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Question 1a. 
The correct answers to this question were as follows:
	boy
	gurruman
	gurrumandu

	camp
	ngurra
	ngurraga

	he
	nyuwa
	

	him
	nyuguwang
	

	saw
	nyaanyila
	

	will see
	nyaanyiy
	


This task involved hand-copying words and correctly identifying them. Full marks were given for writing all the correct words and spelling them correctly. 
Students should carefully check the spelling in their responses. An error such as omitting a double a in nyaanyiy cannot be awarded marks.
Question 1b.
Any of the following answers were accepted:
#1 Gurruman yalaway. (The boy will sit down.)
#6 Yalawa gunduga! (Sit down on the log!)
#10 Gaaku gindaliyn. (The kookaburra is laughing.)
#16 Gindala nyuwa. (He laughed.)
If a student only provided the number of the example, or the Aboriginal language or English translation of the example, this was accepted. 


Question 1c.
Correct answers included the following information:
Gurrumandu is used as the subject of a transitive sentence (that is, the ergative case form), such as in sentence 4 Gurrumandu bakan gigay djinagu (The boy will kick a stone with his foot), or sentences 9 or 14. Gurruman is used as the absolutive case form, as either the intransitive subject, such as in sentence 1 Gurruman yalaway (The boy will sit down), or the object of a transitive sentence, such as in sentence 12 Gurruman nyaanyiy ngatha (I will see the boy). 
To achieve three marks, students needed to identify all three functions (that is, subject of transitive sentence, subject of intransitive sentence, and object of transitive sentence) and link these to the appropriate forms of the word, with appropriate examples. Students were not required to label the cases as ‘ergative’ and ‘absolutive’ to receive full marks, provided they showed an understanding of how the forms are used. It is important for students to identify all three functions, or clearly identify both functions of the absolutive, that is, both the subject of an intransitive verb and the object of a transitive verb.
Question 1d.
Correct answers included the following information:
Nyuwa (he) is a nominative case pronoun and is used as the subject of a transitive sentence, such as #8 Bakuwi gimala nyuwa (He roasted meat) or #11 Nyuwa bakuwi wuunala ngurraga (He left meat at the camp). It is also used as the subject of an intransitive sentence, as in #16 Gindala nyuwa (He laughed). Nyuguwang (him) is an accusative case pronoun and is used as the object of a transitive sentence, such as #2 Yirimala nyuguwang wurrandu (The goanna chased him), or sentence #7 Nyaanyiy ngatha nyuguwang guraaga (I will see him tonight). This is different from the pattern seen for Gathang nouns because for pronouns, the intransitive subject is expressed with the same form as for the transitive subject, whereas for nouns, the intransitive subject is expressed with a different form from the transitive subject (but the same form as the transitive object). 
Alternatively, students may have pointed out that nouns have an ergative-absolutive system while pronouns have a nominative-accusative system. For three marks, students were required to identify which pronoun (nyuwa or nyuguwang) is used for each of the following functions: transitive subject, transitive object and intransitive subject. For the final mark, students needed to explain how the system for pronouns differs from nouns. If a student answered 1c. incorrectly, they may still have been awarded full marks if their explanation matched their answers in both questions.
It is important for students to illustrate all the functions of the pronouns, and to demonstrate by examples that the form of the pronoun is the same when it is both the subject of a transitive verb and when it is subject of an intransitive verb. In Gathang language, the way in which pronouns express the core functions of subject (both transitive and intransitive) and object is a very different structure from how nouns express these same functions. With nouns, the two different functions of ‘subject’ (transitive and intransitive) are marked differently, as was demonstrated in Question 1c.
Question 1e.
Correct answers included the following information:
-y is future tense (-ay is not correct, given that ‘will see’ is nyaanyiy)
