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Section 1: Presentation
What students did well
In the 2026 NHT examination, students:
presented a very clear stance on an issue related to the chosen subtopic for the extended study of language and culture, including an extensive range of highly relevant information, ideas and opinions
communicated information, ideas and opinions very effectively
were highly engaged with assessors 
used sophisticated vocabulary and grammatical structures accurately and appropriately
demonstrated excellent pronunciation, intonation, stress and tempo
effectively used evidence from the texts studied to support their stance.
This year, NHT students explored a variety of subtopics that aligned well with the prescribed theme of ‘Tradition and change in Chinese-speaking communities’ and its prescribed topics, ‘Literature and the Arts’, ‘Stories from the past’ and ‘Youth issues’. Many students selected innovative subtopics drawn from one of the three prescribed topics, demonstrating an ability to link cultural products to broader social phenomena. 
Presentations that scored highly established a clear and well-defined stance from the outset and selected supporting arguments that were highly appropriate to the nature of the chosen subtopic. The arguments were developed in a logical, layered and coherent manner, demonstrating both breadth and depth while consistently reinforcing the speaker’s position. Effective presentations also drew upon carefully selected texts that closely aligned with each supporting argument. By integrating relevant information, examples and plot elements from these texts with thoughtful analysis, students continually linked the discussion back to the key concepts underpinning each argument. This sustained connection between textual evidence, analysis and argument, therefore ultimately strengthened and substantiated the central contention as well as the stance of the presentation.
Additionally, some students chose intriguing subtopics, such as 网络热梗会弱化年轻人的语言能力 (internet catchphrases may weaken young people’s language abilities) and配音对中国影视作品的贡献功不可没 (the indispensable contribution of voice acting to Chinese film and television). Most students clearly articulated their position, moving beyond simple storytelling to present a well-defined analytical stance.
High-scoring presentations were characterised by a structured and logical development of ideas, where subpoints built upon one another rather than being presented in a disorganised sequence. For instance, in a presentation arguing that 中国传统戏曲应得到传承 (traditional Chinese opera should be preserved), a multi-layered analysis covered several relevant aspects including personal aesthetic appreciation, social values and trends, and cultural uniqueness. Similarly, presentations on 要体会《红楼梦》中的悲剧色彩 (the tragic nature of Dream of the Red Chamber should be appreciated) effectively explored how the text addresses individual freedom, warns families against extravagance and helps women overcome social constraints. This logical clarity and synthesis of ideas reflected strong analytical thinking and enhanced the overall arguments.
Successful presentations demonstrated that effective communication extends beyond the content of the presentation itself. Although the examinations were conducted over the telephone and assessors could not observe facial expressions or other forms of body language, students who scored highly engaged their assessors through purposeful vocal delivery. They varied their volume, tone and intonation to emphasise key ideas, used stress strategically to highlight important concepts, and employed pauses effectively to allow significant points to resonate. These features not only made the presentation more engaging, but also demonstrated a high level of confidence, audience awareness and oral communication skill.
A strong command of language was evident in many presentations, with students using advanced vocabulary and complex grammatical structures with precision. This sophisticated use of language highlighted thorough preparation and a refined ability to express complex ideas effectively within a formal academic context.
High-scoring students spoke clearly and fluently, demonstrating an excellent command of rhythm, accurate pronunciation and appropriate intonation. These qualities significantly improved the overall delivery and effectiveness of their presentations.
Many students demonstrated thorough research and preparation by drawing from a wide variety of texts to reinforce their reasoning. Beyond clearly presenting their arguments, they conducted logical and coherent analysis of their chosen materials, ensuring that textual evidence was well-integrated and added depth to their stance. Discerning students selected texts that were highly relevant, providing a structured interpretation that significantly enhanced the clarity and impact of their presentation.
Areas for improvement
In preparation for the examination, students could:
prepare more adequately to support the presentation with information, ideas and opinions
avoid forced analytical frameworks
practise using more complex sentence structures and syntax
practise using repair strategies
practise pronunciation, intonation, stress and tempo. 
Students are encouraged to move beyond ‘Level 1’ analysis, which only involves retelling the plot or listing information from a text, for example, recounting the storyline of a movie such as《哪吒 2》 (‘Ne Zha 2’) or listing herbs mentioned in the lyrics of songs such as《本草纲目》 (Compendium of Materia Medica). To achieve higher scores, students are encouraged to demonstrate authentic interpretation and analysis (Level 2), eventually synthesising their study into a clear, well-defined stance with practical contemporary relevance (Level 3). Furthermore, when a subtopic contains multiple key concepts (e.g. ‘Text X reflects social phenomena/values 1, 2 and 3’), the scope can become too broad, making it difficult to develop a focused argument and limiting the depth of the subsequent discussion. 
Students should also ensure breadth in their study; relying on only one text restricts the range of ideas, whereas comparing works with different styles or from different genres can highlight the uniqueness of the chosen text.
Several students chose to discuss their subtopics through a structured framework of个人 (individual), 企业 (corporate) and 国家 (national). However, it is not a requirement to approach the presentation in this way. For certain issues, such as 青年人坚守自我 (young people remaining true to themselves) or 个人走出舒适圈 (individuals stepping outside their comfort zones), linking the discussion to the national level can feel forced or artificial. The choice of supporting arguments and the structure of the overall line of reasoning should be determined by the content and nature of the subtopic selected. Rather than following a fixed formula, students should develop their own individual argumentation that is specifically tailored to the issue under investigation.
