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[bookmark: TemplateOverview]This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses.
Note: Student responses reproduced in this report have not been corrected for grammar, spelling or factual information.
Section 1
Part A – Listening and responding in English
This section assessed the students’ capacity to understand and convey general and specific aspects of texts.
Question 1a.
Anna was going to pick up Liu Jian at the airport tomorrow.
Now she needs to go to an important competition.
She wanted David to pick up Liu Jian.
Overall, students performed well on this question. A number of students did not clearly identify the change of plan indicated in the listening text and responded that ‘Anna is not able to pick up Liu Jian at the airport because of an important competition’. In addition, some students omitted the specific detail ‘airport’, which was required for a complete answer. High-scoring responses included 'airport' as a specific aspect of the text as well as the change of plan indicated in the listening text and in the second dot point above.
Question 1b.
Liu Jian:
likes to tell jokes
always wears red clothes
buys local items wherever he goes.
Most students successfully identified the first two points. However, some students overlooked the key point ‘buys local items’ and instead mentioned ‘tall, neither fat nor skinny’, which was not relevant to the question. In addition, a number of students did not include the key expression ‘wherever’ in their responses.


Question 1c.
David will pick up Liu Jian at 10.45 am.
He is going to get Liu Jian an Australian mobile number after he picks him up.
He will then take Liu Jian to the stores in the CBD for a walk.
Anna will treat them a meal at lunch time.
Some students misinterpreted the time phrase 三刻 (three-quarters of an hour / 45 minutes) as ‘three minutes’, and a number of responses stated that ‘Anna will treat them to a meal in the afternoon’ rather than correctly identifying it as a lunch or a meal at lunchtime. Students are encouraged to identify the relevant key points and to attend carefully to key details in order to achieve high scores in this section. Students should listen carefully to the aural text and are encouraged to take notes while listening.
Part B – Listening and responding in Chinese
In this part of the examination students were assessed on their understanding of the listening text and their ability to accurately convey appropriate information from the text in Chinese. The information presented in the response needed to be relevant to the question. Students were not awarded separate marks for content and language. Responses that included the relevant information and were expressed clearly in Chinese were awarded full marks. 
Question 2a.
林大师会 (Master Lin will:)
教大家用各种茶具 (teach everyone to use various tea sets)
表演难得一见的功夫茶 (perform a rarely seen Kung Fu tea demonstration)
跟大家玩试茶小游戏 (play a mini tea-tasting game).
This question was generally well answered. Common errors included omission of the key word 各种 (various), misunderstanding of the term 试茶 (tea tasting), and writing 名字 (name) incorrectly as 名子. Students are also reminded to respond in full sentences in this section, as a few answers were presented in dot-point form.
Question 2b.
同学们应该 (Students should:)
上工作室的网站看一个茶文化的短片 (watch a short video on tea culture on the studio's website)
看一下以前学过的，有关中国茶的课文 (review the tea-related text they have learnt before)
准备几个问题问林大师 (prepare several questions to ask Master Lin)
带上自己的茶杯 (bring their own teacup).
Most responses were able to identify two or three of the key points mentioned above. The first key point appeared to be particularly challenging for students to address accurately. Common errors included omission of key terms such as 工作室 (studio) and 中国茶 (Chinese tea).


Question 2c.
张小姐希望 (Ms Zhang hopes that):
学生们可以愉快地学到很多跟茶有关的知识 (the students can enjoy learning a lot about tea)
这次活动培养每个人的绿色生活理念 (the event will cultivate everyone's concept of a sustainable lifestyle)
这次活动如果成功，(工作室）会来学校办其他的文化活动 (if the event is successful, (the studio) will come to school to organise other cultural activities).
Students commonly omitted key terms in the first point, such as 愉快 (happily) and 很多 (many). In addition, some students misinterpreted the term 理念 (lǐ niàn – concept) as 里面 (lǐ miàn – inside). Students are encouraged to refer to the context to identify the correct term when uncertain.
Section 2
Part A – Reading, listening and responding in English
Question 3a.
In 1998, Lele’s father took over Dafeng.
Lele became the third-generation leader of Dafeng last year.
Many responses omitted the specific date, even though the question required students to ‘outline the changes’, which expects the inclusion of additional relevant details.
Question 3b.
When Lele’s grandma established the perfume shop, close friends disagreed with her and thought that she would not succeed.
Grandma dismissed their ideas and believed that perfume can bring people happiness.
The business declined significantly when Lele’s father took over.
Lele’s father used advertising to open the male perfume market/business.
