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2025 VCE Turkish oral external assessment report	
[bookmark: _Hlk214551906][bookmark: _Hlk214552084]2025 VCE Turkish oral external assessment report
[bookmark: TemplateOverview]Refer to the VCE Turkish Study Design and examination criteria and specifications for full details on this study and how it is assessed.
Section 1: Conversation
[bookmark: _Hlk178670067]What students did well
[bookmark: _Hlk178670083]In the 2025 examination, students:
[bookmark: _Hlk215142863]engaged in a general conversation about their personal world, and aspects of Turkish language and culture in Australian society from a personal or community perspective. For example, students participated confidently in general discussions about aspects of their personal world, including family, school life, friendships and personal interests. Students commented on their school subjects and gave reasons for their subject selections. They also provided relevant examples when describing how they spend time with their families and the nature of those relationships – for example, Ailemle her pazar kahvaltı yaparız. Bu bizim için önemli bir gelenek (We have breakfast together every Sunday. It’s an important tradition for us)
provided a range of relevant information, ideas and opinions with an appropriate depth. Students presented relevant ideas and opinions with appropriate detail. Students effectively connected their studies to future ambitions and explained these links convincingly – for example, Gelecekte doktor olmak istiyorum çünkü insanlara yardım etmeyi seviyorum (I want to be a doctor in the future because I like helping people)
clarified, elaborated on, and defended ideas and opinions – for example, Türkçe konuşmak benim için önemli çünkü ailemle böyle iletişim kuruyorum (Speaking Turkish is important for me because that’s how I communicate with my family)
demonstrated an excellent level of understanding by responding readily and communicating confidently, and carrying the conversation forward with spontaneity – for example, Ben de sizin gibi düşünüyorum (I agree with you)
responded confidently and were able to advance the conversation, including the use of appropriate repair strategies as needed. Students were aware of their mistakes and were able to correct themselves right away – for example, Pardon, alışveriş yapmak’ demek istedim (Sorry, I meant to say, ‘to go shopping’). In the first section of the examination, students tended to be more nervous and required slightly more prompting. However, as the examination progressed, they became more confident, and communication flowed naturally


used appropriate vocabulary. Responses that scored highly demonstrated the use of topic-appropriate vocabulary, and included a selection of accurate, idiomatic and contextually appropriate language to express ideas effectively. In this example, the student used expressions such as spor yapmak (to do sport), sağlıklı kalmak (to stay healthy) and stres atmak (to relieve stress), which are natural and frequently used in everyday Turkish: Bence spor yapmak çok önemli çünkü hem sağlıklı kalıyorum hem de stres atıyorum. (In my opinion, doing sport is very important because I stay healthy and it helps me relieve stress.)
used appropriate grammar and sentence structures
used appropriate expression, including pronunciation, intonation, stress and tempo. Responses that scored highly demonstrated correct use of complex grammar and natural expression. For example, in the response en yakın arkadaşıma beni sorsanız, benim çok iyi bir insan olduğumu söyler (if you asked my best friend about me, they would say that I am a very good person), the conditional structure, beni sorsanız … söyler (if you asked … they would say) is accurate and shows the student’s ability to use hypothetical forms appropriately. The vocabulary is clear and natural, and the sentence flows smoothly with correct stress on çok iyi bir insan olduğumu söyler. The overall rhythm and intonation sound authentic, contributing to a confident and natural delivery. 
[bookmark: _Hlk178670128]Areas for improvement
In preparation for the examination, students could:
ensure they are ready for the conversation in terms of the relevance, depth and range of their information, ideas and opinions. Some students could add depth to their ideas and opinions when discussing familiar topics such as family or school life. For example, students could provide more detailed reasons for their subject choices or future aspirations
practise answering a range of questions to be able to advance the conversation. Some students hesitated when asked unexpected or follow-up questions. Regular practice with varied question types could help students respond more confidently and extend the conversation naturally
build confidence by practising interactions in the language assessed. Some students needed more practice using Turkish spontaneously in conversation. Engaging in peer-speaking activities or mock interviews would help build fluency and confidence
practise using more complex sentence structures and syntax. Students are encouraged to move beyond simple sentence patterns and use connecting words such as çünkü (because), bu yüzden (therefore) and ayrıca (in addition) to form longer, more cohesive sentences – for example, Türkçe öğreniyorum çünkü ailemle daha rahat konuşmak istiyorum (I am learning Turkish because I want to speak more comfortably with my family)
practise using repair strategies to advance the conversation when needed. Some students paused when they forgot a word instead of rephrasing. They could practise saying phrases such as Nasıl söylesem? (How can I put it?) or Kelimeyi unuttum ama demek istediğim … (I forgot the word, but what I mean is …) to keep the conversation flowing


