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The 2023 written examination followed the VCE Dance Study Design 2019–2025. The examination questions were based on the key knowledge and key skills that underpin the outcomes in Units 3 and 4. Students were required to demonstrate their understanding of choreographic principles and the prescribed works studied throughout both units. 
The examination consisted of six compulsory questions. Questions 1, 2 and 3 related to students’ solo dances and learnt works. Questions 4, 5 and 6 related to dance works selected from the prescribed list published annually in the VCAA Bulletin. The prescribed list of works is reviewed annually, and the removal date of each work is listed. The list offers new works as replacements for expired works every year; therefore, it is important to carefully check the list at the start of each year before deciding on the works to be studied. Responses indicated that students had studied appropriate works from the current prescribed list; however, it is important that responses in the exam focus on the prescribed section of the work and the main dancer/character listed for the work. Some students referred to parts of the dance work that were not prescribed, or to dances other than those listed on the prescribed list.
Higher-scoring responses provided comprehensive answers that demonstrated an understanding of the key knowledge and skills relevant to each question, using accurate and appropriate terminology.
Lower-scoring responses displayed a limited understanding of the key concepts involved and/or showed limited knowledge of appropriate dance terminology. Further revision of VCE Dance terminology leading up to the examination would enable stronger responses in this area. 
A focus on general examination technique would also assist students. Students are advised to read each question carefully to ensure they understand what is being asked. They should use their reading time to identify the key terms and concepts the question is focusing on and ensure they address all aspects of the question in their response. 
Past written examinations and other material, such as examination reports and sample examination material, may be useful in assisting with a student’s examination preparation. Students are advised that this material serves only as a sample and that the number and type of questions for each year vary. 
Specific information
Note: Student responses reproduced in this report have not been corrected for grammar, spelling or factual information. 
This report provides sample answers, or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
The statistics in this report may be subject to rounding resulting in a total more or less than 100 per cent.


Question 1
	Mark
	0
	1
	2
	3
	4
	Average

	%
	10
	6
	21
	25
	39
	2.8


Students were required to show an understanding of two ‘learning processes’ in a group learnt work. These could include but were not limited to:
imitating movement
watching the choreographer
receiving feedback
repeating movement to develop muscle memory
watching a video of movement.
No marks were given if students referred to other processes, such as choreographing, rehearsing, pre-performance or performance processes.
This question assessed students’ understanding of the content of Unit 3 Outcome 3. Specifically, it related to the following:
Key Knowledge: Dance Analysis
approaches to documenting and analysing the realisation of the learnt dance work including use of the process of learning … (rehearsing, preparing for performance and performing)
Key Skill: Analysis of the learnt dance work
document and analyse the realisation of the dance work
Higher-scoring responses correctly identified two plausible learning processes and gave a detailed description of how these processes assisted with the learning of movement vocabulary for the group dance.
Lower-scoring responses:
incorrectly identified a learning process
referred to choreographic, rehearsal or pre-performance processes instead of learning processes
listed a correct learning process but provided no description of it.
The following is an example of a high scoring response:
Repetition: involves the constant practice whereby a dancer repeats movements to ensure that it is engrained in muscle memory and so that the body is trained to perform. This is important so that everyone in the group will know the right choreography and learn it properly.
Peer Feedback: gaining an external opinion by performing the movements to peers or other group members. This will help the group as each person can see what others might be doing differently, ensuring that every person completes the same movements. 


Question 2
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	13
	3
	6
	6
	8
	7
	12
	13
	33
	5.2


