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[bookmark: TemplateOverview]Refer to the VCE Chinese Second Language Advanced Study Design and examination criteria and specifications for full details on this study and how it is assessed.
Section 1: Conversation
What students did well
[bookmark: _Hlk214960815]In the 2025 examination, students
engaged in a general conversation about their personal world and their interactions with the language and culture as learners. Students provided insightful and well-developed responses about their learning experiences and personal growth. For example, when discussing character development, they moved beyond superficial descriptions by offering clear reasoning and concrete examples. Some explained how fencing strengthened their resilience and discipline, while extensive travel with their parents broadened their perspectives and open-mindedness. In addition, students demonstrated strong intercultural awareness. For example, some reflected on how building friendships with peers from diverse cultural backgrounds helped them develop greater empathy, adaptability and confidence in various social settings
elaborated on, clarified and defended ideas and opinions. Students justified their viewpoints with relevant and well-chosen examples, made meaningful connections between their personal experiences and broader cultural concepts, and responded thoughtfully to follow-up questions. For example, when discussing the future, students who considered taking a gap year approached the topic from multiple perspectives, including personal growth, career exploration and cultural enrichment. When asked about potential parental concerns, they provided clear explanations of how they would communicate and negotiate their plans, demonstrating mature reasoning
responded confidently and were able to advance the conversation by using appropriate repair strategies as needed. When confronted with unexpected questions, students sought clarification or rephrased their responses to maintain conversational flow. They also drew on relevant examples and adapted their knowledge to provide appropriate answers to deeper follow-up questions. Their ability to think quickly and logically under assessment conditions highlighted strong analytical and communication skills, which are essential for success in the VCE and in future academic or professional contexts
used appropriate grammar and sentence structures. Students employed a wide range of grammatical structures, precise vocabulary and contextually appropriate expressions to convey their ideas with clarity and nuance. They enhanced their responses with carefully selected idiomatic or context-relevant phrases. They achieved cohesion and logical progression through the use of discourse markers such as 由此可见 (thus) and 尽管如此 (although), while using subject-specific terminology such as 教育资源共享 (sharing of educational resources) and 职业探索规划 (career exploration and planning), which demonstrated their ability to engage with complex topics related to education and future aspirations. These linguistic strategies added depth and sophistication to their responses.
Areas for improvement
In preparation for the examination, students could:
ensure adequate preparation to the conversation with relevance, depth and range of information, ideas and opinions. To improve the relevance of their responses, students should ensure that their answers are directly aligned with the questions posed. Over-reliance on memorised content sometimes led to responses that lacked logical flow. For example, when asked how to prepare for their future university major, some students focused primarily on their experiences studying 文科 (Humanities) and 理科 (Sciences), which was not directly relevant to the question. Additionally, students could enhance the depth of their responses by applying higher-order thinking skills to explore topics more thoroughly. For example, when discussing part-time work in their parents’ company, rather than simply describing their tasks, students could provide a stronger response by comparing the challenges and benefits of different responsibilities and reflect on how these experiences inform their future career planning
practise answering a range of questions to be able to advance the conversation. Students are encouraged to familiarise themselves with common question types and practise using follow-up strategies to ensure thorough and coherent answers. For example, rather than giving a generic response about wanting to become a teacher, students could articulate personal motivations, such as a passion for designing creative ways to help others understand complex ideas, or draw on their experiences from volunteer teaching. Integrating distinctive experiences and reflective insights helps students create engaging and individualised responses
build vocabulary specific to the student’s personal world and their interactions with the language and culture as learners. Students should use idioms, classical poetry and literary or philosophical quotes only when they are contextually relevant and able to be seamlessly integrated into the topic. While such expressions can enrich responses, their overuse or misuse may undermine clarity. For example, when a student is asked 父母会怎么处理你们兄弟姐妹的关系？(How would your parents manage the relationships between you and your siblings?), a response such as 爸爸妈妈都视如己出 (treat them as their own) demonstrates a misunderstanding of the idiom’s meaning. Similarly, students should avoid vague expressions such as 中国文化的冷知识 (obscure facts about Chinese culture), where 冷知识 (obscure knowledge) does not meaningfully contribute to the discussion. Precision and appropriateness should guide vocabulary choices
practise pronunciation, intonation, stress and tempo. Students should moderate their speaking pace and use varied intonation to keep listeners engaged; speaking too quickly or too slowly can reduce the clarity and impact of their responses. Students are encouraged to incorporate well-timed pauses and place emphasis strategically to create a natural flow in communication and ensure their ideas are conveyed effectively.


