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[bookmark: TemplateOverview]This report provides sample answers, or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses.
Section 1
Part A – Listening and responding in English
This section assessed the students’ capacity to understand and convey general and specific aspects of texts.
Most students provided accurate answers based on the aural text. In Question 1b., some students did not include the point that Antonis believed it would be better for Miranda to attend school so that she could communicate with the teacher and improve her oral skills. Others added their own ideas in Question 1c. referring to information that was not in the text, such as, because she works, she has money to buy the program. However, the question was asking specifically about the benefit of using the program itself.
Question 1a.
Miranda wants to learn Greek because:
she is envious of people who speak two languages
she has many Greek friends
she wants to go on holiday to Greece.
Question 1b.
The reasons Antonis provides to show that the computer program may not be the best choice for Miranda are:
it is expensive
she will not have a teacher to talk with to help her practise her oral skills
she needs to be organised.
Question 1c.
According to Eleni, Miranda will benefit from using this program because:
she can choose when to have a lesson
she can access the lesson from anywhere
she does not have to spend time travelling to the school
she will not have to pay for bus fares.
	
Part B – Listening and responding in Greek
In this part of the examination, students were assessed on their understanding of the listening text and their ability to accurately convey appropriate information from the text in Greek. The information presented in the response needed to be relevant to the question. Students were not awarded separate marks for content and language. Responses that included the relevant information and were expressed clearly in complete sentences in Greek were awarded full marks. 
[bookmark: _Hlk220580848]Some students were unable to identify the required points and convey them accurately in Greek, with some using brief dot points. Students needed to listen carefully to the aural text and take notes while listening. In Question 2a., some wrote that Η Αφροδίτη γεννήθηκε στην Κρήτη (Aphrodite was born in Crete) instead of στην Πάφο (in Paphos) or that she protected τους ανθρώπους (the people) instead of specifically τους ναύτες (the sailors). In Question 2b., some wrote that the temple was built for gods in general rather than for Aphrodite.
Many spelling errors were made with όμορφως instead of όμορφος (beautiful), βράχω instead of βράχο (rock), γενήθηκε instead of γεννήθηκε (was born), πολλή Έλληνες instead of πολλοί Έλληνες (many Greeks). 
Some students used the wrong words, such as οικονομικό κέντρο της εποχής (economic centre of the time) instead of οικονομικό κέντρο της περιοχής (economic centre of the area), σημαντική βόλη (important shot) instead of σημαντική πόλη (important city), λαός της Αφροδίτης (people of Aphrodite) instead of ναός της Αφροδίτης (temple of Aphrodite), λίμνη (lake) instead of λιμάνι (port), κήπος (garden) instead of Κύπρος (Cyprus). 
Students should develop their dictionary skills and ensure that they chose the word that suits the context.
Question 2a.
The people’s beliefs regarding the goddess Aphrodite were: 
Οι άνθρωποι πίστευαν σχετικά με τη θεά Αφροδίτη ότι:
γεννήθηκε στην Πάφο (she was born in Paphos)
γεννήθηκε μέσα από τη θάλασσα (κοντά σε ένα βράχο) (she was born inside the sea [near a rock])
θεωρείται σύμβολο της ομορφιάς / του έρωτα (she is considered a symbol of beauty/love)
όποιος κολυμπήσει γύρω από το βράχο θα παραμείνει νέος /όμορφος για πάντα (whoever swims around the rock will remain young/beautiful forever)
οι ναυτικοί πίστευαν ότι η θεά Αφροδίτη τους προστάτευε (sailors believed that goddess Aphrodite protected them). 
Question 2b.
[bookmark: _Hlk201225172]The evidence in the text that demonstrates the ancient city of Paphos was an important city is: 
Τα στοιχεία στο κείμενο που δείχνουν ότι η αρχαία πόλη της Πάφου ήταν μία σημαντική πόλη είναι:
ένας ναός χτίστηκε στην Πάφο για τη θεά Αφροδίτη / Έλληνες πήγαιναν να επισκεφτούν το ναό / Πάφο (για να δείξουν τον σεβασμό τους στη θεά) (a temple was built in Paphos for goddess Aphrodite / Greeks visited the temple / Paphos [to pay their respects to the goddess])
υπάρχουν πολλά ερείπια / μνημεία / αρχαίοι τάφοι και το αρχαίο θέατρο (there are many ruins / monuments / ancient tombs and the theatre)
το λιμάνι της πόλης βοήθησε να αναπτυχτεί το εμπόριο (the city’s port helped to develop trade)
έγινε οικονομικό κέντρο της περιοχής (it became the economic centre of the area)
έγινε πρωτεύουσα (της Κύπρου) (it became the capital city [of Cyprus]).
Section 2
Part A – Reading, listening and responding in English
Overall, students displayed a sound understanding of the written text 3A and the aural text 3B and responded well to most questions. Question 3f. appeared to be the most challenging – it asked what contributed to the popularity of the bouzouki according to the two texts, not a general question about Greek music. Some students added their own points in Question 3f., such as ‘famous Greeks played the bouzouki’. 
Some of the answers were written in a confusing manner and, at times, it was unclear what the students were trying to express. Students should avoid repeating certain points throughout a response or repeating the questions in their responses, as this takes valuable space needed for the actual answer.
Question 3a.
The reasons that led Themis Dimοu to migrate to Melbourne were:
Greece was destroyed after the war / devastated by WWII
he did not have many opportunities for a better life in Greece
there were already many Greeks living in Melbourne.	
Question 3b.
Piraeus was considered the city of Greek popular music because:
many Greek musicians lived there
Greek musicians played popular music/songs in the streets of their neighbourhood.
Question 3c.
Mr Dimou is distinguished from other musicians because:
he wrote the lyrics/verses and music of his songs 
he captivated people with the way he played his bouzouki.
Question 3d.
Stelios’s mother stopped playing the bouzouki because:
her father could not pay the fees for the music lessons 
she had to work 
they sold the bouzouki.
Question 3e.
Stelios loves learning the bouzouki because:
he loves Greek music
he wants to make his mum and grandfather proud
he wants to keep the Greek musical tradition alive.


