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School-based Assessment Report
[bookmark: _Hlk160699877]VCE Visual Communication Design
Accreditation period commencing 2024
Introduction
This report is provided for the first year of implementation of the VCE Visual Communication Design Study Design and is based on the School-based Assessment Audit and VCAA statistical data.
[bookmark: _Hlk160713415][bookmark: _Hlk161148288][bookmark: _Hlk160700954]All official communications regarding the VCE Visual Communication Design Study Design are provided in the Senior Secondary update and Notices to Schools. It is recommended that teachers subscribe to the VCAA Bulletin and the Senior Secondary update to receive updated information regarding the study. Schools are required to alert teachers to information in the VCAA Bulletin and Notices to Schools, especially concerning assessment schedules. Important administrative dates and assessment schedules are published on the School administration page of the VCAA website.
This report is best read in conjunction with the VCE Visual Communication Design Study Design, Support materials, the VCE Product Design and Technologies: Administrative Information for School-based Assessment published on the VCE Visual Communication Study Design webpage and the VCE Administrative Handbook published annually on the VCAA website.
General comments
Schools are to be commended on applying policies and processes for the administration of school-based assessment for Visual Communication Design. 
Most schools submitted clear and informative timelines that allowed students to develop the knowledge and skills for each of the outcomes prior to assessment.
There was consistent evidence of authentication and moderation of student work, ensuring consistency between teachers and classes. 
There was a clear understanding of VCAA requirements for storing, documenting authentication, and returning student work.
Study specifications and key terms
The Study specifications (pages 12–18 of the study design) provide the structure and key concepts that underpins Units 1–4 of VCE Visual Communication Design. Specific details of the scope of each specification are provided in the unit overviews and in the introduction to the relevant areas of study. Further information can be found in the Support materials published on the VCE Visual Communication Design study page, including Frequently Asked Questions. The Terms used in the study (pages 19–20 of the study design) provide definitions of terminology included in all of the key knowledge and skills for Units 1–4.
It is imperative that teachers remain vigilant about accessing all aspects of the study design and support materials. The study design should be used as the main source to inform assessment. Students are required to demonstrate an understanding of the Study specifications and Terms used in the study in all school-based assessment and in the end-of-year examination because they underpin the key knowledge and skills of all outcomes in Unit 3 and 4. 
Unit 3: Visual communication in design practice
Outcomes 1 and 2
The School-based Assessment Audit process revealed a variety of approaches undertaken for the School-assessed Coursework (SAC) tasks in Unit 3 Outcome 1 and Outcome 2. Tasks need to be designed using the key knowledge and key skills of the study design. Although all key knowledge and key skills are required to be addressed by students to achieve S for the unit, teachers can devise a range of learning activities and select those for formative or summative assessment depending on their approach to Unit 3, Areas of Study 1 and 2. Teachers should select SAC tasks from the recommended assessment task types for Outcomes 1 and 2 (listed on page 37 of the study design), while also referring to the Support materials on how outcomes might be addressed, and taking into consideration the needs and abilities of their students. Teachers are encouraged to design SAC tasks that are flexible, can be navigated individually by the student, and tailored to their skills and interests. SAC tasks should be designed to be rigorous enough to elicit responses that lead to a spread of results. When preparing SAC tasks for students, information and instructions should be clear in regard to what is expected, with clear advice provided on mark allocation, assessment criteria and due dates. 
It was evident throughout the audit that a range of approaches are being taken by schools, specifically when delivering content for Areas of Study 1 and 2. The task(s) and support information provided for audit by teachers showed that assessments are efficient and that the task does not over-assess the students in terms of the number of tasks set or include content outside the scope of the study design. Schools are drawing on a range of sources including the VCAA VCE Visual Communication Support materials, textbooks, seminars, as well as conference resources. In some submissions the evidence provided demonstrated that in the information or instructions provided to students for Outcomes 1 and 2, there appeared to be a heavy reliance on unmodified commercial materials. These materials also covered a limited range of key knowledge and key skills for Outcomes 1 and 2. The audit reviews also found that marking schemes/assessment criteria/VCAA performance descriptors for Outcomes 1 and 2 were not used to develop marking schemes aligned with the key knowledge and skills. In addition, there was no provision to provide feedback to students. Schools must inform students about the basis on which they will be assessed in all outcomes in Units 1–4 of VCE Visual Communication Design. 
Outcome 3
Unit 3, Area of Study 3 marks the commencement of the SAT. The majority of audited schools demonstrated that they had provided their students with the necessary information to commence the SAT and that they had addressed authentication procedures using both the Authentication Record Form and Teacher Additional Comment sheet from the VCAA Administrative information for School-based Assessment – Visual Communication Design, available on the VCE Visual Communication Design study page. Schools should note that this information is updated annually, and they need to review and adjust their assessment program accordingly. Most schools indicated that student work was completed in class time, or that it was sighted and acknowledged if completed outside of class, by using the SAT Authentication Record Form. It is important that both the teacher and the student sign the Authentication Record Form and acknowledge feedback comments at the time of authentication. Schools are providing students with information about their VCE policies, including the submission of work for assessment and redemption of a Satisfactory completion of the unit. Student work was moderated by cross-marking within the school or with another school to ensure fair and accurate application of the assessment criteria. 
