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[bookmark: TemplateOverview]This report provides sample answers, or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
The statistics in this report may be subject to rounding, resulting in a total of more or less than 100 per cent.
Section A – Multiple-choice questions
The table below indicates the percentage of students who chose each option. Correct answers are indicated by bold text and shading.
	Question
	Correct answer
	%A
	%B
	%C
	%D
	Comment

	1
	A
	92
	2
	4
	2
	 

	2
	D
	34
	25
	10
	32
	Option A is incorrect because the monitor should be positioned an arm’s length, not half an arm’s length, in front of the face.

	3
	B
	0
	99
	1
	1
	

	4
	A
	92
	5
	0
	3
	 

	5
	C
	1
	2
	89
	8
	 

	6
	B
	17
	47
	15
	21
	

	7
	C
	21
	32
	42
	6
	Students showed a good understanding of copyright, but some may have misinterpreted ‘free’ as ‘not-for-profit’.

	8
	C
	0
	10
	88
	2
	

	9
	A
	70
	7
	1
	22
	

	10
	A
	72
	12
	15
	2
	

	11
	D
	26
	33
	10
	32
	Students needed to distinguish between elements and principles of design; all other answers apart from D contain elements of design.

	12
	B
	16
	64
	3
	16
	

	13
	A
	63
	5
	11
	21
	

	14
	C
	15
	1
	68
	16
	

	15
	C
	15
	8
	76
	1
	

	16
	B
	23
	67
	7
	2
	

	17
	D
	1
	7
	10
	82
	

	18
	D
	8
	5
	12
	75
	

	19
	B
	5
	39
	5
	51
	Students are reminded to read the question carefully. While sans serif fonts (D) are most legible for web content, in printed books the standard is still serif fonts (B). 

	20
	D
	1
	12
	6
	80
	





Section B
Question 1
	Marks
	0
	1
	Average

	%
	56
	44
	0.5


Possible responses included the following: 
animatic – an animated storyboard, designed to communicate movement and timing
storyboard – key moments of the story drawn with annotations describing important information such as timing or movement.
Many students provided ‘mood board’ as the answer, which is incorrect as it is used to show a visual / graphic design purpose instead of the sequence of animation.
Question 2
	Marks
	0
	1
	2
	Average

	%
	47
	20
	33
	0.9


The Green Hat in de Bono’s Six Thinking Hats represents creativity, new ideas and innovation.
Possible responses included the following:
innovative features – introducing interactive elements, such as virtual campus tours, student testimonials in video format, or AI-powered course recommendation tools
proposing new ways to structure course information, such as personalised pathways based on student interests
using AI chatbots for instant support on course material
augmented reality previews of teaching and learning spaces
proposing more innovative/engaging/appealing design.
Students were generally able to explain the thinking that would occur during the Green Hat stage but often provided suggestions for animation or product design instead of website redesign.
Question 3a.
	Marks
	0
	1
	2
	Average

	%
	59
	16
	26
	0.7


Possible responses included the following: 
Secondary action is visible in the way that the brushes move in the octopus’s hands. They add to the movement, which communicates the efficiency of the cleaning services.
Secondary action is used to help add movement to catch people’s attention.
Secondary action is used to convey the amount of cleaning the company gets done, showing how efficient they are.
Appeal is the principle used behind the design of the octopus, which is intended to convey friendliness.
Some students provided other animation principles (for example, ‘squash and stretch’ or ‘anticipation’) that were not evident in the provided Deep Sea Cleaning Services animation.
Question 3b.
	Marks
	0
	1
	2
	Average

