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This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
Section 1: Responding to texts
For Questions 1–3, high-scoring responses demonstrated accurate comprehension, synthesis of ideas from multiple sources and clear English expression. Mid-scoring responses captured main ideas but missed details or integrated them incorrectly. Low-scoring responses showed partial understanding or misinterpreted vocabulary.
Question 1 – Listening in Portuguese and responding in English
Question 1a.
wearing something practical / comfortable clothes
eating pies
eating dinner early (around 6:30 p.m.)
going to bed early (9–9:30 p.m.) / not leaving the house after dinner
Some students made mistakes related to specific details, writing ‘waking up early’ instead of ‘going to bed early’ and focusing on morning routines rather than the evening habits described in the text.
Question 1b.
some people wear thongs even in the shopping centre
what Vegemite is made of / that the sound of eating Vegemite is gross
no nightlife / people go to bed early / don’t go out after dinner
Many students demonstrated misconceptions when responding to this question. Instead of identifying what surprised Gabriel, some mentioned that Vegemite tastes bad, focusing on their own opinion rather than describing its ingredients or referring to the gross sound of eating Vegemite. Others did not provide the required detail and instead wrote about Gabriel’s overall opinion of Australia. To improve the accuracy of responses, students should be encouraged to listen closely for the specific detail required by the question and avoid adding personal interpretations not supported by the text.
Question 2 – Listening and responding in Portuguese
Question 2a.
Brincava em criança / passava tempo com o pai no seu local de trabalho. (She used to play there as a child / spent time with her father at his workplace.)
Trabalhou no setor quando adulta. (She worked in the sector as an adult.)
Foi promovida a gerente. (She was promoted to manager.)
Formou-se em marketing. (She graduated in marketing.)
Several misconceptions were noted in students’ responses to Question 2a. Many omitted the important childhood connection with the father, showing difficulty in recognising the sequence of experiences and how they developed over time. Some also confused the phrase ‘formou-se em marketing’ with ‘worked in marketing’, indicating a need to distinguish clearly between education and employment vocabulary. Additionally, a number of students listed their ideas in English rather than Portuguese, highlighting the importance of reading instructions carefully and responding in the correct language as required.
Question 2b.
Ideias criativas. (Creative ideas.)
Capacidade de resolver conflitos na equipe de trabalho (com empatia e comunicação efetiva). (Ability to resolve conflicts within the work team (with empathy and effective communication).)
Usou a sua iniciativa para organizar estágios para meninas / atrair mais mulheres para o setor. (Used her initiative to organise internships for girls / attract more women to the sector.)
Capacidade de executar multitarefas e gerir o tempo. (Ability to multitask and manage time.)
Some students provided overly general statements such as ‘she is good at her job’, rather than identifying the specific qualities mentioned in the audio, showing a lack of precision. Grammatical issues were also common, particularly with articles and noun–adjective agreement, indicating that students would benefit from revising these fundamental structures.
Question 3 – Reading and listening in Portuguese, responding in English
Question 3a.
virtual or informal language used by internet users
enables fast communication
words shortened to two or three letters (often just consonants)
simple language filled with emojis
Some students demonstrated misunderstandings when explaining the concept, as many did not identify virtual or informal online language as a key feature. They also overlooked the use of simple, emoji-filled language that characterises digital communication. Encouraging students to recognise these elements will help them develop a clearer and more accurate understanding of how language is used in online contexts.
Question 3b. 
futebol (football)
açaí (açaí)
Question 3c. 
media contributes to the evolution of the language
leads to faster and more frequent language changes
daily import and export of words and expressions through social media
Question 3d. 
reinforce standard Portuguese use in the classroom
initiate international writing projects
conduct research into how Portuguese can be maintained
use social media platforms (e.g. blogs)
take advantage of globalisation to explore how Portuguese spreads internationally
encourage students to participate in Portuguese forums
In Question 3d., some students struggled with integrating the two sources, referring only to either the article or the interview instead of drawing on both. This highlights the need to strengthen students’ ability to synthesise information, as the task required students to connect ideas across the texts rather than treat them separately. Encouraging students to explicitly compare, combine and reference both sources will facilitate more complete and accurate responses.
Section 2: Creating texts
Question 4 – Reading and responding in Portuguese 
Question 4 was assessed against the following criteria:
analyse relevant information, ideas, opinions and/or perspectives from the stimulus text(s)
respond to the question appropriately for the context, purpose and audience  
use appropriate language structures and vocabulary accurately.
Stimulus text type: Tourist brochure
Writing style: Informative
Audience: Reader
Productive text type: Blog post
Writing style: Persuasive
Audience: Readers of the blog
For Question 4, students were required to write a persuasive blog post aimed at young people planning to visit Brazil. Responses had to integrate information from both the written and visual texts, combining factual and cultural details with a persuasive tone. Students needed to demonstrate clear organisation and use of cohesive devices.
