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[bookmark: _Hlk216272466]2025 VCE Hebrew written external assessment report
[bookmark: TemplateOverview]This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses.
Section 1: Responding to texts 
This section assessed students’ ability to comprehend spoken Hebrew texts and respond appropriately in English and Hebrew, depending on the task. 
Question 1 – Listening in Hebrew and responding in English
Question 1a.
[bookmark: _Hlk213336747]traditional Jewish food
fragrant flowers 
parcels/baskets for any occasion/function/event
Common misconceptions included:
providing answers that didn’t address 1a. but were meant for 1b. 
answering ‘food delivery to homes’ instead of ‘traditional Jewish food’
omitting one of the items
confusing specific types of food or gifts with general items.
Question 1b.
Any four of the following:
a wide variety of kosher meals
everything is prepared/made from fresh ingredients
quick deliveries Australia-wide
there are dishes/foods for every Jewish holiday
food that reminds us of home / gives a sense of home.
Common misconceptions included omitting important details such as ‘quick’, ‘wide’.


Question 2 – Listening and responding in Hebrew
Question 2a.
	Everyone is wearing wireless headphones.
	כל אחד מקבל אוזניות/אוזניות אלחוטיות.

	Everyone listens to the music style they love.                                                   
	כל אחד שומע מה שהוא אוהב.

	Everyone listens to the volume they want.
	כל אחד שומע בעוצמה שהוא רוצה.  

	To an outside observer, such a party would seem strange / This is a strange party.
	למתבונן מבחוץ מסיבה כזו נראית מוזרה / זאת מסיבה מוזרה.

	People are not all dancing in sync with each other / Everyone dances to their own rhythm.
	אין סנכרון בין אנשים / כל אחד רוקד בקצב שלו.


The assessors accepted responses written either in paragraph form or as dot points.
Common misconceptions:
Some responses omitted the detail about headphones.
Many responses did not mention that the party looks strange to an outside observer.
Question 2b.
	Noticing that someone else is dancing to your rhythm/beat and listening to the same music or channel.
	אתה רואה שמישהו רוקד בקצב שלך וכך אתה מבין שהוא מקשיב לאותה מוזיקה.

	You can take a break, take off the headphones and talk with someone.
	אפשר לעשות הפסקה, להוריד את האוזניות וללכת לדבר עם מישהו. 

	You can participate in a karaoke competition.
	אפשר להשתתף בתחרות קריוקי.       


Common misconceptions:
Some responses only mentioned seeing someone dancing to the same beat but did not include the social interaction (taking off headphones) or karaoke participation.
Some responses generalised instead of using specifics, such as ‘people have fun together’ without referring to the music/beat, conversation breaks or karaoke.
Some responses omitted details such as the social aspect: for example, responses that included listening to music or dancing without recognising that the connection comes from noticing others dancing to the same rhythm or joining in shared activities.
Literal translation issues: some students translated word-for-word from English, resulting in unclear Hebrew phrasing.


Question 3 – Reading and listening in Hebrew, responding in English
Question 3a.
Any four of the following:
They can buy in local shops with the hosting family.
Cook home meals with the hosting family.
Watch popular TV shows in Hebrew.
Join family conversations.
Live with the hosting family in a kibbutz, moshav or city.
Most responses correctly identified four experiences from the list; however, some listed only general activities without specifying family involvement.
Question 3b.
התוכנית מנהיגות טכנולוגית: בסיום התוכנית תלמידים מצטיינים מקבלים הזמנה להמשיך בלימודים ולעבוד בסטארט-אפ ישראלי.
התוכנית מנהיגות חקלאית: תלמידים מצטיינים מוזמנים לחזור לישראל בסוף כיתה י״ב להתמחות שנתית בקיבוצים.

