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Refer to the relevant VCE Chinese First Language Study Design and examination criteria and specifications for full details on this study and how it is assessed.
[bookmark: _Hlk178670234]Section 1: Presentation
[bookmark: _Hlk178670067][bookmark: _Hlk178670306]What students did well
[bookmark: _Hlk178670083]In the 2025 examination, students:
selected an issue related to a subtopic drawn from one of the prescribed topics found under the theme ‘Tradition and change in Chinese-speaking communities’. The range of subtopics selected by students was both diverse and intellectually stimulating. Areas of focus extended from explorations of ancient Chinese philosophies, such as 和而不同的思想 (the concept of harmony without uniformity) and 慎独的哲学 (the philosophy of self-discipline and moral integrity) to contemporary and socially relevant discussions including 直播浪潮 (the live-streaming phenomenon), 极简主义 (minimalism), 女权运动 (the feminist movement), 饭圈文化 (fan culture), 信息茧房 (information cocoons), 悦己消费 (self-pleasing consumption) and 内卷现象 (the involution phenomenon). Many students also demonstrated their capacity for dialectical reasoning by reinterpreting historical figures such as Zhu Ge Liang and Zhang Liang from fresh and thought-provoking perspectives.
In addition, a significant number of presentations addressed modern Chinese literature and current social phenomena. Notable examples included 文学作品的缺憾美值得被欣赏 (the aesthetic value of imperfection in literature is worth acknowledgement), 中国文化应通过游戏/国漫走向世界 (Chinese culture should be promoted to the world through video games and animated works) and 年轻人应减少无效社交 (the need for young people to reduce unproductive social interactions).
The breadth and depth of students’ subtopic selections reflected a comprehensive engagement with Chinese culture, history and contemporary society. More importantly, these discussions underscored the relevance and significance of such inquiries to the lived experiences of today’s youth and the broader social context. 
presented a very clear stance on an issue related to the chosen subtopic. This year, most students presented well-structured and logically argued stances on the issues related to their chosen subtopics, demonstrating mature critical-thinking skills and a deep understanding of the themes under investigation. Many presentations stood out for their clear positions, coherent reasoning and persuasive delivery.
effectively elaborated and reflected on information, ideas and opinions presented on the issue. Many students elaborated and reflected on their ideas and opinions with clarity and impact. Several demonstrated strong skills, articulating complex concepts and perspectives in a clear, convincing and thoughtful manner. Their presentations were characterised by logical reasoning, a coherent structure and a solid understanding of cultural and social issues, which enhanced the depth and persuasiveness of their arguments.
Higher-scoring responses were able to present unique, innovative and insightful viewpoints that showcased students’ ability to think critically and creatively. They offered fresh perspectives and demonstrated an impressive capacity to connect theoretical understanding with real-world trends in meaningful ways.
For instance, several students selected the issue 学会理解文艺作品中的残缺美 (learning to appreciate the aesthetic of imperfection in literary works). Some of their arguments were particularly well developed, demonstrating clear logic, structure and depth of reasoning – for example, 理解文艺作品的残缺美帮助读者接纳人生中的遗憾 (understanding the aesthetic of imperfection in literature helps readers accept the inevitability of regret in life).
presented an extensive range of highly relevant information, ideas and opinions related to the subtopic. Many students demonstrated thorough research and preparation by drawing upon a wide range of texts. Higher-scoring responses used materials that covered diverse genres, themes and sources, reflecting both breadth and depth in their engagement with the subtopic. Students’ ability to identify and integrate relevant information from these texts effectively strengthened their arguments and demonstrated a comprehensive understanding of their chosen issues and subtopics.