Students were asked to select one element of movement and describe how this selected element of movement was manipulated in two different phrases of movement in their skills-based solo. This required them to:
show knowledge of the elements of movement: time, space or energy
provide two different movement vocabulary examples for their skills-based solo that show how they used time, space or energy. Each example was worth a maximum of four marks
discuss a phrase of movement, not a single movement.
No marks were given if students referred to a group dance work or their cohesive composition solo.
This question assessed students’ understanding of the following content of Unit 3 Outcome 2. 
Key knowledge: Choreography, rehearsal and performance of a skills-based solo dance work
manipulation of the elements of movement to create movement phrases and sections to communicate the intention
Key skills: Choreography, rehearsal and performance of a skills-based solo dance work 
select and develop an intention for a skills-based solo dance work that facilitates the execution and safe use of … the elements of movement
Higher-scoring responses identified one of the elements of time, space or energy. They described how this one element was used and manipulated in detail in two different phrases of movement from the skills-based solo. Various manipulations of this elements were discussed using correct terminology and these manipulations clearly matched the two movement examples described. 
Lower-scoring responses: 
did not identify a correct element of movement
described movement phrases with no reference to an element of movement
described only one use of the identified element without discussing the manipulation of this element
described the use of the identified element in a single movement rather than a phrase of movement
described all three elements (time, space and energy) briefly in two movement phrases.
The following is an example of a higher-scoring response:
Element of Movement: Space
In section one of my skills-based solo I began on a low level in a crouch position with a small dimension, I then circled my head with an inward body focus before stretching out my right leg and extending my right arm both to the side to create a long angular shape. I stayed on an axial direction as I bent and swung my right leg to turn my body around to standing on a high-level. From there I lent to the side and concaved my chest and arm to create an opposing curve shape with a larger dimension. I finished the phrase by lunging my left leg forward and keeping a direct eye focus to the audience.
In section 3 of my solo I was situated at the top left corner of the stage travelling in a direct square section. I elevated three times, each time increasing my level. I then waltz with out-stretched arms to create an angular shape and large dimension but let my head go making the eye body focus indirect. From there and continuing onwards [with] the direct square, I did a series of turns using a direct eye focus to help me spot and stay on balance. Here my body shape was still angular as seen by my flexed hands and my level continued to be high as I was on relevé. To finish I lowered my level significantly and became axial in direction as I dropped to a second position plié with a direct eye focus to the ground.
Question 3
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	6
	1
	4
	4
	5
	12
	14
	22
	30
	5.9


Students were asked to describe how they used two different choreographic processes in the realisation of their cohesive composition solo. Choreographic processes are defined in the study design as:
improvisation
selection
arrangement
refinement
evaluation.
Each example should identify a correct choreographic process (ISARE). It should show an understanding of what the choreographic process is, although it does not require a definition to be given. Responses may refer to movement solely, or to movement that expresses intention, or intention on its own.
No marks were given if students did not describe a choreographic process or referred to the wrong dance work.
This question assessed students’ understanding and knowledge of Unit 4, Outcome 2:
Key knowledge: Choreography, rehearsal and performance of a solo dance work
ways of using the choreographic process to create movement vocabulary that involves a range of actions to communicate the intention
Key knowledge: Analysis of a solo dance work 
approaches to documenting and analysing application of the choreographic process and realisation of a solo dance work through rehearsal, preparation for performance and performance
Key Skills: Analysis of a solo dance work 
analyse the use of the choreographic process, manipulation of the elements of spatial organisation and the realisation of a solo dance work through rehearsal, pre-performance and performance
Higher-scoring responses:
identified two correct choreographic processes and clearly described these processes, or provided a definition for these processes
explained in detail how these processes were used to compose or manipulate movement for the cohesive composition solo
often included examples of movement vocabulary that resulted from using the choreographic processes and linked these examples to the intention of the solo or the use of spatial organisation.
Lower-scoring responses:
identified an incorrect choreographic process
identified and discussed a correct choreographic process but referred to an incorrect solo dance work
discussed rehearsal processes, pre-performance or performance processes rather than choreographic processes
listed a correct choreographic process and briefly linked it to the realisation of the solo without detail


The following is an example of a higher-scoring response:
I utilised refinement during the choreographic process of my composition solo to ensure my movement was actively conveying my intention of an industrial robot being oiled and beginning to mobilise. To refine the movement I made sure to seek teacher feedback during rehearsals. While performing section A for my teacher she suggested I manipulate and abstract my beginning pose to further convey a disused broken down robot. I then refined my movement by changing my kneeling pose to a position where I had a collapsed chest and inward focus with my hand laid out in front of me. This use of refinement helped me to further showcase my intention of an industrial robot being broken down before it begins to mobilise, by recreating the shape of a real disused industrial robot.
As I choreographed movements I made sure to select appropriate transitional movement which adhered to the spatial organisation criteria. For example, after selecting two movements where I execute a high-level, forceful kick and a low-level lunge, I was unsure how to connect the movements cohesively. I then selected a gesture where I use my hand to push my leg down from the kick into the lunge before rolling out of the lunge into the next phrase. The selected movement not only helps showcase my industrial robot arm performing tasks, but it allows me to cohesively implement both high and low levels into my solo, to address the spatial organisation criteria further.
Question 4
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	%
	2
	0.2
	0.5
	1
	2
	2
	4
	4
	3
	4
	5



