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[bookmark: TemplateOverview]This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
Section 1
Part A – Listening and responding in English
This section assessed students’ capacity to understand and convey general and specific aspects of texts.
Many students were able to identify the general meaning of Text 1; however, only some students consistently captured specific aspects of the text. In responding to the questions in Part A, students are advised to focus on details as well as general ideas, and to pay attention to false cognates when writing in English; for example, tendencias translates to ‘trends’ rather than ‘tendencies’.
Question 1a.
The three sections of the menu in which cacao could be found were:
main dishes
desserts 
beverages/drinks.
Question 1b.
Bendigo was an ideal place for Sebastián’s plan because:
it offers a wide variety of fresh products
the community is open to new culinary trends/food 
the town’s atmosphere is perfect for a unique dining experience.
Question 1c.
Sebastián planned to contribute to the local community in Bendigo by:
sourcing ingredients from local farmers
working with ethical cacao distributors.


Question 1d.
The two examples of dishes mentioned in the podcast were:
lamb stew with cacao and spices
salad with cacao and citrus dressing.
Part B – Listening and responding in Spanish
In Section 1 Part B, students were assessed on their understanding of the listening text and their ability to accurately convey appropriate information from the text in Spanish. The information presented in the response needed to be relevant to the question. Students were not awarded separate marks for content and language. Responses that included the relevant information and were expressed clearly in Spanish were awarded full marks. 
Many responses included correct information but were not always written accurately and appropriately. High-scoring responses included information in combination with correct subject–verb agreement. Students are reminded to follow question instructions and to use complete sentences when responding in Spanish. 
Question 2a.
Relevant answers may have included the following.
Las palabras que la profesora dijo el primer día de clase despertaron en Gabriel (What Gabriel wanted to do after hearing the professor’s words on the first day of class was):
el deseo de investigar el pasado (to research the past)
el deseo de analizar el desarrollo de la humanidad (to analyse the development of humanity).
Question 2b.
Relevant answers may have included the following.
El sueño de Gabriel era (Gabriel’s dream was):
completar sus estudios de posgrado (completing his postgraduate studies)
ser un historiador reconocido (becoming a recognised historian).
Question 2c.
Relevant answers may have included the following.
Los logros más importantes de Gabriel, según la profesora habían sido (Gabriel’s biggest achievements, according to the professor, were):
llegar a ser profesor universitario (to become a teacher at university)
escribir/publicar un libro (to write/publish a book).


Question 2d.
Relevant answers may have included the following.
En la zona rural de Cuba donde creció la madre de la profesora (In Cuba’s rural area where the professor’s mother grew up):
había mucha pobreza (there was a lot of poverty)
muchas personas eran analfabetas (many people were illiterate)
había falta de acceso a hospitales (there was limited access to hospitals)
había desempleo (there was unemployment).
Section 2 
Part A – Reading, listening and responding in English
In Section 2 Part A, students were required to understand and convey general and specific aspects of both the spoken and written texts. High-scoring responses included both main ideas and required details from the correct text (written text, spoken text or both), as prompted by the questions. Students are reminded to read each question carefully and to select relevant information from the entry texts for their answers.
Question 3a.
Tourism plays a role in the Spanish economy as it:
generates employment
increases the profits of the companies involved.
Question 3b.
The three main concerns of Spanish society today are:
the significant increase in short-term tourist accommodation
the reduction in the supply of residential housing
the high cost of living.
Question 3c.
Tourism changes the inclusive nature of urban spaces because it:
limits access to dignified housing for the most vulnerable groups in society 
results in exclusion of the resident population.
Question 3d.
The responsibilities of the authorities in protecting cities from the effects of tourism are:
to foster the regulation of balanced development
to manage the sustainability of urban spaces.