Section 2: Discussion
[bookmark: _Hlk214980165]What students did well
In the 2025 examination, students:
demonstrated in-depth knowledge and showed a strong and multifaceted understanding of their chosen subtopic. For example, in exploring 永乐迁都 (the Yongle Emperor’s relocation of the capital), students analysed the political, military, economic and geographical motives behind the move, as well as its process and long-term impact on Beijing and the Ming Dynasty. Another notable example was the study of 东京梦华录 (Dreams of Splendor in the Eastern Capital), where students examined urban culture during the Song Dynasty through themes such as 重文轻武 (emphasis on civil over military affairs), economic activity, entertainment culture and fashion. Students also drew thoughtful comparisons with 清明上河图 (Along the River During the Qingming Festival), demonstrating strong cultural insight and analytical depth
used the image skilfully to support the discussion on the subtopic. Students applied strong visual-analysis skills to integrate image details into their discussion. For example, when analysing 清明上河图中段 (the middle section of Along the River During the Qingming Festival), they used specific visual evidence – such as meticulous brushwork, spatial arrangement and market-scene interactions – to deepen and justify their points. This not only made their arguments more vivid and convincing but also helped the assessors clearly follow the key ideas in their discussion
clarified, elaborated on and defended opinions and ideas. Through thorough research and the application of advanced thinking skills, such as analysis, comparison, critique and creative interpretation, students presented original insights and distinctive viewpoints. For example, in the discussion of the novel 活着 (To Live), some students presented a different viewpoint of the protagonist’s feelings at the end of the novel, thus countering common interpretations. They supported this view by analysing key scenes to show that the protagonist’s actions reflected conscious and personal choice after enduring hardship
communicated effectively with assessors throughout the discussion, including through the use of repair strategies. Students remained calm when responding to complex or unexpected questions, and were able to clarify or reformulate their responses when needed. For example, when asked about the significance of 孔乙己的长衫 (Kong Yiji’s long gown) and its relevance to contemporary society, some students who initially gave a general explanation of its symbolic meaning recognised that the response lacked specificity. They rephrased their answer, clarifying that the gown represented both academic elitism and rigid social stratification. By referring back to descriptive details and Kong Yiji’s interactions with others in the text, students refined their interpretation and clearly conveyed the meaning, demonstrating effective use of repair strategies and strong communicative competence
used appropriate grammar and sentence structures. Students demonstrated a strong grasp of grammar and used a variety of sentence structures to enhance clarity and expressiveness. For example, when describing the colours in 千里江山图 (A Thousand Li of Rivers and Mountains), they used precise and nuanced language to capture subtle artistic details accurately
finally, students showcased impressive breadth and adaptability by engaging with topics ranging from Chinese-speaking communities to global perspectives. They selected topics that reflected personal experiences or cultural interests. For example, students from Fujian Province explored 侨批文化 (Qiaopi letters), examining historical communication between overseas Chinese and their families. Others investigated creative cultural subjects such as 瓦猫 (roof-tile cat motifs) from Yunnanese architecture, or analysed historical figures like 墨子 (Mozi), highlighting his contributions as an early ‘scientist’. These choices demonstrated curiosity, strong analytical ability and the capacity to connect cultural, historical and social ideas in meaningful and original ways.
Areas for improvement
In preparation for the examination, students could:
choose an appropriate subtopic to suit their ability and interests and an image that supports discussion of the selected subtopic. When discussing subtopics related to significant Chinese literary figures or philosophers, such as 庄子 (Zhuangzi) or 李清照 (Li Qingzhao), or complex philosophical concepts and works like 王阳明的“知行合一” (Wang Yangming’s ‘unity of knowledge and action’) or 孟子的“鱼我所欲也 (Mencius’s ‘Fish, I Desire’), students should prepare appropriate language to explain complex ideas clearly. They are also encouraged to move beyond basic factual descriptions and provide thoughtful analyses of the works or concepts to demonstrate a comprehensive understanding of their chosen subtopics
convey information learnt from sources but also express an opinion with an original perspective on their subtopic. Students should research subtopics using multiple sources to gain diverse perspectives. After gathering information, they should analyse, compare, evaluate and apply these insights to form well-reasoned and original opinions. For example, when assessors ask, ‘Why do you think this?’, ‘Why is this important?’, or ‘Why does this happen?’, students’ responses should be logical and supported by clear reasoning
use the image to support the discussion on the subtopic. Students should carefully select images that effectively support and are directly relevant to their discussion subtopics. For example, if the subtopic is 中国象棋 (Chinese chess), students should not use an image of 国际象棋 (international chess). Moreover, students must ensure that the image they choose is a single and complete image. Collages, which involve putting together several separate or composite elements, are strictly not permitted in this assessment, regardless of whether they are self-made or sourced externally
practise pronunciation, intonation, stress and tempo. Students should speak in an engaging and expressive manner, using appropriate intonation, stress and tempo to ensure their responses flow naturally. Speaking with a lively and authentic tone helps avoid a rehearsed or monotone delivery and keeps the listener engaged.
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