For example, in some presentations exploring subtopics such as ‘contemporary young people should learn from the qualities of (a certain historical figure, e.g. Zhang Liang, Su Shi),’ several outstanding responses drew extensively on records and evaluations of that historical figure from individuals across different historical periods and professional fields. The texts referred to were not confined to a single literary genre or medium, but rather encompassed diverse sources and perspectives. This richness and multidimensionality of evidence greatly enhanced the validity of students’ viewpoints and the rigour of their arguments.
effectively used evidence from the texts studied to support their stance. High-scoring responses demonstrated strong analytical ability by using well-chosen textual evidence to substantiate their arguments. Students showed careful judgment in selecting materials that were relevant to their perspectives, ensuring that each example reinforced their key points. Instead of merely citing these texts, they engaged in clear and insightful interpretation, connecting their analysis to the broader themes of their presentations. This deliberate selection and coherent integration of evidence enhanced both the depth and clarity of their work, showcasing a mature understanding of the texts and allowing students to present their views with confidence, precision and persuasive impact.
used sophisticated vocabulary and grammatical structures accurately and appropriately. Many students demonstrated a strong command of the Chinese language, employing advanced vocabulary and complex grammatical structures with both accuracy and appropriateness. In addition, several students skilfully incorporated a range of literary devices, ensuring that their sentences were not only grammatically sound but also stylistically refined. This mastery of language enhanced the overall quality and impact of their presentations, showcasing their capacity to engage with content at a high level consistent with the standards expected of first-language Chinese students.
had excellent pronunciation, intonation, stress and tempo, were highly engaged with assessors, and communicated information, ideas and opinions very effectively. Most students spoke clearly and fluently, demonstrating accurate pronunciation, appropriate intonation and a well-controlled speech rhythm. Their steady pace – neither too fast nor too slow – allowed the audience to absorb and reflect on the information effectively. Many students also varied their tone appropriately to emphasise key points, enhancing the overall impact of their delivery. In addition, they engaged confidently and naturally with assessors through both verbal and non-verbal techniques, including purposeful gestures, facial expressions and varied speech patterns, which strengthened clarity, communication effectiveness and audience rapport.
[bookmark: _Hlk178670128]Areas for improvement
In preparation for the examination, students could:
maximise their use of the allotted presentation time. While most students did not encounter difficulties in this area, it is worth reminding all students to pay careful attention to time management during presentations. Some students were unable to complete their presentations within the allotted time, while some finished much earlier than expected (for example, concluding in just over 2 minutes). Effective management of the presentation time was essential to ensure that all key points were fully addressed and that the assessors received a comprehensive understanding of the issue related to the chosen subtopic.
practise making eye contact, build confidence through practising interactions and rely less on cue cards. Some students relied excessively on cue cards, which affected the quality of their performance. 
It is important to draw candidates’ attention to this, as a few students depended too heavily on their speaker’s notes, limiting their engagement with assessors – for example, by reducing eye contact. In some cases, students brought cue cards larger than the prescribed size of 20 cm × 12.5 cm, or included an excessive amount of information in dot points or full sentences. Others, although meeting the size and format requirements, read directly from their cue cards instead of using them as prompts, which hindered the natural flow of delivery. As clearly stated in the exam specifications, cue cards should contain only brief speaker’s notes in point form and be used merely as a guide, not as a script. Adhering to these guidelines would enable students to interact more confidently with assessors and demonstrate their oral communication skills more effectively.
prepare more adequately to support the presentation with information, ideas and opinions
select a subtopic that is thoughtful and balanced. A good presentation begins with the selection of an issue that is both thoughtful and balanced. Students are encouraged to choose their subtopic carefully, avoiding those related to politics or religions, or those that may provoke negative emotions or overly emotional responses. For example, issues such as 死亡教育 (death education) or 学校霸凌 (school bullying) warrant careful consideration, as they can be too emotionally charged and may detract from a constructive and balanced discussion in Section 2. 
While subtopics such as 当代青年应该…… (Contemporary youth should …) remain popular and valuable, students were also encouraged to explore a broader range of issues and subtopics to demonstrate greater originality and depth of thought. Diversifying subtopic choices allows students to engage with different cultural, social and creative perspectives, showcasing both intellectual curiosity and independent thinking. For example, subtopics such as 创新让中国动画再创辉煌 (Innovation revitalises Chinese animation) or 中国社会应倡导悦己幸福 (Chinese society should embrace self-contentment and personal happiness) invite richer discussion and provide opportunities for students to connect ideas with contemporary developments in society, culture and values.
strengthen the clarity of their stance. A strong presentation requires a clearly defined stance that not only expresses the student’s viewpoint but also allows assessors to engage with and present an alternative perspective. This fosters a well-rounded and respectful exchange of ideas, demonstrating students’ critical thinking and their ability to consider multiple viewpoints.