The audit of Unit 3 indicated that some schools are providing students with resources to develop student knowledge of the Study specifications, Terms used in the study, and design terminology relevant to the current VCE Visual Communication Design study design. Teachers are to be mindful of terms that are no longer used in the current study design, including terms such as ‘computer,’ generation of ideas,’ and listed methods such as ‘visualisation,’ observation’ and ‘presentation’ which are no longer relevant in Outcome 3. This terminology has been replaced with the terms ‘digital processes,’ ‘generation and development of design ideas,’ and drawings are labelled as ‘Documentation,’ ‘Development’ and ‘Presentation’ drawings. These are all defined in the Study specifications and schools must ensure that the language they use in their resources and teaching approaches aligns with the study design. 
Some SAT tasks submitted for the audit for Outcome 3 included commercially sourced materials. It was unclear to the audit panel the extent to which these had been modified to meet the needs of the students and their understanding of the requirements of the task. Schools are expected to modify any commercially sourced material (including textbooks, online resources, and subject association resources) to ensure that students can meet the requirements of outcomes and that they understand the standards required for each assessment criteria. These materials should be checked against the requirements of the current study design and be modified to engage the school’s cohort of students. A range of resources are available on the VCE Visual Communication Design study design page under Support materials, including on-demand videos and recordings of Professional Learning webinars. Also, each year the Season of Excellence publishes resources that support schools to develop materials for resourcing and assessing the SAT. 
Some of the evidence submitted by schools for the Outcome 3 SAT covered only a limited range of key knowledge and key skills. School-based assessment should be representative of the key knowledge and key skills underpinning Unit 3 Outcome 3. The VCE Visual Communication Design: School-assessed Task Assessment Sheets, including the assessment criteria and descriptors, are used to assess the task. Therefore, schools must inform students about how they should complete the task and how they will be assessed.
Unit 4: Delivering design solutions
Outcomes 1 and 2
The evidence submitted for Unit 4 in the audit demonstrated that most schools met the requirements of the VCE Visual Communication Design Study Design for the SAT for Outcomes 1 and 2 and that the VCE Assessment principles were being addressed. In Unit 4, students refine and resolve design concepts for 2 communication needs; they design and deliver a pitch of one design concept for each of the 2 distinct communication needs and produce 2 distinct final solutions that fulfil the communication needs and design criteria outlined in the brief in Unit 3 Outcome 3. 
In some cases, schools appeared to rely on commercial materials (including textbooks, online resources, and subject association resources) to develop the tasks for the SAT for Outcomes 1 and 2 and to provide information/instructions to students. It was unclear from the audit submission the extent to which these materials had been modified. Schools are reminded that when using these materials, they must be checked against the requirements of the current VCE study design to ensure compliance. Handouts should be provided that unpack outcomes and assessment requirements in language that students can understand. 
In some audit submissions it was found that schools did not provide adequate information to students about the assessment of the SAT, including not providing SAT assessment sheets from the current VCE Visual Communication Design: Administration information for School-based assessment, and timelines did not include authentication dates. Students must be provided with current VCE Visual Communications Design: School-assessed Task Sheets and be informed of the basis on which they will be assessed.
The SAT spans both Unit 3 and 4 but it was evident that some schools are neglecting to use the Support materials published on the Visual Communication Design study design page as a source to develop the SAT tasks. Schools are expected to reference the following resources when developing SAT tasks: the VCE Visual Communication Design Study Design page, VCE SAT professional learning resources/materials and the VCE Administrative Handbook.
Schools are reminded that for Outcomes 1 and 2, teachers should provide students with written information, supported by visual examples outlining the conditions for assessment of the SAT. The written information should include evidence of clear information and instructions for students and the visual examples can include samples of student achievement or stimulus materials. At times, the material submitted for the audit for Outcomes 1 and 2 covered only a limited range of the key knowledge and key skills. School-based assessment should be representative of all key knowledge and key skills underpinning the outcomes. The information should also include important dates related to the SAT (including observation for authentication of student work), the task type(s) and format, assessment criteria and descriptors of student achievement, and the conditions under which the task will be undertaken. Schools that provided unclear information or produced timeframes that were not in line with the VCE Assessment principles and Administration policies were asked to submit further evidence to the audit.
[bookmark: _Hlk158382547]The majority of schools demonstrated that they applied measures to ensure that all student work on the SAT was authenticated and that the Authentication Record Forms for each student were completed. The Authentication Record Form is published annually in the VCE Visual Communication Design: Administrative information for School-based Assessment on the VCE Visual Communication Design study page. Schools are reminded that each observation and feedback is signed by the teacher and the student at the time of the authentication. Schools are reminded that once submitted, all SATs should be stored in a secure designated area until the release date of student work. The VCAA publishes this date in the Important Administrative Dates and Scored assessment schedule. In the case where work is lost, stolen or damaged, schools should refer to the VCE Administrative Handbook. 
School-assessed Coursework
The School-assessed Coursework tasks for Outcomes 1 and 2 in Unit 3 of VCE Visual Communication Design form Graded Assessment 1 (GA1) and contribute toward 20 per cent of the student study score. The details and scores for School-assessed Coursework tasks are published on page 37 of the study design. 