Technological Leadership program: At the end of the program, outstanding students receive an invitation to continue their studies and work at an Israeli startup.
Agricultural Leadership program: Outstanding students are invited to return to Israel at the end of Year 12 for a year-long internship/specialisation at the kibbutzim.
Most students demonstrated a clear understanding of the task and correctly identified the additional opportunities offered to students who excel in both programs. A small number of students mentioned only one program instead of both, and a few paraphrased the information slightly (for example, writing ‘year-long placement in kibbutzim’ instead of ‘year-long internship/specialisation’), but the intended meaning was still clear. Overall, the students showed strong comprehension of the question, with very few errors.
Question 3c.
Any three of the following:
זה מעניין אותו יותר.
זה יותר מהנה עבורו.
זו הזדמנות מיוחדת בשבילו לעבוד בסטארט-אפ ישראלי.
הוא רוצה לעבוד עם אנשים שמפתחים תוכנות מחשב ויש להם ניסיון רב בטכנולוגיה.
It is more interesting for him.
It is more enjoyable for him.
It is a special opportunity for him to work in an Israeli startup.
He wants to work with people who develop computer programs and have a lot of experience with technology.
Common misconceptions:
Responses often included only one or two reasons instead of three.
Some responses gave generalised answers without linking to Nadav’s motivations.
Question 3d.
Any six of the following:
התוכנית נהיגות חקלאית:
ללמוד להתמיד במשימות שונות
להסתגל לסביבה חדשה/ שונה
לפתח ולהציג פרוייקט קבוצתי
לעבוד בקבוצה
לפתח מיומנויות תקשורת
לשאול מומחים בתחומם שאלות רלוונטיות
ללמוד מה לעשות עם רעיונות חדשים

התוכנית מנהיגות טכנולוגית:
לפתח כישורי מנהיגות
ללמוד לעבוד בקבוצות / בעבודת צוות

Agricultural Leadership program
learning to persist with various tasks
adapting to a different/new environment
developing and presenting group project
working in a group
developing communication skills
asking experts in their field relevant questions
learning what to do with new ideas
Technological Leadership program
developing leadership skills 
learning to work in a group/teamwork
Common misconceptions:
Some responses did not clearly distinguish between main and supporting ideas. In this integrative question, a number of students wrote everything they heard in the conversation rather than extracting the three relevant reasons why Nadav wants to participate.
Some responses did not focus on the key points, instead including irrelevant details or paraphrasing in ways that obscured the intended meaning. This resulted in some students gaining partial rather than full marks.


Section 2: Creating texts
This section assessed students’ ability to comprehend written texts in Hebrew and evaluate or summarise information appropriately.
Question 4 – Reading and responding in Hebrew
	[bookmark: _Hlk198728796]חסרונות
[bookmark: _Hlk194072869]אי-אפשר להשתמש בארנק הדיגיטלי אם אין אינטרנט
לפעמים אפשר לפרוץ ולגנוב כסף מהארנק הדיגטילי
בגלל שהתחום עוד מתפתח, אז יכולות להיות בעיות או יהיו שינויים תכופים

	יתרונות 
[bookmark: _Hlk194072539]הכסף נמצא בארנק דיגיטלי באינטרנט ולא בבנק אז אין צורך לשלם לבנק על העברות של כסף 
הוא מהיר להעברה מארנק דיגיטלי אחד לשני, אין צורך לחכות לאישור מהבנק
אפשר להשתמש בישראל בחנויות, מסעדות ולקבל שירותים רפואיים
הוא מאובטח באינטרנט ולכן אפשר להיות רגועים יותר

	Disadvantages
You can’t use the digital wallet if there’s no internet.
Sometimes it can be hacked and money stolen from the digital wallet.
Because the field is still developing, there may be problems or frequent changes.
	Advantages
The money is kept in a digital wallet online rather than in a bank, so there’s no need to pay bank fees for money transfers.
It can be transferred quickly from one digital wallet to another, without needing to wait for bank approval.
It can be used in Israel in shops, restaurants, and to receive medical services.
It is secure online, allowing users to feel more at ease.




While there were no common misconceptions, some students failed to explain or elaborate on the advantages and disadvantages, instead doing one of the following:
Copying information directly from the article.
Including personal experiences or examples not mentioned in the text, which did not contribute to marks.
Writing extensively about the advantages and giving minimal attention to the disadvantages, often listing only one – for example, the inability to use the digital wallet without internet access.
Invented disadvantages that were not in the text, such as the battery running out, the phone breaking, or losing the device.
Overall, while students demonstrated basic comprehension, the above issues limited their ability to achieve full marks. Many students were unable to present their responses in a well-structured evaluative format, with clear identification of advantages and disadvantages.


