2015 VCE Languages oral examination
reports — Second languages

The following information applies to the oral examination for all Victorian and CCAFL second
language studies.

Teachers and students are advised to read this entire report, not just the language-specific section,
as it contains general and specific information about the second language oral examination.

The Chief Assessor for each study has provided comments on the quality of student performance
for each language and this information can be accessed directly by clicking on the links below.

e Arabic
e Armenian
e Bosnian

e Chinese Second Language
e Chinese Second Language Advanced

e Croatian
e Dutch

e Filipino
e French
e (German
e Greek

e Hebrew
e Hindi

e Hungarian
¢ Indonesian Second Language

e |talian

e Japanese Second Language
e Khmer

¢ Korean Second Language
e Macedonian

e Persian

e Polish

e Portuguese

e Punjabi

e Romanian

e Russian

e Serbian

e Sinhala

e Spanish

e Swedish

e Tamil

e  Turkish

e Ukrainian

e Vietnamese

e Yiddish
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General comments

The oral examination is divided into two sections: a seven-minute Conversation and an
eight-minute Discussion. Following the Conversation, the student gives a one-minute introduction
to the topic chosen for the Detailed Study and engages in a seven-minute discussion of the
Detailed Study. The assessment for both the Conversation and the Discussion is divided into three
sections: communication, content and language. The assessment criteria and descriptors are
published on the VCAA website. It is important that all teachers and students are familiar with the
criteria and descriptors and that students use them as part of their examination preparation. This
will help students to engage in a lively and interesting exchange with assessors.

Although there are similarities between the assessment criteria for the Conversation and
Discussion sections of the examination, the criteria assess two very different aspects of
performance. In Section 1 — Conversation, students need to speak and interact with assessors in a
linguistically and culturally appropriate manner about their personal world. Section 2 — Discussion
assesses students’ skills in presenting information and exchanging ideas and opinions. Students
must be prepared for both sections of the examination.

Students need to be able to use language spontaneously to handle unrehearsed situations.
Students should express ideas and opinions on this topic. Students are required to prepare an
appropriate topic and be ready to defend it effectively. Sometimes a topic to which students can
relate at a personal level may enable them to become more familiar with the content and
vocabulary needed, and thus be more skilled to support and elaborate on information, ideas and
opinions.

Students are reminded that assessors may ask a range of questions for which students may not be
as well prepared. Although students are not expected to be ‘experts’ and be able to answer all
guestions asked, they are expected to have learnt strategies in order to respond to these types of
guestions. It would be valuable for students to learn phrases such as, ‘I have not studied this
aspect of the topic, but I think...", ‘I don’t know, but | feel’...” and ‘I prefer not to discuss this topic,

but can discuss....".

Students need to be familiar with the terminology and vocabulary of the oral examination in the
target language. Students are reminded that they must use the correct register. The setting of the
examination is formal and students need to use appropriate language and generally avoid the use
of colloquial terms. Teachers and students should refer to the VCE Language Study Design for
further information regarding the oral examination.

Specific information
Section 1 — Conversation

The majority of students were well prepared and performed to a high standard in this section of the
examination. They listened carefully, were articulate and answered questions confidently. They
expressed opinions, which were supported by details and reasons, and advanced the
conversation. Many students had an excellent range of vocabulary and used a wide variety of
sentence structures. However, some relied solely on rote-learned material and struggled when
they forgot it or when the assessors asked a question that was different from the questions they
were expecting. Other students gave answers that lacked breadth and depth, and some students
used anglicisms.

VCAA


http://www.vcaa.vic.edu.au/Pages/aboutus/policies/policy-copyright.aspx

Communication

Most students had prepared possible responses to the main topics; for example, school and home
lives, family and friends, interests and aspirations. They expressed ideas and opinions, showed
initiative and could discuss related issues. Most students were able to advance the Conversation
with original input and some used humour. It is important that students elaborate on their
responses and be as detailed as possible. Some students gave simple responses when far greater
depth and more sophisticated language was required.

Some students tried to engage the assessors by asking them questions. Students should be
discouraged from asking assessors questions as they should focus on demonstrating their skill in
communicating their own ideas and opinions.

Well-prepared students used highly effective repair strategies, asked for questions to be repeated
or rephrased, asked the assessors to speak more slowly and for time to think about unexpected
guestions or words they did not understand.

Students should anticipate the possibility of more challenging questions as they offer the
opportunity to demonstrate their skill and grasp of the language. As the topics are generally
familiar, students should be careful to learn the correct pronunciation of key words and be able to
respond with appropriate intonation, stress and tempo.

Content

Many students could express opinions about the type of school they attended and elaborate on
such topics as the advantages and disadvantages of school uniforms. They presented facts and
ideas about their leisure activities and their future. It is advisable that students be able to discuss
their plans for after VCE and explore the reasons, advantages and disadvantages of these
choices. It is also an advantage if students who have part-time jobs are able describe them and
express opinions about various aspects of their work.

Students should be prepared to clarify, elaborate on and defend their opinions and ideas as
assessors will sometimes deliberately express a contrasting opinion simply to encourage students
to justify their answers. Students might find it helpful to practise explaining their opinions or
preferences to someone who disagrees.

Language

High-scoring students used a wide range of vocabulary, structures and expressions in an accurate
and appropriate way. Some showed an ability to use relative clauses correctly. Mistakes were
frequently made with verbs, particularly subject and verb agreement, expressing the future, the
formation of the past, confusion in the use of tenses such as between the past and the future, the
formation of the conditional and the position of the verb in subordinate clauses. Nouns about
nationalities sometimes proved a challenge.

Section 2 — Discussion

Teachers and students should note that ‘Following the Conversation the student will indicate to the
assessor(s) the sub-topic chosen for detailed study and, in no more than one minute, briefly
introduce the main focus of their sub-topic, alerting assessors to any objects brought to the support
the discussion’ (VCE Languages — Second Language Assessment Handbook 2005-2018, page
15). After this introduction, references to the texts studied may be made.
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Discussion of the Detailed Study requires an objective approach and the language used may be
less predictable than in the conversation. Students cannot simply rely on rote-learned information.
A number of students supported their discussion with objects such as photographs, diagrams and
maps, elaborating and stating why they considered them important. This was often a useful
prompt. It must be stressed, however, that support material must be free of all but minimal writing.
Material with more than minimal writing was removed prior to students entering the examination
room.

A wide range of texts was used; for example, interviews, articles, short stories, films, poems, songs
and photographs. Texts must always be appropriate for the student and the topic studied. Students
are more likely to be inspired to take an active and appropriate part in the discussion if they
understand the resources and have empathy for the material studied. Students should have in-
depth knowledge of the texts they study and have a variety of things to say about them. Students
must be able to reflect on their topic, to express their own opinions and be prepared to discuss and
justify information.

Communication

Most students used the one-minute introduction appropriately. They stated their Detailed Study
topic and sub-topic concisely and steered assessors towards areas they could discuss with
confidence and strength. However, some students simply named their topic and then began
retelling the content of the texts they had studied. These students had not formulated their own
opinions on the sub-topic. At times the topics did not suit the linguistic ability of the students; they
were not able to pronounce words correctly, carry the discussion forward, deal with a variety of
guestions or demonstrate good repair strategies when in difficulty.

In the seven-minute discussion that followed, most students demonstrated a sound knowledge and
appreciation of their chosen topic. Most students spoke confidently and were skilled in expressing
and elaborating on ideas and opinions, supporting them with appropriate evidence from the
specific texts studied. They used a wide range of vocabulary and complex sentence structures,
and had a high degree of interaction with assessors. They were able to advance and at times lead
the discussion.

Practising a range of impromptu answers to a variety of likely and less likely questions may help
students to improve their performance.

Content

Many students had obviously enjoyed their Detailed Study and spoke enthusiastically about their
sub-topic. Only a small number of students showed little interest in their chosen sub-topic and
relied on rote-learned passages. Students should be aware that relying solely on prepared
responses hinder them from pursuing a meaningful discussion.

Students should be able to link their texts to their sub-topic and connect common themes in the
material. When preparing for the oral examination students may find it useful to make notes,
summarising the sources and writing down how their chosen texts relate to one another, rather
than seeing them in isolation. They should try to analyse and think for themselves and be prepared
to give some clear opinions rather than repeat ideas from texts or discuss the topic broadly. At
times students referred to resources without appreciating the ideas they contained and were not
able to develop their own opinions and ideas.

Students are expected to have dedicated 15 hours of class time to the Detailed Study and to have
a variety of resources on which they can draw in the discussion.
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Language

Students should be able to use a range of sophisticated vocabulary and grammatical structures,
indicating that they have mastered the vocabulary associated with their chosen sub-topic. Most
students had good knowledge of the vocabulary required, were able to use the correct grammatical
structures, presented an excellent range of information, ideas and opinions, and used an excellent

range of vocabulary.
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2015 VCE Arabic oral examination report

General comments

Students performed well in the 2015 Arabic oral examination and it was evident that they were well
prepared. Students and teachers need to be aware of the examination requirements as prescribed
in the study design.

Some students communicated well despite poor pronunciation. Poor pronunciation affected many
students’ communication strategies and capacity to link with assessors.

Some students spoke either very quickly or too slowly. Fast-speaking students do not always
communicate better than students who speak more slowly and clearly. Speaking too slowly can
have the effect of disrupting the intonation required in order to communicate effectively.

Students must be prepared to converse on topics related to their personal world. Some students
had little to say unless they were prompted by assessors’ questions. This gave the impression that
they were unprepared.

Many students gave in-depth responses and were confident about using a range of structures and
vocabulary. While students must learn material for the different sections of the oral examination, it
is how well they internalise and master it to present in the examination that contributes to their
success.

The topics and subtopics chosen for the Detailed Study should reflect Arabic life and culture, and
be suited to each student’s interests. Some students lacked the linguistic ability to tackle some
topics. Care should be taken with the choice of subtopic for the Detailed Study.

The assessors may ask questions for which students are not well prepared. Students need to
develop strategies for handling unexpected questions.

Specific information

Section 1 — Conversation

It was evident that students who scored highly had completed thorough and sophisticated
preparation of prescribed topics (such as family, studies and plans for the future).

Some students moved easily between topics and displayed a lively interest in communicating with
assessors.

Many students presented content of a very high standard. These students were able to expand on
their comments and introduce new, pertinent ideas.

Some students used poor sentence structures, omitted verbs or displayed only limited
understanding of basic grammatical structures, most notably the use of different verb formats (e.g.
past and future). While many students used complex grammar competently, others used overly
complex expressions that did not fit well with their true level of language competency.
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Section 2 — Discussion

Students must clearly indicate the subtopic chosen for the Detailed Study.

Some students were unable to elaborate on or defend their ideas. In addition to being familiar with
their topic, students could practise possible questions and answers so that they can expand on
their themes. Many students gave confident responses.

Some students provided information that demonstrated their command of the topic. Other students
were not adequately prepared for this part of the oral examination.

Students who scored highly used a wide variety of structures. Other students used simple and/or
predicable language.

Common errors included:

¢ inability to move the Discussion forward
e lack of preparation for the structure of the examination.

General comments on the Detailed Study

e Some students presented topics that lacked details and did not reflect adequate preparation.

e Specific details and clear opinions gave substance to topic discussion.

¢ Students who scored highly summarised their topic and provided effective, interesting
references to their resources.

e Some students lacked knowledge related to their topic.

e Students should choose topics that they are comfortable with.

Topics that worked well included ones that:

o focused on a student’'s own interests
e required analysis and offered the opportunity to take a stance.

Topics that worked less well included ones that:

e were purely descriptive
¢ were superficial and did not provide students with opportunities to highlight their opinions
o allowed students only to ‘present a topic’ rather than engage in a discussion.
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2015 VCE Armenian oral examination
report

General comments

In general, students were well prepared for the 2015 Armenian oral examination, maintaining the
high standard of previous years. Students were familiar and confident with the format of both the
Conversation and the Discussion.

Students’ vocabulary, fluency and expression were of a good standard. Pronunciation was
accurate, with clear and audible utterances, crisp consonants and correct intonation and stress.
Students were able to engage the assessors using the correct register and appropriate grammar.

Discussion topics were well prepared. There was evidence of substantial research in all topics
studied in this section. Students’ use of rich vocabulary was impressive, and they responded well
to logical and spontaneous questions.

Specific information
Section 1 — Conversation

A wide range of topics were covered in the Conversation, including students’ personal background,
current studies, family structure, career aspirations, hobbies, travel plans or experiences, part-time
employment and future plans. Some students also commented on relatives overseas and their
family’s migration experience. All students engaged with the assessors confidently, and responses
were direct, highly relevant and spontaneous. As in past years, it appeared that many students
could have continued for much longer than the allocated time for this section, demonstrating good
preparation for the examination.

