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[bookmark: TemplateOverview]This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
Section 1
Part A – Listening and responding in English
This section assessed the students’ capacity to understand and convey general and specific aspects of texts. 
Question 1a.
in France
helping his parents / giving his parents a hand
Question 1b.
[bookmark: _Hlk217394699]They were inspired by the TV series/show about living in a chateau/castle. 
They were fed up with / sick of / had enough of city traffic OR They were fed up with / sick of / had enough of the crowds everywhere.
They didn’t know anyone / lacked social connection.
Many students did not mention that Nicolas’s parents were inspired by the TV series. Instead, they incorrectly answered that the parents had bought a chateau.
Question 1c.
There is less traffic.
They live near a small village* – there are fewer people (than in the city) / no crowds. 
Everyone knows each other in the village*.
*Students needed to mention ‘village’ at least once.
Question 1d.
They will hire/rent out the large rooms/halls of the chateau for weddings/marriages and birthdays. 
They will make money from wine. / They will sell wine.
Many students did not correctly translate the verb louer (to rent/hire out). Others confused anniversaries with birthdays, and some students answered that the parents will make wine without explicitly linking it to earning money.
Part B – Listening and responding in French
In this part of the examination, students were assessed on their understanding of the listening text and their ability to accurately convey appropriate information from the text in French. The information presented in the response needed to be relevant to the question. Students were not awarded separate marks for content and language. Responses that included the relevant information and were expressed clearly in French were awarded full marks. 
Question 2a.
On fait le tour du monde. / On navigue/voyage autour du monde.
It goes/sails/travels around the world.
On fait la course en solitaire. 
It is a solo race.
Most students included ‘it is a solo race’ in their responses.
Question 2b.
(Comme préparation physique), elle fait du sport (cinque jours sur sept). 
(For her physical preparation), she plays sport (five days out of seven).
Un médecin vérifie sa santé (régulièrement).
A doctor checks her health (regularly).
Elle est aidée par une nutritionniste (pour son alimentation en mer).
She is helped by a nutritionist (for her food at sea).
Elle fait de la méditation. 
She practises meditation.
Un psychologue l’aide (à contrôler ses peurs). 
A psychologist helps her (to control her fears).
Son équipe technique a vérifié / vérifie (chaque partie du) le bateau. 
Her technical team has checked / checks (each part of) the boat.
Some students did not include the appropriate verbs or verb formations to describe how Chloé prepared for the race. Other students wrote médecine (medicine) instead of médecin (doctor).
Question 2c.
Ce nom représente le potentiel de la jeunesse. 
This name represents the potential of youth.
Il fait référence à la fondation qu’elle soutient. 
It refers to the foundation/charity she supports.
Many students did not correctly translate the verb soutenir (to support), or if they did, they did not recognise that Chloé supported the foundation/charity and said that she supported young people directly.
Section 2
Part A – Reading, listening and responding in English
This section was completed satisfactorily by most students.
Question 3a.
destruction of (natural) animal habitat
overuse of natural resources
pollution (of the ground/soil, water and air)
loss of biodiversity
Question 3b.
to protect/save the planet OR minimise the environmental impact
to preserve/conserve the cultural heritage/patrimony sites of countries
Question 3c.
They are respectful / considerate of / pay attention to the local people.
They respect the environment. / They take their rubbish away with them.
Question 3d.
Go when there are fewer tourists. 
Go to some places that are less popular / more authentic.
Do some (internet) research (to organise her trip).
Take the train. 
Some students incorrectly answered ‘public transport / tram’ instead of ‘train’.
Question 3e.
increases the cost of living (Text 3A)
increases noise pollution (Text 3A) 
causes friction within the local population (between businesses benefiting from tourism and local people) OR benefits businesses that provide hospitality, accommodation or visits to cultural sites (Text 3A)
means that rubbish is left for locals to take care of / pick up (Text 3B).
A common error in this question was students mistranslating the term for noise pollution (les nuisances sonores). Many erroneously translated it as ‘noise nuisance’ or ‘sound disturbance’. Students are encouraged to refer to their dictionaries for words that are not familiar to them. Some students incorrectly responded that there was friction between tourists and the local population, rather than friction within the local community itself.