Students should strengthen the clarity of their stance and the depth of their analysis. Some presentations relied too heavily on summarising surface-level information from the studied texts, without extending into analytical interpretation. For instance, in presentations such as xx文学作品的特点/底色是xxx (The defining features / underlying tone of xxx literary works is xxx), it was not enough to simply recount parts of the plot – students were expected to analyse these details in depth to support and illustrate their argument, which should be clear and distinctive. Similarly, in presentations such as 父母应该爱孩子 (Parents should love their children), students needed to ensure that the stance they choose allowed for meaningful debate. A position that can be challenged gives greater value to the discussion phase and provides students with opportunities to demonstrate their ability to defend their viewpoints.
In addition, students should move beyond simply stating ‘what to do / how to achieve’ as their sub-arguments and focus more on why they hold that belief in their arguments, using well-chosen evidence from texts to justify their reasoning. This approach strengthens the overall credibility of their argument, elevating their presentation from description to true analysis.
[bookmark: gottohere]present an extensive range of highly relevant information, ideas and opinions related to the subtopic, and improve the logic in their reasoning. Effective preparation also included selecting a wide range of texts that were appropriate for the issue related to the chosen subtopic and ensuring that the content of the presentation was logically structured. If students study only one text, or draw from limited perspectives and areas, it restricts the breadth and depth of their content, reducing the overall richness and persuasiveness of the presentation. Arguments should also follow a clear, coherent sequence and be supported by carefully selected evidence. Students should also ensure that their supporting arguments (subpoints) contribute to the overall stance. Furthermore, the chosen texts and examples should show a clear and distinctive alignment with the corresponding subpoints. When an example can be easily substituted under another subpoint without affecting the argument, it suggests that the logical structure of the presentation was not sufficiently strong or well defined.
When referring to literary works in their presentation, students are advised to avoid using overly personal or anecdotal examples, such as those involving relatives or ‘a friend I heard about’. Such examples risk being overly narrow in scope and lacking academic rigour or general relevance. Instead, students should select information and evidence from credible, reliable and objective sources, and demonstrate a close, insightful analysis of their chosen texts to substantiate their main stance and arguments effectively.
[bookmark: _Hlk178670388]focus on linking their content to everyday life. Students would benefit from strengthening the connection between their ideas and real-world contexts, rather than staying solely at a theoretical or abstract level. While conceptual understanding is valuable, linking their presentations to practical situations enables students to demonstrate more comprehensive insight and makes their communication clearer and more engaging. For instance, when discussing philosophical themes such as 沉默是金  (‘Silence is golden’), 独善其身 (‘Maintaining one’s integrity’) or 敢为天下先 (‘Daring to be the first’), some discussions lacked a clear sense of how these concepts relate to everyday life or contemporary issues. Presentations that remain overly conceptual can seem vague and detached, reducing their persuasive impact and audience engagement. By illustrating how abstract ideas manifest in real situations, students can make their arguments more tangible, relevant and convincing, thereby enhancing both the substance and effectiveness of their overall delivery.
practise using more complex sentence structures and syntax. Students should avoid using overly casual expressions, obscure literary phrases, unexplained classical Chinese passages, and unclear metaphors. Precision in word choice helped ensure that the message was both understandable and impactful. At the same time, Chinese First Language students were expected to use more advanced vocabulary and complex sentence structures, demonstrating sophistication in their expression while maintaining clarity and relevance.