Students used an excellent range of vocabulary, structures and expressions accurately and
appropriately. Sentence structure, pronunciation, register and expression were very good, as was
the depth, breadth and complexity of the conversation, especially in response to open questions. A
good standard of grammar was demonstrated; students easily used the correct tense and
appropriate cases in sentence construction.

Section 2 — Discussion

Students were very well prepared and had researched their chosen subtopic well. Follow-up
guestions of an open nature were fielded well. The ensuing discussion flowed comfortably and
students demonstrated a capacity to engage the assessors by using appropriate responses.
Students also influenced the direction of the Discussion by clarifying or elaborating on answers.

Students demonstrated comfortable body language, good expression, sentence construction and
an affinity with the topic area, and had mastered most of the subject matter. This was evidenced by
the excellent answers given to questions, both in the content and quality of language used. Probing
guestions were handled spontaneously, logically and linguistically correctly.
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2015 VCE Bosnian oral examination
report

Most students performed very well in both the Conversation and Discussion sections of the
Bosnian oral examination.

It was evident from students’ use of the appropriate greetings and correct language that they had
prepared well for the oral examination.

Section 1 — Conversation

In the Conversation, students talked about themselves and their families, friends, future plans,
school, pets, music, travel, ideas, sport, interests and employment.

Most students demonstrated the ability to converse with assessors, presenting a good range of
information and manipulating language and vocabulary well. However, in some aspects they
needed to elaborate further on their opinions or when presenting their ideas. Assessors needed to
prompt some students to support the flow of the Conversation. The language structures used were
within the range of simple vocabulary and tenses and lacked detail.

Section 2 — Discussion

In general, the majority of students presented a wide range of information from a number of
sources, and demonstrated the ability to confidently defend their personal opinions and original
ideas. They succeeded in demonstrating depth and breadth in the use of vocabulary and were able
to present relevant facts or ideas to create an interesting Discussion.

Some students presented a limited range of information and this interrupted the flow of the
Discussion. Students should focus on extending their vocabulary and presenting well-thought-out
arguments by preparing and practising for the oral examination.

Students who were well prepared used complex sentences and correct grammar and delivered
excellent presentations on their topic.

Some students should have paid more attention to sentence structures and moved further from
basic grammatical structures. Students must pay attention to verb conjugation and agreement, and
to the building and agreement of participles (such as radni glagolski pridjev, which has three
genders).

The sources referred to by students for their Detailed Study included newspaper articles, images,
documentaries, music, short films, literary works, electronic texts and interviews.
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2015 VCE Chinese Second Language oral
examination report

Section 1 — Conversation

The majority of students understood assessors’ questions and were able to present relevant
responses. However, some students needed to improve their repair strategies and communicative
skills. When they didn’t understand assessors’ questions, instead of saying ‘T A %1i& (I don’t
know)’, they could have said, &/, HE&EFHE—u, F1E? (Teacher, could you please repeat the
question?) or ‘& Jii, ... &f4ZEE? (Teacher, what do you mean by saying ...?)".

Some students found it difficult to adapt when a question was asked in a different way from the one
they had anticipated. Students need to be aware that assessors may ask a question using wording
that students did not anticipate, and should be prepared to answer appropriately.

Most students were able to express themselves clearly by using accurate language, an excellent
range of vocabulary and complex structures. Some used idiomatic Chinese phrases and proverbs
in their conversation; however, some students used them indiscriminately and should have
understood the meaning of these phrases and proverbs rather than just learned them by heart and
included them for effect.

Some students needed to pay attention to the appropriate use of measure words and grammatical
structures. The following are common mistakes made in their conversation. The correct version is
given in brackets.

o —i@P (—A&Hi/abook), =M (—Hf%lacar) , LT ENME (L+Z£ 5 /over seventy years
old), 20 Z4~% (20 £ E/more than 20 degrees)

o HEHE (LfF/lastyear), T4 (Bi4E/nextyear), AN (¥ F/don't have)

o FRMEAMEPE (FRAEIL P EMEEA/ want to be a doctor in China). FRAMTHRERSFE (K
£ F M RN am doing homework at home).

o M SCRIREF (R SC1R #F/His Chinese is very good). sk kKA BAK (il sk & 2 2
. H/His hair is black) .

o b ANFE (H..... . AF/different from...), #UP—T (BiHP/o go for awalk), HsL& R
IRHE (2L & AR /black hair and black eyes) |, B4 [F%# (5 4 [F£:/coeducation)

Some students needed to improve their four tones in order not to mispronounce #( = (classroom)
as #ifi (teacher), £ H (useful) as Jifik (swimming), -+ (ten) as /& (is), &7 (Spring Festival) as
F (spring roll).

Section 2 — Discussion

The majority of the students gave a clear indication of which aspects of the topic they had covered
and wanted to discuss. Some students tended to give a mini-presentation and tried to steer the
discussion towards what they wanted to say or what they had prepared. These students were
interrupted by assessors in order to have an interactive discussion. There were a couple of
students who brought visual materials in order to support their discussion, but they didn’'t make
effective use of them.
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Several topics chosen by students were too broad and each aspect of these topics could be used
as a subtopic. Therefore, it was challenging and frustrating for students to respond to assessors’
guestions. In addition, some students prepared too many aspects and didn’t give assessors an
opportunity to explore each aspect in depth.

Some good topics included:

e —[H&/Three Kingdoms

o KIL=Ik/Three Gorges

X IH/Teahouse

i k/the Clothes of the Tang Dynasty
& BEH/Dunhuang Frescoes

FFYL i 35/Lijiang Old Town

e IUHAFE/Princess Wen Cheng

The resources students used in students’ Detailed Studies included biographies, television series,
movies, the internet, DVDs, interviews and textbooks. Many students used a wide range of
appropriate vocabulary and correct grammar. Several students did not appear to know the
meaning of some of the vocabulary they used. Some students used English words such as, ‘sorry’,
‘I mean’ and ‘okay’. Students need to practise pronunciation of ‘z, ¢, s’ and ‘zh, ch, sh’ in order to
express themselves more clearly and effectively.
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2015 VCE Chinese Second Language
Advanced oral examination report

General comments

Overall, students performed well in the Chinese Second Language Advanced oral examination.
Their high standard of performance was demonstrated through their ability to integrate logically
structured content into both sections. They listened carefully to assessors’ questions and
responded with fluency.

Some students were insufficiently attentive to accurate sentence order or unclear in their use of
grammar patterns. For example, the response ‘Kf31R#& 2’ (my appearance makes people feel
anxious/worry) did not receive high marks.

It is recommended that students do not comment on assessors’ questions, as a few students made
comments such as, ‘You have asked this question very well’. This is not appropriate within the
context of the examination.

During the oral assessment, students should listen to and answer the assessors’ questions as fully
as possible, and not try to negotiate their preferred questions, with responses such as, ‘Which part
would you (assessors) like to hear?’

When beginning the presentation, students do not need to bow to 90 degrees, as this is not normal
Chinese social etiquette and manners.

Specific information

Section 1 — Conversation

Many students tended to recite a prepared dialogue, which is not required. The conversation is an
unrehearsed interaction between the student and the assessors.

Students are not required to mention their name or the name of their school.

A few students contradicted themselves, saying, ‘| have never done part-time work’ at the
commencement of their conversation, only to state later that, ‘I think it is worthwhile to do part-time
work as | have had the experience’.

Section 2 — Discussion

Many students chose either a historical figure or current public figure as their Detailed Study topic.
Quite a few students believe these topics to be complex enough to be marked at a higher level,
which is not necessarily the case.

Other students chose topics that did not match their talk or discussion. The topic ‘Summer Palace’,
for example, focused on the life of a sculptor who designed a sculpture for the Summer Palace. A
more specific topic would have provided a better match with the content of the Detailed Study.
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Some topics such as, ‘The advantages of paper cutting (87451 4#4t)’ lacked sufficient content.
Topics with a broad relevance, such as ‘high-speed railway (%%%)’, should be discussed with
relevance to Chinese-speaking communities.

Some topics chosen this year included:

MU EPE,  #I7E,  4L{%(Han costume: origin, making process, etiquette)

. EVE, JR%, 2%, HZE (Dragon dance: origin, schools, taboo, competition)
ERERE: i, SCUBOR, FSHRAIEZIE (Yuelu College: history, cultural relics collection,
spirit and influences)

TR AP, FEFEFRE (Xianyu: all his life, military talent)

JERA s NN, RERIXAS, BOCRE, TEHRAILSR (Murong Xu: brief life, style of her
poem, the characteristic of her prose, Murong Xu phenomenon)
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2015 VCE Croatian oral examination
report

General comments

Students were very well prepared for the 2015 Croatian oral examination, demonstrating
commitment to language learning and the ability to communicate in a confident and appropriate
way.

Specific information
Section 1 — Conversation
Most students were able to respond promptly and accurately to a variety of questions in the

Conversation, which focused on students’ personal world. A familiarity with everyday vocabulary
and expressions helped the majority of students to perform with confidence.

Students need to be reminded to use the correct formal register ('Vi’) when addressing assessors
and avoid using colloquial terms.
Communication

Most students maintained the exchange with assessors, volunteered extensive replies and carried
the Conversation forward with minimal support. Some students gave minimal answers and waited
for the assessors’ next questions, rather than expanding on their response. Students should be
encouraged to expand on their responses and not always wait for the assessors’ questions.

On the whole, students demonstrated good repair strategies and were able to quickly recognise
and correct their mistakes.
Content

Many students presented an interesting range of information, opinions and ideas when speaking
about their personal world. Some students were unable to communicate their views or elaborate on
their opinions in greater detail.

Language

In general students used a wide range of vocabulary, structures and expressions in an appropriate
way. Some students used poor sentence structures and displayed only limited understanding of
basic grammatical structures. The most notable errors included cases, case agreements between
two words and the third-person plural present tense.

Section 2 — Discussion

The majority of students were very well prepared for the Discussion and presented topics that were
carefully researched, rich in details, insightful and well communicated.

A wide range of texts was used for the preparation of the topic. Many students supported their
presentation with posters containing images and maps, which worked well.
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Communication

Students who were thoroughly prepared interacted well with assessors, moved the Discussion
forward with their own input and were able to self-correct mistakes.

A small number of students were not sufficiently prepared for the Discussion — they lacked detailed
knowledge about their chosen topic and so were not able to engage in a meaningful exchange of
ideas with assessors. Some students prepared well but did not sustain the discussion. When
students either didn't know enough facts or lacked the appropriate vocabulary to answer questions,
they used meaningless fillers such as, ‘je’, ‘to ti je to’ and ‘kuZi§’. It is recommended that students
use a range of texts when preparing for their Detailed Study so as to develop and then present
in-depth knowledge about their chosen topic.

Content

Many topics proved to be excellent choices as they engaged students’ interest and were broad
enough to allow students to adapt the focus to their special interests.

Language

The majority of students used an excellent range of vocabulary and were able to express
themselves using complex sentence structures. Low-scoring students struggled to find the right
word or the appropriate grammatical structure.

If students are studying the history of a place, they should learn some sentence starters related to
adverbs of time, such as, ‘krajem 5. stoljeca’ (at the end of the 5th century), ‘od 1300-1900 godine’
(from the year 1300 till 1900), ‘kroz stoljeca’ (throughout centuries), ‘stoljecima’ (for centuries), ‘na
pocetku’ (at the beginning), ‘na kraju’ (at the end), etc.

Students should spend further time learning how to create possessive pronouns from the names of
places; for example, ‘dubrovacke zidine’ (the walls of Dubrovnik), ‘dubrovacka povijest’ (history of
Dubrovnik), ‘u Dubrovackoj Republici’ (in the Republic of Dubrovnik), etc.

The most frequent mistakes included cases, agreements and occasional English interference.
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2015 VCE Dutch oral examination report

General comments

Overall, students showed an excellent understanding of the requirements of the oral examination,
demonstrating an awareness of the need to use sophisticated grammatical structures in their
responses.

Section 1 — Conversation

Most students engaged with the assessors well through their use of effective eye contact and
appropriate body language, and by incorporating typical Dutch idioms and expressions into the
Conversation.

Common problems with grammatical and syntactical structures included:

o use of English words

e incorrect tenses

e incorrect gender with het and de

e lack of agreement between subject and verb
e incorrect use of vocabulary

o (differentiation between na and naar

e word order
e incorrect auxiliary (i.e. hebben or zijn) in the perfect tense
e incorrect inflection of adjectives.

Students who scored highly used a wide range of vocabulary and good repair strategies. Students
who did not score well had insufficient vocabulary to draw upon, which adversely affected the flow
of conversation and their general fluency.