-la is past tense
-liyn is present tense (In Gathang, -li marks the progressive and -yn marks the present tense, but it was also acceptable for students to treat -liyn as a single suffix.)
The form of the future tense is simply -y and not -ay. Students are advised to carefully look at all the examples of the potential suffixes and make sure that they can correctly identify the suffix. There were three words in future tense in the sentence examples: yalaway (will sit (down)), gigay (will kick) and nyaanyiy (will see). Carefully checking all the possible forms will lead the student to the correct answer.
Question 1f.
Correct answers included the following information:
possessive/genitive or to mark possession/ownership 
The terminology ‘possessive/genitive’ was not required, provided the student showed an understanding of the meaning added by -guba.
Question 1g.
Correct answers included the following information:
In English, location is often expressed with a preposition such as ‘at’ or ‘on’. In Gathang, location is expressed by the suffix -ga, such as in ngurraga (at the camp) or gunduga (on the log). Alternatively, students might note that English has different prepositions such as ‘at’ or ‘on’ where Gathang uses the same form -ga to express a range of locational relations. One mark was awarded for explaining how English expresses location, and one mark for explaining how Gathang expresses location differently.
In their answers, students pointed out that, unlike English, Gathang does have an independent word to express location but uses a suffix on the noun. Some students only pointed out that there is no word for ‘at’ in Gathang without explicitly stating that Gathang uses a suffix. Some students correctly pointed out that guraaga (tonight) expresses a metaphorical location in time – for example, ‘at night’. Both English and Gathang can express location in time the same as location in space. This is not a difference between the languages, but the structure of the preposition in English and suffixation in Gathang is a difference.
Question 1h.
Correct answers included the following information:
Gathang does not have a fixed word order for transitive sentences. Various orders are used, such as:
verb-object-subject, for example, sentence 2 Yirimala nyuguwang wurrandu (The goanna chased him)
object-verb-subject, for example, sentence 8 Bakuwi gimala nyuwa (He roasted meat)
subject-object-verb, for example, sentence13 Gaakudu bakuwi dhanyila (The kookaburra ate the meat)
subject-verb-object, for example, sentence 14 Gurrumandu nyaanyiy ngurra (The boy will see the camp)
verb-subject-object, for example, sentence 15 Nyaanyila galbaandu barrangang (The woman saw me).
Some transitive sentences also included a word expressing an instrument, such as sentences 3 and 4, or a location or time, such as sentences 5, 7 and 11. This optional additional word always occurs last in the sentence. Answers that commented on these kinds of sentences would receive full marks, provided that students still identified different possible orders of the subject, object and verb – for example, sentence 4 has subject-object-verb-instrument but this is not substantively different from sentence 13, which has subject-object-verb. Responses that considered only sentences 4 and 13 were not awarded full marks.
Students received one mark for observing the free word order in Gathang, and two marks for showing two different possible word orders. 
Question 2a.
The correct answer was:
githal
Question 2b.
Correct answers included the following information:
In English the adjective comes before the noun, as in ‘hungry boy’, but Gathang places it after the noun, as in gurruman githal (hungry boy) (sentence 17), wurrandu djukaldu (the big goanna) (sentence 18), gaaku djukal (big kookaburra) (sentence 19).
Question 2c.
Correct answers included the following information:
The suffix -du is used on this adjective because it is part of a phrase wurrandu djukaldu (the big goanna), and in Gathang the adjective must have the same suffix as the noun it is describing.
