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VCE English and English as an Additional Language – Unit 3 Sample course plan 

Units 1–2 (accredited 2016–2022)

Units 3–4 (accredited 2017–2023)

In many schools it is the practice that English classes contain a small number of English as an Additional Language (EAL) students. 

EAL students in combined English/EAL classes may require additional teaching time to work on developing skills that first language learners acquire in earlier years of schooling. Provision of this additional support is a school decision; it could be provided by the English teacher or an EAL specialist as an additional timetabled lesson or lessons each week.

The following sample course plan has been designed to support teachers of combined English and EAL classes. The sample course plan illustrates a possible sequence of teaching based on the following types of activities:

· common or joint activities, where all students participate in the same learning experiences

· parallel activities, where the teaching focus is similar, but learning experiences have been tailored to the needs of English or EAL students

· distinct or different activities, where English and EAL students will be participating in different learning experiences with a different teaching focus.

While the course plan is divided into Areas of Study, there may also be opportunities to build skills across the whole unit; for example, each week a different student prepares a short analysis of a persuasive text and presents this to the class orally in two to three minutes. Following this, students have the opportunity to discuss and ask questions for five to 10 minutes.

The sample course plan does not illustrate how additional teaching time or support is provided to EAL students.

Ideas are provided to illustrate how a lesson might be organised where there are parallel or distinct teaching focuses. Lesson plans for a combined class will need to take into consideration length and frequency of class time. 

Ideas for ways to support EAL students are provided. These are intended as examples only. EAL students can also be supported by planning extra time for them to undertake tasks, additional scaffolding material, and, where possible, for time with a support teacher.

The Advice for Teachers resource contains additional advice about assessment and designing teaching and learning activities for Units 1-4 for both English and EAL students.

Listening

Across Unit 3, teachers of combined classes will need to ensure that the listening skills of EAL students are developed through targeted learning activities as well as through other areas of study. Regular listening skills practice is important to develop students’ proficiency. 

The sample course below includes examples of listening activities embedded within Area of Study 1: Reading and creating texts and Area of Study 2: Analysing argument. 

Targeted teaching of listening, distinct from the activities being undertaken by English students, and which explicitly develop the knowledge and skills of Area of Study 3: Listening to texts, should be a part of most lessons. For example:

· At the beginning or end of each lesson, spend 10 minutes listening to or viewing short texts with a number of comprehension questions that focus on literal and inferential understanding. Audiovisual texts will allow students to focus on aspects of delivery such as gesture and eye contact.
· Explicitly model, using self-talk, strategies for effective listening, such as:

· Tuning-in activities to focus and remove other distractions

· highlighting key words in comprehension questions to support understanding of the purpose for listening
· using contextual information to support understanding and make predictions
· using written and visual material, where available, to support understanding

· listening for key words, ideas and gist

· paraphrasing and summarising to confirm meaning

· noting both the words used and the delivery

· using opportunities to re-listen to a text to check for meaning.
· Discuss the types of questions (multiple choice or short answer) and key words that should guide student responses, in terms of delivery (intonation, stress, rhythm, pitch, timing, volume, gesture and eye contact), word choice, audience and purpose. Read and analyse sample responses.
· Encourage students to practise listening skills at home, work or in other contexts such as sport.

See pages 29-30 and pages 37-38 of the Advice for Teachers for extended examples of how to prepare appropriate listening activities and assessment for EAL students.
Ideas for delivering distinct teaching focus include the following:

· In small groups, students listen to or view short texts that can be accessed online. Independently, or as a group, students record their understandings of the material in a table, under broad headings, such as: speaker’s point of view, features of delivery and word choices. Students discuss and share their responses.

· Use the online tool Google forms (https://www.google.com/forms/about/) to provide students with an audio or visual text and accompanying comprehension questions, which can be completed individually with headphones on their laptop or other device. Responses can be automatically submitted to the teacher for review and feedback.
· English students undertake a jigsaw activity based on The White Tiger while the teacher works with EAL students to develop listening skills. 

· Prepare extracts with focus questions that illustrate particular features of each text such as character, plot, themes and structure. 
· In groups, students work through the extract and each focus question. 
· One member from each group then joins together to form a new group; each student is now an expert and must lead a discussion about their extract and focus questions. All students add new insights and comments. 
· This activity can be used with different stimulus, questions or tasks.

Text selection

The sample course plan has been based on the following texts selected from the 2017 VCE English/EAL Text List.