Section 2 — Discussion

The majority of students had prepared their Discussion topic in depth and were able to engage in a
meaningful exchange with the assessors. Some students missed the opportunity to expand on
their answers by waiting patiently for the next question to be asked. It seemed that these students
had rote-learned their answers and they also used a limited vocabulary.

The list of linguistic errors that occurred in the Conversation also applied to the Discussion.

Students who scored highly demonstrated that they had thoroughly prepared their topic so that
they were not only able to reply to searching questions but also expand on their responses. All
students are advised to prepare their topic by reading widely around the set text(s).

Vonm
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2015 VCE Filipino oral examination report

General comments

All students were well prepared and performed well on the 2015 Filipino oral examination.

Chosen topics were varied and very informative, showing that students had researched their topics
thoroughly. Some prepared appropriate visual materials related to their chosen topics.

On the whole, students demonstrated the ability to communicate with assessors effectively and
appropriately. They discussed their Detailed Study topic effectively, using sophisticated and
culturally appropriate vocabulary. Their sentence structures ranged from simple to complex.
Students’ fluency in the language and their preparedness enabled them to express and elaborate
on their ideas confidently and spontaneously, and use repair strategies when necessary.

Specific information
Section 1 — Conversation

Almost all students responded readily and confidently to assessors’ questions. Some used
humorous stories. Their spontaneity, body language, correct pronunciation and clarity of
expression kept the conversation lively.

The topics of conversation were families, studies, friends, household chores, unusual experiences
and future plans. Students should be prepared to answer a variety of likely and less likely
guestions related to the general conversation about their personal world. Please refer to the VCE
Filipino Study Design for more information about the oral examination.

Some students mispronounced some syllables; for example, kabutihan was pronounced as
kabut’han or interchanged the syllable in katipunan into kaputinan. The vowel ‘A’ in Filipino is
always pronounced as a short ‘A’; however, some students pronounced it as a long ‘A’.

Section 2 = Discussion

Some students brought visual materials such as maps, pictures and diagrams to support their
Discussion. Students generally answered questions readily and elaborated on answers
appropriately.

Most students were articulate in discussing their topics and most expanded on them without being
prompted.

To enable students to communicate effectively and appropriately, preparation and practice for the
oral examination is vital. Teachers and students should refer to the VCE Exams Navigator for
information on the oral examination and what may or may not be taken into the exam.
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2015 VCE French oral examination report

General comments

Many students’ spoken French language skills were of a high standard. Students who had
prepared thoroughly for the examination communicated confidently and knew how to advance the
Conversation and the Discussion. Overall, students were better prepared for the Discussion than
for the Conversation.

Specific information
Section 1 — Conversation

Students who scored highly conversed in a spontaneous manner and developed their ideas in
original ways. For instance, to describe their professional future, they went beyond just telling the
name of their chosen profession, commenting on the various opportunities offered and speculating
about their future. When discussing their families, they talked about relationships and family
activities such as travelling or going to restaurants. Students who did not score highly had limited
vocabulary, gave succinct answers and used simple sentence structures with little elaboration.
Many were unable to properly pronounce the names of subjects studied at school, such as ‘la
chimie’, ‘I'éducation physique’ and ‘le frangais’. They also did not use the appropriate article with
the name of the subject. Students confused ‘je fais des études’ with ‘j'étudie’, which was often
pronounced ‘j'étude’.

Section 2 — Discussion

Students who scored highly demonstrated a sound knowledge of a broad topic, followed an in-
depth line of argument and articulated sophisticated opinions. If no specific line of argument was
offered, topics such as ‘the environment’, ‘feminism’ or ‘immigration’ were too wide-ranging; others
such as ‘the Eiffel Tower’ or ‘football’ were too narrow. Most students handled well topics such as
‘les banlieues’. Students who did not score well displayed a lack of in-depth knowledge of their
topic; they had often rote-learned their responses and were unable to explore the topic from all
angles. Visual aids were useful if they were relevant to the study or when they assisted students to
extend ideas and add value to the Discussion; however, many students made poor use of their aid
and some did not refer to it at all. If the Detailed Study topic is World War Il or the Resistance,
students are expected to know the political leaders of the time (e.g. Général de Gaulle, Maréchal
Pétain). If the topic is ‘the biography of a film director: Francois Truffaut’, students should be able
to name some of his films and comment on his cinematographic originality. Students need to be
able to offer ideas and opinions on the topic chosen.

Students often used the infinitive form instead of the conjugated verb. The use and correct forms of
tenses such as present perfect, imperfect and, particularly, conditional and future were
problematic.
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2015 VCE German oral examination report

General comments

It was clear that students had prepared very well for the 2015 German oral examination and had
learned appropriate responses to many questions that are typically asked in the examination. The
overall level of performance in the core criteria of content, language and communication was good.

Students were encouraged to respond to a range of question styles and types in both sections of
the examination, involving use of a range of tenses, such as the past, present, future and
conditional. Some students struggled with questions that were not phrased using familiar
structures, but usually asked for clarification or repetition of questions to ensure they had
comprehended the words correctly.

While students are encouraged to advance the exchange during the Conversation or Discussion,
and present their ideas fluently and with confidence, it is also important to understand that they will
often be interrupted, particularly when the assessors would like to explore another topic or ask a
specific question. Occasionally, students insisted on returning to a previous theme or stated that
they wanted to continue talking about a topic rather than respond to a new question.

Students should anticipate that assessors may ask one or two difficult questions in each section of
the examination to allow students to demonstrate their comprehension and perform at a higher
level.

Specific information
Section 1 — Conversation

Most students had practised the familiar topics very thoroughly, and they often presented original
and interesting facts and personal opinions, rather than trying to keep to a factual formula of
information regarding their school, family or future plans.

Students were often asked questions considering possibilities and alternatives, encouraging the
use of the more complex structures such as the conditional, pluperfect and future tense.

However, a large number of students struggled with core vocabulary on familiar topics, and
misused gender and case when describing common themes.

Section 2 — Discussion

Students presented a very wide range of themes and issues, and some new and innovative topics.
Familiar themes, such as the environment, migration or the German Democratic Republic (DDR),
were approached in new ways, including Atomausstieg, eine neue Heimat and Sport in der DDR.
Other students presented such themes as Essensverschwendung, moderne deutsche Musik or
Jugendgruppen im zwanzigsten Jahrhundert.

New and unusual topics often capture students’ interest, but it is important to ensure that students
have prepared sufficient content to be able to speak for seven minutes — including information,
ideas and opinions — on the topic. Very factual or one-sided topics sometimes limited the students’
ability to express opinions, as may occur with historical topics (for example, World War I, Stasi in
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DDR, Widerstand, etc.) where it may be difficult to state alternate views on good/bad,
successful/disastrous, depending on the approach taken.

Effective choices of topics and resources included consideration of a range of aspects on the topic,
comparison between the resources and invited different ways of considering the same issue.

Some students struggled to explain concepts and the implications of themes in short stories and
some poetry. It can be quite difficult to explore concepts such as modern childhood experiences
using 19th century poetry, or to compare World War Il childhood experiences with modern films or
short stories.

Some students had practised how to express their ideas and opinions using a range of
grammatical and vocabulary structures very effectively. However, other students appeared to need
more practice in linking ideas and opinions with their materials.
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2015 VCE Greek oral examination report

General comments

While all students controlled simple grammatical structures well in both sections of the 2015 Greek
oral examination, some basic grammatical and syntactical errors continue to appear and more time
should be spent on these areas. Common errors included:

e errors with common verbs: saying moéTreic, mpémw, TTPETTOUV, xpEIGlel, TTpooTrabaivw, apéow
instead of mpérmrel, xpeialoual, mpoomabw and ue apéael

e incorrect stress (8Iknyopog, o TTAaTEPAS, KATAOTPOPN)

e incorrect word use: giuar éAAnvac instead of giuar eAAnvida, ioTopikn instead of ioTopia, eyw o¢
uou apéaerl instead of euéva d¢ uou apéoei

e incorrect use of articles and gender (or éAAnvac, n avrpag, NS uNTéPQ, n OTTiTI HAg, TO TEAEUTdIa
uépn, To Tavia)

e incorrect plural form of nouns and adjectives (o1 avBpwTToU¢, TTOAAG EAANVES, TTOAAEC QTWXIA)

e overuse of the nominative case: €ida o @iAog instead of the correct case (gida Tov @iAo)

e incorrect use of the genitive case (Tou @iAo¢ pou, NS yuvaikwy, Tn Tarépa Louv)

o lack of agreement between nouns and adjectives (n unrépa pou éxer 60O @iAol, 1o TACIO TAV O
lNarpic)

e incorrect use of the active and passive voices and verb endings in general: oveijpeUw instead
of ovelpevouai

e incorrect use of the past tense: aydmnoa instead of ayarrouoa, diaBala instead of di¢Baca

e inability to distinguish between continuing past and simple past tense: érpexa instead of érpeéa

e using English words: city, and, no, yes, well

e use of anglicisms: (10 yidpi, T0 @apuaq)

e translating expressions from English (dev mdvra BAémreic, amd Tou adeA@oU uou 10 Gx0A€i0)

Students need to take every opportunity to practise speaking Greek outside school and listen to
well-modelled Greek as this will assist them to perform more effectively in both sections of the oral
examination. Preparation for and practice of their Detailed Study is essential for end-of-year oral
examination preparation. Teachers and students are advised to refer to the VCE Greek Study
Design (pages 24 and 25) for information regarding the Detailed Study and also page 31 for
information regarding the end-of-year oral examination.

Specific information
Section 1 — Conversation

Most students were well prepared, able to maintain and advance the exchange, and expand
effectively on aspects of their personal world. They were able to discuss more than one topic
related to their personal world and develop more than one aspect with breadth and depth,
expressing opinions effectively. They needed minimal support and had good repair strategies.

Higher-scoring students used an excellent range of vocabulary and grammatical structures
accurately. Low-scoring students had a more limited vocabulary; for example, they did not know
the correct words for the subjects they were studying at school, saying kdvw wuyoAoyikd instead of
ueAeTdw wuyoAoyia. Common errors included the use of ormroudddw instead of peAstdw and
odokaloc instead of kabnyntric.
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Most students were able to express their ideas clearly, paying particular attention to pronunciation,
intonation, stress and tempo. A very small number of students did not use the correct
pronunciation and intonation.

Section 2 — Discussion

Students used the one-minute introduction well, stating the focus of the subtopic, highlighting the
issues and perspectives they would be exploring and steering assessors towards areas they could
discuss with confidence and strength. A few students simply hamed their topic and then began
retelling the content of the texts they had studied. These students had not formulated their own
opinions on the subtopic and found it difficult to express and discuss them effectively. Students
cannot rely solely on rote-learning.

Well-prepared students had a high degree of interaction with the assessors. They spoke
confidently and were skilled in elaborating on ideas and opinions, supporting them with appropriate
evidence from the texts studied. They advanced the Discussion by using a wide range of
vocabulary and complex sentence structures.

Some students were unprepared. The range and depth of vocabulary required to carry the
discussion forward had not been mastered, and these students were unable to deal with a variety
of questions asked or demonstrate good repair strategies. Students must invest more time in
preparation for the oral examination. Appropriate resources must be selected to enable students to
present opinions and ideas that they can defend effectively.
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2015 VCE Hebrew oral examination report

Section 1 — Conversation

Most students communicated effectively and performed well. They were able to maintain and carry
the Conversation forward successfully with little hesitation.

High-scoring students listened to questions and responded appropriately and with spontaneity.
Mid-range students, however, gave prepared answers and struggled to cope with unexpected
guestions. This limited the progress of the Conversation and hindered its flow.

Most students gave interesting responses about their families, hobbies and future plans. They
presented a wide range of ideas, elaborating on them and defending them effectively. When
students spoke spontaneously about their interests, the discussion deepened and broadened.
However, students who were determined to present prepared answers, irrespective of the content
and direction of the subject matter under discussion, were unable to respond adequately to the
natural flow of the conversation.

Most students were well versed in Hebrew grammar and applied it appropriately. Some students
used unsuitable words because they were in a register that was too formal.

Some students refrained from using modern Hebrew and applied the rarely spoken pattern of the
possessive noun too often. When students conversed with assessors in modern Hebrew, the
guality of their conversation was enriched.

Section 2 — Discussion

The topics and subtopics chosen for Detailed Study reflected Jewish life and culture. Most topics
enabled students to acquire knowledge about Hebrew-speaking communities and they generally
showed a high level of interest and understanding. High-scoring students responded well to open
guestions that elicited from them understanding beyond the resources they had used. At times,
however, the topics they had chosen were too theoretical and less relevant to their worlds.