	%
	48
	20
	32
	0.8


Possible responses included the following: 
Movement could be used to help make the design more dynamic, which would appeal to business owners wanting an efficient cleaning service. For example, the bubbles could fall from the top of the wave.
Contrast could be used to help make the logo more attention-grabbing so that it stands out for business owners. For example, a brighter colour could be used to contrast with the blues of the logo.
Scale is an important improvement that could be made. In the logo, there are white highlights on the bubble that would not scale well. This would not appeal to business owners, who are looking for attention to detail. Increasing the size of the bubbles would reduce this issue.
Unity creates a cohesive design, which can create connections with the target audience.
Some students provided an element of design (for example, ‘colour’ or ‘shape’) instead of a visual design principle to improve the logo design. It’s important that students are aware of the difference between elements and principles. 
Some students provided recommendations on how to improve the animation for Question 3a instead of the logo, as requested. 
Question 4
	Marks
	0
	1
	2
	Average

	%
	13
	44
	43
	1.3


Possible responses included the following: 
The quality of the image doesn’t degrade when you make edits.
You are able to more easily respond to client feedback.
You can undo errors in your design more easily (timesaving).
Layer adjustments can be made for quick testing/trialling of ideas.
Assets can be reused for future projects.
Some students provided two reasons that referred to the same answer – for example, to scale without losing quality and to scale without pixelating. Both relate to the quality of the image and so only one reason could be awarded marks.


Question 5a.
	Marks
	0
	1
	Average

	%
	9
	91
	0.9


Possible responses included the following: 
captions / closed captions that reflect the audio content of the video being played
sign language interpretation of audio content, including relevant auditory experiences
text transcripts of the video content
ALT Tag to be read out by a text-to-speech device.
Students did well with this question and showed a very strong understanding of Web accessibility standards.
Question 5b.
	Marks
	0
	1
	2
	Average

	%
	15
	51
	34
	1.2


Possible responses included the following: 
assisting those who are using different devices to access the same content (ALT Tag)
allowing people – for example, older adults – to adjust webpages to fit with their preferences or needs
assisting those who are using a slow internet connection
assisting those who have temporary disabilities
assisting those who have situational limitations – for example, people who are in a noisy environment
to comply with the Disability Discrimination Act of 1992
improved search engine visibility – accessible websites are easier for search engines to crawl and index, boosting SEO
allowing integration with web translation software to support users with language barriers
generally easier for users to navigate and use, making the website content more accessible and increasing engagement with the company.
Students were generally able to provide one benefit, but many did not provide two benefits to get the full 2 marks.
Question 6
	Marks
	0
	1
	2
	Average

	%
	67
	15
	18
	0.5


Possible responses included the following: 
Listing one of the following readability tests:
Flesch-Kincaid – a readability test that provides a US-grade-level score indicating how difficult a text is to understand
Gunning Fog Index – a readability formula that estimates the years of formal education needed to understand a piece of text on a first reading
SMOG Index – helps writers score their work for readability and clarity of message
Automated Readability Index (ARI) – a readability test that estimates the US grade level needed to understand a text
Dale-Chall Readability Formula – assesses text difficulty based on a word's familiarity and average sentence length.
Listing one appropriate explanation:
to make sure that the content is accessible for the audience
to clearly communicate the ideas
to ensure the language is appropriate for the age level of the audience.
Students often gave ‘proof reading’ as the answer. This is incorrect as it does not check that the language level is appropriate for a specific audience, but instead checks for errors in spelling, punctuation and grammar, for example.
Question 7a.
	Marks
	0
	1
	Average

	%
	45
	55
	0.5


Possible responses included the following: 
After divergent thinking, the designer should practise convergent thinking by evaluating and refining their ideas.
They should review their ideas and identify strong ones to develop.
They should select and refine the generated ideas. 
Students often provided answers that were focused on creating/generating ideas instead of identifying the next step, to refine the ideas.
Question 7b.
	Marks
	0
	1
	Average

	%
	27
	73
	0.7


Possible responses included the following: 
allows a designer to create more efficiently, through a more structured process
assists in setting goals and making sure that they are met. In this case, while there is no client, there is still an audience and purpose.
encourages designers to come up with the best possible solution/design and improve it, rather than select the first idea
assists designers in being creative – even when they may not ‘feel’ creative – by giving them steps to follow
creates a structure that allows creativity and collaboration.
Some students provided benefits for a specific stage in the design process (for example, selecting ideas) instead of providing benefits to the design process as a whole.