	
	Unit 3
	Unit 4

	English students 
	Mankiewicz, Joseph L (director), All About Eve
Adiga, Aravind, The White Tiger
	Miller, Arthur, The Crucible 
Brooks, Geraldine, Year of Wonders: A Novel of the Plague

	EAL students
	Mankiewicz, Joseph L (director), All About Eve
Miller, Arthur, The Crucible 
	Miller, Arthur, The Crucible 
Brooks, Geraldine, Year of Wonders: A Novel of the Plague


Sample course plan
	Week 
	Teaching focus
	Decisions, assumptions and comments

	1-2 
	Distinct focus: Listening
	Common focus: Context and plot
Support for EAL students may include:
· explicit inclusion of contextual background relevant to historical/geographical/cultural setting, for example, All About Eve and the 1950s world of theatre, the role of women in post-war America

· view selected scene/s to consider key events/turning points and discuss the role of women in the text. Use structured comprehension questions to build students’ listening skills and awareness of the task demands of the listening component of the course.
	See Advice to Teachers pp. 26-28 for extended examples of how to prepare appropriate classroom activities for EAL students.
English and EAL students study one common text from List 1. For this course plan, All About Eve has been selected.



	3-4
	
	Common focus: Character
Support for EAL students may include:
· annotate key passages/comment on key scenes that provide insight into character actions, motivations, etc. by highlighting key words and phrases, and identifying connections, changes or patterns

· construct concept maps of character traits with a focus on building evaluative vocabulary (e.g. obsessed versus dedicated)
· provide opportunities to engage with relevant, appropriate textual vocabulary and its use in context such as regularly writing in a journal, providing key words to incorporate (e.g. similarly, therefore, as, because, concurrently, in addition, yet, despite, although).
	While EAL students are only required to complete either an analytical response or a creative response for the SAC, to satisfactorily meet the outcome they must demonstrate evidence of both analytical and creative responses to different texts. In this course plan, the teacher has determined that EAL students will complete an analytical task on All About Eve for the SAC.

EAL students could demonstrate creative responses to The Crucible by completing a range of tasks including an in-class creative journal, with different stimulus and scaffolds provided by the teacher.


	
	
	Common focus: Themes and ideas
Support for EAL students may include:
· shared reading of sections of the text and discussion of how they reveal dominant themes and ideas
· map language from the text that reveals the author’s position on a key theme or idea

· develop questions for students to discuss and write about their interpretations of characters, themes and ideas. This could include creative writing

· make notes in a journal about creative writing ideas to develop analytical thinking about the text e.g. by identifying key moments in the text, turning points for particular characters, symbolic/significant settings that reveal salient ideas. Share worked-up ideas by reading to other students
· view/listen to interviews, discussions, documentaries, podcasts etc. about the text. Use structured comprehension questions to build students’ listening skills.
	

	5-6
	Distinct focus: Listening
	Common focus: Structure, features and language of the text

Support for EAL students may include:
· identify ways in which the author creates meaning through structure and language of the text
· explore how the author reveals characters and the world of the text by using time, place, experiences, emotion and moods

· draw students’ attention to the constructed nature of the text they are studying considering main features of the genre

· investigate language choices in the text such as tense use, music or camera angles in films, visual features of graphic texts, use of more than one narrator in print texts

· write creatively in the voice of a character from the text, e.g. Karen from All about Eve, exploring her feelings about her choices that impacted on Margo.


	

	
	
	ASSESSMENT
English and EAL students could undertake similar analytical responses to All About Eve; however, the marks allocated will be different, and some modifications may be made for EAL students.
	

	
	
	English: Outcome 1 SAC, part 1 – 30 marks

‘It is Eve’s ruthless pursuit of ambition that leads us to dislike her.’ Do you agree?


	EAL: Outcome 1 SAC – 40 marks

‘It is Eve’s ambition that leads us to dislike her.’ Do you agree?


	


	7-10
	Distinct focus: Listening
	Parallel focus: Second text

Support for EAL students may include:
· provide text-based activities that reinforce skills developed with All About Eve, e.g. annotating key passages of the text that support character analysis

· provide scaffolding and modelling activities that can be undertaken independently or as a group, for example students construct a list of key quotations that reveal key messages or ideas in a text

· share character timelines for The Crucible in a listening activity.
	Introduction of the second texts for English and EAL students, using similar teaching focus and activities as described for weeks 1 to 5.

In this course plan, EAL students study The Crucible as their second text for Unit 3. In Unit 4, all students will study this text paired with Year of Wonders: A Novel of the Plague.

