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[bookmark: TemplateOverview]Section 1
Part A – Listening and responding in English
This section assessed the students’ capacity to understand and convey general and specific aspects of texts.
Question 1a.
Every Saturday morning during the summer.
Some students omitted the reference to ‘during the summer’. Although the meaning was generally understood, some may not have recognised that ‘when’ can relate to both specific and general time expressions.
Question 1b.
It is not very hot.
The streets are quiet.
While most students understood the first point, some students omitted the word ‘very’ in their responses. A number of students also confused 道 (streets) with 町 (town), and some overlooked this detail entirely and responded only that it was quiet.
Question 1c.
You can go to places around Tokyo that you have never been before.
You can make new friends.
It is good for your health.
Most students handled this question well. However, some did not fully convey the idea of ‘places you have never been before’. A small number of students did not seem to understand the word けんこう (health) and omitted this point from their responses.


Question 1d.
Wear shoes that are easy to walk in.
Bring a hat and water.
Download a map app on your smartphone.
Some students provided general responses such as ‘comfortable shoes’ or ‘walking shoes’ rather than directly conveying the meaning of 歩きやすいくつ (shoes that are easy to walk in). Difficulties also arose with ぼうし (hat), 地ず (map) and アプリ (app), which led to incomplete or incorrect answers. In addition, the verb 持って来る (to bring) proved problematic, often resulting in responses such as ‘wear’ or ‘buy’ instead. Although ダウンロードする (to download) was generally understood, spelling errors were common.
Part B – Listening and responding in Japanese
In this part of the examination, students were assessed on their understanding of the listening text and their ability to accurately convey appropriate information from the text in Japanese. The information presented in the response needed to be relevant to the question. Students were not awarded separate marks for content and language. Responses that included the relevant information and were expressed clearly in Japanese were awarded full marks.
Question 2a.
安かったし、乗り物がたくさんあったし、こんでいなかったからです。
(Because it was cheap, there were many rides, and it was not crowded.)
Students generally answered this question well, although some had difficulty understanding こんでいなかった (was not crowded). Students are reminded to use the expected kanji in Japanese responses. In this question, 安かった (was cheap) and 乗り物 (rides) were often written in hiragana.
Question 2b.
こわくなかったし、二人でいっしょに 乗ることができるからです。
(Because it was not scary and two people could ride it together.)
Students found this question challenging and needed to listen carefully to Hiroshi’s explanation. A common error was confusing はじめて (for the first time) with はじめに (first), which led to inaccurate responses such as はじめに 乗ったからこわかった (The cycle monorail was scary because he went on it first). Some students also had difficulty with 二人で (two people doing something together), resulting in particle errors such as 二人と (with two people, implying Hiroshi plus two others) or 二人に (to/for the two people), which either changed the intended meaning or made the phrase ungrammatical in this context. In some cases, the basic kanji for 二人 (two people) was not used.
Question 2c.
はじめにインストラクターのせつめいを聞きます。それに、サイクルモノレールはゆっくりはしるし、ベルトをしなければなりません。
(First, you listen to the instructor’s explanation. Also, the cycle monorail moves slowly, and you have to wear a belt.)
Most students performed reasonably well on this question. A noticeable number had difficulty with the conjugated form of はしる (to run/move) and しなければならない (must wear), and spelling errors were common in words such as せつめい (explanation), ベルト (belt) and ゆっくり (slowly). Students should be familiar with selecting the appropriate ‘wear’ verb for the context – for example, 着る (to wear on the upper body or whole body), はく (to wear on the lower body or feet), かぶる (to wear on the head) and する (to wear accessories).
Question 2d.
友だちとしゃしんをとったり、さくらの下で昼ご飯を食べたりできたから、いい思い出になりました。
(Because I could take photos with my friend and eat lunch under the cherry blossoms, it became a good memory.)
Most students demonstrated a good understanding of しゃしんをとった (took photos). However, 友だちと (with my friend) was often overlooked or an incorrect particle was used, which changed the intended meaning – for example, 友だちのしゃしんをとった (took photos of my friend). Similarly, さくらの下で (under the cherry blossoms) was not always understood clearly. Although most students recognised the word ‘cherry blossoms’, some used the incorrect particle に (ni) instead of で (de) or selected inappropriate positional words such as となり (next to), 前 (in front of) or 上 (on top of). Others gave assumed interpretations, for example, さくらを見ながら (while looking at the cherry blossoms), which did not reflect the idea of having lunch underneath the cherry blossoms. 昼ご飯 (lunch) was sometimes reduced to ご飯 (meal), affecting accuracy. Students are again reminded to use the expected kanji where applicable.
Section 2
Part A – Reading, listening and responding in English
In this part of the examination, students were assessed on their understanding of general and specific aspects of the reading and listening texts. The information presented in the response needed to be relevant to the question.