Question 3e.
According to Elena and Alonso, some of the negative effects of tourism on local neighbours include (any four of the following):
housing prices becoming high
rent for businesses/shops getting higher
the constant stream of tourists at all hours of the day and night
streets looking more like a theme park (than a place to live)
locals having to move out / being driven away.
Question 3f.
The following positive aspects of tourism in Spanish cities were outlined in the report and in the conversation. These did not include the effects on the broader Spanish economy.
In the report:
preservation of the historical heritage
creation of new services and infrastructure
citizens renewing their interest in their own culture
encouragement of tolerance between people of different countries
neighbourhoods looking more beautiful due to the rehabilitated buildings.
In the conversation:
more business at Alonso’s store / local stores
a cleaner neighbourhood.
Part B – Reading and responding in Spanish
In Section 2 Part B, students were required to demonstrate an understanding of the stimulus texts and to address the requirements of the task by conveying the relevant information from both texts that was appropriate for the audience and the prescribed writing style and text type. 
The reading text included a visual stimulus. High-scoring responses successfully incorporated information from the visual stimulus. 
Student responses were assessed holistically according to the assessment criteria and the expected qualities published on the VCAA website. Students were not awarded separate marks for content and language accuracy; however, language accuracy was an important expected quality that was considered in the assessment. 
It was possible to achieve a high score for this question without exceeding the specified word/character limit, which is shorter than the limit specified for Section 3.
Text type: email
Kind of writing: persuasive 
Audience: a friend


High-scoring responses made reference to both the benefits and negative effects of using social media and smart phones, to develop a persuasive argument. Responses were expected to include suggested points, such as:
benefits of social media and smart phones:
widespread use of mobile phones as a useful tool (in some school contexts)
development of more interculturally aware and inclusive educational settings
increased collaborative learning (in classrooms) in controlled educational contexts
learning to use new technologies more reflectively in adulthood
online collaboration (image).
negative aspects of social media and smart phones:
dependence on educational apps in the learning process 
distorted perception of reality, due to excessive presence of unreal images on social media 
hinders in-person communication / promotes individualism (image)
promotes a sedentary lifestyle (image)
negative physical consequences; for this point, the response must have included at least one example (such as posture, eye fatigue/problems, neck or back pain, etc.) (image and written text).
The email needed to maintain an informal/familiar tone and include elements relevant to the text type such as: to, from, date and subject. It needed to be addressed to a friend and include an appropriate friendly/familiar greeting at the beginning and an appropriate sign-off at the end.
In addition to identifying the main relevant points of the stimulus texts, high-scoring responses met all the requirements of the task such as the purpose, style of writing and text type, organised ideas effectively, and used language accurately and appropriately. These responses demonstrated an ability to manipulate the language of the text to create a new text as required by the task.
Many responses demonstrated partial understanding of the task, which required students to reorganise information in their own words to create a new text. In many responses, there was not enough evidence of students using the written text and the image as stimulus texts, while other responses showed heavy reliance on the written text. 
Many responses did not adhere to the required style of writing, instead producing personal or evaluative texts. It is advised that students carefully read the task instructions and respond by applying the required characteristics of the text type and style of writing. The use of persuasive techniques was inconsistent and not always effectively tailored to the audience. The response should have included the use of persuasive language such as emotional appeal, evidence and examples, and strong modal verbs. In addition, to fulfil all requirements of the task, students are advised to focus on developing their ability to interpret, select and paraphase texts to create new texts, and to ensure that they use both the written text and image as stimulus texts.