Most students prepared well for the Discussion, especially when the topic engaged their interest.
They had familiarised themselves well with their resources and drew on them to support and
develop their points, which led to a lively discussion. When the resources were of contemporary
relevance, students were more easily able to identify with them and therefore connect them to their
presentation. Almost always this led to a better discussion. Some students, however, would benefit
from choosing their topic before they select their resources so that the resources are related and
serve them to achieve depth in content, rather than the other way around.

Some low-scoring students presented rote-learned information. Together with the use of overly
complex language taken from the resources, this prevented the students from engaging in
meaningful discussions and made it more difficult for them to present their opinions creatively.
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2015 VCE Hindi oral examination report

General comments

Generally, students performed very well in the 2015 Hindi oral examination.

Specific information
Section 1 — Conversation

Most students communicated well in this section of the examination. They used a variety of
vocabulary and appropriate sentence structures.

Most students not only gave responses to the question they were asked but also explained the
topic through the use of idioms and proverbs. They demonstrated good knowledge of grammar and
used a range of vocabulary, such as fad®, s7=ss, fafthcaer, Wem, dagd, qovam, FHEs,

e, 3%@, foafesq, =iss g i, However, some students needed the assessors’ support during
the conversation and used irrelevant words. For example:

¢ sentence structure

RN T B, (TR 8l B) < 9F H fied ® (R w1 fied 7). 98 formew § (39 feemeA
%), 9 Pl G e ¢ (R & SR @ SRR T ?)

e pronunciation

fqer (forem) foeame (formes) wen (o) diea (Sgd)

Section 2 - Discussion

Generally, students were well prepared for the discussion. However, some students presented
rote-learned responses and were unable to carry the discussion forward.

Examples of excellent vocabulary, good sentence structure and pronunciation included:

Tferd, SMveEsHe, STHeAtR, ToaeRh =HeeR, Is, Yo, T8y, THEM, dfcn, SUSIER, 3= T,
SeEA- AEM, e o, I URE, JEHE, TR, SR W, g, e, teon, e, wif
iR

Examples of idioms and proverbs included: ‘@ &1 fafear, w1 @il 4 faw 3812 Tad=al Siaq ol
IEA T e
The range of topics chosen by students was wide and interesting, for example:

e  Social issues: status of women

o Lifestyles: differences between rural and urban lifestyles
¢ History and tradition: festivals, famous people

e Arts and entertainment: Hindi films

e  The world of work: impact of technology
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Some students were not aware of the procedure of the examination and were unprepared.
Low-scoring students struggled to explain the words they used. Further attention should be given
to understanding the language and vocabulary they use in their discussion on prepared topics.
Teachers and students need to refer to the VCE Hindi Study Design for information regarding the
study of Hindi and end-of-year examination requirements.

Students should focus on:

e pronunciation

T (TF-T3), ST (3TR3), TR (FET8), T (&), fogra sremrm (o swerm) oniR

¢ use of masculine and feminine gender

forere Bt ® (fomme 2 2), sarel Bl @ (I Bl 2), 9o B (g ) i

e sentence structure and grammar

B FaEr § w2, (R TR w1 9 R D), I T R e 2 (@ A W
FUS TEN T), T5d B SN H Wb © (3 SFi H 95d B orgd SHI § 9gd 8 iR T), T FE
STl € (g o) STl

Most students prepared their topic very well and were able to respond to all questions asked.

Some students struggled to answer questions in detail, but their language, grammar and
vocabulary was good and they used appropriate sentence structures.
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2015 VCE Hungarian oral examination
report

Section 1 — Conversation

Students spoke clearly, were able to link with the assessors effectively and confidently conveyed a
range of information using excellent communication and repair strategies. Although pronunciation
was good, some improvement with ‘r’ and ‘t’ and double consonants is needed.

The information students gave was well developed, but some students were repetitious. As most
students had much information about family, school, recreation and the future, there were good
opportunities for them to elaborate on their ideas.

Vocabulary was well used and accurate, and some students had an impressive range. Expressions
such as ‘megleckéztette’, ‘aldomas’ and ‘kivalé’ showed knowledge of nuances of meaning.

Some grammatical errors persist. Translating in the mind before speaking can result in Hungarian
idioms being transliterated into often puzzling English, and vice versa. The two kinds of conjugation
in Hungarian — the direct and the indirect — were frequently confused. For example, ‘Nem tudom
jatszani’ instead of ‘nem tudok jatszani’ whatever it may be, piano or chess. The rule of suffixes
regarding movement is: -ba/-be governs movement towards a place and -ban/-ben being in the
place.

Another grammatical error included confusion of the indicative verbal form with that of expressing
command; for example, ‘mutatjak’ with ‘mutassak’, ‘meglassak’ instead of ‘meglatjak’.

Grammar was appropriate to the audience and context of the examination. Greetings were
culturally correct.

Many students used a variety of vocabulary. Often the ‘t’ of the accusative was omitted or the case
ending, -ba/-be or -hoz/-hez, interchanged; for example, somebody iskolahoz jar. Anglicisms
occurred frequently.

The instrumental -val/-vel was used by some students instead of the assimilation with doubling the
terminal consonants as in the case of terminal -z, -s, -g and others; for example, ‘Kézvel’ instead of
‘kézzel’; ‘szileimvel’ instead of ‘szlleimmel’, etc. The use of singular nouns following definite or
indefinite numerals is incorrect; for example, ‘minden targyakat'.

Section 2 — Discussion

Most students were well prepared. They showed familiarity with their chosen topic and evidence of
careful reading of their references, resulting in a good interaction with assessors.

Students presented an excellent range of information. They were able to elaborate on and defend
opinions and used very satisfactory resources.

Effective communication requires clarity, well-selected vocabulary and nuances of expression.

Some students used some quaint expressions, for example, ‘kiralyos’ instead of ‘kirdlyi’ or ‘gazdag’
where a plain ‘sok’ would have been better. Some modifying suffixes were not known; for example,
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verbs from nouns. Instead of ‘csindlok népi tancot’ the simple ‘néptancolok’ would do, keeping in
mind that many such transformations exist in the language.

e Caorrect expressions were sometimes elaborated on when it was not needed. For example,
egyoras id6ként should be oranként — the ‘egy’ is implied.

e Mind was often confused with minden, which is ‘everything’ or ‘anything’. Minden governs the
singular (for example, minden didk atment a vizsgan, minden zlet be volt zarva). Mind
governs the plural (for example, a didkok mind jol vizsgaztak). Az Uzletek — kivétel nélkil —
mind be voltak csukva.

¢ Comparisons caused some problems, but they are simple when using olyan mint. A helyzet
olyan rossz mint egy harmadik vilagban.

Some students did not realise that following numerical adjectives, definite or indefinite, the noun is
always in the singular; for example, egy filmet, két filmet, tobb filmet, egy regény, négy regény,
szamtalan regény. Word order is flexible in Hungarian; a lot of subject/predicate beginnings of
sentences tend to be monotonous. The advantage of preparing the chosen topic well is the
subsequent growth of vocabulary.

Improvements are still required in areas such as the absence of the ‘t’ of the objective case,
numerals that did not have plurals (‘két nap’ not ‘két napok’) and verb errors (for example, which
suffix governs which verb: beszélek valakivel varok a baratomra or varom a baratomat).
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2015 VCE Indonesian Second Language
oral examination report

Section 1 — Conversation

This section was assessed according to the following criteria.

Criterion 1 — Capacity to maintain and advance the exchange appropriately and effectively

The majority of students were well prepared and were able to hold a conversation with the
assessors. High-scoring students were able to provide sustained responses to all questions and to
speak spontaneously. However, many students did not listen carefully to all parts of questions
asked; for example, some students gave a prepared answer to the question, ‘Selain bahasa
Indonesia, apa saja yang anda pelajari?’ when the question was, ‘Apa saja yang anda pelajari di
kelas bahasa Indonesia?’

Criterion 2 — Relevance, breadth and depth of information, opinions and ideas

High-scoring students were able to express opinions and ideas, and had no difficulty in elaborating
on their ideas. Their responses were relevant and comprehensive. Students with limited
preparation struggled to answer questions.

Criterion 3 — Accuracy of vocabulary and grammar

High-scoring students showed a strong command of a range of sentence structures and
vocabulary. Many low-scoring students did not use the correct vocabulary or correct grammar.
Common errors included jumlah and nomor, and untuk/selama, or the omission of akan in
responses relating to the future. Many students also made mistakes through inaccurate use of the
verb form when using the first-person passive structure.

Criterion 4 — Range and appropriateness of vocabulary and grammar

Students who scored very highly used a wide range of sentence patterns in their responses.
However, some students were unaware of the correct use of the informal and the formal in their
responses, often using punya when mempunyai was the appropriate form. Low-scoring students
were unable to use more than the simple sentence structures expected at junior levels, with suka
used frequently instead of the more specific meaning in gemar/senang/menikmati.

Criterion 5 — Clarity of expression

Well-prepared students were able to maintain a conversational tone in their responses. They were
also able to differentiate between words that sound similar; for example muda/mudabh,
bahwa/bawah and suka/sukai. Many students had difficulty pronouncing the Indonesian ‘ng’ sound
correctly.

I: I'! : ORIA
State
© VCAA Government



Section 2 — Discussion

This section was assessed according to the following criteria.

Criterion 6 — Capacity to maintain and advance the exchange appropriately and effectively

High-scoring students showed full understanding of all questions. Students are encouraged to
practise answering questions that are phrased slightly differently in order to ensure that they can
answer all questions as effectively as possible. Many students had limited knowledge of their topic,
despite the 15 hours of class time that is required for the Detailed Study. Preparation is vital, as is
practice for the oral examination.

Criterion 7 — Capacity to present information, ideas and opinions on a chosen topic

High-scoring students were able to provide a range of ideas that were well supported by the texts
studied. Some topics selected did not enable the students to engage in a discussion as there was
little scope for opinions or ideas to be presented. Students are encouraged to approach the
selected topic in an evaluative manner that can stimulate discussion on aspects of the
Indonesian-speaking communities.

Criterion 8 — Accuracy of vocabulary and grammar

Errors with using accurate verb forms were common, as were the accurate position of the auxiliary
when using the passive voice. Students who were exceptionally well prepared were able to
manipulate the vocabulary and grammar with well-controlled precision.

Criterion 9 — Range and appropriateness of vocabulary and grammar

High-scoring students were able to convey their ideas with a high degree of sophistication.

Criterion 10 — Clarity of expression

The tempo of many students’ responses was too slow and indicated a lack of preparation.

VCAA



A

2015 VCE Italian oral examination report

General comments

There was a varied display of competence in the level of language used in the 2015 Italian oral
examination. While many students were in control of simple vocabulary and structures, high-
scoring students demonstrated a sophisticated use of vocabulary, grammar and expressions. They
manipulated grammatical structures effectively and were at ease in their use of tenses. In contrast,
some students’ performance was adversely affected by a lack of conjugation of verbs, use of the
incorrect auxiliary verb, lack of agreement (article and noun, noun and adjective, auxiliary verb with
past participle, knowing the difference in usage of the imperfect and present perfect tenses) and an
inability to make the transition between the different tenses. Pronunciation, intonation and stress
were generally well handled by all students.

Specific information
Section 1 — Conversation

Many students were well prepared for the oral examination and were willing to engage in a
conversation about their personal worlds. These students linked well with the assessors, provided
extended responses and elaborated on the various topics discussed. Students had good control of
the necessary language structures and therefore the conversation flowed naturally. Students who
were less adequately prepared struggled to expand on their ideas and consequently were less able
to demonstrate control of the necessary features of the task. It is important to note that in order to
obtain a high score for this examination, students are required to elaborate on their responses by
including ideas, reasons and examples. It is also imperative that they listen attentively to the
question being asked in order to provide a highly relevant response.

Section 2 — Discussion

Many students linked well with the assessors and were prepared to carry the discussion forward.
These students were usually able to use their text references to support their study. They were
also able to justify their responses with reasons, examples and opinions. They used a wide variety
of accurate language and vocabulary that enhanced their performance. Some Discussions lacked
depth of research and elaboration, and the student struggled to maintain the Discussion. These
students found it difficult to link with the assessors and provide the required reasons, opinions and
examples in support of their topic. It was generally noted that well-prepared students were able to
demonstrate their skill level and score highly for this section of the examination. Topics with a
limited scope for elaboration and exploration created problems for some students as they were
unable to sustain and advance the seven-minute Discussion. This prevented students from
providing depth and breadth of ideas, and consequently they could not adequately explore their
topic.
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2015 VCE Japanese Second Language
oral examination report

Section 1 — Conversation

Students were generally well prepared and demonstrated their ability to communicate in Japanese.
They had a good understanding of the prescribed topics and were able to present relevant
responses.