Relevant ideas and details to include:
Mix of cultural influences – Indigenous, African and European heritage
Typical foods – feijoada, pão de queijo, acarajé, tropical fruit juices
Festivals and traditions – Carnaval, Festa Junina, samba, capoeira
Natural beauty – beaches, Amazon rainforest, waterfalls
Warm and welcoming people; vibrant and joyful culture
Carnaval as one of the largest celebrations in the world, showing alegria and energia brasileira
Many students did not adequately integrate the required sources, often discussing only Carnaval or only food rather than drawing on information from both the written brochure and the visual image. Language accuracy was another challenge, with frequent errors in gender and number agreement, highlighting the need to reinforce correct use of articles and adjective agreement. Verb tense use was also inconsistent, as some students shifted between tenses instead of using the present tense for general descriptions and the imperative for persuasive elements. Additionally, vocabulary choices were limited, with repeated use of basic adjectives instead of richer, more expressive options such as impressionante, fantástico and maravilhoso. English interference was evident in literal translations or mixed code, emphasising the importance of encouraging idiomatic Portuguese and accurate expression.
Questions 5 and 6 – Writing in Portuguese
Question 5 – Imaginative story about the family robot
For Question 5, students were expected to:
create an imaginative and cohesive story suitable for primary school students
present the family and introduce the robot clearly
describe the daily routine of the robot and how it supports the family
use the image as inspiration to describe activities such as cleaning, cooking and helping with homework
maintain a tone and language register appropriate for a young audience – simple, engaging, descriptive and imaginative
demonstrate a range of vocabulary and accurate language structures, sequencing ideas logically.
High-scoring responses:
used authentic, accurate and creative Portuguese with clear audience awareness
included vivid descriptions and cohesive sequencing, often through time markers (e.g. de manhã, à tarde, à noite)
demonstrated depth of imagination and creativity in how the robot interacted with the family, for instance, by showing emotions or humorous incidents that appealed to children
maintained grammatical control, using correct verb tenses (especially presente and pretérito perfeito) and consistent agreement.
The following is an example of a high-scoring response:
Todas as manhãs, o Robô X acordava antes de todos. Preparava o pequeno-almoço, ajudava Sofia a encontrar as meias e até contava piadas para começar o dia com alegria. (Every morning, Robot X would wake up before everyone. He would prepare breakfast, help Sofia find her socks and even tell jokes to start the day with happiness.)
This response shows fluent sequencing, a child-friendly tone and a creative use of vocabulary.
Strengths:
Most students successfully included both the family and the robot, describing the robot’s actions clearly.
Many used simple but appropriate structures and vocabulary.
Some demonstrated creative elements, like giving the robot a name or personality.
Areas for improvement:
Some responses lacked clear organisation or a logical sequence of events.
A few responses did not use language appropriate for the intended primary school audience.
Lower-scoring responses provided limited imaginative detail, and many simply listed chores instead of developing a story.
Errors with verb agreement, accents and gender/number concordance were common among mid-range responses.


Question 6 – Article about food waste
For Question 6, students were expected to:
write a personal article for the school website as a youth club representative
express concern and indignation about food waste in their city
alert the community to the social and environmental consequences of food waste
provide examples of food waste and recommend solutions, such as menu planning or composting
use an appropriate tone and register for a school community audience, that is, formal yet accessible
use a clear structure, including an introduction, discussion, recommendations and conclusion.
High-scoring responses:
adopted a persuasive yet respectful tone that encouraged reflection and action
structured the article coherently with linking devices (além disso, por isso, em conclusão)
balanced emotional appeal with factual reasoning, integrating relevant vocabulary about sustainability and the environment (desperdício, compostagem, reciclagem, sustentável).
The following is an example of a high-scoring response:
Enquanto jovens, temos a responsabilidade de mudar os nossos hábitos. Cada maçã que vai para o lixo representa litros de água desperdiçada e energia perdida. Se todos fizermos pequenas mudanças, podemos ter um grande impacto. (As young people, we have the responsibility to change our habits. Every apple that goes into the bin represents litres of wasted water and lost energy. If we all make small changes, we can have a big impact.)
This response demonstrates strong awareness of audience and effective moral engagement.
Strengths:
Most students were able to express a clear opinion and show some awareness of community impact.
Many provided logical suggestions such as compost bins or menu planning.
Mid- to high-scoring responses demonstrated good register and sentence variety.
Areas for improvement:
Some responses were too brief or lacked structure, with abrupt transitions between ideas.
Some responses frequently repeated vocabulary (comida, lixo, desperdício) without expansion or synonyms.
Some responses demonstrated a limited depth of analysis; for example, some students mentioned consequences but did not explain them.
Common grammatical issues included incorrect use of prepositions and verb tense inconsistencies when giving recommendations (devemos reciclar vs devia reciclar).
Across both tasks, higher-scoring responses demonstrated:
clear audience awareness and adaptation of tone
depth and originality in content development
effective sequencing and accurate control of structures.
Lower-scoring responses tended to:
provide lists or fragmented ideas rather than connected paragraphs
use English or literal translations
show limited grammatical accuracy or vocabulary range.
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