The VCAA publishes specific advice on how to develop assessment strategies for School-assessed Coursework tasks in the Support materials on the VCE Visual Communication Study Design page. General assessment advice for VCE Visual Communication Design is provided, including the VCE Assessment principles and any other administration and advice documents. For VCE Visual Communication Design, advice and performance descriptors are provided for Unit 3, Outcome 1 (Comparative case study of contemporary designers) and Unit 3, Outcome 2 (Practical and Comparative analysis). Advice regarding the application of the published performance descriptors to assess each School-assessed Coursework task is unpacked for teachers under the Support materials: Assessment tab on the study design page. 
In the 2024 audit, schools indicated that they used the VCAA performance descriptors to assess the Unit 3, Outcomes 1 and 2 School-assessed Coursework tasks. However, the performance descriptors often did not clearly align with the specific task devised by the school. 
Cross-marking is essential for fair and equitable assessment. In the audit, most schools had employed approaches to moderation. Effective moderation ensures consistent and defensible judgments about student achievement. Teachers should be transparent in their discussions and understanding of performance descriptors and the expectations about the type of responses that will provide evidence of achievement levels. 
Students should be provided with feedback after the completion of the task in order to review their understanding of the key knowledge and key skills of the outcome, and to provide feedback on their performance in the task so as to prepare them for the end-of-year examination.
Most schools indicated that the School-assessed Coursework task(s) were completed both in class and out of class time. Where School-assessed Coursework tasks are being completed without teacher supervision, schools should have a documented policy in place about the authentication of student work. It is strongly advised that schools implement regular authentication checks throughout the School-assessed Coursework task, particularly in the practical components. 
Unit 3 Area of Study 1: Professional design practice
Compare the ways in which visual communication practices are used by contemporary designers, using research methods and practical exploration.
Assessment consists of a comparative case study of designers in selected design field(s) presented in one of the following formats:
a written report
an annotated visual report
a response presented in a digital format, such as an online presentation or interactive website
AND
2 practical design exercises documenting emerging skills in selected field(s) of practice
While many schools chose to deliver modified commercially developed materials, there were also schools that developed their own materials and resources. Exemplary submissions to the audit included tasks that used time efficiently and addressed all key knowledge and key skills in a range of formative and summative tasks. Some schools designed and delivered collaborative exercises between the written and practical components of the task to engage students and to ensure that all of the key knowledge and skills of Outcome 1 were covered.
Teachers should refer to the study specifications and terms used in the study on pages 12–20 of the study design as these concepts underpin all the outcomes, key knowledge and skills of the Areas of Study in Units 3 and 4. The Study specifications provide background on key concepts such as the VCD design process, methods, materials and media, visual language, design elements and principles, Gestalt principles, intellectual property and copyright, and terms such as ‘good design’, ‘human-centered research’ and ‘circular design practices’. Further information about developing the coursework task can be found in the Support materials on the VCE Visual Communication Design study design page of the VCAA website. Further clarification is provided in the Frequently Asked Questions (FAQ) and on-demand videos that are listed under the Support materials. 
The SAC task must be designed to ensure students can compare the contexts in which contemporary designers work. In Unit 3, Outcome 1 the context refers to the location and place where designers work, such as client and studio-based practices that are local and/or international. In the practical component of the task students consider the location and time where the visual communication is created and viewed. It is recommended that students study more than one designer for Outcome 1. As students are required to compare the contexts in which the designers work, the designers can come from the same field or different fields of design practice. Students must also describe and compare past, present and future professional design practices, and they must study all 3 contexts. Page 4 of the FAQ document in the VCE Visual Communication Design Support Materials defines a contemporary designer as a designer who is practising in the year that a student is enrolled in Unit 3 and 4 and should have been working post the year 2000. 
The audit panel found that ethical and legal obligations were addressed well; however, students must ensure that the obligation is relevant to their selected field(s) of design practice. Further information regarding ethical and legal obligations are covered in the Study specifications under Intellectual property and Copyright (page 18 of the study design). Examples are also provided in the Frequently Asked Questions published under the Support materials on the study design page. 
Most schools made appropriate use of commercial resources (textbooks, subject association materials and online videos), with most adapting these resources to suit their students’ needs. Schools ensured that the commercial materials met the requirements of the current VCE study design and ensured significant modifications were made so that student work could be authenticated. Other approaches included inviting designers into their classrooms or making use of the resources created by the professional subject association (Visual Communication Victoria) to listen to designers speak. 
Approaches to Outcome 1 that were in line with the study design and the VCE assessment principles provided students with the opportunity to investigate the practices of designers across various fields of design practice. These approaches supported students to focus on specific field(s) of design practice. It is important that when students select fields of design practice, all methods, and conventions appropriate to the field are explored so that students are prepared for the end-of-year examination. Successful practical tasks were linked to specific fields of design practice and allowed students to demonstrate their understanding of the conventions of the selected field. The most common selected fields of design practice were those of Objects and Environments and students were required to demonstrate their knowledge of technical conventions. These conventions and the conventions for Messages and Interactive experiences are all outlined under each field of design practice in the Study specifications (pages 16–17 of the study design). Teachers should ensure that students are able to draw on this key skill and incorporate these conventions into their documentation or presentation drawings. Further information on the relevant conventions for each field of design practice is provided in the Frequently Asked Questions in the Support materials published on the study design page. 