Section 3 – Writing in Spanish
Question 5
Question 5 was a popular choice followed by Questions 7 and 8. Question 5 required students to write an informative article about the importance of sleep and exercise routines for senior secondary students, to be published in their school newsletter. 
Text type: article
Writing style: informative
Audience: senior secondary students
Expected features and skills included:
using an objective style to present relevant information to the audience
using text type conventions such as author, register, style and layout
using reported speech and subjunctive mood, where appropriate, to present expert opinion
for example: La Asociación Mundial de la Salud recomienda que los estudiantes dejen de usar sus teléfonos ... (The World Health Association recommends that students stop using their phones …)
using appropriate prepositions and compound verb phrases
for example: después de haber asistido a una ponencia he aprendido que … (After having attended a lecture, I have learned that …)
High-scoring responses may have included, but were not limited to, the following aspects:
the importance of sleep and exercise:
explaining why sleep and exercise are important
discussing the impact of sleep and exercise on academic performance
common sleep and exercise habits among Year 12 students:
describing typical sleep patterns of high school students (for example, late nights and irregular schedules)
identifying common issues such as sleep deprivation, stress and screen time
including different types of exercise (for example, gym, sport, walking, yoga or Pilates)
the consequences of poor sleep habits:
explaining the effects of sleep deprivation on concentration, memory and mood
using evidence or examples to support these points
the consequences of lack of exercise:
low energy levels
poor health outcomes
practical advice, such as: 
maintaining a consistent sleep schedule
reducing screen time before bed
managing stress and workload effectively
creating a comfortable sleep environment
creating clear exercise routines
considering group exercise for peer encouragement
the importance of maintaining a balance between all of the above.


Strengths in student responses included:
structuring and sequencing a variety of ideas effectively
using sophisticated connectives
including all features of the text type and style of writing such as expert opinion, evidence and specific information from the lecture attended, and successfully addressing the prompt.
Areas for improvement in student responses included:
adhering to the required writing style, as many responses were written in a persuasive tone rather than in an objective and informative manner
increasing the use of sophisticated grammatical structures such as complex sentences and reported speech
increasing accuracy in the spelling of common words, particularly in the use of the letter ‘h’, and selection of the letter ‘v’ or ‘b’ as appropriate.
Question 6
This question required students to write a short story about what life would be like with human-like robots in the year 2049, for a young writers’ competition. The story was to be published in an online Spanish language magazine.
Text type: short story
Writing style: imaginative
Audience: young magazine readers
Expected features and skills included:
adhering to the textual and writing conventions of a short story
including a variety of past tenses such as pretérito indefinido (simple past tense), pretérito imperfecto (imperfect tense) and pretérito pluscuamperfecto (pluperfect)
using a variety of tenses such as future and conditional, and the subjunctive mood
including rich character and setting descriptions using adjectives, similes and metaphors.
High-scoring student responses may have included, but were not limited to, the following aspects:
artificial intelligence creating human-like robots
robots being mistaken for humans
the future of humanity
hope in human characteristics (such as the ability to experience feelings and create art)
the impact on the world of work
the changing nature of social interactions.
Strengths in student responses included:
demonstrating creative original interpretations of the task
using a variety of literary devices such as similes, onomatopoeia or irony.


Areas for improvement in student responses included:
crafting a well-structured narrative with a clear beginning, body including a conflict, and an end including a resolution. While creative non-linear literary techniques are welcome for increased impact (for example, flashback or flashforward devices), some responses were mostly descriptions rather than narrations
increasing accuracy in selecting between past tenses such as pretérito indefinido (simple past tense) and pretérito imperfecto (imperfect tense)
including dialogue and declarative verbs such as dijo (said), exclamó (exclaimed) and respondió (replied)
increasing accuracy in the spelling of common words, particularly in the use of the letter ‘h’, and selection of the letter ‘v’ or ‘b’ as appropriate.
Question 7
This question required students to write a personal journal entry reflecting on how the musical performances, song lyrics and overall cultural experience of attending a music concert in South America enhanced their language skills and intercultural understanding. This was a music concert that fused modern and traditional rhythms and featured lyrics in multiple indigenous languages.
Text type: personal journal entry
Writing style: personal
Audience: self
Expected features and skills included:
adhering to the textual and writing conventions of a personal journal entry
including a variety of past tenses such as pretérito indefinido (simple past tense), pretérito imperfecto (imperfect tense) and pretérito pluscuamperfecto (pluperfect)
providing a variety of emotional responses to the described events
for example: Me siento agradecida porque este evento fue una experiencia enriquecedora y beneficiosa para mí personalmente (I feel grateful because this event was an enriching and beneficial experience for me personally)
including a wide range of complex grammatical structures such as the subjunctive mood
for example, in concessive sentences such as: Esto me hizo reconocer la diferencia entre la forma de hablar español, aunque sea el mismo idioma (This made me recognise the difference in the way of speaking Spanish, even though it is the same language).
High-scoring student responses may have included, but were not limited to, the following aspects:
highlighting how cultural events, especially music, showcase colloquial expressions, regional dialects and idiomatic phrases that textbooks often do not cover
connection between language and culture
engaging with the culture through music
listening to native speakers in a natural setting 
encouraging you to actively engage with the language in real-life situations
discussing how the experience of attending an event and understanding the language in context boosts confidence in language abilities
reflecting on how engaging with cultural events ultimately enhances language skills.


