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[bookmark: TemplateOverview]This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
Section 1 – Responding to texts 
Question 1 – Listening in Russian and responding in English
Question 1a.
Reasons why tourists were attracted to the Golden Ring route were:
They are interested in the history of the ancient cities of Russia.
They love outdoor activities and the physical challenges that come with them. / They learned that they could go part of the way on foot.
Students generally identified the required information accurately, demonstrating good listening comprehension skills.
Question 1b.
Key features of the Zhivaya Starina annual music festival were any three of:
Bell concerts are held there.
The best bell ringers in the country conduct master classes for everyone. / Bell ringers taught how to ring the bells.
There are performances by folk groups. 
The festival takes place in Rostov.
While many students were able to locate relevant information in the audio text, a small proportion experienced difficulties with vocabulary and with interpreting the speaker’s descriptions accurately. Responses such as ‘hitting bells’, ‘masterclasses on different instruments’, ‘hearing bells’ or ‘concerts’ did not fully convey the intended meaning and were therefore considered incomplete. 


Question 1c.
Explanations of the symbolism on Ivanovo’s coat of arms were:
The production of fabrics is highly developed in Ivanovo.
Fabrics are made mainly by women.
A frequent error was the misunderstanding of the Russian word ткани (fabrics), which was mentioned twice in the audio segment. Students often translated it as ‘wool’, ‘cotton’, ‘yarn’, ‘silk’ or ‘coat’, indicating challenges with accurate lexical transfer.
Question 2 – Listening and responding in Russian
This question assessed both content and language. Responses in Russian were expected to demonstrate a thorough understanding of the text, conveyed through the use of full sentences or cohesive paragraphs, and supported by accurate and appropriate vocabulary and grammatical structures.
Question 2a.
Based on evidence from the text, the relevant explanations for the popularity of railways in Europe were:
В Европе поезда ходят регулярно / чаще, чем в Австралии. (In Europe, trains run more regularly/frequently than in Australia.)
Билет стоит всего 20–30 евро. / билеты дешевле. (A ticket costs only 20–30 euros. / Train fares are cheaper.)
Не надо ждать в очередях на регистрацию, как в аэропорту. (There is no need to wait in check-in queues as at the airport.)
Students generally answered this question well and often used complex sentences in their explanations. Some difficulties arose with the third statement, where responses were often incomplete, such as не надо ждать в длинных очередях (no need to wait in long queues), or не надо ждать поезд, как в аэропорту (there is no need to wait for the train, as at the airport).
An example of a high-scoring cohesive response: 
В Европе популярно путешествовать на поезде по нескольким причинам.  Во-первых, поезда ходят намного чаще, чем в Австралии. Во-вторых, билеты стоят недорого, примерно 20–30 евро, поэтому поездки получаются дешевле. И наконец, не нужно ждать в очередях на регистрацию, как в аэропорту, а это экономит время. (Travelling by train is popular in Europe for several reasons. First, trains run much more frequently than in Australia. Second, tickets are inexpensive, around 20–30 euros, which makes travel more affordable. And finally, there is no need to wait in check-in queues as at the airport, which saves time.)
Question 2b.
The following five facts about the Indian Pacific railway surprised the author of the podcast:
До 1970 года австралийцы должны были делать четыре пересадки в течение всего маршрута. (Until 1970, Australians had to make four transfers over the course of the entire journey.)
Поезд подали на две платформы, вместо одной. (The train was brought in on two platforms instead of one.)
Отрезок через пустыню Налларбор – самый длинный прямой отрезок железной дороги в мире. (The section through the Nullarbor desert is the longest straight stretch of railway in the world.)
Часть пути без изгибов видна даже из космоса. (Part of the track without bends is visible even from space.)
Легендарный поезд: в 2000 году на нём был доставлен символ важного спортивного события. (It is a legendary train: in 2000 it carried the symbol of an important sporting event.)
The text contained specific lexical markers and intonation cues that guided the listener’s understanding, such as удивительно (it is surprising), меня поразило (I was amazed), and моё путешествие началось с сюрприза (my journey began with a surprise). Higher-scoring responses indicated an ability to interpret these features accurately.
Question 3 – Reading and listening in Russian, responding in English
Text 3A 
Question 3a.
Methods used by ancient artists to convey movement in their drawings were:
Animals and people were often depicted with multiple arms and legs.
Human figures were painted around the vase in almost identical poses, with small changes in posture.
Students generally answered this question well. With the text available to them during the task, the assessment focused on how accurately students demonstrated their understanding of the early attempts at animation. Some responses, such as ‘you need to spin the vase’, ‘to rotate a picture’ or ‘it looked like they are moving’, did not reflect this understanding.
Question 3b.
Similarities between the two animation studios were:
created iconic characters
were actively trying out various techniques / experimenting
paid special attention to realistic movements and expressive facial features / techniques that allowed for conveying emotions. 
Common misconceptions included inventing similarities that were not mentioned in the text or were mentioned for only one studio, such as ‘adding sound to films’, ‘having colourful cartoons’ or ‘being famous around the world’. Other responses were too general, such as ’both used special techniques’.
Text 3B
Question 3c.
The three directorial techniques modified by Boris and Masha were:
They will find computer graphics to create depth / a 3D-effect.
They will create a more dynamic animation / change tempo. 
They will use colour (instead of fog) to convey the character’s emotions.