Appropriate or relevant conventions were not often demonstrated in the documentation and presentation drawings in specific fields of design practice to support students to apply visual communication practices and processes used by contemporary designers in selected field(s) of design practice. For example, packaging templates are suitable for the field of design practice of Messages but not Objects. There was also a misunderstanding of the appropriate use of documentation or presentation drawings in the selected field of design practice. Information on the purpose and application of the different drawing methods is listed in the Study specifications (page 15 of the study design). Further details on conventions are in the Frequently Asked Questions published under the Support materials.
Terminology used in the tasks was often not in line with the key knowledge and skills listed for Unit 3, Outcome 1. Instructions given to students when completing comparative analysis and practical exploration tasks need to make it clear that they are required to research and apply visual communication practices and processes used by contemporary designers in selected field(s) of design practice. Schools need to cover the following areas of key knowledge and skills when delivering the task: 
contexts in which contemporary designers work
practices and processes, including relevant methods, media, materials, and conventions used by contemporary designers
concepts of good design in selected design field(s) of design practice
differences between past, present and future professional practices in selected field(s) of design practice
distinguishing characteristics and the role of visual language in selected field(s) of design practice, roles, relationships and responsibilities of designers, specialists and stakeholders when resolving design problems
techniques used by designers to evaluate design ideas. 
decisions made by designers during the resolution of design problems
technological, economic, cultural, environmental, and social factors influencing design practices
ethical and legal obligations of designers
appropriate design terminology. 
In Outcome 1 students are not required to complete a design process, write a brief or produce a folio. The students are required to complete 2 practical design exercises to demonstrate their skills in selected field(s) of design practice. In these tasks students:
apply visual communication practices and processes used by contemporary designers in selected field(s) of design practice
use visual language to communicate ideas and/or information to specific audiences, and for specific purposes and contexts in selected field(s) of design practice
incorporate relevant conventions in documentation or presentation drawings in selected fields of design practice
use presentation formats characteristic of selected field(s) of design practice
adopt conceptions of good design aligned with selected field(s) of design practice
apply legal and ethical obligations relevant to selected fields of design practice.
For some schools, the number of tasks and the lessons devoted to Unit 3, Outcome 1 could be managed more effectively. When preparing a teaching and learning plan, teachers should keep in mind the weightings and mark allocation of Outcome 1 and refer to the suggested time allocation. Students should complete Outcomes 1 and 2 prior to commencing the SAT because the knowledge and skills in each field of design practice are scaffolded for Outcome 3.
[bookmark: _Toc97552591][bookmark: _Toc97552593]Unit 3 Area of Study 2: Design analysis
Compare and analyse design examples from selected field(s) of design practice, describing how aesthetic considerations contribute to the effective communication of information and ideas.
Assessment consists of a comparative analysis of design examples presented in one of the following formats:
a written report
an annotated visual report
a response presented in a digital format, such as an online presentation or interactive website.
The most popular format selected for Unit 3, Outcome 2 was a written report where students were presented with unseen examples of visual communications from each field of design practice. Students were required to prepare a written report that documented similarities, differences, and connections between different visual communications, describing how the aesthetic considerations made by designers contributed to the effective communication of information or ideas. Students had the opportunity to select examples from their chosen fields of design practice explored in Unit 3, Outcome 1. Many schools asked students to complete this assessment under examination conditions. 
The audit submissions identified that several schools were delivering material taken directly from the textbook or using commercially sourced support material without any effort to modify the task to target their cohort of students. Teachers are reminded that when SAC tasks are created using materials in the public domain (such as textbooks, commercially produced tasks, subject-associated materials), these materials must be checked against the requirements of the current study design. Schools must ensure that tasks used for school-based assessment are significantly different from publicly available materials. Any materials in the public domain are potentially accessible, and students who access these materials prior to undertaking their SAC task may gain an unfair advantage over other students in the cohort. Teachers should provide some direction and requirements for any of the selected task types listed on page 37 of the study design. Instructions should adequately and appropriately cover key knowledge and key skills to allow students to independently demonstrate their knowledge and skills required for the outcome.
Some schools demonstrated that they need to provide students with clarification of the differences between an aesthetic consideration and an aesthetic decision. An aesthetic consideration is an intention that guides a design while an aesthetic decision is a choice made based on that consideration. An aesthetic consideration is an intention to create a visual effect that will satisfy a user or audience’s preferences. Aesthetic considerations include the use of design elements and design principles, Gestalt principles, methods, media, and materials to create the visual communication. Aesthetic decisions are the choices made based on that aesthetic consideration. For example, a designer might make an aesthetic decision about a design element or design principle based on specific aesthetic considerations.
In Unit 3, Outcomes 1 and 2 students must discuss the factors that influence the practices of designers and their decisions. The factors can vary depending on the field of design practice and examples that the students investigate. Factors are listed as technological, economic, social, cultural, and environmental factors. These factors can be considered as contextual and can influence where visual communications are created, made, located, and viewed. 