High-scoring students interacted well with assessors, listening closely to each question and giving
relevant responses. They carried the conversation forward spontaneously and confidently. They
were able to elaborate on their ideas and opinions by providing reasons and examples to support
them. They included sophisticated vocabulary and various sentence patterns in their answers.

Mid-range students exhibited their ability to carry the conversation forward by presenting relevant
information. They were able to elaborate on ideas and generally provided examples. Most students
had a good control of simple sentence patterns. However, they needed to include more complex
grammatical patterns in their responses and to use them accurately.

Many low-scoring students were only able to give short answers. They had difficulty expanding the
conversation with ideas or examples. They often made assumptions about questions and their
answers were irrelevant at times. Some students delivered a prepared speech about the topic but
this was not appropriate. Students are reminded that they need to answer assessors’ questions.

Most students spoke with good pronunciation, intonation and tempo. A considerable number of
students, however, had difficulty pronouncing katakana words correctly.

Many students said & 9 \WHE T XU orjust b9 WHE instead of & 9 WNWHEF T 7ZE W
when they wanted to hear the assessor’s question again.

The most notable errors were with particles and tenses. Furthermore, a large number of students
needed to pay closer attention to the use of adjectives; for example, they said /N SV DKE, HF 5
LWOBERY), ghnefllo. 2Tl L and YA D &30V instead of /N SWVEE, 5
LWEAY, SnWEEES | Z<TBW LY and RA D TEW.

Many students had problems with common interrogatives such as 7241, i, 72, &9 LT,
EDOI BV, E9- T, and VW27 6. There were many mistakes in the use of time words and
counters for people and pets. Students should learn the appropriate use of £ Z 7>, 721>,

iy, EZich, ZnTh, [ TH and VW2 T, These are not only useful words but they also
add sophistication to sentences.

Section 2 = Discussion

High-scoring students exhibited a thorough preparation of the topic. They were able to
demonstrate good understanding and knowledge of the chosen topic. Their information, opinions
and ideas were supported with examples and evidence from the resources studied. They used a
variety of grammatical patterns and vocabulary accurately and appropriately. They were natural in
their presentation and talked at the appropriate speed.
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However, some of these students spoke too quickly, beyond a normal conversation pace,
especially when they were introducing their topic. Students should be natural in their presentation
and should speak at an appropriate speed. It is very important that students present their
introduction clearly so that the assessors are able to ask questions appropriate to the chosen topic.

Mid-range students were generally able to communicate with assessors, presenting a range of
information about their topic. However, they lacked the ability to explore it in depth by providing
their ideas and opinions.

It was evident that some low-scoring students had resorted to rote-learning. Consequently, they
recited a learnt response, regardless of the questions posed to them. This demonstrated a lack of
deep thought about the topic. These students had very little information in order to maintain seven
minutes of discussion with the assessors. Some students who chose sophisticated topics found it
difficult to explain them.

Some students were asked questions about their chosen topics and replied with L-> % A 1343770
FTRHARETE OOV TE EH A, However, these are not answers to the questions. Students
who repeatedly used these expressions were demonstrating a lack of preparation for their chosen
topics.

Some students commented on the assessors’ questions by saying ZiLiZW\ W L-2oH AT 1A,
This is most inappropriate.

Some students had difficulty responding to the questions such as:

EARLY XD EMENE LD, TOREFTATHR G0 E LD, TDY DI I TT D,
FNEDPNTOTLHOICE ) LW W ERNET D, DDWNITDI1E MM TT D, IOV TE
FEWETD, BAWE? WnEZA (WNWTA) | BHNEZA (BDHWTA) and EH L
TTTD,

Subtopics students studied this year included: B#jiX AL iX W&, ITAZ A0, =2=71, BRAEWV
FoZh 7 ITER, DSV AA, REBEO~LD, arE= br I @b,
ZAho, Ry T and BAEAL (2920, v —, SAEAS~OXIL) .
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2015 VCE Khmer oral examination report

Section 1 — Conversation

In general, students demonstrated an excellent ability to carry the Conversation forward, and
presented relevant information and an excellent range of opinions and ideas with reasons and
examples. They used a variety of words, grammatical structures and expressions accurately.
However, a few students had difficulties in applying proper grammar and vocabulary, as well as
using unnatural forms of speech. Some students needed to expand on their opinions and ideas
and avoid repetition of words or sentences.

Section 2 — Discussion

Most students were well prepared and had studied a variety of sources before the examination.
They were competent and able to give specific examples with reasons to support their topic of
discussion. A few students who seemed to have memorised the subtopic for discussion struggled
and needed prompts to continue. These students ended their Discussion topic without conclusion.
Students are advised to thoroughly prepare for the examination and to avoid rote-learned material
as these students were unable to advance the exchange when required to do so.

Students who performed well:

* were prepared to interact with the assessors; for example, by using phrases such as
‘According to my research ...” and ‘According to my idea ...’

* responded to questions thoroughly and were able to elaborate on and support their opinions
and ideas

* asked politely for meanings to be clarified and for unfamiliar words to be repeated

* were able to apply repair strategies successfully; for example, ‘I'm sorry, what | meant to say is
..., ‘I did not mean to say ..." or ‘I'd like to clarify what | said ...’

* completed relevant research and fully understood the topic so they could speak on many
aspects and give their opinion when required.

The key issue for the selection of a subtopic is in the ability of the students to support a stance with
reference to the texts that were studied. The emphasis is not on assessing how much detail the
student can recall about the texts, but on how well they can use this information to support the
stance in the Discussion. Students who performed well were those who gave original thoughts and
were able to elaborate on and support their opinions and ideas.

Some students tended to concentrate on relating facts or information and had difficulty sustaining
the Discussion. These students presented a limited range of information and had difficulty clarifying
or elaborating on opinions and ideas. This indicated a lack of preparation. It is essential that
students prepare adequately for the Discussion. Students are required to demonstrate their
understanding of their chosen topic by using appropriate vocabulary and topic-specific terminology.
Students should not use rote-learned material out of context; students who did so were often
unable to advance the exchange and needed prompts to continue. It was very important for
students to anticipate and prepare for potential questions; students need to remember that the oral
examination involves a Conversation and a Discussion, not the presentation of a monologue.

von A
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2015 VCE Korean Second Language oral
examination report

Section 1 — Conversation

Many students performed at an excellent level for each assessment criterion during the
conversation.

Communication

High-scoring students were able to carry the conversation forward with spontaneity. They
displayed confidence by using appropriate facial expressions, eye contact and body language.
These students demonstrated good understanding by responding correctly and confidently. Their
pronunciation was very clear and their intonation and stress were good. Many students
demonstrated their ability to ask the assessors for clarification when needed.

In contrast, low-scoring students tended to give minimal answers and waited for the assessors’
next questions, which led to many pauses.

Content

High-scoring students were able to develop the conversation into a very interesting and meaningful
exchange. Their responses commonly included their personal reasons, ideas and examples.
Consequently, these students provided highly relevant responses to a variety of questions on
different topics.

Some low-scoring students presented only limited information by giving significantly shorter
answers. In some cases, the assessors needed to change topics as the students were unable to
continue the conversation despite being asked simple questions.

Language

Overall, the students demonstrated very good Korean language skills in terms of vocabulary,
structures and expressions. High-scoring students were able to use a wide range of vocabulary
and a more developed sentence structure in their responses.

A significant number of students frequently mixed English words with Korean words. Some
students often made mistakes in the correct use of honorific vocabulary; for example, 14| &
52X A (honorific form of ‘get old’) and 2] A& ] 2. A A] (honorific form of ‘have a meal’). These
students were unable to self-correct mistakes.

Section 2 — Discussion

Most students introduced their chosen subtopic and studied texts within the required time. They
also maintained a discussion with the assessors by satisfying each assessment criterion.
Communication

High-scoring students demonstrated excellent communication skills by responding readily and
confidently. They were able to carry the discussion forward with original input. These students

were also able to ask the assessors to clarify or repeat questions when needed. They used
excellent pronunciation, intonation, stress and tempo throughout the discussion.
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In contrast, low-scoring students displayed common errors in their communication. They hesitated
before responding or responded too quickly. Both cases could have been avoided by thorough
preparation and sufficient practice.

Content

High-scoring students demonstrated a thorough preparation of their Detailed Study. They
displayed an excellent understanding of their subtopic and the texts they had studied. They were
able to advance the discussion by providing extensive information about their chosen subtopic and
use their texts to support their responses. It was evident that some low-scoring students did not
comprehend some of their texts. A number of students either provided inappropriate responses or
repeated basic information from their studied texts. They commonly depended on the summary of
their chosen texts instead of comparing and contrasting them. Consequently, these students were
unable to analyse the texts in depth and their ideas were inadequately supported during the
discussion.

VCAA
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2015 VCE Macedonian oral examination
report

Section 1 — Conversation

Students generally performed well in the Conversation section. Most Conversations flowed
naturally and were interesting and engaging. However, many students needed to be prompted and
showed a lack of preparedness. Often this was due to a lack of vocabulary; further strategies for
vocabulary building may assist. Some students were able to use good repair strategies; however,
others needed to improve their use of grammatical structures.

Most students communicated well when answering open questions and were able to give detailed
descriptions and/or opinions.

Most students showed a very good level of understanding and carried the Conversation forward.
They were fluent and able to link with the assessors to advance the conversation.

The most common errors were in verb tenses and agreement, as well as prepositions, articles and
the incorrect use of word forms. Students need to revise the conjugation of most common verbs
(key verbs) and the prefixes and suffixes of key words in order to eliminate the use of fragmented
sentences. Examples noted were: ga cu ja kynam (‘ja’ omitted), wwro paborta (literal translation
from English) and Hayyam ga (reverse word order of infinitive). Examples in vocabulary included:
ogbeparo was used instead of ogbpaHo; error in gender, which should be og6pas. CtygHeTc
asico TpaHcnareq nuteparsns chpom EHrnvcx, chop eyamnne, Ctoes (‘stay’, which is a literal
translation from English).

Some students were very well prepared and used grammar and vocabulary correctly, depending
on the context. Limited vocabulary appropriate to the topic prevented some students from
expressing themselves clearly. Some students also struggled to present information and opinions.

The Conversation should be spontaneous and should not sound rehearsed. Students should
practice intonation, pronunciation and appropriate pauses so that the conversation flows naturally.
Students also need to learn subject names in Macedonian and should not use English to name
other studies they are undertaking at school. For example, pronunciation of subject names (for
example, cukonoruja) and the pronunciation of 7 and K.

Section 2 — Discussion

Some topics were appropriate and proved to be very good for discussion; however, it was clear
that some students needed further guidance as to what was an appropriate topic. Some students’
Detailed Study lacked content, breadth and depth. Students are advised to use at least three texts
when preparing their Detailed Study to ensure that they have enough material to discuss.

Topics chosen should be at an appropriate level for VCE students with enough detail and content
to advance the discussion and to allow for analysis and opinions.

Students should be aware of the expectations of the Detailed Study. Topics should allow for
breadth, depth, analysis and opinions. Students should understand their chosen topic well. Some
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students had prepared thoroughly and other students repeated information. A number of students
brought visuals (including maps) to support the Discussion and this worked well.

Anglicisms should be avoided. For example, Temarta w0 ja n3ydysas (‘ja’ omitted), ogbupas
instead of ja og6pas.

VCAA Page 2
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2015 VCE Persian oral examination report

General comments

Most students performed well on the 2015 Persian oral examination. They were able to maintain
an effective conversation. It is important that students prepare sufficient content in order to discuss
their Detailed Study topic for eight minutes.

Specific information
Section 1 — Conversation

Most students performed well in this section of the examination and demonstrated a high level of
competence and preparation. All students began the conversation using culturally appropriate
greetings. The majority of students were able to express their ideas and opinions in depth.

Some students found it difficult to extend beyond ‘yes’ or ‘no’ answers and required support to
carry the Conversation forward. Sometimes English words were used when students struggled to
find the equivalent Persian words. Students should learn the names of their school subjects in
Persian and avoid using their English equivalent. Many students used a good range of relevant
vocabulary and very good sentence structures in this section of the oral examination. The most
common errors involved the use of English vocabulary.

Section 2 — Discussion

Many students performed well in this section of the examination. High-scoring students were able
to elaborate and provide opinions on their subtopics, using sophisticated vocabulary and grammar.
Students should thoroughly research their topic and be prepared to discuss different aspects of
their subtopic, especially when the topic is complex. Lack of preparation was evident for some
students, who were unable to elaborate on their responses.

It is important that the topic chosen for discussion meets the requirements of the VCE Persian
Study Design. Students who chose topics that had no identified links with Persian-speaking
communities missed out on scoring high marks.