Question 3f.
According to the two texts, contributions to the popularity of the bouzouki in Melbourne were:
Mr Dimou started a music school teaching the bouzouki (Text 3A)
Mr Dimou οpened a Greek tavern where he played the bouzouki (Text 3A)
the popular songs on the bouzouki reflected the joys and sorrows of the Greek migrants (Text 3A)
(Mr Dimou’s wife) Mrs Sophia sang popular Greek songs accompanied by the bouzouki / Mrs Sophia’s songs made people love the bouzouki (Text 3A)
Mr Dimou passed on his love of the bouzouki to his students (Text 3A)
the opening of many taverns where bouzoukis were played (Text 3A)
the bouzouki was played at Greek celebrations (Text 3B)
the bouzouki blended with modern instruments/rhythms (Text 3B).
Part B – Reading and responding in Greek
Students were required to demonstrate an understanding of the stimulus texts and to address the requirements of the task by conveying the relevant information from the texts that was appropriate for the audience and the prescribed writing style and text type. 
The reading text included a visual stimulus. High-scoring students were able to successfully incorporate information from the visual stimulus in their response.
Student responses were assessed holistically according to the assessment criteria and the expected qualities published on the VCAA website. Students were not awarded separate marks for content and language accuracy; however, language accuracy was an important expected quality that was considered in the assessment. 
It was possible to achieve a high score for this question without exceeding the specified word limit, which is shorter than the limit specified for Section 3. 
Question 4
Overall, most students demonstrated a solid understanding of the information provided in the written and visual texts about working as digital nomads in Greece and identified most of the required points. However, some students ignored the photograph and included points only from the article. High-scoring responses showed depth of understanding by integrating points from the written text and the visual. These students manipulated their language to successfully convey original meaning with minimal reliance on the stimulus text. 
Students may benefit from further practice in reorganising information and manipulating language successfully. 
A number of students wrote their letter as an informative piece, simply copying information rather than identifying relevant points and reshaping the language to persuade their friend to join them and experience life as a digital nomad.
Errors were made with πβορείς instead of μπορείς (you can), διάνασα instead of διάβασα (I have read), κσεφτιές instead of σκέφτηκες (you thought), Υια σου instead of Γειά σου) (hello).