English students will commence study of their second List 1 text, in this case, The White Tiger.
EAL students complete the Outcome 1 SAC on only one text, and can respond either analytically or creatively. In order to meet Outcome 1, the teacher should ensure that students have had opportunities to demonstrate key knowledge and skills for both analytical and creative interpretations of selected texts. The ideas for delivery of a parallel teaching focus will assist in managing the teaching of two texts in the classroom.


	
	
	Ideas for delivering parallel teaching focus include:

· common handouts/scaffolds that students complete about relevant text e.g. create a character timeline that plots changes in a character over time. English students would use a character from The White Tiger and EAL from The Crucible
· prepare lists of resources (YouTube videos, journal articles) with accompanying focus questions. Students can view and complete individually while the teacher works with other students/groups of students

· English and EAL students locate passages/scenes that they identify as turning points for a character or for the plot in their text for study. Students justify their choice in English specific discussion groups while teacher guides EAL discussion

· provide a table where the teacher has completed column 1, Values evident in the text. Independently, or as a group students complete a second column with examples from the text that demonstrate/
provide evidence for the values. Teacher will discuss the responses with the students

· provide a number of assertions about events and characters in the text. Independently, students record whether or not they agree with the assertions and support their view with evidence from the text. The teacher discusses all the responses with the group

· independently or as a group, students write short responses that link the assertions above using the evidence selected from the text.
	


	
	Distinct focus: Listening
	ASSESSMENT
	

	
	
	English: Outcome 1 SAC, part 2 – 30 marks

Write a monologue from the perspective of one of the characters Balram meets in The White Tiger. You must also prepare a written explanation of your creative decisions and how these demonstrate your understanding of the text.

	

	11-14


	
	Common focus: Analysing argument

Support for EAL students may include:
· provide students with any contextual information required to understand the issue

· create a template for students as a group to map the structure of an argument and to make notes about the language used in each paragraph. Discuss both and attend to any vocabulary required.
	See Advice to Teachers pp. 28-29 for extended examples of how to prepare appropriate classroom activities for EAL students.


	15-16
	
	Revision and consolidation activities such as:
· students prepare sample essay questions for the two texts they have studied, then

· discuss the questions with a partner to identify key words and the implications of each question

· swap questions and individually prepare an essay structure/outline in response to the question. Share the outlines in small groups
· change key words in each question, then discuss how the change would impact on the essay structure/outline

· write sample paragraphs with a focus on language, for example building evaluative vocabulary, sentence structure, topic sentences etc.
· share creative responses to texts written throughout the unit and discuss in small groups the insights into the text and differences in interpretations

· students select and share a range of texts which present a point of view. In small groups, select a text and identify key features of written and visual language that could be analysed in an essay.
	


	17-18
	ASSESSMENT
	Possible texts include:

Minister Cash Equal Pay Day Message 2015: http://www.equalpayday.com.au/Resources/Documents/2015/Minister%20Cash%20150904%20Message%20-%20Equal%20Pay%20Day.pdf
‘What Jennifer Lawrence reveals about women and equal pay’:

http://edition.cnn.com/2015/10/18/opinions/burns-jennifer-lawrence-women-pay/
‘35 countries are better than Australia at paying women fairly’:

http://www.mamamia.com.au/global-gender-gap/ 

‘You might not love sport, but if you’re a woman this will make you angry’:
http://www.mamamia.com.au/soccer-gender-pay-gap/ 

	
	English: Outcome 2 – 40 marks

Analyse and compare the use of argument and persuasive language in the two texts that present a point of view on equal pay for women. Ensure that you address written and visual language in your analysis.

	EAL: Outcome 2 

Part 1 – 10 marks
Demonstrate your understanding of the two texts that present a point of view on equal pay for women by answering the following questions. 
Part 2 – 30 marks
Analyse and compare the use of argument and persuasive language in the texts that present a point of view on equal pay for women. Ensure that you address written and visual language in your analysis.
	

	
	
	EAL: Outcome 3 – 20 marks

Demonstrate your comprehension of the following two texts by answering the questions provided. Ensure you read the background information provided for each text before you begin. You will view/hear each text twice.

	Possible texts include:

‘Akram Azimi promotes mentoring for the School Volunteer Program’: https://www.youtube.com/watch?v=nkeYethuZzU
‘Coffee culture’: https://www.youtube.com/watch?v=DAZC-SwXLx8
Sections from Conversations with Richard Fidler:

http://www.abc.net.au/local/sites/conversations/ 

Sections from 360 documentaries:

http://www.abc.net.au/radionational/programs/360/ 
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