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Section A
In Units 3 and 4, students explored two of the 20 texts on the 2025 VCE English and English as an Additional Language (EAL) text list. Section A required students to write an analytical response to one of the two texts studied. Students were required to select one of two topics and then engage with the ideas, concerns and values raised by that topic, supported by close reference to the text.
Topics
	Type of topic
	Explanation
	Example

	Propositional
	The topic provided a proposition related to the ideas/values presented in a text. Students were invited to challenge the proposition where warranted. The invitation was framed by one of the following instructions:
Discuss.
Do you agree?
The examination included a propositional style topic for each text.
	Sunset Boulevard demonstrates that exploitation is unavoidable in Hollywood.
Do you agree?

	Quotation
	The topic provided a quotation and an instruction/proposition. Students were invited to discuss the way in which the quotation addressed a key idea in the topic as part of their answer.
The examination included a quotation style topic for two of the texts. 
	‘… a knowledgeable man is a free man, or at least a man who longs for freedom.’
Born a Crime suggests that continual learning is essential for growth.
Discuss.

	Direct question
	The topic required students to answer a direct question about the text. Students were invited to discuss the way that the author constructed the text to communicate these ideas.
The examination included a direct question style topic for each text.
	How does Rainbow’s End demonstrate that the past affects the present?


Assessment
Students were assessed against the following criteria:
knowledge and understanding of the text, including its structure, and the ideas, concerns and values it explores
development of a clear analysis in response to the topic
use of evidence from the text to support the analysis
control of the conventions of the English language to convey meaning.
Responses were scored out of 10 using the Expected Qualities for the mark range.
Student responses
The features of responses that scored highly are outlined below.
Demonstrated relevant knowledge of how the text is structured and an ability to analyse how authors, directors and/or playwrights use specific elements of construction to convey their ideas. For example:
Rainbow’s End, topic i: Discussing how Harrison uses elements such as stage directions and lighting to explore the idea of the past affecting the present.  
Responded to all aspects of the topic. For example:
Born a Crime, topic i: Exploring the relationship between the necessity of continual learning and growth.
Developed a response that addressed the specific task words in the topic, such as ‘how’, ‘discuss’ and ‘do you agree?’. For example: 
Sunset Boulevard, topic i: Constructing a response that explores the idea of exploitation through the lens of whether it is avoidable or not.
Demonstrated confident use of the English language. For example:
Demonstrating ability to write in the style of an analytical text response essay with clarity and precise language.
The features of responses that did not score highly are outlined below.
Focused on one key word or idea in the topic rather than responding to the whole topic. For example:
Rainbow’s End, topic ii: Focusing on the idea of normal and disregarding the different attitudes towards what is considered to be normal.  
Missed opportunities to explore the implications of the topic. For example: 
Sunset Boulevard, topic i: Disregarding the absolute nature of the word ‘unavoidable’ in the proposition statement. In this topic, the task instruction ‘Do you agree?’ required students to put forward a position, which could include expressing a nuanced degree of agreement.
Relied heavily on plot points for evidence. For example:
Sunset Boulevard, topic ii: Focusing on restating the plot with few references to the idea that becoming unimportant is frightening.
Demonstrated limited language control. For example:
Insufficient control of written English expression to adequately convey ideas.
Advice
Students should:
ensure that they understand the purpose of the task and that this task requires a response to the topic using text analysis 
ensure that all key ideas in the topic are addressed
explore the construction of the text, and the structures and features used to create meaning; elements of construction could be authorial choices or cinematic, theatrical or poetic devices
avoid reproducing an analytical essay written during the study that does not engage with the chosen topic.
Strategies for examination preparation:
Keep a reading or viewing log that explores elements of construction as well as ideas, concerns and values explored in the text.
Read the Author’s Note, which usually appears at the beginning of the text, or view interviews featuring the author, director, poet or playwright to form a better understanding of authorial intent.
Practise writing responses based on a wide variety of ideas as well as topic types.
Section B
In Unit 3, students explored their writing skills within a framework chosen from the study design. Section B required students to write a text with a clear purpose, using the title to inform a central idea and one or more of the stimuli to generate ideas. 
Task material
Students were provided with the title of their text and a choice of three different modes of stimuli. For each framework, a quote, a visual and a short piece of prose were provided to help generate ideas. 
Assessment
