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Introduction
[bookmark: _Hlk216944221][bookmark: _Hlk216781565]Schools must deliver the Victorian Certificate of Education (VCE) to the standards and requirements established by the VCAA. Study-specific standards and requirements are stated in the relevant VCE study design. The School-based Assessment Audit checks that the standards and requirements set out in study designs are being followed and that assessment is being carried out in line with the VCE assessment principles.
This report reflects the first year of implementation of this study design and is based on the findings of the 2025 School-based Assessment Audit.
General comments
The school-based assessment audit for this study indicated a mixed level of success for schools transitioning from the previous study design. While many schools demonstrated an understanding of the intent of the outcomes, inconsistencies were evident in the design, structure, and application of assessment tasks.
A recurring issue was the lack of understanding of the distinctions between a written report, a laboratory report, a case study, and structured questions. The General Assessment Advice on the VCAA website includes information about each task type.
Many assessment tasks lacked a balanced range of question types, with a predominance of low-to mid-order questions. This restricted opportunities for students to demonstrate higher order thinking, in-depth understanding, and analytical skills.
Some schools did not provide students with clear marking schemes or task-specific rubrics, which limited students’ understanding of performance expectations. Additionally, the use of unmodified VCAA performance descriptors in place of task-specific assessment criteria sometimes resulted in overly generic marking approaches, reducing the reliability and consistency of assessor judgements.
Some schools were not meeting the requirements for the use of primary data in their assessment. Primary data can include numbers, descriptions or images collected by students through participation in practical activities. While an agreed set of primary data may be compiled for use in an assessment task, all students must participate in both the activity and the data collection process.
In some cases, the Unit 4 assessment tasks were compressed into a short timeframe. Schools are encouraged to consider finalising the assessment of Unit 4 at the start of Term 4 if necessary to ensure students have sufficient time to prepare.
The audit also identified an ongoing reliance on commercially produced School-assessed Coursework (SAC) tasks, often with little or no modification. This lack of modification raised concerns around authentication and compromises the validity of assessment. Schools must ensure that SACs are unique and appropriately adapted to suit their student cohort and context.
[bookmark: _Hlk216782183]Unit 3 School-based Assessment
Requirements
[bookmark: _Hlk216816386]Unit 3 includes two outcomes to be assessed, both using SAC tasks. Students are required to collect and draw on primary data for both outcomes.
Outcome 1 
On completion of this unit, the student should be able to analyse primary data collected from participation in physical activity, sport, and exercise to develop and refine movement skills from an individual and coaching perspective, by applying biomechanical and skill-acquisition principles.
Assessment specifications
[bookmark: _Hlk216782706]Analyse primary data collected from participation in physical activity, sport and exercise to develop and refine movement skills from an individual and coaching perspective, by applying biomechanical and skill-acquisition principles.
The student’s performance is assessed using structured questions that draw on primary data that analyses a movement skill using biomechanical and skill-acquisition principles.
Audit findings
[bookmark: _Hlk216856509]Outcome 1 requires students to analyse primary data from their own participation in physical activity. Several tasks submitted to audit for this outcome included multiple-choice questions that did not draw on primary data. All questions for this outcome must relate directly to the movement experiences completed and should directly reference primary data.
Some tasks did not adequately assess both biomechanical and skill-acquisition principles, as required by the study design. In some cases, the assessment focused on one area in isolation or relied on general theory-based questions rather than applied analysis using primary data. Effective task design was observed where structured questions included a balance of short-answer questions (1–3 marks), longer-response questions (4–6 marks), and at least one extended-response question (approximately 10–12 marks). These tasks allowed students to progressively demonstrate understanding while providing opportunities for higher-order analysis.
Where longer-response or extended-response questions were included, best practice involved holistic marking using task-specific rubrics, particularly for questions worth six or more marks. This approach supported more reliable and consistent assessor judgements.
Examples of effective practice included tasks that incorporated a range of primary data, such as observational records and images of students performing the movement skill. These tasks were well structured and effectively integrated key skills with relevant knowledge, enabling students to apply biomechanical and skill-acquisition principles within an authentic movement context.
Outcome 2
On completion of this unit, the student should be able to use data collected in practical activities to analyse how the major body and energy systems work together to enable movements to occur; explain the factors causing fatigue; and recommend suitable recovery strategies.