Points that may have been included in the letter to the friend were: 
Text
νέες εμπειρίες (new experiences)
καλύτερη ισορροπία δουλειάς-προσωπικής ζωής / συνδυασμός δουλειάς με διακοπές (better work-life balance)
καλό κλίμα και καλύτερη ποιότητα ζωής (good climate and better quality of life)
προστασία από το νόμο / καλοί γιατροί αν συμβεί κάτι (protection by law / good doctors if needed)
το κόστος ζωής / τα ενοίκια είναι χαμηλά (cost of living / rents are low)
καλή συγκοινωνία μέσα και έξω από την Ελλάδα (easy transport in and out of Greece)
ευκαιρίες για γνωριμίες με άλλους (opportunities to get to know other young people).
Image
γνωριμία με όμορφα τοπία / όμορφες θέες (getting to know beautiful landscapes / beautiful vistas)
γνωριμία με ιστορικά κτίρια / ελληνική ή παραδοσιακή αρχιτεκτονική (getting to know historical buildings / Greek or traditional architecture)
δημιουργία σχέσεων με άλλους (form relationships with others).
Section 3 – Writing in Greek
In this section of the examination, students chose one of four questions, each requiring a different text type and a different style of writing: a blog (evaluative), an email (personal), a speech (informative) or a story (imaginative).
Students were assessed according to their capacity to demonstrate: 
relevance of content in relation to the task set 
comprehensiveness and sophistication of content
structuring and sequencing of ideas within and between paragraphs
accuracy and range of vocabulary and grammar
appropriateness of vocabulary and grammar for the context, purpose, style of writing, audience and text type
cohesiveness of writing within and between paragraphs.
All four questions were selected by students, with the most popular being Question 6. 
The length of some responses in this section did not meet the word requirement. Students should attempt to develop their ideas further to achieve the required length of 200–300 words. 
Students needed to ensure they address the specific audience, purpose and text type, and that they organised their ideas effectively in paragraphs. Some students did not use paragraphs, while others did not use accents or place them incorrectly. 
High-scoring responses used a broad range of appropriate vocabulary and grammatical structures – for example, Ο σκοπός της παρούσας ομιλίας μου είναι να σας παρουσιάσω … (The purpose of my current speech is to present you …). Overall, students should focus on the agreement of article and noun and not write ο παππούς μου τον λένε instead of τον παππού μου τον λένε (my grandfather is called), or adjective and noun μία μεγάλο σπίτι instead of ένα μεγάλο σπίτι (a large home). Some common errors with verb tenses included που σχεδιάζεσαι ένα ταξίδι instead of που σχεδιάζεις ένα ταξίδι (you are planning a trip). 
Dictionary skills should be further developed to choose the word that is appropriate for the context. For example, το σπίτι της γιαγιάς πάντα όσφρηση (grandmother’s house always smell) instead of το σπίτι της γιαγιάς πάντα μοσχομυρίζει / μοσχοβολά (grandmother’s house always smells nice).


Question 5
Students were required to write a blog entry for their followers, evaluating a television series they had recently watched. 
They were expected to present important and relevant aspects of the series and explain why the series should or should not be watched. They could provide evidence to support contrasting views about the series. The response needed to be clearly organised as a blog post, incorporating features such as headings/sub-headings, date, appropriate structure, relevant content (commentary), suitable register and style, and correct layout. 
Some students presented their response in an informative manner. Since the task required an evaluative approach, students should familiarise themselves with the conventions of evaluative writing.
Question 6
Students were required to write an email to their cousin in Greece who is planning to come to Australia. She wanted to know more about their grandparents, whom she had never met. 
They could include a variety of interesting information about the grandparents to help the cousin understand and appreciate them, such as facts, examples and explanations about their life and character. They should attempt to create a sense of the grandparents’ personality in the reader’s mind. The language used should be informal, emphasising ideas, opinions and feelings. The response needed to adhere to the features of an email and could include the recipient’s email address, subject line, date, salutation, body (content), sign-off, register, style and layout.
This was the most popular topic as students were familiar with the text type of an email and could draw on information about their own grandparents and the migrant experience. High-scoring responses provided personal insights into the grandparents. However, some students wrote their response as an informative piece and did not include sufficient feelings and impressions of the grandparents and their lives, which were required for this personal response.
Question 7
Students were required to write the script of a speech to be delivered to the members of the local council, informing them of the successful measures undertaken by the school’s environmental club. 
They could provide examples, comment on the success of the different environmental initiatives and explain why they were important. Students needed to convey the information clearly and logically, using an objective style. It was expected that the script demonstrated the elements of structure, content (factual), register, style and layout appropriate for a speech. High-scoring responses were well-organised as speeches and provided detailed information on the environmental measures undertaken by the club. Overall, many responses did not fully incorporate the characteristics of a speech, such as clarity, informal language, examples etc.


Question 8
Students were required to write a short story about an encounter they had with a famous Greek person at a restaurant they visited with their family. 
They were required to create an interesting and well-developed plot. The famous person could be an entertainer, athlete or any other public figure. Elements of imaginative writing included the development of the plot and characters, descriptions of the person and the setting, heightened drama and a final resolution. The response needed to be clearly organised as a story incorporating features such as title; structure, content (creative), author (fictional name), appropriate register, style and layout. High-scoring responses successfully incorporated the features of a short story. However, some students wrote an informative piece retelling what happened in the restaurant when they met the famous person, while others digressed from the topic and included a subplot about a story they told the famous person, which did not focus specifically on the encounter itself.
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