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[bookmark: TemplateOverview]Refer to the VCE German study design and examination criteria and specifications for full details on this study and how it is assessed.
Section 1: Conversation
What students did well
In 2025, students:
engaged in a general conversation about their personal world and their interactions with the language and culture as learners. Many students were able to converse enthusiastically about their lives, activities and interests and to effectively explain their interest in the language, the culture and German as a school subject. Many students used humour to engage with the assessors; this also often served to calm students’ nerves.
provided a range of relevant information, ideas and opinions with an appropriate depth and elaborated on, clarified and defended ideas and opinions. Some of the areas in which students did this very well include: the benefits of language learning and going on exchange, having a part-time job, the relevance of a particular sport and the benefits or disadvantages of being a younger or older sibling.
demonstrated an excellent level of understanding by responding readily, communicating confidently and carrying the conversation forward with spontaneity, including through the use of appropriate repair strategies as needed. Many students displayed a thorough understanding of the prompts and questions and kept the conversation flowing by answering instantly. Two strategies some students used in an impressive fashion were asking the assessor to reword a question they had trouble understanding (rather than asking for the question to be merely repeated) and inserting a comment such as ‘Das ist eine interessante Frage’ (‘That is an interesting question’) in order to gain some time to work out what they could say in response. Some even replaced the simple adjective ‘interessant’ with more complex words such as ‘unerwartet’ (‘unexpected’), ‘überraschend’ (‘surprising’) or even ‘bedeutungsschwer’ (‘heavy with meaning’).
used appropriate vocabulary, appropriate grammar and sentence structures and appropriate expression, including pronunciation, intonation, stress and tempo. Many students spoke fluently and confidently and demonstrated the variety and depth of vocabulary and grammar required for this section.
linked the various topics in this section very well and painted a nicely detailed picture of who they are.
Areas for improvement
In preparation for the examination, students could:
ensure adequate preparation for the conversation with relevance, depth and range of information, ideas and opinions. Some responses lacked depth and detail. Students need to ensure that they avoid ‘one-line answers’ and are ready to elaborate. To advance the conversation, students can offer ideas and opinions rather than wait for assessors to request them. An area especially in need of more depth and detail is students’ engagement with language and culture. The latter was often restricted to Oktoberfest or Weihnachtsmärkte.
practise answering a range of questions to be able to advance the conversation. Even though this section mostly covers the topics of family, school, spare time, future plans and engagement with German, it is not restricted to any specific number of topics. It is therefore important for students to practise speaking spontaneously about different aspects of their personal world in addition to preparing responses on the aforementioned topics. Anticipating questions is another great strategy.
build confidence through practising interactions in the language. Lots of speaking practice is advised, not only in Year 12 and the immediate lead-up to the exam but also in earlier years, so students can build their confidence and fluency.
practise using more complex sentence structures and syntax. Some students were using a simpler level of German than is expected in Year 12. At the end of Year 12, complex structures should be an integral part of a student’s linguistic abilities; these may include subclauses including relative clauses, a variety of tenses, the subjunctive (Konjunktiv II) and the passive voice. Linking words such as ‘außerdem’ (‘apart from this’), ‘schließlich’ (‘finally’), ‘hauptsächlich’ (‘mainly’), ‘deshalb’ (‘therefore’) and ‘im Gegensatz dazu’ (‘in contrast to’) are also recommended to add extra information or link to another topic.
revise grammar. Errors regarding verb conjugation including modal verbs, noun genders and word order (especially the position of conjugated verbs) were quite widespread. As mastery of such is essential to grammatical success in German, students are advised to relentlessly practise in these areas. Further areas in need of more accuracy are possessive articles and adjective endings. Another issue was grammatical imbalance: when asked a hypothetical question, the response needs to employ the subjunctive; when switching from discussing the here and now to relating something from the past, the verb tense needs to indicate this switch. Furthermore, it is expected that students in Year 12 will not make mistakes with grammar or pronunciation when discussing simple things such as ‘mein Vater’ (‘my father’), ‘mein Bruder’ (‘my brother’), ‘nervig’ (‘annoying’) and ‘Freunde finden’ (‘making friends’).
build vocabulary specific to the student’s personal world and their interactions with the language and culture as learners. When students mention specific hobbies or events, it is expected that they will be able to discuss the matter in detail.
practise pronunciation, intonation, stress and tempo. In German, the voice goes down at the end of a sentence that is a statement. Quite frequently, students’ voices would go up instead, as per Australian style. Vowel sounds, umlauts and the sounds representing the letters r, v and z also require lots of practice to get right.
remember that the assessors need to be addressed formally and to treat the examination as a formal occasion. A number of students used the informal ‘du/dich/dir, dein(e)’ (‘you, your’) rather than the required ‘Sie/Ihnen/Ihr(e)’ (‘you, your’). Smart casual dress and proper and polite demeanour are also expected.


