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[bookmark: TemplateOverview]Refer to the relevant study design and examination criteria and specifications for full details on this study and how it is assessed.
Section 1: Conversation
[bookmark: _Hlk178670067]What students did well
[bookmark: _Hlk178670083]In the 2025 examination, students:
[bookmark: _Hlk178670128]engaged in a general conversation about their personal world and their interactions with the language and culture as learners. Many students participated naturally in conversations about their families, studies, daily routines and language-learning experiences. Several incorporated reflections on cultural identity or migration experiences. For example, some students described how their living conditions before and after migrating to Australia have shaped their motivation to continue studying Spanish
provided a range of relevant information, ideas and opinions with appropriate depth. Students often discussed travel experiences, cultural observations and comparisons between Spanish-speaking countries and Australia. For example, students who had visited Spain or Latin America commented on cultural differences and explained how these have shaped their perspectives
elaborated on, clarified, and defended ideas and opinions. A number of students extended their answers when prompted, clarifying details and offering justification for their views. For example, students who were interested in cinematography connected their interest to Spanish cinema
demonstrated understanding by responding readily and communicating confidently, carrying the conversation forward with spontaneity. Students with higher proficiency responded fluidly with minimal hesitation, and self-corrected naturally while preserving fluency
responded confidently and advanced the conversation, including through repair strategies. For example, students asked for questions to be repeated or rephrased, or clarified meaning. Some students were able to paraphrase unfamiliar terms to continue the discussion smoothly
used appropriate vocabulary. Most students used vocabulary relevant to their personal world. Some students used idiomatic expressions confidently and were able to explain their meaning
used appropriate grammar and sentence structures. Students who demonstrated strong language control used a variety of tenses and structures. For example, Mi trabajo ideal sería … / Espero que pueda viajar … (My ideal job would be … / I hope to be able to travel …)
used appropriate expression, including pronunciation, intonation, stress and tempo. Pronunciation was generally clear and articulated well, with students demonstrating consistent control of pronunciation and stress patterns across responses. 


Areas for improvement
In preparation for the examination, students could:
ensure adequate preparation with relevant and detailed information, ideas and opinions. Some responses lacked depth or required further prompting. For example, some students missed opportunities to elaborate on friendships, school commitments or personal values
practise answering a range of questions to advance the conversation. Several students struggled with interpretive or follow-up questions. For example, when discussing asado argentino (Argentinean barbecue), some students could not explain its cultural significance
build confidence through regular oral practice. Students often hesitated or used English fillers. Some students repeatedly used sí (yeah) instead of responding more formally
practise using more complex sentence structures and syntax. Some students relied heavily on simple present-tense forms and avoided using the conditional or subjunctive forms
practise repair strategies to maintain communication. Students sometimes paused for extended periods or abandoned answers entirely. At times, reformulated questions still did not prompt continuation
revise grammar. Common issues included agreement, tense selection and the verb ser/estar (to be). For example, students used:
Yo viajar a España (I to travel) instead of Viajé a España (I will travel to Spain)
Yo gusto del asado (Myself likes barbecue) instead of Me gusta el asado (I like barbecue)
Yo estoy un estudiante (I am (temporary) a student) instead of Soy estudiante (I am a student). 
build vocabulary specific to their personal world and cultural interactions. Vocabulary gaps limited elaboration and some students lacked topic-specific terms
practise pronunciation, intonation, stress and tempo. Some students were difficult to understand due to pacing. For example, some students spoke too quickly, while others spoke too slowly.
Section 2: Discussion
What students did well
In the 2025 examination, students:
demonstrated in-depth knowledge of their subtopic. Students who selected subtopics aligned with their interests presented coherent, well-informed discussions. For example, students discussing Almodóvar referenced cultural themes and stylistic features confidently
used the image skilfully to support the discussion. Students referred to visual elements to strengthen their discussion points. For example, students analysing Córdoba used the image to highlight architectural influences
demonstrated effective communication skills throughout the oral examination by responding clearly and relevantly to questions posed by assessors. Many students were able to sustain the discussion beyond brief or rehearsed responses, developing their ideas with supporting detail and maintaining coherence across the interaction
used a range of appropriate vocabulary related to their chosen subtopic. Students who had prepared thoroughly were able to select vocabulary that was accurate and purposeful, showing flexibility in expression when elaborating, clarifying meaning or responding to follow-up questions during the discussion
showed generally sound control of grammatical structures, allowing meaning to be conveyed clearly and with minimal breakdown in communication. While complexity varied, many students demonstrated the ability to use familiar structures accurately and to combine clauses effectively when expanding on their responses
used appropriate expression, including pronunciation, intonation, stress and tempo, which supported overall clarity and comprehensibility. In many cases, students’ delivery enabled assessors to follow ideas with ease, even when responses were extended or involved more detailed explanation
engaged positively with assessors during the interaction, responding appropriately to prompts and follow-up questions. Some students were able to use these prompts as opportunities to extend their responses, add further detail or clarify ideas, contributing to a more sustained and effective oral exchange.
Areas for improvement
In preparation for the examination, students could:
choose appropriate subtopics suited to their ability and images that are relevant. Some students chose subtopics that were too broad or images unrelated to the subtopic, and some students brought no image to support their discussion
prepare a broader range and depth of information with an original perspective. Some students relied on personal anecdotes rather than researched content; for example, discussing the Spanish Civil War only through family stories
avoid listing facts without expressing a point of view. Students often recited information without analysis; for example, describing Spanish festivals without providing any cultural insight
convey researched information while expressing a personal perspective. Descriptive responses that focused primarily on listing factual information or observable details (for example, activities or surface features), without extending the discussion to include explanation or a personal perspective, limited development. For example, some students describing Inti Raymi (festival of the sun) were unable to explain its meaning
use the image purposefully to support discussion. In some cases, connections between the image and the discussion of the chosen subtopic were limited. For example, some students discussing Como agua para chocolate (Like Water for Chocolate) were unable to clearly connect the image to the film’s/novel’s key themes
avoid relying on pre-learned responses. Scripted responses did not answer questions and memorised material prevented students from engaging in a dynamic discussion
practise repair strategies. Students struggled to recover from errors, pausing instead of paraphrasing
revise grammar. Errors included conditional, subjunctive and agreement issues. For example, Yo cocinar arepas (I to cook arepas) was used instead of Yo cociné arepas (I cooked arepas) 
build vocabulary specific to selected subtopics. In some cases, students lacked terminology related to cultural or historical themes. For example, when discussing Gaucho clothing, key vocabulary was missing
practise describing the relevance of the image to the subtopic. At times, there were minimal links between visual details and ideas
practise pronunciation, intonation, stress and tempo. Some students spoke too quickly.


Summary
The 2025 cohort demonstrated enthusiasm for Spanish and brought diverse cultural experiences to the oral examination. Conversation performance was generally stronger than discussion, where deeper preparation, clearer analytical perspectives and more effective image use would have strengthened responses. Continued focus on vocabulary expansion, grammatical accuracy, research-informed preparation and spontaneous interaction will support improved outcomes in future examinations.
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