Students who were able to distinguish between the techniques directly borrowed from the cartoon and those that Boris and Masha intended to modify demonstrated advanced listening comprehension. At the same time, some students confused the similar-sounding words цвет (colour) and свет (light), despite the clear contextual cues provided in the audio.
Text 3A and 3B
Question 3d.
The fully completed table is provided below, with the bold text representing what appeared on the exam paper and the information in brackets indicating the corresponding texts (for reference purposes only):
	Director’s technique
	Purpose of this technique

	(Text 3A)
use of symbols (white horse, owl, firefly)
	(Text 3B)
provides space for interpretation

	(Text 3B)
slow pacing/tempo
	(Text 3B)
allows viewers to focus on the details

	(Text 3A)
use of fog as a character
	(Text 3A)
fog acts like a magician – transforms the space around the Hedgehog  

	(Text 3A)
multiple layers of dusty glass
	(Text 3B)
creates a 3D-effect / achieves a sense of depth/space/volume

	(Text 3A)
sound – less music, more pauses and sounds of nature
	(Text 3B)
allows the viewer to experience the Hedgehog’s inner emotions



Despite being a new question type that required students to integrate information from both the written and audio texts, many students answered it successfully. However, some confused the director’s techniques used by Yuri Norstein in Hedgehog in the Fog, which the question focused on, with the techniques that Boris and Masha planned to modify in their own project as described in the audio text. This highlights the importance of reading the question carefully.
Section 2 – Creating texts
Question 4 – Reading and responding in Russian
Students were asked to write a report for a community newspaper about a sports game suitable for the whole family. Using the photograph and the information from the stimulus text, they were required to evaluate the Russian game lapta as a family activity.
In accordance with the study design, the photograph was treated as a visual text and therefore contained information not explicitly stated in the written stimulus text. To be awarded full marks, students were required to extract and interpret details from both the written and visual texts. Student responses were also assessed on their ability to summarise key points, identify the advantages and disadvantages of the game, demonstrate depth of evaluation, use appropriate vocabulary, organise information effectively and demonstrate accuracy and appropriateness in their use of language.
High-scoring responses were clearly structured:
Introductions varied in style. Some included formal statements such as Цель данного отчёта – оценить преимущества и недостатки русской игры лапта для семейного досуга (The purpose of this report is to evaluate the advantages and disadvantages of the Russian game lapta as a family activity). Others were more casual and engaging, such as Снова приходится отмечать семейный праздник за столом? Дети жалуются, что им скучно и хотят разнести весь дом? Не беда!.. (Once again you’re celebrating a family occasion around the table? The children complain that they’re bored and ready to tear the house apart? No worries!..) The latter style proved more appropriate for the intended audience of a community newspaper.
In the body of the essay, students identified several strengths of the game. Drawing on the written stimulus text, they noted that lapta promotes physical activity, is easy to pick up due to its simple rules and minimal equipment, and gives families a chance to spend enjoyable time together, even helping to strengthen family relationships. The visual text added another appealing detail; that is, the game is played outdoors, allowing participants to spend time in the fresh air. 
Students also recognised several disadvantages. According to the written text, lapta can be dangerous and may lead to injuries, particularly when the bat is used, and its fast pace may make it unsuitable for very young children or older family members with limited physical ability. The visual text further suggested that the game is weather-dependent and that families may need to share the playing field with others using the area for different activities.
Students presented clear and purposeful conclusions. Some opted for a concise summary: for example, Подводя итог, можно сказать, что игра лапта всё-таки имеет больше плюсов, чем минусов (In conclusion, the game of lapta has more advantages than disadvantages). Others chose a more inclusive and inviting ending, such as Итак, в выходные всей семьёй – в парк, на траву. Сыграем в лапту? (So this weekend, why not take the whole family to the park and play lapta?)
Some responses focused on summary and detailed description rather than evaluation, and failed to engage with the visual text, despite the requirement to use both sources.
High-scoring responses used a range of well-selected linking phrases that guided the reader through their evaluation and contributed to a clear, coherent structure. Many selected expressions such as с одной стороны / с другой стороны (on the one hand / on the other hand), помимо этого (in addition), кроме того (furthermore), не забывайте про … (don’t forget about …), and в заключение (in conclusion) to organise their ideas logically, and also incorporated more interpretive or observational markers, including по словам Куприна (according to Kuprin), как видно на фотографии (as seen in the photograph) and если представить … (if we imagine …). These linguistic choices made the reports more organised and gave the writing a natural, authentic feel. 
Questions 5 and 6 – Writing in Russian
Students chose one of two options, each requiring a different text type and a different style of writing: an imaginative story (Question 5) or a persuasive speech script (Question 6). Students selected the two question options in roughly equal numbers.