Question 3a.
Fifty years ago, most elderly people used to live with their children’s families.
These days, elderly people live only with their spouse or move into nursing homes. 
Some elderly people who are still in good health live freely in their own homes instead of moving into a nursing home.
Students were generally able to identify the differences between elderly people’s living arrangements 50 years ago and the present. However, a number of responses did not include the required time markers, which made the contrast unclear. Key expressions such as ふうふだけで (just as a couple) and 自分の家で自由に (freely in their own homes) were often misinterpreted, and many students found it challenging to convey the full meaning accurately. Another common error was overlooking ‘children’ or ‘family’ in 子供の家族といっしょに (with their children’s families). Difficulties with reading kanji may have contributed to these mistakes.


Question 3b.
It is difficult if they become sick or injured.
They may feel lonely because there is no one to talk to at home.
The cost of living is high because they are not working.
It might be difficult to go shopping when they stop driving.
Students performed reasonably well on this question and demonstrated a good understanding of the overall ideas, although accuracy in specific details was sometimes lacking. Some students misread key terms such as 病気 (illness) or overlooked けが (injury), and some confused うんてん (driving) with うん動 (exercise). さびしい (lonely) was often interpreted as ‘sad’. Another common error was relying on assumed interpretations rather than paying careful attention to the wording of the text – for example, やめたら (when they stop) and 行きにくい (difficult to go) were often overlooked, leading to responses such as ‘if they can’t drive’ or ‘they can’t go shopping’.
Question 3c.
The room is cheap.
She felt more at ease than living alone.
Take-san’s house is close to the university.
This question was accessible for most students, allowing them to identify the key points with relative ease. However, some had difficulty giving an accurate translation of 安心する (to feel at ease / relieved), and there were responses that simply stated that ‘it is cheap’ without specifying へや (room).
Question 3d.
She must be quiet in the house because their waking and sleeping times are different.
She cannot have parties at night at home.
She must tell Take-san every day what time she is coming home.
This question was more challenging for students, and many responses lacked the level of detail required. Some students did not convey that both the waking and sleeping times were different, and in a number of responses ‘at night’ was omitted in reference to having parties at home. The final point was often misunderstood, with ‘every day’ frequently overlooked. 
Question 3e.
Things that the older generation have learnt from the younger generation:
new words used by young people
how to pay using a smartphone
how to use a computer.
Things that the younger generation have learnt from the older generation:
how to save money
Osaka’s history
traditional Japanese cooking.
Students generally performed well on this question and were able to identify most of the required points. However, some responses showed confusion about who learnt what from whom, with certain details placed under the wrong section. Other common errors included ‘how to pay a smartphone bill’ and ‘how to make traditional Japanese food’.
Part B – Reading and responding in Japanese
Students were required to demonstrate an understanding of the stimulus text and to address the requirements of the task by conveying the relevant information from the text that was appropriate for the audience and the prescribed writing style and text type. 
The reading text included a visual stimulus. High-scoring responses successfully incorporated information from the visual stimulus.
Student responses were assessed holistically according to the assessment criteria and the expected qualities published on the VCAA website. Students were not awarded separate marks for content and language accuracy; however, language accuracy was an important expected quality that was considered in the assessment. 
It was possible to achieve a high score for this question without exceeding the specified word/character limit, which is shorter than the limit specified for Section 3.
Question 4
In this question, students were required to write a persuasive email to their Japanese teacher, proposing that the Japanese sweets-making workshop at Iroha Wagashi in Kyoto be included in the itinerary for the upcoming school tour.
High-scoring responses:
integrated key information from both the reading text and the visual stimulus. They explained what students could do at the workshop and why participating would be beneficial
made effective use of details from the image, such as the flower-shaped wagashi and the serving of matcha on the tatami
demonstrated clear awareness of the purpose and audience of the task, using an appropriate email format and a persuasive tone
conveyed the content with minimal reliance on the wording of the reading text while maintaining the original meaning.
Low-scoring responses:
tended to be more informative than persuasive, primarily focusing on presenting factual information
demonstrated limited awareness of the task’s purpose, audience, writing style and text-type features
showed limited understanding of the required content and often overlooked the image entirely
included significant portions copied from the reading text without any modifications.
[bookmark: _Hlk215821798]A noticeable number of students exceeded the suggested character range of approximately 300 ji. While writing beyond this range is acceptable, students are encouraged to refine their ability to select and present the most relevant information succinctly in focused, coherent responses that are close to the recommended length. In some cases, the additional time spent on this task or on the essay in the following section resulted in incomplete responses in one or both sections. Students are also reminded not to include their teacher’s name or any personal or school-related details that could identify them or others in extended responses in any part of the examination.
The following is a sample response that includes the relevant points from the stimulus text and the image.