Question 8a.
	Marks
	0
	1
	Average

	%
	62
	38
	0.4


Possible responses included the following: 
a graphic with simple colours
a logo
a cartoon
high-resolution images using contrast
line art
sketches
logos
fashion patterns
packaging
die cuts
laser cutting
geometric designs
flat art.
Students often provided responses such as ‘a detailed design’, which is not suitable for vector format.
Question 8b.
	Marks
	0
	1
	2
	Average

	%
	25
	63
	13
	0.9


Possible responses included the following: 
scalable: the image is able to be resized without losing quality
file size: vector images are more likely to be a smaller file size
lossless files: file can be compressed without losing data
animation: can be used in animation in the vector format.
Students could generally provide one benefit but many did not provide two benefits.
Question 9
	Marks
	0
	1
	2
	Average

	%
	11
	19
	71
	1.6


Possible responses included the following: 
Functionality testing: This test focuses on checking that the website components work as expected.
Check whether the website is displayed as intended.
Test that all the links navigate to correct destinations.
Review whether images are displayed correctly.
Check whether the form components are working.
Check that the drop-down menus work as expected (especially for multi-level drop-down menus).
Test that the payment gateway functions securely.
Usability testing: This test assesses the website’s ease of use from a user-experience design point of view.
Check the flow of navigation to find specific information.
Use a focus group to complete certain tasks.
Conduct an interview with users after they have used the prototype.
Compatibility testing: This test checks the compatibility of the website across different platforms, devices or operating systems, especially how the website is displayed but also whether the functionality works consistently.
Open the website using different internet browsers.
Open the website using different devices (laptop, tablet, mobile).
Check the layout responsiveness (change the layout when being opened on the big screen versus on the small screen).
While most students were able to successfully complete this question, some were able to select a specific type of testing (for example, functionality testing), but the explanation and example referred to a different type of testing (for example, compatibility testing).
Question 10a.
	Marks
	0
	1
	2
	Average

	%
	17
	46
	38
	1.2


Possible responses included the following: 
Change the line spacing of the heading of the invitation.
Change the tracking of the date/time/RSVP of the invitation.
Change the font family, font size, leading or positioning of the text.
Some students did not include a typographic term, which is requested in the question. Most students were able to identify at least one way to improve the text design.
Question 10b.
	Marks
	0
	1
	Average

	%
	8
	92
	0.9


Possible responses included the following: 
JPEG/JPG, because the image contains a photo, and this format is best suited to complex shading
PNG, because the image contains both solid colours and photographic shading
GIF, because this would be the smallest file size due to the amount of flat colour in the background
WEBP, because it supports lossy and lossless compression, which allows reduction in bandwidth and improvement to performance
PDF, because it is a commonly used format.
Most students were able to answer correctly.


Question 11
	Marks
	0
	1
	2
	3
	Average

	%
	12
	19
	42
	27
	1.8


Possible responses included the following: 
Online (website)
(advantage) Publishing the newsletter online is an excellent choice for reaching a wider audience quickly and cost-effectively. It allows Abi to update content frequently, include multimedia elements, and make the newsletter interactive with features such as comment sections.  
(effect on content) Abi should use short paragraphs and clear headings, and include keywords to improve discoverability. 
(justification) This format works best if her target audience is tech-savvy and has reliable internet access, ensuring the message is accessible and engaging.
Traditional (print)
(advantage) A printed newsletter is a more traditional approach that ensures direct delivery to local residents, making it particularly effective for reaching those without reliable internet access. 
(effect on content) Printed materials also convey a sense of credibility and professionalism. Writing for print requires Abi to structure her content clearly, with a formal tone and enough detail to be informative without relying on external links or multimedia. 
(justification) This option is best if the community includes older residents or values tangible communication, ensuring the newsletter reaches everyone in the target area.
Students could provide a benefit and link it to the purpose / target audience but were not always able to link to how the chosen medium affected the content and how it is written.
Question 12
	Marks
	0
	1
	Average