This question was a little more complex than it may have first appeared. It required students to understand that in the Gathang language (as also in a number of European languages), a phrase containing both an adjective and a noun requires both items to be marked as the subject. The answer to the previous question 2b. may have alerted students to the fact that djukal is an adjective. 
Responses that gave djukaldu as the subject of the sentence were not correct – it is only a part of the subject wurrandu djukaldu.
Question 2d.
Correct translations were:
Gurruman gindaliyn ngurraga. (The boy is laughing in/at the camp.)
Bakan djukal galbaandu gigala. (The woman kicked the big stone.)
The past tense form of the verb for ‘kick’ is not presented in the examples above, but students were expected to be able to work out the correct form based on seeing the stem giga and the past tense suffix -la from other verbs. The suffixes were already discussed in Question 1e.
For each sentence, two marks were awarded for an answer that expressed the meaning clearly, with correct tense marking. One mark was awarded for a mostly correct answer that contained one minor error, such as the wrong tense or an incorrect translation of a single word.
Question 2e.
Correct translations were:
The hungry goanna saw the kookaburra’s food. (Wurrandu githaldu nyaanyila gaakuguba buwatja.) 
Any word order here is acceptable. Students did not see the ergative form of the adjective for ‘hungry’ (githaldu) but were expected to be able to work it out from the unmarked form githal plus the ergative suffix seen in other words. Similarly, they were expected to be able to work out the genitive form of the noun for ‘kookaburra’, based on gaaku ‘(kookaburra) plus the suffix -guba.
If a student incorrectly answered the word for ‘saw’ in Question 1a., they did not lose an extra mark here if they used the form they used in Question 1a.
The woman sat down on the log. (Galbaan yalawala gunduga.)
Any word order here was acceptable. The past tense form of the verb for ‘sit down’ was not presented in the examples above, but students were expected to be able to work it out by combining the stem yalawa ‘sit down’ and the suffix -la for the past tense. Also, for this sentence, it was important for students to recognise that the subject galbaan (woman) should not be in the ergative case (that is, galbaandu) because this is an intransitive sentence – ‘on the log’ is not the grammatical object of the sentence but provides additional information about location. Fewer students got this correct, using galbaan, but some did provide the correct answer.
For each sentence in 2e., two marks were awarded for a perfectly correct answer. One mark was awarded for a mostly correct answer that contained one minor error, such as a missing or erroneous suffix, or a single missing/incorrect word.
The answers to Question 1h. observe the language rule ‘the optional word always occurs last in the sentence’, which is certainly the case in the data here. Therefore, Galban yalawala gunduga and Yalawala galbaan gunduga were correct, but any order of words was accepted in the student’s response, and no marks were deducted for placing gunduga ‘on the log’ in first position in the sentence.
It is important for students to recognise that ‘on the log’ is NOT an object and that sit/sat is not a transitive verb; it is in fact a very typical intransitive verb. Transitive verbs require an object, and since you can say galbaan yalawala (the woman sat down), this shows that the verb yalawa (sit) is not transitive.
[bookmark: _Hlk58326601]Question 3
Question 3 generally presents the most complex data in the examination, but it is at the core of the subject because this is the question that always contains data relating to the Aboriginal Languages of Victoria. Students needed to take time to study the data as best they could. When asked to report on patterns (such as in Questions 3c. and 3d.), students needed to look carefully at all the data.
Question 3a.
Correct answers contained the following: Bangbullok means ‘you two’ and would be used when talking to two people.
Bang-ud means ‘all of you’ and would be used when talking to more than two people.
Question 3b.
Correct answers contained the following:
Bangen is translated by Tuckfield as ‘thou’ but nowadays we use ‘you’ in English, referring to a single person. This word would be used when talking to one person. 