2 varied design examples (visual stimulus materials) from selected field(s) of design practice must be compared and analysed in Unit 3, Outcome 2. The examples can come from the same or different fields of design practice. The SAC task must be designed to ensure students have the opportunity to demonstrate their understanding of practices, techniques and processes used by designers in their selected fields of design practice. 
When creating assessment criteria and rubrics for the SAC tasks for Unit 3, Outcomes 1 and 2, teachers should refer to the VCE Visual Communication Design Performance descriptors located in the Assessment tab of the Support materials published on the VCE Visual Communication Design study design page. Using these performance descriptors ensures that assessment is in line with the study design and that the varied levels of performance and achievement are assessed in the task. In some audit submissions it was difficult to see how the suggested weightings and mark allocation of specific tasks were aligned to the key knowledge and skills of Unit 3, Outcomes 1 and 2. Schools should consider how to use the performance descriptors to develop criteria specific to the tasks designed, including creating assessment rubrics. When allocating marks to specific tasks, consideration should be given to the level of difficulty for each component of the task. Assessment should be aligned with key knowledge and key skills of the practical and written tasks for Outcome 1 and the written task in Outcome 2. There is general assessment advice and guidelines to setting school-assessed Coursework tasks in the Assessment tab of the Support Materials on the VCE Visual Communication Design Study Design page. 
School-assessed Task
The School-assessed Task contributes 50 per cent to the study score. 
The task is progressively assessed using assessment criteria that are mandated by the VCAA. The total score for the School-assessed Task is 80 (assessed by 8 criteria equally weighted at 10 marks each). Student performance for each criterion is recorded on the assessment score sheet. Each criterion has performance descriptors and evidence to assist teachers with determining student achievement in the individual criterion. The criteria are updated and published each year by the VCAA in the VCE Visual Communication Design: Administrative information for School-based assessment published on the VCE Visual Communication Design Study Design page. 
When teachers plan for submission of the School-assessed Task, it must be done in consultation with the VCAA assessment schedules and communicated in writing to students at the beginning of the year for the whole of the task (Units 3 and 4). For most teachers, the timeline and assessment dates are usually recorded and shared with students in a course outline or overview.
Specific information about the assessment of Unit 3, Outcomes 3 and 4 and Outcomes 1 and 2 can be found in the VCE Visual Communication Design: Administrative Information for School-Based Assessment. In some audit submissions it was found that schools had modified the assessment criteria for students. The assessment criteria and descriptors are mandated and must not be modified. Schools are encouraged to scaffold the School-assessed Task mandated assessment criteria and descriptors for students, explaining them in ‘student-friendly’ language, and using visual material to support students’ understanding.
Schools should be aware of the annual VCAA Important Administrative Dates and Scored Assessment Schedules published at the start of every school year on the VCAA website. It is important to apply these dates to teaching and learning timelines to enable students to complete the outcomes in the required timeframes, and to allow entry of student scores into the VASS system. The return date in November for School-assessed Tasks is also published in the Scored Assessment schedule each year. Schools are advised to develop a policy for the return of School-assessed Tasks to students prior to the release of results in December. The policy should include formal sign off by the student that the work has been returned to them. 
Cross-marking of outcomes is crucial to delivering a fair and accurate assessment of student learning. Where possible, teachers should collaborate with other teachers in their school or another school to cross-mark samples or entire classes of student work. Where there are multiple classes of the same study in the school, teachers must ensure that the conditions for the task are equitable and cross-mark the task between their classes. The assessment criteria should be discussed, and assessments moderated to establish a similar understanding or benchmark (high, medium, and low) for each of the criteria. Assessment of student learning outcomes should be delivered within a controlled and regulated context. Specific assessment policies are individual to each school and should be communicated to the students at the commencement of the School-assessed Task. Additional assessment advice and the VCE Assessment Principles can be found in the VCE Administrative Handbook.
It was noted in the audit that many schools employ cross-marking as part of their assessment policy. Cross-marking within a school or with another school helps to ensure fair and accurate assessment of School-assessed Coursework and the application of the assessment criteria for the School-assessed Task. Where possible, teachers should aim to cross-mark a sample or the whole class with another Visual Communication Design teacher in their school or in a local Visual Communication Design ne2rk group. At the beginning of Unit 3 and 4, it is highly recommended that teachers and students read and discuss the quality of work expected to achieve a ‘very high’ level of achievement in each criterion. This discussion can continue as the students’ progress through the SAT.
Further information, including on-demand videos to assist with the assessment of the School-assessed Task, are published on the VCE Visual Communication Design study page of the VCAA website.
Unit 3 Area of Study 3: Design process: defining problems and developing ideas 
Identify 2 communication needs for a client, prepare a brief and develop design ideas, while applying the VCD design process and design thinking strategies.
Research using divergent and convergent thinking to identify and analyse a design problem.
A brief that identifies 2 communication needs and develops design criteria including purposes, contexts, audience or user characteristics and design constraints.
Generation of a range of ideas drawing on the design criteria documented in the brief.
Presentation and critique of design ideas to a group based on the client needs and criteria documented in the brief.
Deliver and respond to feedback using written reflective and critical evaluations.