There was a wide variety of topics chosen for discussion. Students mainly used the internet as a
source of information. Although the internet is a good source, students should use at least two
more sources to ensure they have enough varied information. Teachers and students should refer
to the VCE Exams Navigator for information regarding what can and cannot be brought into the
oral examination.
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2015 VCE Polish oral examination report

General comments

Students generally performed very well in the 2015 Polish oral examination. The majority of
students showed that they had thoroughly researched their topic for the Discussion.

In most cases students used vocabulary and grammatical structures that were appropriate to the
setting and register. Some errors occurred, but these errors did not interfere with the student’s
intended meaning. In general, students were able to correct their own mistakes, using effective
repair strategies confidently.

The most common grammar mistakes were the declination of nouns and adjectives (for example,
spacerowac po pieknych ogrod), verb conjugation and the use of inappropriate informal language
when addressing assessors (ty instead of pani).

All students pronounced key vocabulary and utterances with sufficient sound, clarity and stress,
and responded appropriately to requests for clarification. Some students made mistakes with sz/cz
sounds and soft consonants s/c. Many students adopted good communicative strategies, such as
eye contact, use of body language and expressive presentation.

Most students used visual aids to support their presentation.

Specific information

The manner of delivery in both sections was generally very good. Overall, the accuracy and level
of appropriateness in relation to the use of vocabulary, grammar structure and pronunciation were
very good.

Section 1 — Conversation

All students participated effectively and confidently in conversations with changing topics and
managed topic changes well.

The majority of students demonstrated a very good or an excellent level of understanding of
assessors’ questions and responded with a relevant and wide range of personal information or
opinions. They opened the Conversation appropriately using expressions for greetings or
questions.

The majority of students sustained the dialogue by using appropriate interaction strategies as
required; for example, taking turns, giving feedback, seeking clarification or asking follow-up
questions. They used some common idiomatic expressions accurately.

The level of language used was good, and students demonstrated very good skills in
self-correction. Although the maijority of students were very confident in this section, not all
students were able to advance the Conversation adequately, which restricted their ability to deal
with the content and interact with the assessors. They used limited vocabulary and inappropriate
grammatical structures.

ORIA
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Section 2 — Discussion

The maijority of students delivered a well-structured and coherent presentation on their Detailed
Study. The most popular topics were Polish places and the Polish Calendar.

Students used a variety of sources when researching their Detailed Study (the internet, books,
essays, magazines, family members and personal diaries from visits to Poland). Students who
used appropriate and detailed resources, such as essays and articles, performed at a high level.
Most of the topics were introduced well and many were very well developed. Many students were
well prepared for the Discussion on their chosen topic, and were open and eager to express their
own knowledge and opinions.

A small number of students, after naming their resources, did not have adequate information to
add, which suggested that they had not prepared in sufficient depth for the Discussion. This
statement relates mostly to students who researched a specific event or celebration.

Some students expressed their viewpoints with supporting evidence.

Most students had a good range of vocabulary, structures and expressions, but some could have
produced a greater variety of vocabulary (for example, mozesz widziec ..., sa stare budynki) and
better grammatical structures (for example, turysty moga isc do zamek). This would have assisted
them to produce a more sustained and more coherent argument.

In most cases, the students presented a clear sequence of introduction, content and conclusion.
They delivered clear facts, statements or viewpoints with substantiation if required.

Most students linked their main ideas logically and cohesively and responded to questions
appropriately.

VCAA
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2015 VCE Portuguese oral examination
report

Section 1 — Conversation

Most students were well prepared and generally performed to a high standard in this section. Most
answered questions confidently. However, some students gave very brief answers and lacked the
appropriate strategies to deal with unexpected questions.

Communication

Most students had good communication skills and were able to talk about a wide range of topics,
including school, interests, home life and future aspirations. They were able to express opinions
and ideas. However, some students struggled to give detailed responses.

Most students were able to self-correct errors and asked for repetition or rephrasing when they did
not understand a question or when they were asked an unexpected question. Students must
anticipate the possibility of more challenging questions and develop strategies to cope with such
situations.

Content

Most students were able to talk about familiar topics; however, they are expected to elaborate on
their answers and express their opinions rather than just provide brief answers.

Some students were not able to advance the conversation and lacked the appropriate strategies to
deal with moments of silence. Sometimes a question might only require a simple answer but this
can be an opportunity for a student to show their linguistic ability. Students must remember to
support their answers with details and reasons.

Language

High-scoring students used an extensive range of vocabulary and appropriate structures. Most
students struggled with a clear translation from English into Portuguese. Some made mistakes with
grammar, for example:

e anglisicms: Na minha familia tem 4 pessoas

e errors with prepositions: No Guimardes’ Na Coimbra

o false friends: sensivel/sensato (sensitive), suportar/apoiar (support), pavimentol/calgada
(pavement), lanche/almoco (lunch), eventualmente/algum dia (eventually), assistir/ajudar
(assist), compromissolapontamento (appointment), na verdade/atualmente (actually).

Low-scoring students used very informal expressions, particularly in greetings, and some used
slang during the conversation, which was not appropriate.

Section 2 — Discussion

Most students supported the Discussion with objects such as photographs and maps, using them
to illustrate their chosen topic. Although visuals can assist their presentation, some students relied
too heavily on their support resources.
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Communication
Most students introduced the topic appropriately and made reference to the resources they used.

In the discussion that followed, most students were able to discuss their topic, yet lacked the
capacity to reflect on it and express their own opinions. Some were not prepared to discuss and
justify information. Some lacked the linguistic ability to discuss the topic in more depth.

Content

Some students were enthusiastic about their topic and this was reflected in their performance.
Their interest allowed them to discuss their topic confidently.

Only a small number of students were able to link their texts to their subtopic and connect all the
information gathered in order to generate a stimulating discussion. Subtopics should reflect the
interests and abilities of the students, as this will allow the students to express their opinions, be
more analytical and support their ideas with examples and evidence.

It is important that students are aware that they are expected to be able to explore the topic and
not simply give a short summary of information. Students should feel confident in their knowledge
of the subtopic and rely less on visuals brought to support the Discussion.

Language

Most students had a good knowledge of the appropriate vocabulary and used correct grammar
structures; however, some used anglicisms.

Most students could self-correct errors and ask for a question to be repeated when they did not
understand. Some students were not able to use the necessary sophisticated language.

VCAA
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2015 VCE Punjabi oral examination report

General comments

Students generally performed well in the 2015 Punjabi oral examination. Some students performed
exceptionally well; they were fluent in spoken Punjabi, confident and focused during both sections
of the examination, and they engaged with the assessors very well. Some students had difficulty
expressing themselves.

Students should be assisted in selecting their Detailed Study topics and ensuring that they have
sufficient content. In preparation for the oral examination, students are advised to practise their
speaking skills regularly to develop confidence and use a wide range of vocabulary to show their
competence.

Specific information
Section 1 — Conversation

Students began with appropriate greetings and language to demonstrate their knowledge and
skills. During the Conversation, students were expected to communicate with assessors in Punjabi
about their personal world on topics such as school, friends, family, home life, holidays, leisure
activities, personal interests, studies, future aspirations and employment. Well-prepared students
used effective communication strategies and gave some strong opinions about their aspirations
and future plans. Many students engaged with assessors for the required amount of time and had
enough information for a longer discussion. Some poorly prepared students were not able to
elaborate on or defend their ideas; these students relied on rote-learned or scripted speeches.
Students should note that questions are not asked in a prearranged order. Students are required to
answer unexpected questions related to their chosen topic and carry on a conversation.

Some students used English or Hindi words, and others made errors such as fe3%ar J<t J, IFmit
ITIT Jt I, when the correct pronunciation was fe3a9T ger I, =it anrant It Ifgs.

During the examination students should be able to seek clarification if necessary. Students should
be aware that they may be asked a range of questions and anything mentioned in the introduction
may be discussed in the ensuing conversation.

Section 2 = Discussion

Students were expected to present the topic and subtopic they selected for Detailed Study.
Students are reminded that they will not be penalised if they do not mention in their introduction the
texts they have studied, but they should be prepared to identify and discuss them during the
Discussion. There was a wide variety of chosen topics, ranging from Freedom fighters of Punjab,
Punjabi religion and culture, famous historical people, social issues such as gender differences,
arts and entertainment, to historical landmarks. Well-prepared students were able to discuss their
Detailed Study topic with reference to the texts used. Some students brought photographs to
support their discussion and a few students relied heavily on these materials. It is important for
students and teachers to be aware that this section of the oral examination is a discussion, not a
presentation, and that students should not rely heavily on visual aids brought to support the
Discussion. The discussion should continue smoothly without constant reference to the visuals.
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A few students struggled to advance the Discussion. When selecting a Discussion topic, students
are advised to ensure that they can access enough resources and information on the topic in order
to maintain the Discussion for seven minutes.
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2015 VCE Romanian oral examination
report

Section 1 — Conversation

The majority of students presented a very good range of information, opinions and ideas, covering
a variety of topics relevant to their personal life. These topics included family life, hobbies,
travelling, sport, music and further aspirations. Students were able to maintain the conversation
and needed minimal support.

Most students demonstrated a very good level of understanding of the topics covered in the
Conversation and were able to link with the assessors effectively, carrying the conversation
forward. Low-scoring students were able to provide sufficient information that was generally
relevant, but sometimes used English words or words derived from English when they could not
find the Romanian equivalent; for example, printele (correct form paginile listate), developat
(correct form dezvoltat), topicul (correct form subiectul) or gameuri (correct form jocuri).

Most students used complex sentence structures, including the appropriate grammatical
structures. A small number of students demonstrated limited understanding of basic grammatical
structures. The most frequent grammatical errors were disagreement between the subject and the
predicate (imi place subiectele, el nu au lasat, imi place constructiile), incorrect topic sentences (ce
vreau s& ma refer la el) and the incorrect use of definite articles in the dative case (sa arate la
parintii lui).

Very few students demonstrated an excellent range of vocabulary, structures and sophisticated
expressions. The majority of students had very good control of the vocabulary and were generally
able to self-correct errors.

Most students had very good pronunciation, intonation and tempo. The clarity of expression, speed
of delivery, voice projection and modulation were generally very good.

Section 2 = Discussion

In general, students displayed their knowledge of and interest in the topics chosen.

Most students were thoroughly prepared and gave confident responses. They readily provided
answers to the questions asked, thus demonstrating a very good capacity to formulate ideas and
opinions related to the topics. Most students were also able to clarify information and defended
their opinions with arguments from the selected resources, therefore demonstrating very good
preparation of the topic.

Some students presented a good range of information, demonstrating a good level of
understanding, but they needed some support to carry the discussion forward. These students
lacked the ability to elaborate on their ideas as some relied solely on rote-learned material.

Some students were very accurate in their use of vocabulary and grammar, which was impressive.
These students used an excellent range of vocabulary that was relevant to their chosen topic.
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Other students displayed only a limited understanding of basic grammatical structures. These
students sometimes struggled to find the right word or the appropriate grammatical structure;
consequently, they often used simplified language. Some common errors used in their structures
were the incorrect use of the relative pronouns (studiul care I-am ales) and the subjunctive (s&
intelege).
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2015 VCE Russian oral examination
report

General comments

In general, students performed well in the 2015 Russian oral examination. Most students were
confident during the Conversation and the Discussion.

Specific information
Section 1 — Conversation

Students were well prepared for the Conversation and were able to link appropriately with
assessors. Most students were able to express their ideas on family and family traditions, school,
friends and friendship, interests, hobbies and career aspirations.

High-scoring students demonstrated thorough preparation and ability to advance the Conversation
effectively. Mid-range students at times lacked the ability to effectively elaborate on their ideas and
opinions. Low-scoring students presented a limited range of information and had difficulty clarifying
or elaborating on opinions and ideas.

The main improvements that could be made are in the areas of word formation, usage of
prepositions with the appropriate case, conjugations, agreements and the incorrect use of tenses;
for example, «...0pyxesnrobussie, ...MUIUOHbI MOKMTOHHUKU, ...Ux 18 nem, ...ko20a OHU 8uxym
JKeHuxa, ... wna 8 wkosy 0ns degoyex, ...Maso Opy3bs, ...pa32o8apusams, YmMo Cr1yHusioCh,
...y4yCcb KaKk maHuyeeams, ...Habmrodan Had pedkou nmuued, ...npuanacunu ece 20cmu, ...
obyuarcs 6opbbol».