Question 3f.
tax to enter a city/village (Text 3A)
tax/surcharge on entry tickets to tourist sites (Text 3A)
quota on the number of tourists (Text 3A)
compulsory advance booking of accommodation (Text 3B)
The most common error in this question was not specifying that the tax/surcharge on entry tickets was for tourist sites. They only mentioned that there was a tax/surcharge on entry tickets, which was not specific enough to be awarded the mark.
Part B – Reading and responding in French
Students were required to demonstrate an understanding of the stimulus text and to convey relevant information appropriately for the audience and the prescribed writing style and text type. Some students did not adhere to the characteristics of a persuasive speech. For example, they did not provide an appropriate introduction or conclusion.
Student responses were assessed holistically according to the assessment criteria and the expected qualities published on the VCAA website. Students were not awarded separate marks for content and language accuracy; however, language accuracy was an important expected quality that was considered in the assessment. 
It was possible to achieve a high score for this question without exceeding the specified word/character limit, which is shorter than the limit specified for Section 3.
In general, this question was not answered very well. Students should avoid long introductions and be aware that this is a reading comprehension involving the reorganisation of information and ideas from the stimulus text. Some students produced a piece of creative writing and wrote about what they did in their current role as school captain, sports captain etc. While some students mentioned some or all of the categories, they failed to provide an example for each category. 
Question 4
Suggested points students may have included in their response are outlined below. 
Intérêt pour (Interest in):
des activités extrascolaires (extracurricular activities)
comment améliorer la vie quotidienne à l’école (how to improve daily life at school).
Rôle (role) 
soutenir un(e) camarade de classe s’il y a des problèmes de discipline (support a fellow student with behavioural issues) 
soutenir des camarades de classe sur le plan scolaire (support fellow students academically).
Compétences (skills)
sait parler à toutes sortes de personnes (can talk to all kinds of people)
capable de respecter la confidentialité (can respect confidentiality)
peut coopérer/travailler avec un(e) collègue délégué(e) (can cooperate/work with a fellow representative). 
Responsabilités (responsibilities)    
peut accepter les responsabilités suivantes (can accept the following responsibilities):
participer aux conseils de classe avec les professeurs (participate in class meetings with teachers)
organiser des réunions de classe et puis présenter les idées ou les problèmes au directeur / à la directrice de l’école (can organise class meetings and then present ideas or issues to the principal)
Peut proposer des suggestions (can initiate suggestions):
pour l’année prochaine (for next year)
pour promouvoir l’école (to promote your school).
Section 3 – Writing in French
Questions 5–8
Question 5 was the most popular question, followed by Questions 6 and 7. A small number of  students responded to Question 8. 
Most students adhered to the conventions/characteristics of the specified VCAA writing styles and text types. The majority remembered to use paragraphs and linking words. It is advisable that students take some time to plan their extended responses and proofread their work for grammatical and spelling accuracy. High-scoring responses demonstrated a careful reading of the prompts and took the time to include relevant content. 
Students are advised to avoid using idioms, as they are not included in the examination marking criteria and they are often used incorrectly. Students are also advised to avoid using pre-prepared or previously attempted responses. 
Question 5
There were two parts to this question. Firstly, students were required to write an email to their cousin, evaluating the positive and negative aspects of their job. Then, through the logical presentation and discussion of facts and ideas, they were required to indicate whether they thought that the cousin should apply for a similar position. Most students were able to respond well to the first half of the question, though many failed to mention what type of job they had. Some students did not produce a satisfactory conclusion by not making a recommendation about whether or not their cousin should apply for the job.
High-scoring responses included two positive and two negative aspects of their job, as well as giving their opinion to their cousin. The email format needed to include an appropriate beginning and ending and be written in informal language, and it may have contained the following:
Positive aspects
earning money 
making new friends / meeting new people 
good experience when applying for other jobs / good for your CV
improving time-management skills 
benefits such as store discounts, vouchers, improved fitness, memberships etc.
Negative aspects
management may not treat you well 
less time to pursue your current interests and activities 
impact on schoolwork/homework 
having to get up very early or arriving home late 
other workers may bully you.
This content list was not exhaustive, and it was not essential to include all these points.
High-scoring responses such as the following included a conclusion following a logical presentation and discussion of facts and ideas:
… En fait, il faut que je te dise… j’ai maintenant un emploi à temps partiel comme prof particulier d’anglais !! Je voulais te parler pour que je puisse t’expliquer quelques aspects positifs et négatifs, car j’ai pensé que cet emploi pourrait t’intéresser.