Question 3c.
Correct answers contained the following:
‘We incl’ means that the person being addressed (‘you’) is included. In the dual it would mean ‘you and I’ (‘you and me’). 
‘We excl’ means the person being addressed (‘you’) is excluded. In the dual, it would mean ‘I (me) and someone else, but not you’.
Students were not required to specifically comment on the dual context to receive the mark (the answer should have been about the inclusive vs. exclusive distinction).
While a lot of students seemed to understand the difference between inclusive and exclusive, and most of the answers clearly explained this, some responses needed to be framed more carefully. The key distinction here was that the person being spoken to (‘you’) was included with the inclusive and was not included with the exclusive. 
Question 3d.
Correct answers contained the following:
For the dual form, Tuckfield’s bangul and Mathews’ bangal are the same word, so for the dual, Tuckfield means 1st dual inclusive, ‘you and I’. For the plural, however, Tuckfield’s Bang-wod-juk is the same word with slightly different spelling from Mathews’ Bangwŭdjak, which is the 1st plural exclusive ‘Everyone except you’.  
The original marking scheme was:
one mark for identifying that in the dual, Tuckfield’s word is the inclusive
one mark for identifying that in the plural, Tuckfield's word is the exclusive.
The expected answer here was that Tuckfield’s dual form was inclusive and the plural exclusive. Some students correctly identified this, and specified the difference, but many students simply said that Tuckfield missed the inclusive/exclusive distinction without specifying how. However, full marks were given to all students who identified that Tuckfield missed the distinction, even if they didn’t specify how.
Question 3e.
The correct answer was:
bang
Although the root form of these words is bang, ban was acceptable. Some students incorrectly answered ‘-ordi’, for example, which is a common feature only of the pronouns in the possessive case and not of all the pronouns. Students are reminded to read the questions carefully.
Question 3f.
Correct answers contained the following:
The possessive is created by inserting -(g)ordi(g)- between the root ban(g) and the suffix -(g)ek, -(g)in or -(g)uk. 
One mark was awarded for identifying the possessive suffix as -(g)ordi(g)-; one mark was awarded for describing where in the word this suffix appears. 
Many students answered this question correctly, though if they answered 3e. incorrectly they might have had difficulty, and this was taken into account in the marking. Any of the possible forms of the possessive suffix, such as simply -ordi, or with an additional -g as -ordig, were accepted. With older sources such as this, students need to be aware of the irregularities of spelling.
Question 3g.
The correct answers were:
1st person singular: -ek / -gek 
2nd person singular: -in / -gin 
3rd person singular: -uk / -guk 
Students may have pointed out that -uk is only translated as ‘he’, and therefore it cannot be determined whether it’s a general 3rd person singular suffix or specifically masculine.
Question 3h.
Correct answers included the following points.
The similarities included:
They all start with bang.
They all end with k in the 1st person, n in 2nd person, uk in 3rd person.
The words for ‘thy/thine’ (your (singular)) are the same with slightly different spellings.
The words for ‘his’ are nearly the same (but there is a d in -go-de-duk where one might have expected -go-de-guk – this can also be presented as a difference).
The differences included:
The words for ‘my/mine’ are different. Mathews has the regular possessive suffix -ordig, but Tuckfield has simply -ong. This difference seems to be more than a difference in spelling and might represent a substantial difference or a different possessive marker. 
Tuckfield’s form for ‘his’ ends in -duk rather than guk. 
Tuckfield uses hyphens to break up possible morphemes in these words.
Sometimes one author uses the letter i where the other uses e, for example, ek vs. ik.
Mathews writes or where Tuckfield writes o. 
The 2nd person singular forms also differ, where Mathews has a suffix -ordig preceding the final -in, whereas Tuckfield’s form suggests a velar nasal -ng at the end of that sufficed ‑o-de-gn- followed by final -en. 
Differences may arise due to Tuckfield and Mathews coming from different parts of the UK.
Students needed to be very specific in their answers and carefully describe the features that they identified as either different or similar.
Question 3i.
There were many possible explanations, including the following. Students were only required to suggest two possible explanations for a single difference.  
Mathews and Tuckfield may have worked with different speakers of the language – not all speakers may pronounce or use the language the same way.
Mathews recorded the language later than Tuckfield and some aspects of the language may have changed.
Mathews and Tuckfield may simply have heard some of these words differently.
Mathews and Tuckfield may use different systems for writing down sounds (for example, in English, the inclusion of r after o does not necessarily mean an r sound, but may help to show how the vowel should be pronounced).
Tuckfield’s work reported here is based on Cary’s article, and Cary may have copied some of the information incorrectly.
Other possible explanations include: 
Mathews and Tuckfield might have worked with speakers of different dialects. 
Mathews may have regularised his data.
To answer this question effectively, students needed to state which difference in the historical sources they were talking about, and then speculate as to why there might be differences.
Question 4a.
The correct answer included the following:
Both -g and -k become ng. In the case of milk, there is an inserted vowel between l and ng because consonant clusters are not permitted in Yugambeh-Bandjalang. Responses that said become either ng or ang were accepted.
In Aboriginal languages, and in many English words, the <-ng> is a single consonant sound, written as [ŋ] in the Iinternational Phonetic Alphabet. While students should have been aware that this is a single sound, any answer that indicated a change to ‘ng’ was accepted.
Question 4b.
The correct answer was any two of:
s/ss, ch, sh
Several students only mentioned one sound, but the question specifically asked for students to discuss each of the sounds identified in Question 4a.
Question 4c.
The correct answer was:
(i) p is realised as b; (ii) t is realised as d or n. 
Full marks were given if the student answered both correctly. If a student gave only one answer for the realisation of English t-, they received only one mark for part (ii). Some students may have pointed out that -t becomes -n in final position and t- becomes d- in initial position; however, there were no extra marks for observing this. 