Prior to commencing Unit 3, Outcome 3, students should have completed the SAC tasks in Unit 3, Outcomes 1 and 2. These completed tasks will support students with the necessary knowledge and skills to undertake the SAT and make informed decisions about the fields of design practice on which they will base their work. For Outcome 3, students are required to apply the Discover phase of the VCD design process to identify a design problem or opportunity. A diverse range of research methods, conceptions of good design and divergent thinking strategies are applied to the investigation to gather insights, analyse, and evaluate a design problem. Students prepare a brief for a real or fictional client, defining 2 communication needs that are distinct from one another in purpose and presentation formats, and brainstorm and generate design ideas prior to the commencement of the Unit 4 Deliver phase of the VCD design process. The audit found that some schools are not formally signing and dating the brief on completion of the Define phase. It should be noted that this is an Authentication requirement that must be implemented. Students are encouraged to seek copyright permission for the use of others’ material at this point in the process. This will include evidence of written correspondence confirming copyright permission. This permission can be recorded on the SAT Authentication record form.
Schools should only allow one draft of the design brief for feedback before assessment. Feedback may include written notes or audio recorded feedback and should be noted on the SAT Authentication record form. Unacceptable levels of assistance may arise during preparation of the brief, generating ideas, developing concepts, or resolving final presentations. Schools should note that it is not appropriate to provide ‘detailed advice on, corrections to, or actual reworking of students’ drafts or productions of folios.’ The brief must be signed off at the Define phase prior to undertaking the Develop phase of the VCD design process. Most schools allow students to prepare their brief with subheadings that define the requirements of the brief. Once the brief is completed and signed, off students can then continue to generate, develop, and present a range of design ideas drawing on the design criteria documented in the brief. There is information explaining design ideas, concepts, and solutions in the Study specifications on page 14 of the study design. Further detail is provided in the Frequently Asked Questions in the Support materials on the VCE Visual Communication Design Study Design page. 
The study design requires students to undertake research and investigation that is synthesised and clearly directs the generation of design ideas. Research methods should be explicitly taught, as well as design thinking, to clarify and direct the generation of ideas. Annotations at this stage should explain the research and discuss future directions for exploration. The importance of clear and consistent referencing and citations of research cannot be overstated. Students are encouraged to undertake both primary and secondary research, looking at a range of resources. Examples of primary research might include interviews, site visits, and collecting and analysing data. Observational drawing, although not a mandated part of the design process, can be included in the research to specifically allow students to investigate the form, structure, and function of existing objects. Observational drawings can be used as starting points to generate design ideas and can be completed manually or digitally (such as drawing on a tablet with a stylus). Design thinking is a requirement of the Define phase and convergent thinking should be used to synthesise and explain the design problem. Audited schools had applied different strategies in both the Discover and Define phases of the VCD design process to gather insights, analyse and evaluate a design problem.
An essential feature of VCE Visual Communication Design is the generation of design ideas, development and refinement of visual communications using digital methods. Schools demonstrated a range of approaches, such as the use of computer software and AI technologies. Students are required to acknowledge all sources of inspiration throughout the design process. This can be done by noting specific titles and publication dates of texts and/or magazines and/or URL addresses for websites from which images have been sourced. For information acquired from a website, acknowledgement typically includes the title of the website and the date that the website was accessed. Information should be located at the point where images appear in student notes supporting the design process. Additional support from digital software programs and AI technologies, such as digital assets and resources, should be acknowledged by the student and documented on the Authentication record form.
The generation, development, and presentation of design ideas should respond directly to the research. The students explain their ideas and evaluate design decisions in a critique that addresses specific aspects of design criteria for 2 distinct design solutions. Divergent thinking is integrated in the development and presentation of design ideas and in the experimentation with methods, materials, media, design elements, design principles and Gestalt principles. Annotations critically and reflectively explain and evaluate the generation and development of ideas. Common approaches of divergent thinking found in audit submissions included the introduction of strategies such as ‘SCAMPER,’ Forced Associations’ and ‘Blooms Action Verbs’ to develop ideas. Some schools demonstrated that they had introduced design thinking models to students such as ‘PMI,’ POOCH,’ and ‘SWOT’ to support them to select design concepts from the design ideas that could be further developed at the Deliver phase as design concepts in Unit 4, Outcome 1.
Unit 4 Area of Study 1: Design process: refining and resolving design concepts
Refine and resolve distinct design concepts for each communication need, and devise and deliver a pitch to communicate concepts to an audience or users, evaluating the extent to which these meet the requirements of the brief.
Task type: School-assessed Task 
A folio of work presenting the development of design concepts for 2 distinct communication needs.
Evaluation, testing and resolution of design concepts.
Devise and deliver a pitch of one design concept for each of the 2 distinct communication needs.
Documentation of the development, refinement, and resolution of design concepts.
The audit for Unit 4 indicated that schools must review the scope and nature of requirements for the SAT annually to ensure that the information they provide to students aligns with the current study design and assessment guidelines. There was evidence that some schools had not updated their materials to support students to address the changes required for the School-assessed Task (SAT). Most importantly, schools should revise how they approach the teaching of the VCD design process (the Double Diamond design process) outlined in the Study specifications on pages 12 and 13 of the VCE Visual Communication Design Study Design. In Unit 4, students undertake the Deliver phase of the VCD design process to develop and refine concepts based on the design ideas developed in Unit 3, Outcome 3, and they present solutions for 2 communication needs. 