	%
	55
	45
	0.5


class = .highlight {colour: #0000FF;}
element selector = H1 {colour: #0000FF;}
ID = #highlight {colour: #0000FF;}
Question 13a.
	Marks
	0
	1
	Average

	%
	12
	88
	0.9


Possible responses included the following: 
I’m Lily, and I enjoy playing with bubbles in the park.
My name is Lily, and I enjoy playing with bubbles in the park.
Some students did not include ‘I’m Lily’ or ‘My name is Lily’ at the start of the sentence.


Question 13b.
	Marks
	0
	1
	Average

	%
	85
	15
	0.2


Possible responses included the following: 
Playing with bubbles in the park is enjoyed by Lily.
Students often wrote an active sentence instead of a passive sentence.


Section C – Practical task
The practical task required students to demonstrate proficiency in Adobe Dreamweaver, Photoshop and Animate, focusing on HTML, CSS, design techniques and animation skills. 
Students were assessed on their ability to use HTML and CSS to create a website layout to resemble the provided screenshot, by adding and positioning objects in Photoshop, and using appropriate techniques to manipulate objects, including warping, using layer effects and modifying blending modes. 
Students generally demonstrated a well-versed understanding of how to develop a website using HTML/CSS codes according to the task requirements, how to utilise Photoshop functions correctly to create and manipulate graphic objects, and how to use animation techniques to produce 2D animations. They showed proficiency in HTML coding, were able to successfully export Adobe Photoshop files into appropriate formats and dimensions for web use, and showed some ability to use Adobe Animate to animate objects.
In the animation task, students were assessed on their ability to create an animation with correct timing, to apply tweening techniques and alpha options, and to use filter and ease functions as directed in the instructions. They were also required to embed their animation on their website.
Common challenges included completing complex animation steps for the animation task and displaying the exported MP4 file on their website. Some students focused on only one section of the practical task (either the Website and Photoshop, or Animation) and were unable to complete the remaining task.
In preparation for the examination, students should strengthen CSS coding skills to complement HTML skills; practise manipulating objects in Photoshop, including applying masking, adjustment layers and blending modes; and refine nested animation techniques and accurate use of frame duration to control animation in Animate. Additionally, students should practise exporting the final file in the correct format and use HTML to embed their animation for display on the website.
Students need to be conversant with using masking and transformation tools such as, in this case, the warping tool. Students also need to demonstrate attention to detail, especially when working on animation timing. Exploring the ability to manipulate nested objects in Animate is beneficial.
Students are reminded to be careful to save their practical task files to the correct folders/locations.
Website
Step 1
	Marks
	0
	1
	Average

	%
	22
	78
	0.8


Students were required to create a new Photoshop file with dimensions of 2500 pixels width and 1600 pixels height, and save it as galactic.psd.
High-scoring responses demonstrated that they could create a new Photoshop file accurately with the correct filename and dimensions.
Students were able to accomplish this step well, but some students may have forgotten to check the units when setting up the canvas/image size, so the canvas/image was 2500 cm width and 1600 cm height instead of pixels. Some students also did not include the Photoshop file as part of their final submission.


Step 2
	Marks
	0
	1
	Average

	%
	13
	87
	0.9


Students were required to import the provided image with the filename background.jpg into the galactic.psd file created in Step 1. They were required to assemble the image according to the provided screenshot.
High-scoring responses demonstrated the ability to import the right image and assemble it correctly. A tolerance of 10 pixels variation from the provided screenshot was acceptable for this step.
Students were able to accomplish this step well, but some students resized the imported image, so that the positioning of the image was slightly off.
Step 3
	Marks
	0
	1
	2
	Average