あてさき： tanaka2025@gmail.com
けんめい：和菓子のワークショップ
田中先生
　こんにちは。先週「いろは和菓子」という京都にある和菓子作りワークショップのブログを読んで、来月の旅ていに入れてほしいと思いました。
　このワークショップでは、和菓子という日本のでんとうてきなお菓子について学べて、作り方を日本語でやさしく教えてもらえるそうです。ざいりょうなどのたん語はむずかしいかもしれませんが、日本語の勉強になると思います。それに、和菓子のかわいいデザインが習えるし、日本のきせつかんも楽しむことができるんです。まっちゃといっしょに、自分が作った花のような和菓子を食べた後、おみやげも買えるらしいです。私たちのグループは20人なので、一人3500円しかかからなくて、高くないと思います。 
　先生、学校の旅行に この「いろは和菓子」のワークショップをぜひ入れてください。日本文化を学ぶいいきかいだと思います。どうぞよろしくおねがいします。
ビー・カーン
To: tanaka2025@gmail.com
Subject: Wagashi Workshop
Dear Tanaka sensei,
Hi, last week I read a blog last week about a wagashi-making workshop in Kyoto called Iroha Wagashi, and I thought it would be great if we could include it in the itinerary for our trip next month.
At this workshop, we can learn about wagashi, Japan’s traditional sweets, and they will teach us how to make them using simple Japanese. Some of the words for ingredients might be a bit difficult, but I think it would still be really good practice for our Japanese. We can also learn how to create cute wagashi designs and enjoy the seasonal touches that come with them. Afterwards, we can have matcha with the flower-shaped wagashi we made, and apparently we can even buy some souvenirs. Our group has 20 people, so it will only be 3,500 yen per head, which I think is quite reasonable.
Sensei, please include this Iroha Wagashi workshop in the school trip. I think it would be a great opportunity to learn about Japanese culture. Thank you so much for considering it.
Vee Khan
Section 3 – Writing in Japanese
In this part of the examination, students were required to produce a 400–500 ji response in Japanese to one of four questions. High-scoring responses conveyed substantial and relevant information that was well integrated into the required writing style and text type. These responses demonstrated strong control of language, allowing students to express their ideas with clarity, accuracy and sophistication.
Question 5
In this question, students were required to write an informative speech by the media coordinator of a sporting club to its members, outlining how social media had been used to promote the club. Students needed to demonstrate a clear understanding of the task, yet many responses tended to be general descriptions of social media use or shifted into an evaluative discussion of its advantages.
High-scoring responses:
addressed the task directly, explaining what the media coordinator had actually done to promote the club through social media
provided specific and relevant examples of promotional actions, such as uploading training photos to Instagram, posting short highlight videos on TikTok, creating match-day updates or interviews for YouTube, or using social media stories to publicise upcoming events
maintained an appropriate informative tone and demonstrated clear awareness of purpose, audience and the conventions of the speech text type.
Question 6
In this question, students were required to write a journal entry reflecting on the skills acquired from their part-time job and how these would assist them in the future. This was one of the more popular choices, as the topic of part-time work is familiar to students. However, some responses described the workplace or what students did there without addressing the skills they developed through their experience.
High-scoring responses:
identified skills gained from part-time work, supported by relevant examples such as communication, teamwork, problem-solving, time management or other job-specific skills
explained how these skills would be transferable in future study, work or personal situations
organised ideas coherently, with a clear connection between past experience, insight and future application, maintaining a personal and reflective tone appropriate to a journal entry.
Question 7
In this question, students were required to write an evaluative report on the inaugural flight of a new Japanese airline from Melbourne to Tokyo. This question was by far the most popular choice. While students were expected to assess their in-flight experience, some responses lost sight of the specified context, focusing instead on ground services, offering general comments about airlines rather than a Japanese carrier, or not adopting the perspective of having personally taken the flight.
High-scoring responses:
evaluated key aspects of the in-flight experience with reference to clear, specific examples, such as the quality of cabin service, meals, entertainment options, seating comfort and value for money
developed a balanced and well-reasoned assessment, selecting a few key aspects and exploring them in sufficient depth rather than listing multiple superficial ideas
maintained an appropriate evaluative tone and adhered effectively to the conventions of the report text type from the viewpoint of a passenger on the inaugural flight.
Question 8
In this question, students were required to write an imaginative story for children about a food-delivery robot, using the image as inspiration. Very few students chose this task, and responses often read more as an explanatory sequence of actions than as an engaging children’s story.
High-scoring responses:
created an engaging narrative with a clear setting, development and resolution, drawing appropriately on details from the image
introduced the robot character effectively and incorporated imaginative elements that would appeal to young readers
maintained a consistent narrative voice and used language features appropriate to an imaginative story for children.
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