc212221255]Activity 1.6 Peer sharing and feedback on created text 
[image: An icon showing a group of people in a room, indicating teacher awareness, advice and information. Should be deleted before providing to students.] [image: An icon showing a person at a laptop, indicating an item to be to be adapted or changed to suit the educational context.] [image: An icon showing a person at a desk with a laptop, with check boxes at the bottom. This indicates 'how-to' IT, document support or general guidance for students. Teachers can decide to leave this in or remove it.] [image: An icon showing two people, each with an arrow pointing towards the other person. This indicates to students which activities will be completed with a peer.] Part 1: Each partner will take a turn to share the text that they have created and their argument(s) for or against the topic. While a person in sharing, you should demonstrate active listening skills, e.g. eye contact, focus on what they are saying, don’t interrupt etc.
After you have both shared your text and arguments, continue the discussion and complete the feedback table below for each other.
	Your Name:
Date:
	Partner’s Name:

	What was the point of view/contention of my partner's chosen text type?
	

	Feedback:
Rate your partner's text type out of 10.
Complete the WWW and EBI model of feedback in the right-hand column.
	Score out of 10:
What went well? (WWW)
Even better if? (EBI)



	Task 1: Activity 1.6 Peer sharing and feedback
Student reflection: How well did you go with this step? (Please tick the box below)

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Student comment (optional):

	Teacher feedback

	☐Not Submitted
	☐Beginning
	☐Consolidating
	☐Achieving
	☐Excelling

	Not Submitted: No work has been submitted or attempted for this activity. 
	Beginning: I can attempt some aspects of this task. To bump it up, participate and provide basic responses for all required sections of this task.
	Consolidating: I can participate in a discussion with my peers and provide basic feedback to my partner about their chosen text type. To bump it up, re-read the task requirements and complete all aspects of the task.
	Achieving: I can actively participate in a discussion with my peers and provide detailed feedback to my partner about their chosen text type. To bump it up, expand upon your feedback and include further questions or thoughts you have on the topic. 
	Excelling: I can actively participate in a robust discussion with my peers and provide highly detailed feedback to my partner about their chosen text type. My feedback includes further questions, thoughts and/or wonderings. Great work!

	Teacher comment:
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