	%
	20
	46
	34
	1.1


Students were required to import the provided image, map.png, into the galactic.psd file created in Step 1. Students then needed to arrange the image above the layer where background.jpg image is placed and change the blend layer where the map.png image is placed to ‘Multiply’. The map is then masked so it appears to be behind the drink bottle.
High-scoring responses demonstrated the ability to import the right image and arrange it in the right layer order, with the mask applied to the correct layer so that the drink bottle appears in front of the map image.
Most students could import the right image into the Photoshop file and position it correctly, but many had difficulty in applying masking on the correct layer.
Step 4
	Marks
	0
	1
	2
	Average

	%
	50
	26
	24
	0.7


Students were required to add a Gradient Map adjustment layer above the map and background layers, where the settings of the gradient map should be similar to that shown in the provided screenshot. The opacity of the gradient map layer is then reduced to 50%. 
High-scoring responses demonstrated the ability to add a Gradient Map adjustment layer above the map and background layers and adjust the settings to be similar to the provided screenshot, with opacity set at exactly 50%.
Many students were able to add a Gradient Map adjustment layer, but the layers were in the incorrect order and so the Gradient Map layer was applied incorrectly, and/or they did not change the opacity to 50%.


Step 5
	Marks
	0
	1
	Average

	%
	84
	16
	0.2


Students were required to import an image called Logo.svg into the galactic.psd file created in Step 1. They then needed to warp the image to fit onto the drink bottle and change the blending mode to ‘screen’ or ‘lighten’ so that the light reflection of the drink bottle is visible through the logo.
High-scoring responses demonstrated the ability to import the correct image file and place it in the right position (over the drink bottle), warp the logo and change the blending mode to either ‘screen’ or ‘lighten’.
Most students were able to import the correct image but had difficulty in applying the warp function in photoshop and/or in changing the blending mode to ‘screen’ or ‘lighten’.
Step 6
	Marks
	0
	1
	2
	Average

	%
	42
	37
	21
	0.8


Students were required to import an image called glowstick.png into the galactic.psd file created in Step 1. They were then required to apply an outer glow effect (yellow or white) to the glowstick image, then duplicate and slightly rotate the glowstick. The two glowsticks then needed to be placed in a similar position to the provided screenshot.
High-scoring responses demonstrated the ability to import the correct image file, apply the correct glow effect, then duplicate and rotate the image to resemble the provided screenshot.
Most students were able to import the correct image, and then duplicate and rotate it, but some did not successfully apply the glow effect. Some students also struggled to position the glowsticks as per the provided screenshot.
Step 7
	Marks
	0
	1
	Average

	%
	29
	71
	0.7


Students were required to export the complete galactic.psd file as either a PNG or JPG file with the dimension of 500 pixels width and 320 pixels height.
High-scoring responses demonstrated the ability to export the galactic.psd file to the correct file format (PNG/JPG) with the required dimensions.
Students were able to complete this step well. A small number of students did not change the dimensions when exporting the file as required.


Step 8
	Marks
	0
	1
	Average

	%
	24
	76
	0.8


Students were required to link the provided external stylesheet (stylesheet.css) to the homepage file (index.html).
High-scoring responses demonstrated the ability to link the correct CSS file to the correct HTML file, which resulted in the layout of the webpage changing accordingly.
Most students were able to link the stylesheet.
Step 9
	Marks
	0
	1
	2
	Average

	%
	32
	34
	34
	1.0


Students were required to insert the exported image file created in Step 7 into the correct placeholder (Div tag with the ID = topRightContent) with an appropriate description for the ALT tag.
High-scoring responses demonstrated the ability to insert the image into the right div tag in the index.html and use a descriptive and relevant short sentence for the ALT tag. When the webpage was displayed, the image was visible in the correct position.
Quite a few students completed this step. Some students were able to insert the image, but used a very short ALT tag with limited description.
Step 10
	Marks
	0
	1
	2
	3
	Average