A number of students’ use of language in their presentations was overly simplistic, characterised by basic sentence structures and limited lexical range. Students should strive to enrich the linguistic quality of their presentations by incorporating more sophisticated, stylistically refined and expressive language.
Students should be prepared to recover smoothly from small errors or moments of hesitation. Practising simple repair strategies helps maintain the flow and confidence of the delivery even when unexpected difficulties arise.
A balanced and expressive delivery is crucial. Speaking too quickly or too slowly can negatively affect clarity, and students should focus on tempo and stress to ensure their message is communicated effectively.
Section 2: Discussion
What students did well
In the 2026 NHT examination, students:
communicated information, ideas and opinions very effectively
were highly engaged with the assessors and effectively used appropriate style and register
used sophisticated vocabulary and grammatical structures accurately and appropriately
demonstrated excellent pronunciation, intonation, stress and tempo
provided an extensive range of highly relevant and original information, ideas and opinions on the issue selected
clarified, elaborated on or defended ideas and opinions very effectively 
effectively responded to questions on the broad subtopic beyond the issue selected, including unfamiliar issues related to the subtopic
made excellent use of evidence from the text studied to support their discussion. 
A number of students displayed strong communication skills by responding to questions with clarity and insight. Their thoughtful and well-articulated answers reflected a solid understanding of the content and enhanced the quality of the interaction.
Students who scored highly listened carefully to questions, demonstrated a clear understanding of each question’s intent, and responded directly to what was asked. They adjusted their tone and vocabulary to suit the formal context, showing sensitivity to language use.
A number of students employed a high standard of language throughout the discussion, using a variety of advanced expressions that demonstrated flair and strong foundational skills.
Students who scored highly provided layered and detailed responses, often suggesting practical measures rather than relying on vague advocacy. For example, in discussions of how 中国的传统戏曲应得到传承 (traditional Chinese opera should be preserved), when asked how secondary schools could promote traditional Chinese opera, high-scoring responses proposed specific actions such as establishing opera clubs at school.
To achieve high marks, students proactively deepened the discussion by exploring complex comparisons and challenging questions. Examples included: 西学东渐 vs 东学西渐，哪一个对于中国文化的未来发展更有利？ (the spread of Western ideas into China versus the spread of Chinese ideas abroad, which approach will help more with the further development of Chinese culture?); 王铁梅 vs 贾玲 — 谁体现了共情的能力 vs 谁获得了实际的进步 (Wang Tiemei versus Jia Ling [two characters from the movies students studied], who demonstrated empathy and who achieved practical progress?); and 如果海外票房主要来自海外华人，这是真正的文化出海吗？ (if overseas box office success comes mainly from overseas Chinese, does it truly represent ‘'going global’'?). In response to these more challenging questions, high-scoring students remained composed and articulate under pressure. Students extended their answers through a deeper interpretation of key concepts, effectively developing and defending their stance. In doing so, they demonstrated their ability to think critically and dialectically, engaging in nuanced and well-reasoned analysis that reflected genuine depth of thought.
Students who scored highly supported their arguments with specific evidence from the texts studied, such as box office figures and industry rankings when discussing Chinese cinema. Another example was when explaining the uniqueness of opera, students effectively discussed vocal styles, lyrical language and the role of regional dialects in the specific opera. They succinctly summarised and analysed key plot points as valid evidence rather than delivering lengthy prepared speeches.
Areas for improvement
In preparation for the examination, students could:
research their subtopic in-depth to ensure an excellent range of information, ideas and opinions
practise elaborating on ideas and opinions, and being able to respond to unanticipated questions 
prepare text references to support answers where appropriate
practise conveying information learned from sources and expressing an opinion about it
avoid relying on pre-learned responses that do not address the question
revise grammar.
Students should avoid using vague or abstract concepts without sufficient explanation. Concepts such as 底色 (underlying character/foundation) or 格局 (vision/perspective) should be clearly defined to avoid muddled arguments. A lack of conceptual clarity can lead to confusion, such as between the concepts of 英雄 (hero), 枭雄 (warlord/antihero) and 成功 (success), leading to weak arguments.
Students should avoid contradicting themselves during the discussion. It is important to think on one's feet and provide supporting evidence for opinions rather than just stating them. However, responses should be concise and avoid being excessively long or repetitive.
Students should not simply present conclusions in isolation. Responses should be supported by evidence drawn from credible texts and sources to maintain the strength and credibility of the argument.
Students should not rely solely on memorising information from studied texts. Instead, they are expected to develop their own interpretation and understanding of the material. A common example of this issue arises when students are asked ‘why’ and ‘how’ questions; rather than reproducing pre-learned content or memorised quotes from the text, they should respond with their own analysis and specific, practical proposals that demonstrate their ability to apply ideas in a meaningful way.
Students should avoid being off-topic (文不对题) by relying too heavily on memorised scripts. Active listening is crucial; students should tailor their responses to the question asked, demonstrating adaptability and genuine analytical ability.
Responses should reflect formal academic language. Casual speech or internet slang should be avoided, as such expressions undermine the formal register of the examination.
Students are advised to pay close attention to the accuracy of their vocabulary and grammar. Common grammatical errors included mismatched sentence structures, such as using 通过……，让……(through/by means of…, make/let…), where the second half of the sentence introduces a different grammatical subject, therefore the logical subject of the sentence becomes inconsistent. Other issues included omitting the subject altogether, resulting in incomplete or unclear sentences, improper use of 被 (passive voice), and verb–object disagreement, such as 提高垃圾 (improve rubbish).
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