Most students successfully identified the challenges faced by the first two leaders of Dafen. The key terms 不以为然 (to disapprove or disagree) and 大不如前 (to have declined significantly) require accurate translation. Some responses conveyed only the general sense of the information rather than expressing the meaning accurately and concisely. For example, some students wrote, ‘Dad used advertising and men’s perfume to make the business loved by everyone’, which does not reflect a full understanding of the information. 
Question 3c.
Lele’s grandma made Dafeng a very thriving business.
Lele’s father made Dafeng a perfume loved by all genders and ages.
Lele made Dafeng go global.
This question was generally well answered. However, some students included excessive detail in their responses rather than highlighting the major contributions of each leader. In addition, a few responses did not demonstrate an understanding that the question referred specifically to Dafeng’s leaders and incorrectly included Zhao Yuan (the artist mentioned in the listening text) in their answers.
Question 3d.
Gave Dafeng perfume a cultural atmosphere. / Drew life stories for Dafeng. / Advertisement for Dafeng made him a little famous.
Many universities invited him to give lessons.
In 2001 he became the painter of the year in China.
Many people have bought his paintings since then.
Will hold his personal art exhibition.
Performance on this question varied. Common errors included misinterpreting 上课 (which means ‘to give lessons’ in this context) as ‘to study’ or ‘to give a talk’; omitting key terms such as ‘of the year’ or ‘China’ in the phrase 中国年度画家 (Painter of the Year in China); writing ‘2001’ incorrectly as ‘2011’ or ‘2021’; and not expressing the future tense for the art exhibition as clearly indicated in the listening text, with some students using the past tense instead. 
Question 3e.
Element of success 1: Professional training
Lele’s grandma travelled thousands of miles away to a university in France to study chemistry, and learned how to make different perfumes. (Text 3A)
Zhao Yuan went to an art academy in a big city to learn how to paint for more than seven years. (Text 3B)
Element of success 2: Hard working
Lele’s grandma was not afraid of getting tired. She only rested for a few days in a year. (Text 3A)
Zhao Yuan practises painting at least 10 hours a day. / He needs to practise quite a few times for every painting. (Text 3B)
Many students were able to identify the common element of success; however, when referring to evidence, some answers tended to be overly general or, conversely, included large amounts of unnecessary information. This suggests a lack of understanding that the question required students to use evidence from the texts to support their answers. Students are reminded that repeating the same information across multiple parts of this section is time-consuming and may limit their ability to perform at their best in the subsequent writing tasks. A few students did not understand that the ‘founder’ referred to in the text was Lele’s grandmother, and therefore made comparisons with entirely unrelated individuals.
Part B – Reading and responding in Chinese
Question 4
Students were required to demonstrate an understanding of the stimulus text and to address the requirements of the task by conveying the relevant information from the text that was appropriate for the audience and the prescribed writing style and text type. 
Student responses were assessed holistically according to the assessment criteria and the expected qualities published on the VCAA website. Students were not awarded separate marks for content and language accuracy; however, language accuracy was an important expected quality that was considered in the assessment. 
It was possible to achieve a high score for this question without exceeding the specified word/character limit, which is shorter than the limit specified for Section 3.
Text type: journal entry
Kind of writing: personal
Audience: oneself
To score highly on this question, responses needed to incorporate personal circumstances, as indicated in the question, that align with the student’s choice to participate or not participate in the study trip. In addition, students needed to include five or more of the relevant points from the text:
去中国古城看看 (visit an ancient city in China)
和中国学生一起上课 (attend classes together with Chinese students)
一周上三天课 (three days of classes per week)
住学生楼三人间 (stay in a three-person room in the student building)
自己做饭/去大学食堂吃饭 (cook your own meals or eat at the university dining hall)
时间：明年一月到七月 (time: January to July next year)
免学费，生活费自理 (free tuition, living expenses are self-funded).
High-scoring responses successfully integrated personal circumstances with five or more relevant points from the text, and organised their ideas logically. 
Lower-scoring responses tended to paraphrase the provided information without incorporating individual circumstances. Some students wrote their response as if describing an experience rather than expressing their thoughts, while others presented it as a post-experience reflection. Students are reminded to read the question carefully to ensure they fully understand the requirements of the task.
Here is an example of high-scoring response:
           11月3号           		星期一       	 晴
    今天看到一张宣传单，是西安大学请海外学生去他们那里学习。我看了以后非常感兴趣。
    这次学习时间是明年一月到七月，正好我明年打算休学一年，可以去中国学习。
    我觉得每周只上三天课很吸引我，这样我就有四天的时间可以出去走走。西安是中国的古城，一定有很多好玩的地方，对我这个中国迷再好不过了!