	%
	27
	4
	23
	47
	1.9


Students were required to write a promotional blurb for Galactic Bike Tours into the right placeholder (Div tag with the ID = topLeftContent) with the following requirements:
a single paragraph of three sentences
suitable for young adults
include the following information: ‘night-time bike-riding tours’, ‘adventure and fun’, ‘dress in bright colours’, ‘underneath the stars’, and ‘free drink bottle for groups of more than five people’.
High-scoring responses demonstrated the ability to write an appropriate blurb fulfilling the sentence requirements and place the blurb into the right placeholder. When the webpage was displayed, the blurb was visible in the correct position.
Students who attempted this step did well and were able to write the blurb, though only a few students wrote more than three sentences.


Step 11
	Marks
	0
	1
	2
	Average

	%
	42
	18
	39
	1.0


Students were required to add a new CSS rule that styled the paragraph located in the Div tag with ID = bottomRightContent. The CSS rule required students to change the text colour of that block to #EDA6FE, change the text to italics and the size to 18 pixels.
High-scoring responses demonstrated the ability to add a new CSS rule as per the above requirements, and the rules were applied to the text located within the correct Div tag.
Quite a few students did not complete this step, but those who did so did it well. Some students used an incorrect CSS property, as a result of which the final output did not resemble the provided screenshot.
Step 12
	Marks
	0
	1
	Average

	%
	48
	53
	0.5


Students were required to add a link to the word ‘ABOUT’ in the navigation list. When selected, the link should lead to contents/about.html.
High-scoring responses demonstrated the ability to add the link tag (‘<a></a>’) to the right word (‘ABOUT’), and when the webpage was displayed, the ‘ABOUT’ text displayed as a link and was selectable to navigate to the about.html page.
Most students who attempted this step were able to link the navigation item / text to the correct HTML file.
Step 13
	Marks
	0
	1
	Average

	%
	51
	49
	0.5


Students were required to change the CSS rule for the tag with ID = copyright, so that when the webpage is displayed, the copyright text is aligned to the right. 
High-scoring responses demonstrated the ability to change the CSS rule located in the stylesheet.css file, where the CSS rule for #copyright includes text-align: right; code or ‘right: auto; left: 667px;’. When the webpage was displayed, the copyright text was aligned to the right.
Students who attempted this step did well.


Animation
Step 1
	Marks
	0
	1
	Average

	%
	31
	69
	0.7


Students were required to open the provided animation file animation.fla using Adobe Animate, resize the stage to 550 pixels width and 400 pixels height, and change the frame rate to 20 frames per second (fps).
High-scoring responses demonstrated the ability to open the right file using Adobe Animate and change the stage size and frame rate accordingly.
Students performed well on this step. Some students set the frame rate incorrectly, which impacted the subsequent steps.
Step 2
	Marks
	0
	1
	Average

	%
	41
	59
	0.6


Students were required to add the logo.stars symbol from the library onto the stage and position it at x = 115 pixels and y = 70 pixels. The symbol is added at frame 1.
High-scoring responses demonstrated the ability to add the correct symbol to the right position (x = 115 pixels, y = 70 pixels) at the right frame.
Most students were able to add the symbol from the library. Some students did not position the symbol correctly. 
Step 3
	Marks
	0
	1
	2
	Average

	%
	43
	23
	34
	0.9


Students were required to fade in the logo_stars symbol from 0 to 0.5 seconds, then pause the motion of the logo from 0.5 to 1 second, before moving the logo vertically off screen from 1 second to 3.5 seconds.
High-scoring responses demonstrated the ability to animate the logo_stars symbol correctly and with the correct timing.
Most students were able to fade in and fade out the symbol, but some did not match the required timing.
Step 4
	Marks
	0
	1
	2
	3
	Average