At the commencement of Unit 4 students must separate their 2 design processes to have clear evidence of 2 distinctly different processes for developing, refining, and resolving design concepts for 2 communication needs in order to meet their design problem as documented in the brief in Unit 3. Schools took different approaches to this aspect of the SAT. For example, some chose to set a due date for Presentation 1 at the halfway point and then students moved onto Presentation 2, rather than working on both presentations simultaneously. This can be a strategy to ensure students have 2 separate design processes that are clearly going in different directions. Some schools directed their students to apply a design thinking strategy to choose concepts from the development and presentation of design ideas developed for each communication need in Unit 3 in order to identify starting points for further development. Other schools required students to make these decisions at the start of Unit 4, which can assist with clarity of the design process. 
The tasks for Unit 4, Outcome 1 should be designed to allow demonstration of a differentiation of knowledge and skills, including higher order thinking skills. Students must show their ability to analyse, evaluate, justify, make connections, and evaluate their decisions throughout the design process, rather than simply identifying or describing their choices and decisions. Students should be supported to ensure that the final solutions that are different in intent, purposes, context, and presentation formats. Although a presentation board is an effective way to present final solutions, both final solutions should not be placed on the one board. 
As demonstrated in the key knowledge and skills for Unit 4, Outcome 1, each field of design practice has its own set of conventions. The conventions are outlined in the Study specifications on pages 15 and 16 of the study design. Further information can be found in the Support materials on the VCE Visual Communication Design Study Design page, including Frequently Asked Questions and the Technical Drawing Specifications. In all fields of design practice, Design principles and the Gestalt principles arrange the design elements. Students undertaking the Environmental field of design practice should address both 2- and 3-dimensional drawing methods (including floorplans, elevations, planometric and perspective drawings) as part of their development and/or refinement stages. These Documentation drawings can be used to represent final solutions as Presentation drawings or to demonstrate the development of concepts as Development drawings. However, Documentation drawings should be used to assist students in making design decisions, including refinement and resolution of design solutions. Documentation drawings should be also used for in the Objects field of design practice using orthogonal, isometric, or perspective drawings in the design process. In the Messages and Interactive Experiences fields of design practice, Documentation drawings include typographic conventions (such as font styles, kerning, tracking and pictorial representations), packaging nets, printing, grids, layouts, maps, and wire frames.
Students must use software programs that are available at school, to enable teachers to be able to support their learning, and to authenticate their work. Phases of development, refinement and resolution for digital processes should be demonstrated in the student’s folio (for example, as screen dumps), and for manual processes. Documentation can be demonstrated as photos with annotations as a form of authentication. Every stage of the design process does not need to be documented; only the key decisions throughout the design process should be recorded. If students are selecting fields of design practice, such as objects, environments, and interactive experiences, it is recommended that they create low-fidelity prototypes to test design ideas and then produce high-fidelity prototypes to emulate the look and feel of a finished product.
The review of student handouts and resource materials in submissions during the audit process indicated that students are instructed to use a minimum of 2 methods (digital and manual), and a variety of media and materials to develop their concepts. Schools are encouraged to use a variety of approaches to teach students how to develop and refine distinctly different design concepts and design solutions. Information about methods, materials, and media relevant to each field of design practice is outlined in the Study specifications on pages 15 and 16 of the study design. Additional information is also provided in the Support materials under Planning, including the Frequently Asked Questions. Schools should also note that the various drawing methods are listed in the Study specifications (Development, Documentation and Presentation drawings), and that students need to understand the requirements of the different drawing methods relevant to their selected fields of design practice. 
The design processes undertaken for Solutions 1 and 2 do not need to be of equal size; however, there needs to be clearly different directions explored, developed, and presented. There should be evidence of a range of at least 2 different design concepts for each communication need explored. The final design solutions should evolve from the initial design ideas explored and there should be evidence shown of further development to refine and resolve the design solution to address the communication needs specified in the brief.
Design thinking strategies (divergent and convergent) should be used in all phases of the VCD design process and students should make considered decisions about implementing strategies appropriate to the communication needs. Class activities where all students complete the same design thinking strategy should be avoided; students should complete strategies appropriate to their own design concepts. Gathering feedback to enable critical thinking can take the form of surveys, interviews, or routines such as POOCH or SWOT analysis. Students can use the client, audience, user, or their peers to gather multiple viewpoints on their design concepts. 
The pitch is a requirement in Unit 4, Outcome 1. The pitch must be completed prior to the student commencing the final presentations. Students should be well prepared for their pitch to ensure that they receive feedback and have the opportunity to evaluate it, and that they can synthesise and refine design concepts further considering the feedback and the requirements of the brief. 
During the pitch, students present mock-ups or prototypes of one design concept for each communication need that test and evaluates their suitability, drawing on the requirements of the brief. Students apply convergent thinking in the presentation and evaluation of design concepts in the pitch, and in the further refinement of design concepts. As part of their planning and preparation, students gather and collect feedback and reflect on the feedback documenting evidence. After the pitch, the students need to document any decisions or changes that they are going to make in response to their feedback. 