practise pronunciation, intonation, stress and tempo. Many students could improve their oral delivery by practising intonation, stress and pacing to create a more natural and engaging rhythm. Some had difficulty modulating their tone or emphasising key words, both of which were essential for clear and impactful communication. Limited control over intonation often led to a flat or monotonous delivery, diminishing the overall effectiveness of their speech. Additionally, some students spoke either too quickly, making their responses hard to follow, or too slowly, which interrupted the flow of their expression. To enhance their communicative impact, students should focus on developing greater awareness and mastery of these vocal elements, as they play a critical role in conveying ideas clearly and confidently.
practise using repair strategies. Sometimes students forget words or experience brief interruptions in their presentation due to nervousness. It is important for students to learn to manage their emotions and recover quickly, continuing their delivery smoothly. Practising simple recovery strategies can help maintain both confidence and the natural flow of their presentation, even when unexpected moments occur. For instance, instead of pausing for too long while searching for a difficult word, students can switch to simple vocabulary or use an accessible synonym to keep their ideas moving smoothly. Additionally, taking a controlled, quick breath can help them reset when feeling nervous.
Section 2: Discussion
[bookmark: _Hlk178670330]What students did well
In the 2025 examination, students:
communicated information, ideas and opinions very effectively. A number of students displayed impressive communication skills, answering assessors’ questions with precision and perceptiveness. Instead of relying on rehearsed responses, they interacted with composure and confidence, demonstrating the ability to think and respond thoughtfully. Their fluent and well-structured answers revealed a genuine grasp of the material and contributed meaningfully to the overall depth and quality of the discussion.
were highly engaged with the assessors and effectively used appropriate style and register. Some students engaged impressively with the assessors, sustaining a purposeful and interactive dialogue throughout their discussions. They showed attentive listening skills and were able to address questions directly, avoiding irrelevant or off-topic responses. Those students participated with thoughtfulness and enthusiasm, helping to create an engaging and well-balanced exchange. They also demonstrated clear awareness of context, skilfully adjusting their tone, vocabulary and level of formality to suit the professional nature of the interaction.
provided an extensive range of highly relevant and original information, ideas and opinions on the issue selected. Some students displayed both breadth and originality in exploring their chosen issues, offering a wide range of relevant ideas and perspectives that reflected genuine insight. Their preparation was evident, and they engaged thoughtfully with assessors’ questions, using their reflections to guide and enrich the discussion. For example, when addressing themes such as 我们要欣赏文学作品中的残缺美/女性视角 (We need to value the beauty of imperfection / female perspectives in literature), higher-scoring responses demonstrated sophisticated critical thinking by comparing eras and cultures, contrasting Chinese and Western viewpoints, and weighing classical against contemporary interpretations – for instance, considering ‘happy ever after’ versus the aesthetic value of incompleteness.
Some students went beyond literature, making interdisciplinary connections, such as linking literary concepts to architectural design. These relevant comparisons and connections not only showcased extensive use of evidence but also added depth and complexity to the discussion. Many also engaged with abstract philosophical ideas, reflecting independent inquiry, analytical maturity and the ability to explore complex concepts in a compelling and insightful manner.
clarified, elaborated on or defended ideas and opinions related to the issue selected very effectively, and made excellent use of evidence from the texts studied to support their discussion. When responding to assessors’ questions, some students expanded on their original answers by introducing additional relevant examples, providing well-reasoned analysis rather than merely stating conclusions. They were able to justify and explore their positions in depth, engaging thoughtfully with follow-up challenges.
For instance, when discussing topics such as XXX值得我们学习 (xxx is worth emulating), students were able to address questions about a historical figure’s flaws. Taking Su Shi as an example, some students demonstrated this by explaining how his emotional temperament was reflected in specific historical events. They acknowledged these imperfections while broadening the discussion to practical applications, illustrating how this historical figure could, for example, prioritise team interests over personal gain. This approach effectively reinforced their main argument that the historical figure was worthy of study, demonstrating both sincerity and analytical rigor. A few exceptional responses handled probing or critical questions with confidence, acknowledging multiple perspectives while elevating their argument to a higher conceptual level, thereby reinforcing the validity of their stance without being side-tracked by the assessors’ challenges.
effectively responded to questions on the broad subtopic beyond the issue selected, including unfamiliar issues related to the subtopic. Many students demonstrated the ability to respond effectively to questions that extended beyond their chosen issues, showing a strong grasp of the broader subtopic. They engaged confidently with unfamiliar or unexpected issues and provided insightful, well-reasoned answers. High-scoring responses drew on relevant evidence from a variety of sources, using it strategically to reinforce their points. They were logically structured, addressed the assessors’ intent directly, and reflected an impressive capacity to think critically and navigate complex, multidimensional issues.