Some students used words that were not appropriate in the given context; for example, «...ko20a
18 nem oHu udym u3 doma, ...podumernu npudepxusaromcsi NPoOOyKMos, ...paszosapusarom 8
CceMbe POBHO, OHU 8CE POBHbIE, ...UMMU2PaHMbl 8KNau, ...0aganau 6HUMaHue, ...noumu e cmpaHy,
...8 paHHeM speMeHu yexan u3 Poccuu, ...0py3bsi, Komopble nobnuxe cmosimy.

Common mistakes included the incorrect use of noun endings and anglicisms; for example,
«...MHO20 8pems, ...cecmpa 308ym, ...0aeasnu eHUMaHue, ...0esiamb 6anem, ...ydums 6anemy.

Common mistakes included inappropriate use of vocabulary; for example, «...ydocmoums
Keanugukayuro (8Mecmo rnosy4ums), ...MOHUMaHUE K Y4EHUKY, ...Kpacumb KapmuHbl, ...s1 U3y4yaro
8 wkose GeHbau, and incorrect use of grammar; for example, «...8 00HOM U3 MOE€20 UCMOYHUKOS,
...OH 8Cmpeyaem pa3sHble 38epu».

Some mistakes included incorrect pronunciation and incorrect stress; for example, «...ecomosumcsi
K ponu (ydapeHue Ha 8mopom Cri02e), ...380HAM» (ydapeHue Ha nepeom crioze).
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Section 2 — Discussion

The choice of subtopics and resources is very important and should cater for the students’
language ability as well as their interests.

Most students presented the material skilfully and engaged well with assessors. They used a very
good range of vocabulary, sentence structures and expressions with both simple and complex
grammatical structures. Most students were well prepared and had practised the correct
pronunciation and stress.

Some of the topics and subtopics chosen by students this year included the following:
Influential people in Russia

o Tchaikovsky’s reformatory role in the Russian ballet
e Alexander Il — political persona
¢ lvan the Terrible — his influence on Russian history

Russian traditions

¢ Influence of Russian traditions and festivals on Australian culture and society
e Russian traditional dishes

e Russian Easter

e Russian Maslenitsa

e Traditions of Russian weddings

e Russian circus
e Russian culture and its influence on world culture
e Russian folktales

VCAA
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2015 VCE Serbian oral examination report

General comments

Students who presented for the 2015 Serbian oral examination performed well. They displayed a
high level of preparation and demonstrated an in-depth approach to the material they had studied.

Most students were familiar with the expectations of the oral examination. They were confident and
used effective communicative strategies when responding to questions in both sections of the
examination. They presented complex and detailed information on their subtopic, and their
responses were relevant and very interesting. The majority of students were able to use a wide
range of vocabulary and grammatical structures; however, there were some who struggled with
grammar, and used the regional dialect and showed little awareness that the words, phrases and
expressions they used were not standard Serbian language expressions.

Specific information
Section 1 — Conversation

Students demonstrated good knowledge of the general topics of the Conversation. They provided
relevant responses to questions about Serbian lifestyle, cuisine, personal interests, friendships,
traditions and expectations from the community.

Students performed the weakest in relation to criterion 3, which focuses on accuracy of vocabulary
and grammar. Teachers and students are strongly encouraged to focus on this area. Low-scoring
students struggled to construct sentences in Serbian. Typical errors involved the use of the dialect;
for example, hyko (instead of nac, ky4e, kep), heo (instead of xmeo, xmuo), 3Hadew (instead of
3Haw), dowo (instead of dowao). Another common error was the incorrect use of prepositions due
to English language influence. For example, PofleHa cam Ha 12.5.1999 instead of

Pohena cam 12.5.1999.200uHe.

Section 2 — Discussion

Teachers and students should refer to the VCE Exams Navigator for information regarding
materials that can be brought to the oral examination.

Students performed least well in relation to criteria 8 and 9, which focus on vocabulary and
grammar. Most students chose relevant topics, but the highest-scoring responses were from
students who were well prepared. These students extended their research beyond the most
obvious choices.

The highest-scoring students were fluent and engaging, and their responses clearly demonstrated
interest in researching the topic. These students demonstrated a high level of preparation and
practice. Low-scoring responses were characterised by grammatical errors, a lack of fluency and a
narrow scope of discussion. These students struggled with both syntax and vocabulary, and
sometimes appeared to be transferring English sentence constructions to Serbian, rather than
demonstrating a capacity to ‘think in the Serbian language’.
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The following types of grammatical and syntactical errors should be addressed.

e lack of agreement between pronouns, adjectives and nouns (for example, Osaj maHacmup je
niena u 3aHumsbuega instead of Osaj maHacmup je niern u 3aHUMIBUS)

e verb conjugation and agreements (such as On je 6uso instead of OH je 6u0)

e noun declination (such as buo cam y Cpbujy instead of buo cam y Cpbuju).
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2015 VCE Sinhala oral examination report

Section 1 — Conversation

Criterion 1 — Capacity to maintain and advance the exchange appropriately and effectively

Most students were well prepared and were able to carry on the Conversation confidently,
responding readily to assessors’ questions. Many students had very good repair strategies.
However, some students hesitated and gave very short responses.

Criterion 2 — Relevance, depth and breadth of information, opinions and ideas

Most students presented relevant information, revealing their ideas and opinions and justifying
them with evidence. There were a few instances where students did not elaborate on the
information given and needed to be prompted by assessors.

Criterion 3 — Accuracy of vocabulary and grammar

There were a few instances where rote-learning was evident at the beginning of the Conversation
but became less evident as the student continued. In most instances appropriate vocabulary and
sentence structure was used in presenting the information.

Criterion 4 — Range and appropriateness of vocabulary and grammar

The maijority of students used a very good range of vocabulary correctly and demonstrated a very
good awareness of the culturally appropriate style and register. A variety of vocabulary will add
more originality to the Conversation.

Criterion 5 — Clarity of expression

Most students had very good pronunciation. Students could have improved in areas such as
stressing the important points and changing the tempo.

Section 2 — Discussion
Students selected a variety of good topics for the Discussion.

Criterion 6 — Capacity to maintain and advance the exchange appropriately and effectively

Most students demonstrated a thorough preparation of the topic they had chosen for the
Discussion, which was evident by the confidence with which they presented the information and
exchanged their ideas and opinions. Most students carried the Discussion forward without
requiring assistance. There were only a few instances where students lacked repair strategies
when English terms were used, and were hesitant and needed support to complete the Discussion.

Criterion 7 — Capacity to present information, ideas and opinions on a chosen topic

The majority of students demonstrated a very good ability to clarify information and to support their
ideas and opinions. Some students provided very good information, but did not present their ideas
and opinions until they were specifically asked.

Criterion 8 — Accuracy of vocabulary and grammar
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The maijority of students had a very good control of the vocabulary and used appropriate
expressions.

Criterion 9 — Range and appropriateness of vocabulary and grammar

The maijority of students used a wide range of correct and appropriate vocabulary relevant to the
topics chosen. They consistently used the appropriate style and register.

Criterion 10 — Clarity of expression

High-performing students were able to express the information, stressing important points and
changing the tempo with rise and fall of the voice where appropriate. This was not commonly
evident among the lower-performing students. The pronunciation of words was accurate in most
instances.
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2015 VCE Spanish oral examination
report

General comments

The overall quality of students’ communicative skills was impressive. It was evident that they had
prepared thoroughly. All students observed the appropriate greeting conventions when interacting
with assessors, which is an important aspect of the Hispanic cultures.

Specific information
Section 1 — Conversation

In this section students covered a range of topics: their families, friends, school, pets, music, travel,
sport, hobbies and future aspirations, including Spanish studies.

Students needed to maintain an appropriate exchange of ideas in order to demonstrate their
capacity to connect with the assessors. Students needed to answer the assessors’ questions.
There were a few instances where students provided a response that did not answer the question
they were asked. Students must listen carefully and respond appropriately, avoid rote-learned
responses and ask for clarification if they are not sure they have understood. Marks were not
deducted for the use of repair strategies or for clarification of questions.

Many students carried the conversation forward and elaborated on their ideas and opinions. A few
students had little to say and gave single-word answers, despite being prompted to elaborate on
their response. This gave the impression that they had not adequately prepared for the oral
examination.

Many students used accurate vocabulary and grammatical structures and there was very little
English interference. Students generally displayed a high level of grammatical accuracy.
Grammatical errors did not affect the student’s meaning and were mostly in the use of prepositions
and verb conjugation. Most students conjugated verbs accurately; however, when the subjunctive
mood was required, many students used it incorrectly. Students should revise verb conjugation,
moods and tenses when preparing for the oral examination.

Most students had an excellent range of vocabulary, structures and expressions. Some students
demonstrated a limited range of vocabulary. Errors that require further attention include:

e soporta was incorrectly translated as support. Support in Spanish is apoyo, from the verb

apoyar. Soporta is from the verb soportar, sinébnimo de aguantar.

Ridiculoso is not correct Spanish, it should be ridiculo.

Yo me gusta is incorrect. It should be a mi me gusta, or simply, me gusta.

Un perra, instead of Una perra. (gender agreement between article and noun)

Los personas instead of las personas.

Use of ser and estar. al final todo sera bien should be al final todo estara bien.

o No me gusta nada (I don’t like anything) or no vi ninguna educacién (I did not see any
education).

Students are advised to speak Spanish outside school when possible, listen to Spanish radio
programs and watch television shows, movies or internet clips in Spanish.
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Section 2 — Discussion

Topics students studied included:

e Latin America and Spanish food and their sociocultural impact.

e Art and creativity: Spanish fashion designer Oscar de la Renta.

e Hispanic culture through the eyes of painters; for example, Pablo Picasso.

¢ The impact of the changes of the 1960s, focusing on new ideas, fashion and women’s
liberation.

o  The future of marriage.

e The immigration of Hispanic people to the USA.

e  Cuban history from colonisation to the Cuban Revolution.

Most students presented interesting topics and a good variety of resources. Many students
communicated effectively by responding readily and advancing the exchange by providing original
comments and ideas, carrying the Discussion forward. They were able to elaborate on their points
of view by using evidence gained from their resources. However, some students presented
information about their topic but lacked the ability to explore it in depth. It is important to emphasise
that the Discussion involves reference to the texts studied for the Detailed Study.

Some students were very accurate in their use of vocabulary and proper grammatical structures.
However, some students displayed a limited understanding of grammatical structures.

In general, students were well prepared and demonstrated a good level of intonation, stress and
tempo, and a very good level of pronunciation.
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2015 VCE Swedish oral examination
report

Section 1 — Conversation

Students were generally well prepared to converse about the topics of family, school, interests,
hobbies, and future plans and ambitions. High-scoring students capably maintained and advanced
the exchange with spontaneity and little prompting. They were also able to use sophisticated
vocabulary and structures during the conversation.

Low-scoring students needed some assistance and encouragement in order to carry the exchange
forward. In a few cases, lack of fluency in the language and understanding led to the presented
information being somewhat disjointed, lacking in clarity and occasionally containing grammatical
errors.

Section 2 — Discussion

Most students had prepared thoroughly and were able to respond effectively to anticipated
guestions related to their chosen topics. Some of the highest-scoring students had clearly studied
their topics in depth using a good range of source materials. These students were able to present
and defend highly developed ideas and opinions using sophisticated language accurately and with
conviction. Overall, most students performed impressively, displaying a high level of
communicative skills.

The sub-topics were chosen well and highly relevant to Swedish culture and history. Students often
spoke with a high degree of enthusiasm and engagement.

Some students spoke a little too quickly and therefore did not score well in the criteria related to
clarity, pronunciation, intonation, stress and tempo. Students are advised to concentrate on clarity
of expression in preference to quantity of information.

A grammatical error made by some students was not observing that in Swedish the word order in
some contexts is different from in English, that is, the verb precedes the noun; for example, ‘I gar
gick jag pa bio’ not ‘I gar jag gick pa bio’.

Low-scoring students needed support when faced with questions they had not anticipated.
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2015 VCE Tamil oral examination report

General comments

Most students were well prepared for and performed well in the Discussion section of the
examination. However, they did not demonstrate the same degree of breadth and depth of
information, ideas and opinions in the Conversation section.

Specific information
Section 1 — Conversation

Most students presented their information and opinions well, and were able to maintain and
advance the conversation. However, most of the information presented did not contain enough
detail. Some students struggled to respond to questions about their future aspirations, education or
employment. Many students gave one-word answers to some questions; for example, aflam: gusea

L hza BULUESILaT spmer GeapimeLfrzan! aflee: 2o, (Question: Have you ever been on a holiday
tour with your family? Answer: Yes_)

Low-scoring students were unable to understand some words such as, sureflsma/sraglae, s
un_smemes (Weather/climate, coeducation).