Assessment specifications
Use data collected in practical activities to analyse how the major body and energy systems work together to enable movements to occur, explain the factors causing fatigue and recommend suitable recovery strategies.
The student’s performance is assessed using a laboratory report based on primary data collected during participation in a practical activity, which analyses the acute responses to exercise, energy system characteristics, energy system interplay, fatigue and recovery.
Audit findings
Most schools demonstrated a sound understanding of the intent of Unit 3 Outcome 2, with the majority of tasks incorporating a laboratory activity where primary data was collected either individually or as a class in the lead-up to the task. Where this laboratory activity occurred, tasks were generally well structured and aligned with the requirement to use primary data obtained during practical activities to analyse acute responses to exercise, energy system characteristics, fatigue, and recovery. 
However, schools are reminded that all assessment questions must relate directly to the movement experiences completed and require regular reference to the primary data collected. It is not appropriate for students to analyse previously unseen secondary data for this outcome. While primary data may be collected individually or collated at a class level, all students must have access to the same primary dataset to ensure equity in access to stimulus materials.
Some tasks did not include the nutrition and hydration components introduced in the 2025 study design. This omission meant that these tasks did not adequately address all of the required content, limiting students’ opportunities to demonstrate the outcome.
Some tasks were labelled as laboratory reports, but they did not reflect the expected structure. Laboratory reports should contain an aim, introduction, or hypothesis; a method (typically provided to students prior to the activity); a results section presenting primary data collected during the practical activity; a discussion section (which could be provided with a set of short answer questions or prompts that require them to respond in an extended written response) and a conclusion that links findings back to the introduction, aim or hypothesis and acknowledges why the findings are important. 
Unit 4 School-based Assessment
Requirements
Unit 4 includes three outcomes to be assessed, all using SAC tasks. Student performance is assessed using one task each for Outcomes 1 and 3, and two tasks for Outcome 2. 
Outcome 1
On completion of this unit, the student should be able to undertake an activity analysis to justify the physiological requirements of an activity that informs an appropriate assessment of fitness.
Assessment specifications
Undertake an activity analysis to justify the physiological requirements of an activity that informs an appropriate assessment of fitness. 
The student’s performance is assessed using a written report analysing data from an activity analysis to determine the relevant physiological requirements in a selected activity including justification of the selection of appropriate tests to assess fitness
Audit findings
The audit found that schools generally demonstrated a strong understanding of the intent of Unit 4 Outcome 1 and the requirements of the 2025 study design.
Many tasks required students to analyse secondary data, which provided students with rich opportunities for analysis and connection with the physiological requirements that underpin the activity. However, schools are reminded to ensure the amount of information that students are required to synthesise for the written report is manageable within the limitations of the timeframe. 
Several schools did not specify an appropriate structure for the written reports, which should include an introduction to summarise the main findings (i.e. the main physiological requirements and the subsequent fitness tests that are appropriate); a main body that allows students to unpack the main findings referencing the data, and a conclusion addressing what was learnt.
Some schools did not provide clear marking schemes or task-specific rubrics, which reduced students’ understanding of performance expectations. In other cases, the use of unmodified VCAA performance descriptors resulted in overly generic marking and reduced the reliability of assessor judgements.
Most schools had adjusted to the 2025 study design’s emphasis on applied analysis rather than memorisation of individual fitness test protocols, guiding students to draw on practical experiences to justify test selection effectively. Schools that integrated practical participation in the lead-up to the SAC task, appropriate written report structure, and clear marking guides provided students with the strongest opportunities to achieve the outcome.
Outcome 2
On completion of this unit, the student should be able to participate in a variety of training methods; design and evaluate training programs; and explain performance improvements that occur due to chronic adaptations, depending on the type of training undertaken.
Assessment specifications
Participate in a variety of training methods; design and evaluate training programs; and explain performance improvements that occur due to chronic adaptations, depending on the type of training undertaken. 
The student’s performance is assessed using a case study that draws on experiences from participation in at least 5 training sessions to design a personalised 6-week training program. 
AND
A response in one or more of the following formats, which links chronic adaptations of the cardiovascular, respiratory and muscular systems to training methods and improved performance: 
a case study analysis 
a data analysis 
structured questions.