… Actually, I have to tell you … I now have a part-time job as a private English tutor!! I wanted to talk to you so that I could explain some of the positive and negative aspects, as I thought that this job might interest you.
Premièrement, commençons en réfléchissons aux atouts. Après avoir fini mes études secondaires, je n’ai pas pensé que j’aurai l’opportunité de continuer l’anglais, étant donné que j’étudie la médicine à la fac. Cependant, ce travail est vraiment une opportunité en or qui me permets de continuer avec ma passion et de la partager avec les autres !
Firstly, let's start by considering the advantages. After having finished high school, I didn't think that I would have the opportunity to continue [studying] English, given that I'm studying medicine at university. However, this job is truly a golden opportunity that allows me to pursue my passion and share it with others!
…Cependant, bien que ce soit un emploi presque parfait pour moi, il a y toujours des défis… ce que je trouve difficile aussi, c’est la circulation ici à Paris. Sans une voiture, il faut que je prenne le métro ou me déplacer en faisant du vélo. C’est vraiment fatigant pour moi, et je n’ai guère le temps après le travail pour faire des autres choses. 
… However, even though it’s an almost perfect job for me, there are still challenges … what I also find difficult is the traffic here in Paris. Without a car, I have to take the metro or get around by bike. It’s really tiring for me, and I hardly have any time after work to do anything else.
Je pourrait conclure que bien que ce soit un travail parfois difficile, c’est aussi vraiment enrichissant, et je crois que ce serait ideal pour toi ! Toi, tu es matheuse, donc peut-être un prof particulier de maths ?
I could conclude that even though it's sometimes a difficult job, it's also really rewarding, and I think that it would be ideal for you! You're good at maths, so maybe a private maths tutor would be a good fit?
Question 6
Students were required to write a blog post to inform their readers about their ideal sustainable city design. Low-scoring responses appeared to be pre-prepared, were based on opinion rather than fact and were written in a persuasive rather than an informative style. High-scoring responses were targeted to the requirements of the question and written in an informative style.
The blog format required the date, headings, subheadings and hyperlinks. High-scoring responses may have included:
informative language for readers of their blog
commentary
brief explanation of the aspects of the project, such as
technology
sustainability
energy-efficient buildings
open spaces for recreation – parks, bike paths etc.
houses, shops, schools, medical facilities.
This content list was not exhaustive, nor were all the points mentioned essential.
Question 7
Students were required to write a personal journal entry describing their experience of visiting a Paris flea market and their feelings when they discovered and bought a special object. They needed to use information from the accompanying image in their response. Low-scoring responses did not refer to the image or to an item from the image, nor did they mention the special item that they bought.
High-scoring responses showed an understanding of the text type and personal writing style. They were written in the first person, using informal language and making a connection between the photo and their feelings. They used emotional language when describing their feelings and personal reflections on the photo and their visit to the flea market, such as ‘je suis émerveillé(e)’ (I am amazed), ‘je suis stupéfait(e)’ (I am astonished), ‘je n’arrivais pas à croire’ (I couldn't believe it). 
For the personal journal format, the ideas should have shown depth. The students could have explored strong feelings linked to the object they found, connected the object to strong memories or described the impressions of visiting the market, the atmosphere etc. Below are some examples of the kind of language students could have used:
la grandeur du marché aux puces était impressionnante (the size of the flea market was impressive)
des objets variés comme je n’en avais jamais vu (a variety of objects like I had never seen before)
cet objet que j’ai trouvé m’a fait redécouvrir une période de mon enfance (this object I found made me rediscover a period of my childhood).
Question 8
Students were required to write an imaginative informal letter asking for help after they woke up alone on a deserted island. The letter would be put in an empty bottle and thrown into the sea. It had to describe the student’s first days spent on the island and mention some of the objects found in a suitcase on the deserted island. Low-scoring responses contained very simple content and direct language.
High-scoring responses included:
use of creativity and imagination
a clearly established setting and character (the student), creating a strong sense of context and situation
appropriate features of an informal letter (such as greeting, date, signature)
descriptions of the adventures of the main character (the student) and of the objects found in the suitcase
a request for help.
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