	11
	12
	13
	14
	15
	16
	17
	18
	19
	20
	Average

	3
	7
	4
	5
	6
	9
	6
	6
	4
	23
	14.0


The question asked students to select one solo dance work from a list and discuss the choreographic manipulations of time used throughout the dance work to communicate the intention. They needed to use examples of movement vocabulary to support their discussion and could use diagrams and/or drawings to support their response.
As outlined in the study design, time includes qualities such as rhythm, duration, accent, tempo and pauses in the movements and/or phrases.
The response needed to include at least two or more examples from different points in the dance.
Students could refer to qualities of space and energy to add extra information to their response, however, information about qualities not linked to time were not awarded marks.
A minimum of two examples were required.
This question assessed students’ understanding and knowledge of the content of Unit 3, Outcome 1, analysis of selected solo works from the prescribed list. Specifically it related to the following:
Key Knowledge
ways that the elements of movement are manipulated to communicate the intention in the selected dance works
Key Skills
discuss the choreographic manipulations of the elements of movement used to communicate the intention in the selected dance works
Higher-scoring responses provided detailed explanation of the manipulation of time qualities linked to movement examples. They explained how these examples expressed the intention of the dance from two or more sections of the solo work. Some students described a few examples of movement in detail using the correct terminology for time, while others described many movement examples in less depth. These responses included detailed descriptions of all three parts of the question – time, movement and intention – with clear links that described how the three parts related to or impacted on each other. 
Lower-scoring responses:
did not mention any time qualities 
provided movement examples from only one section of the solo
discussed time qualities and examples of movement but with no discussion of intention
described movement examples and intention but with no mention of the use of time qualities
discussed an incorrect solo or the prescribed group work.
The following is an example of a higher-scoring response:
The piece ‘Reflect’ choreographed by Francis Rings embodies the manipulation of time in order to communicate how the horizon line develops as dusk approaches and time and space blend as one creating a disappearing horizontal line and a surreal vastness. In section A the dancer begins in a medium level wide stance shape where she takes a large, slow, sustained breath as she takes in her surroundings she has just found herself in. She then lowers her upper body slowly as she extends her right leg slowly. The dancer then transfers her weight over her right leg embodying the same slow tempo and quality as she resembles exploration of the land and the initiation of the strong connection as she traverses across the horizon line. The dancer articulates three shoulder rotations that have a strong accented quality as she meets the back extension. These circular rotations of the shoulders reflect the circle of life of land and people and the circle of the horizon line that is ever continuing. The dancer proceeds to step her left leg slowly and delicately across her right leg as she continues to explore the sacred land. The dancer continues to execute the shoulder rotations becoming slightly faster as she familiarises herself and begins to form a deeper connection. The dancer performs a slow ronde de jambe motion with her right leg as she connects to the earth below her.
In section B the dancer begins to show an increase in tempo in accordance with the increase in rhythm and sound. The dancer slowly performs a half circle rotational twist as she lifts and lowers her head, slowly showing her respect for the land. The dancer then performs a slow heel shift with an accent, as her heel touches the ground she then quickly shifts her toe obtaining a sharp accent as she explores the sacred realm through touch and connection. The dancer slowly transfers her weight to her right foot and executes a slow ripple through her upper body as she does so. The dancer then performs two more heel toe shifts embodying the same time manipulations as she further investigates the sacred space. The dancer rotates her arm at an increased pace demonstrating her being gravitated to the land as she connects deeper.
in section C the dancer’s movement shows an evident increase in tempo and speed, displaying her newfound positivity and connection to the land. The dancer holds her ankle performs a fast circular rotation before augmenting this movement by extending her leg and quickly executing a ronde de jambe which swings her body quickly around in a clockwise direction. The dancer continues out of their skill with fast, frantic walks as she visualises the potential of the land and the responsibility that herself and her family share to care for the sacred land.