[bookmark: _Hlk178670347]Areas for improvement
In preparation for the examination, students could:
research the subtopic in-depth to ensure an excellent range of information, ideas and opinions, and be prepared to refer to text references to support answers where appropriate. To participate meaningfully in the discussion, students should build a solid foundation through careful research and thorough understanding of their chosen subtopics. Some students appeared unprepared for the discussion, responding to assessors’ questions in a casual or passive manner, as if engaging in idle conversation. In many instances, they offered only brief, subjective statements without providing supporting reasoning or evidence.
Additionally, a lack of conceptual clarity often hindered effective discussion. For example, in discussions such as 青少年要走出信息茧房 (teenagers should break out of the information cocoon), some students demonstrated an incomplete or superficial understanding of key concepts such as 信息茧房 (information cocoon) and 独立思考 (independent thinking), limiting their ability to engage in nuanced or balanced analysis. Without rigorous preparation and a clear grasp of the underlying ideas, students were more prone to offering vague or unsupported arguments, reducing the depth, coherence and persuasiveness of their contributions.
improve their engagement and interactions with the assessors. Some students provided responses that were too brief, offering insufficient content and lacking necessary elaboration or supporting reasoning. Conversely, some students gave overly long answers, turning their responses into mini-speeches or extended monologues. To communicate effectively, students should strike a balance by engaging in meaningful interaction with the assessors – providing answers that are thorough and well supported while remaining concise, relevant and responsive.
practise elaborating on ideas and opinions, and being able to respond to unanticipated questions. Students should develop their ability to expand on ideas and provide substantial, detailed responses. They should learn to distinguish between ‘why’ questions, which require explanation or reasoning, and ‘what to do / how’ questions, which focus on concrete methods or practical approaches. The emphasis of these questions was on how to achieve a goal, so responses should have included concrete steps, practical examples and actionable suggestions.
In addition, some students struggled to maintain focus on their main discussion points, finding it difficult to highlight key aspects of the topic or steer the conversation back to their central argument. Students should practise keeping their answers relevant and clearly linked to the core issues, ensuring that discussions remain structured, coherent and purposeful.
avoid relying on pre-learned responses that do not address an assessor’s question. Some students relied on memorised or prepared responses that did not directly address the assessors’ questions. As a result, their answers strayed from the topic, focusing more on rehearsed material than on engaging with the issues being discussed. 
revise grammar. When interacting with assessors in the discussion section, students should use formal language that aligns with the context rather than adopting an overly casual tone. Maintaining an appropriate level of formality not only demonstrates respect for the assessment setting but also helps convey ideas more clearly. In addition, improving the accuracy of their language use – including the precision of expressions and the correctness of sentence structures – would significantly enhance the overall quality of their responses. Some students demonstrated recurring grammatical issues, such as the omission of subjects in their sentences. For example, a sentence such as 在阅读文本的时候认为…… (When reading the text, think …) lacks a clear subject and results in an incomplete expression. The correct form can be 我在阅读文本的时候认为…… (When reading the text, I think …) Another common error involves unclear or illogical sentence structure, such as 在XX的帮助下，让这个社会变得更好了 (With the help of xx, made this society better), where the subject was missing and the logical relationship was unclear. This could be revised to XX的帮助让这个社会变得更好了 (The help from xx has made this society better) or 在XX的帮助下，这个社会变得更好了 (With the help of xx, this society has become better). Addressing these grammatical issues would help students express their ideas with greater accuracy, clarity and coherence.
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