Some students who used difficult pure Tamil words for generally accepted English words in Tamil
such as ‘car’, ‘bus’ and ‘Facebook’, etc_, then inconsistently used English words such as “okay’,
‘teacher’, 'yes’, ‘but’, ‘easy’, ‘university’, ‘late’, ‘meeting’, ‘sorry’ and ‘so’, when simple Tamil words
would have sufficed.

Section 2 — Discussion

Many students prepared well for this section and used proverbs and metaphors appropriately for
the contexts.

Most students demonstrated a good knowledge of the subtopics they had chosen for their Detailed
Study and presented a logical and coherent discussion of their subtopic. Most subtopics were
well-researched and related to Tamil culture. Some students used photographs, extracts from
magazine articles and newspapers, and presented some very good posters. Some students
guoted from ‘Thirukkural’ and proverbs to substantiate their arguments.

Most students displayed a high degree of accuracy of vocabulary and grammar. They used a good
range of appropriate vocabulary. Most students showed consistent use of style and register.
High-scoring students used a broad range of appropriate vocabulary and grammatically correct
sentence structures, and demonstrated good control of language. However, some students often
could not think of the correct Tamil words and used irrelevant words instead. Examples of errors
are given below. The correct words/phrases are given in brackets.

. Bleree & ullf srson ([EerawglT sreob)

®  subEgmons (Lypors)

* mram dplugefimps Era Jpgsssiimbs)

. GETEs ETE srentsons (QErEs GLb Mg =] SrenTiome)

. aflsmemun ser (B @ s newng(mOGusT  (sdlenamuriy &G swng (08 LS )
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2015 VCE Turkish oral examination report

Section 1 — Conversation

The majority of students were able to communicate their ideas and information, extend their
responses and use good repair strategies in the Conversation section. Students engaged well with
the assessors on topics such as family and hobbies, using a range of vocabulary and cultural
content. Students were also able to converse on topics such as school life and future aspirations,
but some lacked confidence and relied on rote-learned language. Overall, they were able to carry
on the Conversation well, despite some pauses and errors.

Common errors included the use of Gllle Gile instead of the appropriate phrase Hoscgakalin as
they departed. Due to the influence of anglicisms, students are increasingly making errors in the
use of cultural expressions and the word endings in Turkish. These include omission errors as in
Ingilizce Ogretmen and kitap okumak instead of ingilizce Ogretmeni, and kitap okumay! when
using compounds and noun phrases. These need to be practised in class for students to develop
the relevant grammatical skills and knowledge.

Most students used appropriate repair strategies and corrected pronunciation errors, and the clarity
of expressions was mostly very good. Some students did not use fixed expressions and idioms
such as yolculuga ¢ikmak appropriately. Other grammatical errors included the inaccurate use of
causatives such as yaptirmak and gezdirmek in Turkish; for example, ‘s yaptirmayi sever and
‘Kbpegimi gezerim’.

Another area in which some students struggled and needed improvement was pronunciation and
intonation. This was also mostly due to the influence of English sounds and intonation patterns
interfering when pronouncing Turkish words within a sentence. Listening and speaking tasks in
class and immersion activities can offer more opportunities to practise the sounds and intonation in
Turkish. In particular the pronunciation and intonation of idioms, cultural expressions and proverbs
such as ‘Agac yas iken egilir need to be included within these activities.

Section 2 — Discussion

Most students were able to introduce their subtopics and appropriately state the resources used.
Students with high-scoring performances were well prepared and were able to respond readily and
confidently by advancing the exchange with original ideas, views and information relevant to their
subtopics. Many students completed their Detailed Study on the topic ‘“Tourism’ and more
specifically on a city in Turkey. However, most of these students did not prepare adequately to
convey information and views or advance the comments made and respond to questions asked by
the assessors. Students need to be encouraged to combine their knowledge and skills with
extensive research on their subtopics. Students should be aware of the one minute introduction at
the start of this section, where they present the resources used. Students are not penalised for not
mentioning their resources. In general, students opted to use or mention the internet as a resource
rather than a range of spoken, visual and written resources for their Detailed Study. This limited the
breadth and depth of their discussion and language use. More extensive reading is needed to
better prepare for possible questions during the Discussion.
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It is also recommended that students study their topics in a broader context, so they are able to
present their ideas, views and information with more confidence and accuracy. Topics should be
analysed in greater depth and breadth in order to develop adequate scope beyond a presentation
or a retelling of basic concepts that have been memorised. The content of the Discussion should
include a wider range of issues, ideas and views within the selected topic. In addition to factual
information and understanding of the Detailed Study topic, students should include opinions and
ideas.

Students should be encouraged to practise passive voice and pronunciation, and to avoid
anglicisms. It is again advised that students should practise spoken language and reading aloud to
improve their Turkish language skills.

Students must check their advice slip to ensure that they arrive at least half an hour before their
scheduled examination time.
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2015 VCE Ukrainian oral examination
report

Section 1 — Conversation

The majority of students demonstrated an extensive knowledge regarding various topics of
conversation. They were well prepared to converse confidently about personal interests, favourite
school subjects, leisure activities, plans for the future, pets, family life, youth issues, friendship and
Ukrainian traditions. Their responses were extensive and logical, as well as culturally and
linguistically appropriate. All students gave some original input.

Most students successfully maintained the dialogue and used appropriate interaction strategies,
such as asking follow-up questions and seeking clarification on questions or comments. Only a
small number of students experienced difficulties with carrying the Conversation forward, and
needed some support. These students exhibited difficulties when they tried to clarify why they
preferred some subjects at school more than other subjects, and why they liked particular
extracurricular activities. They lacked appropriate vocabulary to describe their experiences and
preferences. This impacted their initiative and confidence in conversation.

In the majority of performances, the range and accuracy of vocabulary and grammatical structures
were exceptionally good. High-scoring students used idiomatic expressions and complex sentence
structures. They used expressions such as ‘Ginopyuyka’, ‘Ha 3nogii wanka ropuTe’, ‘OKO 3a 0KO’, ‘3
BIOKPUTOLO AyLueto’, ‘KpyTUTbCs Ha asuui’, ‘6anankn out’, xanb 6epe’, ‘6patn oo cepus’,
‘onyctuti pykn’ and ‘cuHsa nan4voxa’. They also used purpose-type sentences, in which a
subordinate clause was introduced by the conjunction ‘wo6’. For example, ‘A Bunsca 6araTo, Wob

pobpe cknacTu icnuTn, xod Byno ayxe Baxko.’

Section 2 = Discussion

The majority of students demonstrated a very high capacity to link with assessors and to advance
the exchange. There were only minor mistakes in Ukrainian phonetics, stress and intonation.

The topics chosen for Detailed Study provided an excellent opportunity to consider important
developments in Ukraine over the past decade. The resources used by students included
newspaper articles, documentaries and films, personal journals, songs and literary works. These
resources enabled the students to discuss a variety of complex issues connected to the chosen
topic. Most students reflected on their personal experiences of the most recent events. Some
students presented subtopics that held a high level of personal interest and involvement.

The majority of students made an excellent effort to use appropriate terminology and some
complicated vocabulary. They confidently used words such as ‘pesontouinHa cBigoMicTy’,
‘HauioHarnbHa igeHTUYHICTE', ‘TigHICTL’, ‘3iTKHEHHS cui’, ‘cTabinisadis’ and ‘HebecHa CoTHs’. High-
scoring students were well prepared and responded confidently to prompts to consider issues from
various perspectives, such as the role of the media and internet in revolutionary events in
Ukrainian Maidan, international support for Ukrainian people in Maidan and challenges that
Ukrainian people are facing on the road to democratic state. These students also integrated
original ideas and views into the discussion, skillfully using complex grammatical structures, and
correct styles and pronunciation. Therefore, the depth, fluency and coherency of the discussion
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were of a very high quality. A few students experienced difficulty in substantiating their views due
to insufficient preparation to discuss concepts from a variety of perspectives. In these few
instances students had some dependency on rote-learned materials.
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2015 VCE Vietnamese oral examination
report

Section 1 — Conversation
In 2015, the majority of students completed the conversation well and demonstrated a very good
level of preparation and practice.

Some students made a number of errors with the Viethamese names of school subjects; for
example, they used ‘commerce’ instead of ‘twrong mai” and ‘architecture’ instead of ‘kién tric.
Students should also learn the Viethamese names for countries; for example, 74n Tdy Lan (New
Zealand) and Nam Tricu Tién (South Korea).

Students should avoid responding with short phrases or single words; for example, c¢é (yes) and
khong (no). Instead, students should try to demonstrate their competence in using Vietnamese and
their ability to maintain and advance the Conversation. Some students had not prepared
adequately or practised responses on familiar topics of conversation.

Students should be prepared to answer a range of questions related to their personal world in
order to demonstrate their language ability. Students need to listen carefully to the assessors’
guestions and comments and respond relevantly and appropriately.

Most students had good pronunciation and intonation.

Section 2 — Discussion

Some students were thoroughly prepared and produced confident responses during the
Discussion, drawing on related ideas that moved the Discussion forward. Some students brought
objects to support their Discussions. Please refer to the VCE Exams Navigator for information on
what can and cannot be taken into the oral examination.

Most students were able to provide opinions and elaborate on these opinions. Some students had
not prepared adequately for the discussion. Others were very accurate in their use of vocabulary
and grammar. Some high-scoring students used an excellent range of vocabulary as well as some
sophisticated expressions appropriate to the chosen topic. Other students struggled to find the
right words or phrases, or the appropriate grammatical structure.

When they introduced their Detailed Study topic, the majority of students gave a clear indication of
which aspects they had covered and would like to discuss. Some students found the questions in
the Discussion section challenging. Other students struggled to respond to unexpected questions.
Students are expected to express their opinions on the topic and support their views or arguments
with relevant information.

Students would benefit from being able to apply a range of grammar patterns in their speech. They
should consider using terms such as mdc du (although), khdong nhirng chi (not only) and thay vi
(instead of). It is important that students demonstrate the appropriate use of repair strategies when
necessary.
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2015 VCE Yiddish oral examination report

General comments

The standard of language used in the 2015 Yiddish oral examination was extremely high. Students
were expected to come prepared with a range of ideas for their specific area of study that would
illustrate not only a depth but also a breadth of research around the student’s specific area of
interest. Students were also expected to carry on a short, clear conversation on general topics —
for example, hobbies, family, aspirations and the length of time they have been studying Yiddish.
Teachers and students are encouraged to check the study design for the range of possible topics
about which questions may be asked.

Students were exceptionally well prepared and expressed themselves fluently, without needing to
be prompted by assessors. Students were able to provide detailed responses to assessors’
questions. They self-corrected readily, demonstrating a good mastery of sentence construction and
grammar. Students used a good range of vocabulary in both the Conversation and the Discussion.

Students demonstrated good preparation and an awareness of their strengths and weaknesses in
conversation. It was evident from the responses that students were able to think in Yiddish rather
than translating from English. Overall, the students were most impressive and demonstrated
excellent comprehension.

This year students chose the topic of Immigration and demonstrated that they had researched and
carefully considered the aspects on which to concentrate in their specific discussion.

Specific information
Section 1 — Conversation

Students performed least well in relation to Criteria 3 and 4, which focus on the range and
appropriateness of vocabulary and grammar. Teachers and students are strongly encouraged to
focus on this area. While students were fluent and confident in conversation, word order (i.e.
placement of the verb within a sentence) was a common error. Errors in conjugation — knowing
when to use hob rather than bin — were typical of errors in basic grammatical structure. Dative case
was also an area in which students made errors. Errors also occurred in adjectival endings — for
example, ikh hob nit keyn arbet compared with ikh hob misht keyn arbet. Overall, however,
students generally displayed a very strong foundation in language structure and the nuances of
Yiddish.

Students were well prepared for the Conversation, indicating that they had practised a variety of
modes — for example, writing lists of dot points and practising questions and answers with a third
party — to develop their fluency and confidence in carrying on a conversation.
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Section 2 — Discussion

Students performed least well in relation to Criteria 8 and 9, which focus on vocabulary and
grammar. Students chose relevant topics, sometimes with family or personal connections, which
they had clearly researched and reflected on in preparation.

The standard of the Discussion was extremely high and most impressive. Content was of a high
standard and students carried on a fluent discussion about their topic in response to questions.
They were able to extrapolate and expand on information and did not require any clarification. The
texts were well chosen.

Student responses were fluent and engaging, clearly demonstrating the student’s engagement with
the researched topic. Students demonstrated a capacity to answer inferential questions rather than
paraphrasing from their chosen texts. They demonstrated higher-order thinking and could
communicate complex ideas clearly in Yiddish.

Students demonstrated excellent comprehension skills and a keen ear for the cadence and idioms
of Yiddish, in particular through pronunciation, intonation, stress and tempo. All students
demonstrated an ability to make themselves understood.
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