Students were assessed against the following criteria:
use of relevant idea(s) drawn from one framework, the title provided and at least one piece of stimulus material
creation of a cohesive text that connects to a clear purpose or purposes 
use of suitable text structure(s) and language features to create a text
control of the conventions of the English language to convey meaning.
Responses were scored out of 10 using the Expected Qualities for the mark range.
Student responses
Responses that scored highly:
used the title meaningfully 
used ideas drawn from the stimuli in a way that improved the quality of writing
created a text with a clear purpose or purposes
demonstrated authorial choices about language features and text structures that are appropriate for the purpose(s)
demonstrated competent control of expression and English language conventions.
Responses that did not score highly:
drew on ideas that were not relevant to the framework studied throughout the year
made minimal or no reference to the title and did not use the stimuli to generate ideas
created a text without a clear purpose and/or an attempt to demonstrate authorial choices
focused on recalling events or outlining a plotline.
Advice
Students should:
avoid writing an entirely pre-prepared response, as it will be challenging to use the title and stimulus provided in a meaningful way
understand that the role of the stimulus is to generate ideas; there is no need to quote the stimulus
plan the writing with a clear purpose in mind
practise using a range of language features and structures throughout the year
keep in mind that this is a writing task where the execution is weighted more than the discussion of the concept.
Strategies for examination preparation:
Ensure you have a clear understanding of the framework.
Find a style of writing that helps to create a personal writer’s voice.
Revise the four main purposes and ensure that each practice response has a clear purpose or purposes.
Practise writing using a wide range of titles relevant to the chosen framework.
Section C
In Unit 4, students developed their analytical skills to explore persuasive argument, language, visuals and/or audiovisuals. Section C required students to write an analysis of the task material provided.
Task material
The persuasive text provided was a letter from one Oak Street resident who sent a copy to each of her neighbours after learning that a neighbour had made a noise complaint about her rooster. 
Assessment
Students were assessed against the following criteria:
understanding of contention, argument(s) and point of view
analysis of the ways in which written and spoken language and visuals are used to present argument(s) and to persuade an intended audience
use of evidence from the text to support the analysis
control of the conventions of the English language to convey meaning.
Responses were scored out of 10 using the Expected Qualities for the mark range.
Student responses
The features of responses that scored highly are outlined below.
Demonstrated understanding of the context of the task material. For example:
Identifying the specific audience as Anne’s neighbours, and recognising the moments in the letter where Anne appeals to the neighbour(s) who made the complaint. 
Demonstrated understanding of the development of argument and how arguments are used to position an audience. For example:
Exploring how Anne begins by establishing her connection to the street and presenting herself as a reasonable neighbour, sharing that she was unaware of the noise issues.  
Demonstrated understanding of how to analyse the persuasive intent of the language and visuals and how these features support the overall contention. For example:
Analysing how the second visual, a photograph of Mrs Morgan and Anne’s daughter, supports the argument for community cohesion and harmony. 
Demonstrated fluent and effective control of the conventions of the English language while writing in an analytical style. For example:
Structuring analysis around the main arguments and how the language and visuals support the overall contention of the text.
The features of responses that did not score highly are outlined below.
Misunderstood the context. For example:
Identifying the target audience as the local council.
Focused on identifying examples of persuasive devices. For example:
Structuring paragraphs around a type of persuasive device and/or restating the task material while identifying persuasive strategies. 
Summarised sections of the task material. For example:
Quoting the task material followed by a re-telling of the point being made.
Described the visual(s). For example:
Giving a description of the boy patting a rooster and not connecting this to how Anne aims to position her neighbours by including this photograph. 
Advice
Students should:
ensure that the analysis is framed around arguments and discusses how the language and visuals support the persuasive intent of the argument
explicitly discuss how the argument is developed throughout the text
select key example(s) from the text and explain how the intended effect of the author is presented through the language. 
Strategies for examination preparation:
Practise annotating the task material, focusing on how language and visuals support the arguments rather than focusing solely on identifying persuasive strategies.  
Annotate the background information to ensure the context of the task material is understood.
Use flow charts to help map out the arguments presented in the persuasive text.
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