Question 5
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	%
	2
	0.8
	2
	2
	2
	1
	5
	3
	3
	3
	2



	11
	12
	13
	14
	15
	16
	17
	18
	19
	20
	Average

	2
	3
	3
	5
	5
	10
	6
	7
	4
	31
	14.6


Students needed to select a different solo dance work from the one chosen for Question 4 and analyse the dance design of the selected solo dance work. They could use diagrams and/or drawings to support their response. Dance design is the relationship between intention, form and movement vocabulary. Responses needed to: 
include an introductory paragraph with an outline of the form and intention
discuss all three elements and how they relate to each other – responses which didn’t include all three linked elements received less marks
discuss two or more sections of the dance work.
This question assessed the students’ knowledge and understanding of the content of Unit 3, Outcome 1, analysis of a selected solo from the prescribed list. Specifically it related to the following:
Key Knowledge
the form of the selected dance works – the movements, phrases and sections used to express the intention – the ordering and linking of phrases and sections to create the over-arching form 
the dance design of the selected dance works
Key Skills
analyse the form of the selected dance works and the use of choreographic devices evident in the movement vocabulary 
analyse the dance design of the selected dance works
Higher-scoring responses:
identified a plausible overarching form for the solo and explained how this structure helped to communicate the intention
explained how the sections of the work developed chronologically, including how they contrasted or linked with previous sections
often mentioned the choreographic devices used to manipulate movement vocabulary throughout the various sections to express the intention
included detailed descriptions of all three parts – form, intention and movement vocabulary – and described how each of the three parts related to or impacted on the other. 
Lower-scoring responses:
discussed only one aspect of the work, such as movement vocabulary with no mention of form or intention (or only intention or only form)
discussed only two of the three aspects, such as the intention and movement vocabulary with no mention of form
provided a limited discussion of all three aspects (form, intention and movement vocabulary)
provided a discussion of form and intention, but only discussed movement vocabulary from one section of the solo.
The following in an excerpt from a higher-scoring response:
Prescribed solo: ‘White Rabbit’ 
The white rabbit solo by Christopher Wheeldon takes on a free form consisting of sections A, B, B1 and C, with the careful arrangement of the sections as well as the movement vocabulary functioning to convey how the White Rabbit is preparing the space for the upcoming court trial. His anxiety and apprehension is growing in the anticipation of the cutthroat queen’s arrival.
Section A is paramount to the work’s foundation, establishing the context, tone and style of the work while effectively introducing the audience to the role of the White Rabbit as the court clerk to the Queen of Hearts.  In phrase1 of this section the dancer hurriedly walks onto stage pushing a trolley performing quick and scurrying steps before arriving in the centre of the space and taking out a yellow cloth with a dramatic flourish and flick of the wrist. This travelling phrase which is of a fast tempo, introduces a sense of urgency and alludes to the rabbit’s foreboding anxiety that will continue to develop over the coming sections. The gestural movements, as well as the angular carriage of the body, demonstrate the rabbit’s diligence as well as his stoic and noble persona. The arrangement of this phrase at the beginning of the work is imperative to the development of the intention because it establishes the purpose of the White Rabbit needing to quickly prepare the room for the court trial. Wheeldon introduces the motif at the end of this section as the dancer perplexedly scans the room pointing his finger, biting his fingernail and scratching his head. The placement of the motif here successfully establishes the link to other sections where it will continue to develop as the rabbit’s anxiety intensifies.
Section B sees a clear shift in movement vocabulary to unveil further layers of the White Rabbit’s anxious character. In phrase 3 of this section the dancer performs a sideways travelling hop then swishes the right leg to the side through a leap before spinning in circles with the right foot scratching up and down the calf. Wheeldon uses abstraction here with the hop sideways representing the traditional ‘bunny hop’ movement of a rabbit, but altering it and reducing its realistic appearance to exaggerate how the rabbit suffers from a human compulsion to present perfection and appease others’ expectations. The quick spinning movements exemplify the rabbit’s nervousness growing as his mental state begins to spiral. The positioning of this phrase here in the middle of the section, in combination with the forementioned movement vocabulary, portrays how the rabbit’s apprehension is rapidly and steadily growing, he has now moved further away from his initial calm and stoic persona. The motif is cleverly positioned at the end of the phrase as the dancer walks in a circle pointing around the room and scratching his head to build into the climax of the piece.
In section B1 the piece reaches its climatic point, evident through the manipulations of time space and energy. During phrase 2 the dancer completes a pirouette with the right leg in attitude before lowering it to the ground and collapsing forwards over the leg into a kneel. This collapsing energy quality, as well as the use of the curved shape and moment of stillness, is used by Wheeldon to emphasise how the White Rabbit has reached a breaking point and must relieve his exhaustion through a moment of recuperation. The placement of this phrase in the middle of the section communicates how although trying to fight his exhaustion, the unrelenting nervousness and sense of panic underpinning his conduct have worn him down and now he is depleted in his energy. The motif appears as the rabbit bites his nail and scratches behind his ears, visually weaving the piece together.
[The student continued on for section C.]