Section 2: Discussion
What students did well
In the 2025 examination, students:
clearly introduced the focus of their subtopic. Many students provided a quick overview on which elements of their subtopic they had researched, thus providing guidance to the assessors. This is a good strategy in general, not least because the assessors are not necessarily knowledgeable about the subtopics chosen by the students.
demonstrated in-depth knowledge of their subtopic. Many responses were impressive in terms of the extent and depth of knowledge on their chosen subtopic.
used the image skilfully to support the discussion on the subtopic. A number of students were able to use the image not only to illustrate some of their main arguments but also to advance the conversation or provide specific details, which became more relevant to the discussion as they were offered in visual form.
engaged in a discussion using relevant information, ideas and opinions and clarified, elaborated on and defended opinions and ideas. Many students provided more than merely a range of facts about their subtopic. Some of them offered ideas and opinions readily, which grew naturally out of their discussion of the subtopic. Others offered such extensions when they were asked to do so or prompted by the assessors.
used appropriate vocabulary, grammar and sentence structures. This section required more specialised vocabulary and increased complexity of the language as it is a discussion about a researched topic rather than a conversation about personal matters. On the whole, students rose to this challenge.
Areas for improvement
In preparation for the examination, students could:
choose an appropriate subtopic to suit their ability and interests. While many subtopics were discussed with enthusiasm and demonstrated clearly that the students were interested in the subject matter and had enjoyed researching it, other students seemed to be less enthusiastic about their subtopic. It is vital that students are given a voice and agency when they choose their subtopic; the best performances are those that demonstrate a link between the subtopic and the student’s interests and passions. That said, guidance is essential to ensure that students choose topics that allow for appropriate depth, detail and opinions. Subtopics should have a connection to the (current) German-speaking world. It is noteworthy that in preparing for this section, students need to approach the subtopic in a way that enables them to discuss it rather than merely offering a presentation. Students also need to make sure that they pronounce the title of their subtopic clearly.
prepare a wide range and depth of information, ideas and opinions with an original perspective on the subtopic. Some students ran out of things to say halfway through this section, as their subtopics were not ‘meaty’ enough to sustain an eight-minute discussion. Subtopics should have enough substance that they are suitable to be discussed rather than simply presented. A mere list of historical facts or biographical dates, for example, does not lend itself well to this task. Different aspects of a subtopic, as well as examples, should be explored to back up general statements. Subtopics should neither be too broad (e.g. ‘Migration in Deutschland’ – ‘Migration in Germany’) nor too narrow (e.g. ‘Migration aus Vietnam Mitte der Achtziger Jahre in Jena’ – ‘Migration from Vietnam in the mid-1980s in the town of Jena’). The subtopic should also be tailored to the students’ linguistic abilities. Students should expect to be asked higher-order questions according to Bloom’s taxonomy.
avoid listing facts without expressing a point of view or presenting general knowledge as research. While facts about a subtopic need to be provided in order to foster discussion, students should ensure that they are mentioned as an invitation for a discussion rather than an end in itself. High levels of care should be taken if using artificial intelligence (AI) to prepare for this exam; merely reciting pre-learned AI-generated content is not acceptable.
convey information learned from sources but also express an opinion with an original perspective on the subtopic. Once again, while facts are a necessary part of this section, the discussion of them is what counts the most. An original take on a topic, the provision of strong, informed opinions and the highlighting of one’s interest in or personal connection to the subtopic are all strategies that will shape and enliven the discussion, ideally on the student’s terms.
use the image to support the discussion on the subtopic and practise describing the relevance of the image to the subtopic. In the responses to this section, a number of images were no more than illustrations. Ideally, an image will provide additional depth to the discussion or open another level for it. There needs to be a meaningful connection between image and topic. Students need to work out and practise how to use their image in the discussion. Furthermore, it is important that students are able to describe their image in detail and make obvious its relevance to the discussion. ‘Real’ images are preferable to AI-generated material.
avoid relying on pre-learned responses that do not address an assessor’s question. A small number of students attempted to avoid answering specific questions, instead conducting the discussion on their own terms, at times even mistaking this section for a presentation. This needs to be avoided as it does not meet the specific requirements of this section and is marked accordingly. Asking for clarification of a question, on the other hand, is a welcome strategy. It is also permissible for a student to indicate to assessors that they are unable to answer a question (as long as this is not the default response).
revise grammar and practise pronunciation, intonation, stress and tempo. See the remarks about these areas in Section 1 above; similar observations apply here.
build vocabulary specific to the selected subtopic. For example, students can work with mind maps, commit to extra reading or use relevant podcasts to build a repertoire of advanced and authentic vocabulary.
ensure that they get ample practice. As subtopics are only decided on and researched in semester 2 of Year 12, some students arrived at the exam with not enough practice for this section. Finding the time and opportunities to practise is essential for their performance; it allows them to increase the fluency of their speaking, to anticipate questions and attempt to answer them, and to feel less nervous on the day of the examination. Mock orals are strongly recommended.
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