Questions 5 and 6 – Writing in Hebrew
This section assessed students’ ability to create extended written texts in Hebrew, in the form of a personal blog or imaginative story.
Question 5 
Suggested points/responses students may have included:
הצגת החפץ היהודי: ציינו מהו החפץ ותארו אותו. חשוב להשתמש בשפה תיאורית: צבע, צורה, חומר, קישוטים ועוד.
הסבירו את המשמעות של החפץ עבורכם ועבור הסבים והסבתות שלכם מנקודות מבט שונות: היסטורית, רגשית ומסורת משפחתית. 
שימוש עתידי: הסבירו כיצד אתם מתכננים להשתמש בחפץ בעתיד או לשמור עליו /לשמר אותו עבור הדורות הבאים.
Introduction of the Jewish artefact, mention what the artifact is and describe it. It is important to use descriptive language: colour, shape, material, decorations etc.
Explain the significance of the artefact for both you and your grandparents from different aspects: historical, emotional, family tradition.
Future use: discuss how you plan to use the artefact in the future or preserve it for future generations.
Common misconceptions:
Some students did not focus on an actual Jewish artefact, instead describing general objects they had adapted to have a Jewish connection. For example, rather than choosing an artefact with inherent Jewish significance, some students wrote about a ring, a photo album, Shabbat candles (as opposed to a Shabbat candlestick holder), or a recipe book for holiday dishes, which they had linked to Judaism. In contrast, some good examples of Jewish artefacts include the Kippa, the Menorah for Hannukah, the Shofar and the Mezuza. 
Some students provided minimal descriptive detail. For example, they neglected to discuss the colour, shape, material or decorations of the artefact. 
Some responses included the significance to the student but neglected to explain its importance to their grandparents.
Some students omitted discussion of how the artefact would be used or preserved in the future. 
Overall, while students demonstrated creativity, the above issues limited the depth and completeness of some responses.


Question 6
Suggested points/responses students may have included:
הסיפור מציג מבנה וסדר בעלילה אשר נשלטים בקפידה.
שימוש בשפה תיאורית ויצירתית כדי לעורר תגובה רגשית אצל הקוראים
בסיפור מורגש היטב ההקשר של הסיטואציה (הסביבה הפיזית והאווירה)
הסיפור כולל תיאורים (של אנשים, מקומות, רגשות, ואווירה)
הסיפור אינו רק מסע מנקודה א לנקודה ב אלא יש בו גם מסר ומשמעות 
הבחירות בשפה ובתוכן יוצרות אימפקט, כמו למשל שימוש בפלאשבק, או הפרעות מכוונות אחרות.

The story presented a carefully controlled structure and sequencing of the plot. 
Imaginative and creative language was used to evoke readers’ emotional response. 
The story conveyed a strong sense of context for the situation (physical surroundings and atmosphere). 
The story included effective descriptions (of people, places, emotion, atmosphere).
Language and content choices created impact, such as in a flashback or other purposeful disruptions.
The student selected a place on the map image to situate themselves and then wrote the story from that perspective.
For this question, while some students produced very creative and engaging stories, some common misconceptions were also observed:
Several narratives lacked a clear and logical sequence, with events sometimes jumping abruptly without smooth transitions. 
Some responses included limited descriptive or imaginative language, which reduced the emotional impact and made it harder for readers to connect with the story. 
Several responses did not clearly establish the physical setting or atmosphere, making it difficult to visualise the environment or understand the situation. 
Some responses focused mainly on the sequence of events without incorporating meaningful descriptions of characters, places or emotions. 
A small number of responses did not include purposeful language or narrative techniques – such as flashbacks or intentional disruptions – to enhance the impact of the writing. Some responses did not situate the story clearly within the chosen location on the map. 
Overall, while the students demonstrated basic narrative skills, there were some standout stories that were particularly imaginative and well structured. Teachers are reminded that for examination questions that include an image, there is a requirement for students to refer to it in their responses.
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