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[bookmark: TemplateOverview]Refer to the Japanese Second Language study design and examination criteria and specifications for full details on this study and how it is assessed.
Section 1: Conversation
What students did well
In 2025, students:
engaged in a general conversation about their personal world and their interactions with the language and culture as learners. Students were familiar with the process of the oral examination and generally had prepared well. They were able to understand the questions and respond confidently and effectively. Most of the time, students were able to maintain a conversation by responding to the questions appropriately. Topics including family, school, Japanese language study, holidays and visiting Japan, hobbies and leisure activities, and plans for after secondary school were handled well 
provided a range of relevant information, ideas and opinions with an appropriate depth
elaborated on, clarified and defended ideas and opinions. Many students were able to elaborate on their responses and move the conversation forward. Students usedら (because), ので (because) and the structure と思います (I think) effectively when giving their opinions
demonstrated an excellent level of understanding by responding readily and communicating confidently, and carrying the conversation forward with spontaneity
used appropriate vocabulary. Higher-scoring responses used connectives effectively, including まず (firstly), つまり (in other words) and じつは (in fact), and demonstrated a wide vocabulary, which they drew upon throughout the conversation. They moved beyond one-sentence answers, and provided details using sophisticated vocabulary and a range of grammatical structures from the study design
used appropriate grammar and sentence structures. Responses that scored in the higher range used a range of grammatical structures accurately, in complete and correct sentences
used appropriate expression, including pronunciation, intonation, stress and tempo. Generally, pronunciation was very good and most students maintained a natural speaking tempo throughout the examination. Many students used interjections naturally, such as そうですね (that’s so, isn’t it), and were able to use some repair strategies including もういちど言ってください。(please say it again).


Areas for improvement
In preparation for the examination, students could:
practise answering a range of questions to be able to advance the conversation. Many students did not recognise key question words including いつ (when), いつから (from when), いつごろ (about when), いつごろから (from about when), どこ (where), だれ (who), 何 (what), どんな (what type of / kind of), 何時間ぐらい (approximately how many hours), 何回ぐらい (approximately how many times) and 何年間ぐらい (approximately how many years), resulting in mismatched responses. There were also students who did not understand ～ほかに (other than), こまりましたか (were you troubled?), どう／どうやって／どのように (how), どれぐらい/どのぐらい (how long) and どちらの方が/どっち (which). Commonly misunderstood questions included アルバイトのお金で何をしますか/したいですか。(What do you do / want to do with the money from your part-time job?) and 週に何回アルバイトをしますか。(How many times a week do you do your part-time job?)
build confidence through practising interactions in Japanese. Students should focus on delivering their answers as naturally as possible and engaging in a conversation, rather than reciting overlong or memorised responses that limited interaction with assessors
revise grammar
· many students used adjectives incorrectly, such as かわいいの人 instead of かわいい人 (a cute person), おもしろいのこと instead of おもしろいこと (interesting things), きれいかった instead of きれいでした (was pretty), as well as errors in the て-form of verbs
· some students used the wrong verb with the noun; for example, ケーキを使う。(use a cake) instead of ケーキを作る。(make a cake)
· the particle に was problematic for some students; for example, some used it after 昨日 (yesterday) when it is not required. Students should ensure they use the correct particles at all times
· sometimes the listing structure was not used accurately; for example, おんがくをききたり instead of おんがくをきいたり (listen to music)
· students could revise the correct use of the structure ‘I think’; for example, 先生だと思います。(I think it’s a teacher) and おいしいと思います。(I think it’s delicious). They could also revise the use of あまり (not very / not so much) with a negative verb; for example, あまり食べません。 (don’t eat much)
build vocabulary specific to the student’s personal world and their interactions with the language and culture as learners. The word兄弟 (siblings) seemed to be unfamiliar to some students. When given a clue such as お姉さんやお兄さん (older sister and older brother), students proceeded to talk about their entire family, including their parent(s). Further unfamiliar vocabulary included むりょう (free), ただ (free), けんこう (health), 運転する (to drive), お客さん (customers) and料理 (cuisine)
practise pronunciation, intonation, stress and tempo. Errors with katakana words included オーストラリア (Australia), アリバイト instead of アルバイト (part-time job) and サーフィング instead of サーフィン (surfing). Other pronunciation errors included そぶ instead of そぼ (grandmother) and こわい (scary) instead of かわいい (cute). Some students had difficulty pronouncing double consonant sounds and long vowel sounds.