revise grammar. Common grammatical errors included:
using sınıf instead of ders when referring to a subject. Incorrect: Beş sınıf seçtim. (I chose five classes.) Correct: Beş ders seçtim. (I chose five subjects.) 
confusing Türk (referring to the person)with Türkçe (the language). Incorrect: Türk konuşuyorum. (I speak Turkish.) Correct: Türkçe konuşuyorum. (I speak Turkish.)
using arkadaş yapmak instead of arkadaş edinmek. Incorrect: Yeni arkadaşlar yapmak istiyorum. (I want to make friends.) This is unnatural in Turkish. Correct: Yeni arkadaşlar edinmek istiyorum. (I want to make friends.) This is natural and grammatically correct.
build vocabulary specific to the student’s personal world and their interactions with the language and culture as learners. Students could expand vocabulary related to personal experiences, interests and cultural topics. For instance, learning words about hobbies and cultural events would help enrich their responses. Note that örneğin and mesela should not be used together, as they both mean ‘for example’
practise pronunciation, intonation, stress and tempo. Some students spoke too quickly or too slowly, or with uneven stress. Practising with short dialogues and focusing on natural intonation would improve clarity. Students would benefit from more consistent practice to build fluency and confidence
focus on responding to a wider range of questions, using repair strategies effectively and avoiding memorised answers
revise grammar, particularly verb and case endings, and appropriate forms of address
expand topic-specific vocabulary, reducing English-influenced expressions.
Section 2: Discussion
What students did well
In the 2025 examination, students:
clearly introduced the focus of their subtopic from a community and/or global perspective, alerting assessors to the image they brought to support the discussion of one or more of the prescribed topics studied in class, which is related to the concepts of Identity, Legacy, Responsibility or Sustainability. In their discussions, many students explored themes such as Turkish identity, migration experiences, and the preservation of Turkish culture in Australia. Responses that scored highly made meaningful connections between the student’s chosen image and broader ideas, using these topics to highlight aspects of Turkish heritage and cultural identity within a multicultural context
demonstrated in-depth knowledge of their subtopic, providing detailed and well-supported ideas
used the image to support the discussion on the subtopic
engaged in a discussion using relevant information, ideas and opinions. The range of subtopics was diverse and engaging, and included a discussion of earthquakes in Türkiye; an exploration of the evolution of Turkish cuisine; and a reflection on the way in which sporting success can foster unity and collective pride within the community
clarified, elaborated on, and defended opinions and ideas. Students engaged well in discussions, using relevant information, ideas and opinions to support their subtopics. They clarified and elaborated on their views, communicating confidently with the assessors. Their chosen subtopics encouraged thoughtful reflection on Turkish identity and cultural values, history and tradition


communicated effectively with assessors throughout the discussion. Students responded promptly and naturally to questions. They maintained good eye contact, used clear pronunciation and tone, and interacted with confidence. Many were able to build on the assessors’ questions, showing genuine engagement and the ability to sustain a balanced, two-way conversation
used appropriate vocabulary
used appropriate grammar and sentence structures. Students expressed their ideas clearly and accurately. Many selected topic-specific words when discussing areas such as culture, history or daily life, and constructed sentences correctly, using suitable verb forms and case endings. Responses that scored highly demonstrated control of complex sentence structures, contributing to fluent and natural communication. The following are examples of high-scoring responses:
Ebru sanatı, Türk kültürünün en güzel örneklerinden biridir. (Ebru art is one of the most beautiful examples of Turkish culture.)
Çanakkale, Türkiye’nin tarihini anlamak için çok önemli bir yerdir. (Çanakkale is a very important place for understanding Turkey’s history.)
used appropriate expression, including pronunciation, intonation, stress and tempo.
Areas for improvement
In preparation for the examination, students could:
choose an appropriate subtopic to suit ability and interests. Students should avoid subtopics that are largely descriptive, rather than exploring cultural, historical or social ideas in depth. High-scoring subtopics allow students to express personal opinions and demonstrate cultural understanding and analytical connections to broader concepts. Students are encouraged to choose richer, concept-based subtopics that align more closely with the key themes of Identity, Legacy, Responsibility and Sustainability
prepare for a discussion about a subtopic related to one or more of the prescribed topics studied in class and use the supporting visual material to explore the subtopic in sufficient depth
provide a broad range of relevant information, ideas and opinions. Students should ensure that they conduct sufficient research on their chosen subtopic. This will ensure that they do not exhaust their prepared points early in the discussion. Further responses were prompted by follow-up questions related to the subtopic; however, responses were limited when students lacked deeper content knowledge. Without sufficient understanding or research-based information, students were unable to elaborate on their ideas or sustain the discussion effectively. Students should research their subtopics deeply so they can provide reflective and personalised responses during the discussion
avoid listing facts without expressing a point of view, or presenting general knowledge as research
demonstrate the capacity to elaborate and reflect on information, ideas and opinions by interacting authentically with assessors. Responses that did not score well tended to be short and memorised rather than spontaneous. When asked follow-up questions, several students struggled to extend their answers or provide personal reflections, resulting in a one-sided interaction led by the assessors
use the image to support the discussion on the subtopic
avoid relying on pre-learnt responses that do not address an assessor’s question. Students are encouraged to practise responding to open-ended questions. They would benefit from engaging in role-play discussions and peer interviews
practise using repair strategies


revise grammar. A number of grammatical and pronunciation issues were observed among lower-scoring responses. For example, some students said Arapçı restora instead of the correct form Arap restoranı (Arab restaurant), and tahirsel was mistakenly used instead of tarihsel (historical). In some cases, adı (name) was mispronounced as adısı. Many students also struggled with tense accuracy when referring to past events they did not personally witness. For example, Dedem 1960 yılında buraya geldi should be Dedem 1960 yılında buraya gelmiş (My grandfather came here in 1960). Additionally, some students used awkward or incorrect verb forms such as Resimde görebiliyorsunuzdur, which would sound more natural as Resimde görebiliyorsunuz or Gördüğünüz gibi (As you can see in the picture)
build a vocabulary specific to the subtopic selected
practise pronunciation, intonation, stress and tempo. Some students had difficulty pronouncing certain words accurately, particularly those that resemble English words. For example, the word üniversite (university) was often pronounced as ‘yuniversite’, beginning with a ‘y’ sound, as in English. In Turkish, the correct pronunciation starts directly with the ‘ü’ vowel, without the ‘y’ sound. Students are encouraged to listen to native Turkish pronunciation and to practise vowel sounds to improve clarity and authenticity in speech.
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