	%
	47
	17
	25
	11
	1.0


Students were required to add multiple symbols (bike_rider, ground and tree) from the library to the stage and assemble them to resemble the provided screenshot / final animation. The bike_rider symbol needed to be arranged above the tree and ground symbols. From the commencement of the animation, the three symbols should be off screen below the stage, then move up to the screen at the same time between 3.5 and 5 seconds with ease of 100 applied to the animation.
High-scoring responses demonstrated the ability to assemble the three symbols off screen below the stage correctly, then animate the three symbols to move up to the stage at the same time with ease of 100 applied.
Students were able to add multiple symbols onto the stage, but some did not position the symbols as required to get the animation timing correct. Most students did not set an ease of 100.
Step 5
	Marks
	0
	1
	2
	Average

	%
	51
	21
	28
	0.8


Students were required to animate the ground and tree symbols from the provided position to the right side of the stage to resemble the sample animation. The animation should happen from 5 seconds to 13 seconds. If the previous step is completed correctly, the bike_rider symbol should be positioned in front of the tree and ground symbols, so that when the tree moves past the bike_rider, the bike_rider will cover the tree symbol.
High-scoring responses demonstrated the ability to animate the ground and tree to move to the right from 5 to 13 seconds, where the bike_rider symbol will always be positioned in front of the tree and ground symbols.
Some students were able to execute this step successfully, but some were not able to achieve the correct layer arrangement and/or animate the symbol with the correct timing.
Step 6
	Marks
	0
	1
	2
	Average

	%
	76
	3
	22
	0.5


Students were required to add a glow effect/filter to the bike_rider symbol with the required settings (glow colour = # CC0099, strength = 100%, blur x = 34 pixels and blur y = 34 pixels). When the glow effect is completed correctly, the pink glow is displayed around the bike_rider symbol.
High-scoring responses demonstrated the ability to add the glow effect accordingly and when the bike_rider symbol was animated, the glow would always be animated along with the bike_rider symbol.
A significant number of students did not attempt this step, but those who were able to complete this step did quite well.
Step 7
	Marks
	0
	1
	2
	Average

	%
	75
	13
	12
	0.4


Students were required to animate the wheel component of the bike_rider symbol. One full 360-degree rotation should be 6 seconds in an anticlockwise direction.
High-scoring responses demonstrated the ability to access the bike_rider symbol and extend the frame duration of both front and back wheels to 6 seconds. The student could also animate the wheels to rotate anticlockwise in one full 360-degree rotation within 6 seconds.
Students were quite creative in completing this step, either by using combination tweening and object transformation, or using the rotate option within the frame tweening. Very few students tried to complete this step using a frame-by-frame option.
Step 8
	Marks
	0
	1
	2
	3
	4
	5
	Average

	%
	78
	11
	4
	3
	3
	1
	0.5


Students were required to animate the legs portion of the bike_rider symbol to ensure the feet are always connected to the pedals and the crank. They were required to ensure that the motion looped for 3 seconds to resemble the provided sample animation.
High-scoring responses demonstrated the ability to access the bike_rider symbol and add an appropriate keyframe onto each of the legs, animating them to resemble the sample animation and make the motion loop for 3 seconds.
Students did their best in attempting this step, but most did not successfully animate the legs according to the step requirements.
Step 9
	Marks
	0
	1
	Average

	%
	78
	22
	0.2


Students were required to fade out all symbols on the stage from 12 to 13 seconds, so that no symbol is visible at 13 seconds.
High-scoring responses demonstrated the ability to animate all symbols displayed on the stage to fade out from 12 to 13 seconds.
Many students did not attempt/complete this step. Of the students who did attempt this step, some added an extra frame beyond the 13-second duration.
Step 10
	Marks
	0
	1
	Average

	%
	84
	16
	0.2


Students were required to export the completed animation with the correct dimensions, 500 pixels width and 364 pixels height, as MP4 file format. They were then required to embed the file into the about.html file in the correct placeholder (Div tag with ID = ‘video’).
High-scoring responses demonstrated the ability to export the completed animation with correct dimensions and in the correct format, and then embedded it in the HTML file in the correct placeholder.
Students were able to export the completed animation, but some students did not complete the step by embedding it into the about.html file.
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