Section 2: Discussion
What students did well
In 2025, students:
explored a range of discussion topics, including カラオケ (karaoke), コンビニ (convenience stores), コンビニとフードロス (convenience stores and food loss), 給食 (school meals), 自動販売機 (vending machines), 子ども食堂 (children’s cafeteria), マンガの色々な使い方 (the various ways of using manga), オタク文化 (geek culture), 温泉 (onsen), お正月 (New Year), 部活 (club activities), ひきこもり (social withdrawal), 浅草寺 (Sensou-ji temple), 祭り (festivals), 柔道 (judo), お弁当 (obento), 七夕 (tanabata), 和食 (Japanese food), ゆるキャラ (mascot characters), 教育テクノロジー (education technology), アイヌ (Ainu), オーバーツーリズム (over-tourism), キャラ弁 (character lunch boxes), 東京のごみ問題 (Tokyo’s rubbish problem) and 新幹線 (bullet trains)
demonstrated in-depth knowledge of their subtopic. Some students prepared extremely well for the subtopic they studied. These students were able to respond to most questions with detailed explanations and were able to engage in a natural interaction. They were able to move beyond sharing factual information, and they talked about their chosen subtopic from multiple perspectives. For example, depending on the subtopic, they were able to state facts and opinions, make comparisons, share the good and bad points, and outline possible solutions relevant to their subtopic. These students were also able to explain why they chose their particular subtopic
used the image skilfully to support the discussion on the subtopic. Many students were able to integrate their chosen image at different times throughout the discussion, rather than waiting for the assessors to ask about the image and simply describing it
clarified, elaborated on and defended opinions and ideas. Most students were able to respond to いい点 (good points) and わるい点 (bad points) when relevant to their subtopic. The students who were more prepared were able to provide solutions for the わるい点 (bad points).
Areas for improvement
In preparation for the examination, students could:
choose an appropriate subtopic to suit their ability and interests, and an image that supports discussion about the selected subtopic. While students demonstrated enthusiasm and engagement across a wide variety of subtopics, they needed to choose an appropriate subtopic based on a cultural product or practice, and prepare sufficient information to sustain the 8-minute interaction with the assessors. Students should become familiar with the language related to their chosen subtopic. While some students had selected subtopics that they may have had an interest in, they were not prepared with the vocabulary needed for discussing them, and either misused or mispronounced words. This made it difficult for assessors to understand and to ask questions. Some students chose sophisticated topics but were not able to demonstrate their understanding of the topic nor express their opinions clearly and effectively
prepare a wide range and depth of information, ideas and opinions with an original perspective on the subtopic. Students should choose a subtopic that enables them to move beyond providing facts. They should select a subtopic that requires critical thinking and that can be discussed in depth from multiple perspectives. Responses that scored in the middle band appeared to be recitations of what students had memorised, and students were not able to maintain a natural flow when asked unrehearsed questions. Some students showed gaps in their preparation; they provided basic information about the subtopic and were unable to expand on the information. For example, for the subtopic of 給食 (school lunches), some students mentioned one or two popular menu items on the school lunch menu instead of going into detail about the menu
use the image to support the discussion on the subtopic. Some students would have benefited from a stronger connection between their chosen image and subtopic, resulting in clearer messages and opportunity to provide personal opinions 
practise describing the relevance of the image to the subtopic. Some students brought very simple images – for example, a picture of Hello Kitty or Pocky – which made it difficult to develop a meaningful discussion where the image was used to support their ideas, information or opinions. This led to students only providing information about their chosen subtopic rather than expanding into a deeper discussion and sharing opinions.
avoid relying on pre-learned responses that do not address an assessor’s question. In some cases, students gave speeches rather than engaging in a discussion, and used phrases such as つぎに悪い点について話します (Next, I’ll talk about the bad points). While it is understandable that students want to take control of the examination, using such phrases is too scripted for a discussion
practise using repair strategies. If students do not know a word or question, they can ask for clarification or say they do not understand, rather than delivering a response that does not match the question. This also helps the assessors to change the direction of the discussion
build vocabulary specific to the selected subtopic. To enhance both comprehension and elaboration, students should develop their knowledge of the key vocabulary related to their subtopic. For example, if the subtopic is the snow festival in Sapporo, students should know the word 雪 (snow). If the subtopic is 花見 (flower viewing), students should know the word さくら (cherry blossom). Unfamiliar vocabulary across different subtopics included えいきょう (influence), いんしょう (impression) and 思い出 (memory)
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