Many schools chose oral presentations to complete the pitch, indicating that students delivered the pitch to a group, and that they incorporated a visual presentation as support. Teachers also indicated that they physically recorded their students’ pitches to assist with authentication, assessment, and feedback. The length of student pitches was generally between 5 to ten minutes and the audience varied between small groups or the class, and in some cases, students delivered the pitch to a small group of teachers or design professionals. 
Regardless of task type, it is important that students can demonstrate the key skills, such as explaining their design thinking, and their use of the design criteria to evaluate their use of the design process and the refinement of their final design solutions. Providing clear guidelines to students regarding how their pitch will be assessed and giving them a time range for an oral presentation assists students to prepare for the task. 
The audit panel found that several schools were using commercially produced resources for the delivery of the pitch. As the tasks are commercial, there is some concern that students would be able to obtain completed tasks from other students and hence authentication issues could arise. Schools are required to adapt such resources to suit the needs of their students and to avoid authentication issues. It is also critical that commercial resources are checked against the requirements of the current VCE Visual Communication Design Study Design.
[bookmark: _Toc80786141][bookmark: _Toc81899428][bookmark: _Toc87877679][bookmark: _Toc97552607]Unit 4 Area of Study 2: Presenting design solutions
Produce a design solution for each communication need defined in the brief, satisfying the specified design criteria. This should include:
2 distinct final presentations in 2 separate presentation formats that fulfil the communication needs and design criteria outlined in Unit 3, Outcome 3.
Use of visual language and appropriate methods to communicate solutions to an audience or users.
The audit highlighted that schools should guide students to carefully consider the intention of each design solution, to ensure they are discernibly different. For example, students should not select the one presentation board for both final solutions. There can be some links between the 2 presentations, for example a logo may appear across both presentations; however, there must be 2 distinctly different design solutions to meet the needs of the client. The solutions must meet the requirements established by the brief written and submitted for assessment in Unit 3. Students need to be mindful of set timelines, ensuring that they have enough time to make any changes and refinements that evolved from their pitch.
The design solutions should demonstrate refinement and resolution of materials, methods, media, design elements and principles in each presentation and ensure that the student has selected design concepts that are appropriate to the design brief written and submitted for assessment in Unit 3. Conventions appropriate to each field of practice must be refined and demonstrated in each design solution. The steps of refinement and resolution should be demonstrated in the documentation of the process to produce the final solutions. 
It should also be noted that schools must ensure that students have demonstrated the use of visual language for both final solutions. Students should understand how visual language is refined and manipulated to address the design criteria and communication needs explained in the brief developed in Unit 3. Some submissions demonstrated that advice about the refinement of methods, media and materials was prioritised with insufficient attention to the refinement of visual language in the final solutions. Visual language is outlined in the Study specifications on page 12 of the study design and further information is provided in the Support materials on the VCE Visual Communication Design study design page under Planning.
The design process is iterative; therefore, students may complete additional research and/or generate design ideas during the Deliver phase of the VCD design process in Unit 4, Outcome 1. Formative assessment or written feedback should be provided throughout the SAT using the VCAA Additional Comment/Feedback sheet.
VCAA authentication record form for School-assessed Tasks
The VCAA Authentication record form for the School-assessed Task records the development of student learning and must be completed by the teacher. The Authentication record forms are published on the VCE Visual Communication Design study page annually under the Assessment tab in the Support materials. The form outlines the schedule of assessment criteria for the task and allows the teacher to document the outcomes of meetings between the student and the teacher, the areas for improvement, and areas to note deadlines and the submission of student work. The teacher and student co-sign and date the authentication record after each meeting. The completion of the VCAA Authentication record form for school-based assessment and the Additional Teacher Comment sheet are mandatory and can be requested at any time by the VCAA. The VCAA Authentication record form for School-based Assessment and Additional Teacher Comment sheets must be submitted by the students when they apply for Top Designs.
Assessment
It was apparent that some schools have not updated their assessment strategies to align with the current Administrative information for School-based Assessment. Schools should be aware that this information is updated annually, and they need to adjust their assessment guidelines accordingly. 
Conditions of assessment of learning outcomes, including due dates, must be provided to students in writing at the beginning of each unit. The audit process revealed that not all schools were aware of the annual VCAA Important Administrative Dates and Assessment Schedule that informs schools of the submission of scores for the SAT and the return of student work. It was evident that some schools need to develop a policy for students to ensure that there are conditions for redemption and satisfactory completion of the Unit. 
Moderation and cross-marking procedures are important to result in a fair outcome for students and to ensure consistency between teachers where there is more than one class. Most schools had identified good moderation and cross-making procedures in the audit. It was apparent that some schools have not updated their assessment in alignment with the to deliver the current VCE Visual Communication Design: Administrative information for School-based Assessment in 2024 for the School-assessed Task (SAT). Schools should be aware that this information is updated annually, and they need to adjust their assessment guidelines accordingly. 
Conditions of assessment including due dates must be provided to students in writing at the beginning of each unit. Schools are also reminded to refer to the Important Administrative Dates and Assessment Schedule on the VCAA website for information about the due dates for submission of scores for the SAT into VASS and for the return of student SAT work.
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