Question 4d.
The answers are as follows:
	Yugambeh-Bandjalang word
	Literal translation
	New meaning

	ganngah-gu-gawal
	for hearing at a distance
	telephone

	nyahbi-gu-gawal-jahng 
	for seeing a very long distance
	telescope

	wayalih-gu
	for flying
	aeroplane

	mih-nyahbi-gu
	for eyes seeing
	spectacles/eyeglasses

	burehn-gu
	for bread
	butter


Students received three marks for all correct answers, two marks for either two wrong answers or four correct answers and one left blank, and one mark for either fewer than three correct answers or just one correct answer and the remainder blank. 
Most students answered this question very well. 
Question 4e.
The correct answer was:
gawal
Most students answered this correctly, but some answered -gu-gawal, which suggests they may not have read the prompt for this question clearly, where the meaning of -gu is explained. As elsewhere with all these data questions, students are encouraged to read the questions very carefully.
Question 4f.
The correct answer was:
nyahbi
Nyahbi-gu was also accepted because in the prompt for this question, in the note under ‘word creation’, it states ‘suffix -gu, which means “for/to”.’ The question aimed to find the ‘root form’ of the verb, but both answers were accepted because of the difference in the verbal systems between the Yugambeh-Bandjalang, where there is a clear ‘root form’ of verbs, and English, where the ‘to infinitive’ is often used for that purpose.
Question 4g.
The answers may have included some of the following:
yanbigi-gu (-gawal) – for example, car, train, bicycle, any kind of vehicle
gawarilih-gu – for example, car, shoes, treadmill, runners, sneakers
jurigalih-gu (-gawal) – for example, computer, calculator, watch
duwalih-gu (-gawal) – for example, shovel, spade, excavator.
Students received a mark for each word that had a logical semantic extension in the English translation and had correct word order / suffix. For example, VERB-gu-gawal: *gu gawal jurigalih would be incorrect.
Answers such as ‘for digging’ are technically correct, but the element doing the digging – for example, a ‘spade’ – is a better answer, because all of the examples in Table 9 were nouns.
Question 4h.
The correct answer was:
semantic extension / meaning extension / extension
Any one of these answers was accepted.
Question 4i.
The possible answers included:
Nyugam may have been adapted to refer to pots and similar items because of a similarity in shape or because bailer shells were traditionally used for carrying water. They serve the same or similar function.
Mulu may have been adapted to mean ‘money’ because coins look like small stones; in other words, they have a similar appearance.
Guygam may have come to mean ‘salt’ because, like sand, salt is made up of fine grains; in other words, they have similar consistency.
Gibam may have come to refer to a time period of around a month because a full cycle of the moon lasts around one month.
Question 4j.
Possible answers included:
‘lamp’, ‘torch’, ‘glitter’, ‘candle’, ‘electric light’ or other items that emit light or that are shiny/bright.
A new meaning is something that wouldn’t have been present in traditional society, so while an answer such as ‘sun’ fits into the possible semantics, it is not a new meaning and therefore did not receive marks.
Section 2
In general, students responded well to these essay questions. High-scoring responses engaged with the stimulus material, while lower-scoring responses seemed rehearsed and generic, or appeared to draw from practice exams.
The extent to which students included all the relevant points, how well they expressed themselves and the clarity of their written style were considered in the assessment. 
Students are encouraged to take advantage of the bullet points provided, which are there to help guide them to high-scoring responses.