Question 5 
Students were presented with an image and asked to write an imaginative story inspired by it. This story was to form part of the Future Leaders writing competition and would be published on the competition’s website. Responses were expected to use a personal and imaginative style and incorporate descriptive and interpretative language. The challenge for students was to interpret a surreal image depicting a human figure standing before several doors in a desert landscape, with a clock in the foreground and various smaller details. They then needed to link these elements to themes of leadership and self-development, while crafting a narrative that aligned with this interpretation.
Students generally demonstrated creativity in approaching this task and often arrived at insightful ideas as they described a dream or an extraordinary set of circumstances that led their characters to this surreal scene. Many responses showed an ability to imagine a compelling backstory and to use the image as a starting point for deeper reflection.
Below are selections from high-scoring responses:
Что же такое лидерство? Вероятно, это стремление привести людей к одной цели, а может показать будущее, где эта цель достигнута ... Двери – это решения и желания, дверей много ... и не каждая ведёт, куда надо ... (What is leadership? Perhaps it is the desire to guide people toward a common goal, or maybe to show them a future in which that goal has already been achieved … The doors represent choices and desires; there are many of them … and not every door leads where you want to go …)
Очень трудно решить, какую дверь открыть. Мне страшно её открывать: а что, если я открою неправильную? (It is very hard to decide which door to open. I am afraid to open one: what if I choose the wrong door?)
Воздушные шары – это странники, которые доверяются ветру. (The balloons are travellers who trust the wind).
Всё, что нужно сделать, это посмотреть вперёд, набраться уверенности и сделать этот непростой шаг! (All you need to do is look ahead, gather your confidence, and take this difficult step!)
Часы тикают, и жизнь пролетает ... (The clock is ticking, and life is passing by …)
The misconceptions observed in some responses fell into several patterns. One was a tendency to write a reflective essay rather than crafting a narrative, as the task required. Another involved producing a detailed description of the image, using a range of descriptive features, but without moving beyond description to create a story or interpret the visual elements. A further misconception was creating a narrative set in extraordinary space and time but failing to link the imagined scenario to the themes of leadership or decision-making. These issues prevented some responses from fully meeting the task expectations.
Question 6 
Students were asked to write the script of a speech in response to the following scenario: they had been invited to a nearby school to address the school board about establishing a student community garden, a project that had been successfully implemented at their own school. Responses were expected to present clear and convincing arguments in support of creating such a garden and to align stylistically with the conventions of a persuasive speech. Students were also assessed on their ability to use linguistic features that guide the audience through the argument, such as cohesive devices, persuasive techniques and language that leads the audience toward a clear and convincing conclusion.


Students generally demonstrated solid skills appropriate for this text type. The arguments they presented were varied and often well developed. For example, students argued that a community garden could:
encourage children to spend time outdoors and reduce their screen time 
help students develop communication skills and learn to work as part of a team 
build a sense of responsibility 
allow Biology students to put their studies into practice 
increase loyalty to the school canteen, which could use fresh produce from the garden 
even improve students’ mood – Улучшится настроение, когда сорвёшь свежую сладкую клубнику, а с хорошим настроением и учиться получится лучше (Your mood will improve when you pick a fresh sweet strawberry, and when you’re in a good mood, studying becomes easier).
Structural and linguistic features were generally well considered, with many students demonstrating an understanding of how to shape a persuasive speech. Introductions often began with an appropriate formal address, such as Здравствуйте, уважаемые члены школьного совета (Good afternoon, esteemed members of the school board) or Позвольте посвятить вас в детали этого проекта (Allow me to introduce you to the details of this project), establishing a respectful tone from the outset. Students also made effective use of emotional appeal to engage their audience, asking questions such as Хотелось бы вам иметь трудолюбивых и сплочённых учеников? Конечно! Но как этого достичь? (Would you like to have diligent and united students? Of course! But how can we achieve this?) or creating intrigue with statements such as Вы удивитесь … но академические успехи у участников этого проекта улучшились! (You will be surprised … but the academic performance of the participants in this project improved!) Many responses concluded with a clear and courteous closing line – Я надеюсь, что мне удалось убедить вас. Спасибо за внимание (I hope I have managed to persuade you. Thank you for your attention), which reinforced the persuasive intent and provided a natural sense of closure. These choices strengthened the overall authenticity of the speeches.
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