    最后，我觉得学校对留学生非常友好。我们住在学生楼，是3个人一间房，不太挤。我还可以去学校的食堂吃饭，我最喜欢吃中国菜了！
    心动不如行动，我马上就去写申请！
November 3rd, Monday – Clear
Today I saw a flyer: Xi’an University is inviting overseas students to study there. I became very interested after reading it.
The study period is from next January to July. It just so happens that I’m planning to take a gap year next year, so I could go to China to study.
I think having classes only three days a week is very appealing. That way, I’ll have four days to go out and explore. Xi’an is an ancient city in China, so there must be many interesting places to visit – perfect for a China fan like me!
Lastly, I feel the university is very friendly to international students. We’ll live in a student dormitory, three people to a room, which isn’t too crowded. I can also eat at the school dining hall – I love Chinese food the most!
Actions speak louder than words. I’m going to write my application right away!
Some students chose to explain their reasons for not participating in the study trip and effectively connected these reasons to their personal circumstances. The following excerpt is taken from a high-scoring response in which the student expressed their decision not to join the trip:
然而，我还是有些犹豫，因为我的性格有一点内向。我若是去西安大学，就要住在学生楼的三人间，而我的室友可能来自世界各地。我有点担心沉默寡言的我会因为语言以及自己内向的性格而合不来。 
However, I’m still a bit hesitant because I’m somewhat introverted. If I go to Xi’an University, I’ll have to live in a three-person room, and my roommates may come from all over the world. I’m a little worried that, because I’m quiet and introverted and because of the language differences, I might not get along well with them.
Section 3 – Writing in Chinese
Question 5
Students were asked to write an email to their cousin, providing information on how to make new friends online and how to interact safely.
Text type: email
Kind of writing: informative
Audience: your cousin
Overall, responses to this question generally included relevant ideas, such as regularly updating one’s social profile, using search functions to find friends with similar interests, choosing trusted social platforms, being aware of personal information security, and seeking help when encountering issues. Students should be mindful that informative writing requires a neutral and objective tone. Therefore, strongly persuasive expressions such as 必须 (must) and 一定要 (have to) should be avoided.
High-scoring responses maintained a consistently neutral tone and provided detailed examples addressing both aspects of the task: ‘how to make new friends’ and ‘how to interact safely’. These responses also demonstrated a broad range of vocabulary and grammatical structures.
Lower-scoring responses tended to provide only brief ideas without sufficient detail or examples. Some responses only addressed one part of the task requirements rather than both.
Question 6
Students were asked to write a formal letter to the restaurant employer evaluating the impact of working with the new QR-code ordering system.
Text type: formal letter
Kind of writing: evaluative
Audience: employer
Some possible advantages include increased efficiency and reduced workload, as well as improved accuracy when taking orders. Possible disadvantages include the lack of human interaction, which reduces opportunities for friendly communication with customers, and the fact that many customers may require assistance to use the system.
High-scoring responses clearly identified both advantages and disadvantages, and elaborated on these points in relation to the students’ roles as part-time workers in the restaurant. Their arguments were logically developed, supported by appropriate vocabulary and grammar, and illustrated with specific work-related experiences.
Low-scoring responses tended to discuss advantages and disadvantages from the perspective of the restaurant as a business rather than from the viewpoint of an employee. For example, they mentioned attracting more customers to the restaurant. Other responses focused on general impacts on the workforce, such as suggesting that many restaurant workers would lose their jobs, rather than evaluating the system in the context of their own part-time work.
Question 7
Students were asked to write a speech script encouraging classmates to visit a science exhibition that would help them prepare for their research assignment on Chinese scientists.
Text type: speech
Kind of writing: persuasive 
Audience: classmates
Some possible points of view include: the exhibition broadens students’ horizons and provides many new ideas; it contains valuable information that cannot be easily found online or elsewhere; and it offers opportunities to experience inventions and scientific achievements firsthand.
High-scoring responses employed a convincing and engaging tone to persuade their audience, presenting arguments logically and supporting them with vivid and relevant examples.
Low-scoring responses lacked a clear stance in their body paragraphs. A small number of responses relied on prepared or memorised content, which did not adequately address the specific requirements of the task.
Question 8
This question required students to write an imaginative story related to the theme ‘The Media of Tomorrow’, and to successfully link their story to the accompanying image.
Text type: story
Kind of writing: imaginative
Audience: writing competition committee
While only a small number of students attempted this task, several outstanding responses presented highly creative imaginative stories that successfully incorporated elements from the image. For example, students incorporated the image at different stages of their narratives, such as the opening, development or conclusion, and interpreted it from various perspectives. Some focused on the people and their facial expressions, while others imaginatively extended the function of the newspaper beyond its current real-world use.
Low-scoring responses generally relied on prepared narratives and did not effectively adapt or shape their stories to meet the specific requirements of the task.
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