Question 5a.
Responses that scored highly may have included points such as the following:
Firstly, a description of the consultation process as it relates to the signage project. This would have involved talking with elders. This may have also included consultation with particular knowledge-holders.
Secondly, identification of relevant resources, including previous publications such as a grammar book or dictionary, audio recordings and archival materials. The help of a linguist may have been helpful here. Note that resources included time, money for paying people, visiting archives and libraries.
Thirdly, potential challenges such as a word for a certain plant or animal not being written down or otherwise recorded, or differences of opinion within the community about issues such as spelling, word choice or whether language should be shared in this way. Students may have added that some people might find it difficult to confront their own lack of knowledge, and this could be addressed by providing a culturally safe space and several meetings over a longer period of time.
Some students discussed some of the intra-community differences, which was not required for this task. These issues are important, but in this question, students were required to keep their main focus on language/linguistic issues and the consultation and planning with the community.
Question 5b.
Students were asked to provide two possible solutions. Expected responses included:
provide pronunciation in brackets using English spelling
use technology – for example, QR code to hear sound via smartphone, or an audio player placed at the sign
provide a link to a relevant pronunciation guide
run regular guided tours at peak periods to support visitor education.
It is recognised that the use of ‘English-based’ spellings to explain the pronunciation can be problematic and is not always ideal, but it is widely used. We welcomed students’ critiques on this solution.
Some of the advantages/disadvantages related to accessibility (including issues for those who are vision- or hearing-impaired), and whether the people who view the signs have the skills and time to take in the information. Answers may have also raised issues such as:
Signage can be placed anywhere, whereas QR codes may not work in all locations. On the other hand, QR codes allow people to actually hear the language spoken, while written pronunciations and ‘pronunciation guides’ do not.
Not all people are comfortable with QR codes.
A ‘pronunciation guide’ might be quite a complex document to read and many visitors might not take the time to do so.
Guided tours are costly and not available all the time, but they allow for interactions and questions from visitors, and potentially create more employment for Indigenous people.
Some of these options might directly involve the community and that would be an advantage. 


Question 5c.
Students were asked to provide two possible solutions. Expected responses included:
Don’t include an Aboriginal language name and suggest a different plant or animal for which the name is known.
Borrow a word from a neighbouring/related language. This could involve taking into account regular sound correspondences between languages. 
Come up with a ‘loan translation’; for example, referring to a crocodile as ‘the animal that floats along’.
Extend the meaning of an existing word.
Modify an existing word in some way.
Coin a brand-new word that fits the existing language’s sound system; this could include terms for animals based on what the animal eats, for example, ‘anteater’.
A very good point made was that some explanation of the status of an Indigenous language – for example, as a ‘sleeping language’ – would be valuable to include here. Since many of the languages of what is now Victoria are no longer actively spoken, the term ‘sleeping language’ has been coined and it could be valuable to explain this on the signage.
[bookmark: _Hlk33089991]Question 6a.
For this question, students were required to describe an idea related to language proposed in the stimulus material. In their responses, they could select dual-naming or primary-school language education or something else. Students may have discussed consulting with community, accessing learner’s guides or dictionaries where appropriate and the need for teachers and/or language workers to support ongoing language revival. They may have pointed out that people would require training to support the implementation process and support in learning their language. It may have also been noted that some communities might not want outsiders learning or teaching the language and this would need consensus to go ahead.
Challenges might include:
differing opinions in the community
gaps in language knowledge
lack of people with required knowledge of Victorian Aboriginal languages
lack of training opportunities
absence of well-remunerated career paths 
failure of systems to recognise skills and experience. 
Students may have also discussed the need for a team approach in the teaching of Aboriginal languages.
[bookmark: _Hlk33091174]Question 6b.
In answering this question, students were expected to explain that there are many languages in Victoria and that before colonisation, these languages may have had a number of dialects. These languages/dialects are different but share (or may share) some grammatical similarities. Due to colonisation, these languages are not currently learnt as a first language and are in a state of revival. The term ‘revival’ refers to efforts to bring a language back to widespread use in a community in which that language has been ‘sleeping’, or in which the language is only used by a small subset of the population (for example, elders) or in restricted contexts (for example, ceremony).


Issues that could have been raised in answering this question included:
Languages vary in terms of their stage of revival and what is known about them.
There are many gaps in knowledge about these languages that can be addressed through the language revival process.
Adding to these difficulties or challenges, students might also point out that many of these languages were recorded by amateurs who either did not include any grammar and/or gave an unreliable representation of what the language sounded like. This adds to the challenges of this work.
Question 6c.
In answering this question, students were expected to recognise that people may hold different views about how their language is used in the wider community. Some people may believe that the language should only be shared within the local Aboriginal community. Alternatively, some may wish to initially have time to develop the language in their own community before sharing it more widely.
There can be a great sense of loss for Victorian Aboriginal people regarding their languages, and sharing language widely may not be a positive experience for them; specifically, this may involve people feeling a loss of control. Some feel it is the last thing they have, and now the system (the government) wants to take that too. Some may have a fear (perhaps well-founded) that their language will be taught wrongly, mispronounced and done in the wrong way, showing a lack of respect.
A considered, empathetic response that recognises that people within communities may hold different views was expected.
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