Strengths in student responses included:
providing detailed descriptions of events and emotions, and adhering to the required style of writing
effective use of connectives.
Areas for improvement in student responses included:
ensuring that all aspects of the prompt are addressed: for example, giving relevance to both describing the music festival and related events, and the impact of the experience on language and intercultural understanding skills development
increasing accuracy in the use of past tenses such as pretérito indefinido (simple past tense) and pretérito imperfecto (imperfect tense)
increasing accuracy in the spelling of common words, particularly in the use of ‘h’ and ‘v’ or ‘b’.
Question 8
This question required students to write a blog post for a Spanish youth travel site after returning from a trip to Barcelona where they participated in a work experience program. In the blog post, students evaluated the benefits and challenges of participating in an overseas work experience placement.
Text type: blog post
Writing style: evaluative
Audience: readers of a Spanish youth travel site
Expected features and skills included:
adhering to the textual and writing conventions of an evaluative blog post
including a clear introduction, body and conclusion
for example, a clear reference to the purpose of the text in the introduction: Hoy me gustaría evaluar los aspectos positivos y negativos de participar en un programa de experiencia laboral (Today I would like to evaluate the positive and negative aspects of participating in a work experience program)
including vocabulary related to the world of work
for example: jefe/a (boss), relaciones laborales (work relationships), jornada laboral (work day), horas extra (after-hours work) and remuneración/salario (payment/salary)
referring to personal experience in the world of work
for example: Trabajé en un restaurante donde aprendí a cocinar estos platos típicos (I worked at a restaurant where I learned to cook these typical dishes)
using a variety of tenses in complex sentences
for example, conditional in combination with simple past tense: Me dio la impresión cuando me apunté de que sería una jornada de tiempo parcial (I was under the impression when I signed up that it would be a part-time position)
using the subjunctive mood
for example, with concessive sentences: A pesar de que haya algunos desafíos … (Although there may be some challenges …)
demonstrating a high command of clitic pronouns, such as with the imperative tense
for example, in the closing lines of the blog post: ¿Y ustedes qué piensan? ¡Escríbanlo en los comentarios! (What do you think? Write it in the comments!)


High-scoring student responses may have included, but were not limited to, the following aspects:
the positive aspects of the program
cultural immersion: an opportunity to experience Spanish and Catalan culture first-hand
professional development: improvement in communication skills and adaptability
building relationships: fostering meaningful interactions
language skills: improving Spanish and possibly Catalan
personal growth: developing independence, resilience and intercultural awareness
the negative aspects of the program
limited training: minimal preparation before starting, leading to an initial learning curve
financial limitations: stipend may not be sufficient for the cost of living, requiring extra work
role inconsistencies: variability in responsibilities; some people participating in placements feel underutilised
administrative issues: bureaucratic delays, visa or residency complications
workload balance
language barrier: potential difficulties in communicating with other staff at first.
Strengths in student responses included:
referencing cultural similarities and differences and the emotional challenges of an overseas experience
addressing appropriate audience using an informal tone. 
Areas for improvement in student responses included:
adhering to the required writing style, as many responses were written in a personal tone, such as in the style of a journal entry, rather than presenting contrasting evidence and a conclusion, which is required for an evaluative text
addressing all aspects described in the prompt: for example, including references to both the cultural and work aspects of the experience
developing greater grammatical accuracy, particularly in the use of past tenses
increasing accuracy in spelling of common words, particularly in the use of ‘h’ and ‘v’ or ‘b’.
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