Audit findings
Schools generally demonstrated strong practice in designing and implementing the case study for Unit 4 Outcome 2 Task 1. Many schools created authentic scenarios requiring students to draw on experiences from at least five training sessions to develop a personalised six-week training program. This approach effectively linked practical participation with theoretical knowledge, providing students with meaningful opportunities to apply training principles and methods while demonstrating their understanding of program design, progression, and individual adaptation.
Audit observations highlighted the importance of authentication of student work. While students require access to their reflective folios to complete the case study, schools must consider how authentication will be ensured. Schools are encouraged to retain the training log between sessions and check the responses entered, without providing feedback, so that the written report reflects each student’s own participation and data collection. Best practice also involved tasks that regularly required students to refer to their reflective folios. This approach reinforced connections between practical experiences and theoretical application.
For Task 2, schools typically selected a structured question format for assessment. The audit identified the use of structured questions as an area for improvement, noting that these tasks should provide students with stronger alignment to the changes introduced in the 2025 Study Design. In some cases, tasks offered limited opportunities for students to explicitly link aerobic, anaerobic, and resistance training adaptations to performance improvements in VO₂ max, lactate inflection point (LIP), speed, force of muscular contraction, and lactate tolerance. As a result, students’ ability to demonstrate a comprehensive understanding of chronic adaptations in the cardiovascular, respiratory, and muscular systems was restricted in some assessments.
Outcome 3
On completion of this unit, the student should be able to integrate theory and practice that enables them to analyse the interrelationships between skill acquisition, biomechanics, energy production and training, and the impacts these have on performance.
Assessment specifications
Integrate theory and practice that enables them to analyse the interrelationships between skill acquisition, biomechanics, energy production and training, and the impacts these have on performance.
The student’s performance is assessed using an extended-response question drawing on personal experiences from a chosen practical activity recorded in the reflective folio, that analyses the interrelationships between skill acquisition, biomechanics, energy production and training program theoretical knowledge for their impacts on participation and/or performance. An emphasis should be placed on using a suitable tool, such as a concept or mind map, to plan a response. 
Audit findings
For Unit 4 Outcome 3, the audit found that schools generally demonstrated an understanding of the outcome’s intent, requiring students to integrate theory and practice to analyse the interrelationships between skill acquisition, biomechanics, energy production, and training, and their impacts on participation and performance. 
However, in some cases, the planning tool provided to students was overly prescriptive, limiting their ability to organise findings from practical activities and prepare for the extended response question. It is recommended that the planning tool remains broad, enabling students to demonstrate a holistic understanding of the interrelationships between skill acquisition, biomechanics, energy production, and training concepts, and their impact on performance within the given practical context.
Authentication processes were inconsistent, particularly in relation to the use of reflective folios. Best practice requires that only reflective folios directly related to Unit 4 Outcome 3 be brought into the SAC. Again, schools are encouraged to retain the reflective folios between sessions and check the responses entered, without providing feedback. To support students in using their reflective folios effectively and efficiently when completing the planning tool and extended response question, schools should limit the amount of information recorded during practical activities, for example, one page per theoretical concept. Additionally, schools must ensure that primary data collected by the students is clearly included and explicitly referenced in the scenario or reflective folios to enable the analysis of performance differences between movement skills or performers.
Over-assessment was an issue with some tasks exceeding the scope of the study design and creating unnecessary workload for students. For example, some schools used the four broad topics of skill acquisition, biomechanics, energy production, and training programs for the extended response question, rather than refining these into specific concepts within the discipline areas. Effective tasks narrowed the focus to four or five key concepts, ensuring the task could be completed within the allocated time. Each of the factors provided should be narrow enough for students to know what was required but still have enough scope to show understanding in a variety of ways and, across the cohort, produce a full range of performances.
Examples of effective practice included adapting VCAA performance descriptors to create task specific rubrics, awarding marks for responses that integrated key concepts well, and enhancing scenario detail to provide students with greater context for completing the planning tool and extended response question. These strategies enabled students to improve the quality of their responses and incorporate data collected during practical activities.
Resources and further information
Refer to the VCE Physical Education Support Materials for advice on developing a program, sample learning activities, general assessment advice including sample approaches to developing assessment tasks, and VCAA performance descriptors. 
All official communications regarding VCE study designs are provided in the Senior Secondary update and Notices to Schools. It is recommended that  schools subscribe to the Senior Secondary update and the VCAA Bulletin to receive updated information regarding the study. Important administrative dates and assessment schedules are published on the School administration page of the VCAA website.
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