Question 6
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	%
	7
	0.7
	2
	4
	4
	5
	4
	4
	10
	5
	13



	11
	12
	13
	14
	15
	16
	17
	18
	19
	20
	Average

	4
	5
	4
	4
	3
	4
	4
	6
	1
	7
	10.2


Students were asked to select one group dance work from a list and discuss influences (plural) on choices made by the choreographer in relation to the intention of the selected group dance work. They needed to provide examples of movement vocabulary to support their discussion and could use diagrams and/or drawings to support their response. Students needed to:
refer to at least two different influences but could have referred to more 
give an overall outline of the intention or the chosen influence/s and refer back to them during their response.
provide evidence of this influence by describing examples of movement vocabulary from the group dance
This question assessed the students’ knowledge and understanding of the content of Unit 4, Outcome 1, analysis of a selected group dance from the prescribed list:
Key Knowledge
influences on choices made by the choreographer relating to the movement vocabulary and the intention
Key Skills
discuss influences on choices made by the choreographer in relation to the intention and movement vocabulary of the selected group dance work
Higher-scoring responses included detailed discussion of at least two different plausible influences on the intention of the group dance work. Each influence was described in depth and the impact of each influence on the intention was explained with movement vocabulary examples linked to the intention. These responses were often split into two parts: one influence with a discussion of the impact on intention and movement vocabulary examples; then the second influence with discussion on impact on intention and movement vocabulary examples.
Lower-scoring responses:
identified influences that were not plausible
discussed only the influences and did not mention the intention or movement vocabulary examples
discussed the influences on the intention but provided limited or no movement examples
discussed influences on the movement vocabulary and did not discuss the intention
described movement vocabulary examples without linking them to an influence
referred to the prescribed solos, or an incorrect choreographer.
The following is an example of a higher-scoring response:
Influence 1:
One influence on the choices made by Gattelli in relation to the intention of seize the day is the newsboys strike of 1899 which was a real life strike that occurred in New York City. In that era the newspaper companies imposed harsh conditions on the newsboys and treated them oppressively because most of the newsboys were orphans or came from disadvantage backgrounds. As a result of this the newsboys refused to work for the newspaper companies and initiated a strike advocating for their labour rights and fair treatment. In the dance work this influence is clearly evident when the dancers place the newspapers on the floor and jump on them. After this the dancers use a rhythmic quality to slide their feet back-and-forth before executing pose turn on their left leg. At the end of this phrase the dances scrunch up the newspaper and throw them upward towards Pulitzer’s office. This demonstrates the newsies refusing to sell the over priced newspaper bundles whilst also portrayed their defiance against their boss by standing on and ruining the newspapers so they cannot be sold.  This demonstration of collective strength and the uniform force of the newsboys banding together, evidently demonstrates the influence of the real life 1899 newsboy strike on the choices made by Gattelli in relation to the intention.
Influence 2:
Another influence on the choices made by Gattelli in relation to the intention was the original Disney film also titled ‘Newsies’ released in 1992. After a rehearsal in New York Gattellii describes how the film really “influenced” him to create a dance work when “he was the same age as the boys in the film”. He also describes how the film demonstrated “the strength of the boys, the athleticism” and how he wanted to portray these attributes whilst also encouraging more boys to sing and dance. For example, there are many displays of athleticism such as the extensive amount of jumps, such as switch jetés and back handsprings. This assisted Gattelli’s intention as he wanted to stay true to the characters from the film whilst also demonstrating the strength of the boys through dance. Therefore the original film ‘Newsies’ influenced the choices made by Gattelli in relation to the intention. 
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