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IMPORTANT INFORMATION

Accreditation period
Units 1 and 2: 2002-2023
Units 3 and 4: 2002-2024

Accreditation period for Units 1 and 2 ends 31 December 2023
Accreditation period for Units 3 and 4 ends 31 December 2024

Other sources of information

The VCE Bulletin is the only official source of changes to regulations and accredited studies. The
VCE Bulletin, including supplements, also regularly includes advice on VCE studies. It is the
responsibility of each VCE teacher to refer to each issue of the VCE Bulletin.

To assist teachers in assessing school-assessed coursework in Units 3 and 4 the Board of Studies
will publish annually an assessment guide which will include advice on the scope of the tasks
and the criteria for assessment.

The VCE Administrative Handbook for the current year contains essential information on
assessment and other procedures.

VCE providers
Throughout this study design the term ‘school’ is intended to include both schools and other VCE
providers.

Photocopying
VCE schools only may photocopy parts of this study design for use by teachers.

Updated — version 1.1


http://www.vcaa.vic.edu.au/correspondence/index.html
http://www.vcaa.vic.edu.au/schooladmin/handbook/handbook.html




Introduction

THE LANGUAGE
The language to be studied and assessed is the standard version of Turkish, the official language
of Turkey as exemplified in Turkish Radio and Television Corporation (TRT) broadcasts.

Standard Turkish must be used in writing. Regional variations in pronunciation and accent will
be accepted. Linguistic information about the language is contained in the publications of the
Ministry of National Education in Turkey. Guidance on correct spelling is provided in the most
recent publication of Turk Dil Kurumu Imla Klavuzu.

RATIONALE

The study of Turkish contributes to the overall education of students, particularly in the areas of
communication, cross-cultural understanding, literacy and general knowledge. It provides access
to the culture of Turkish-speaking countries and communities. The study promotes understanding
of different attitudes and values within the wider Australian community and beyond.

The study of Turkish develops students’ ability to understand and use a language which, in addition
to being the official language in the Republic of Turkey, is also spoken in northern Cyprus, and
several European countries, including the Balkan regions. Dialects of Turkish are also used in
Iraq, Iran, Azerbaijan and Turkmenistan.

Australia has strong business ties with Turkey. Turkish businesses, clubs, educational institutions,
social and professional associations and radio/TV programs all contribute to the cultural and
economic wealth of Australia.

In conjunction with other skills, a knowledge of Turkish may enhance students’ vocational
opportunities in areas such as tourism, the media, health, government and translating and
interpreting.

AIMS

This study is designed to enable students to:

» use Turkish to communicate with others;

+ understand and appreciate the cultural contexts in which Turkish is used;
+ understand their own culture(s) through the study of other cultures;

+ understand language as a system,;

+ make connections between Turkish and English, and/or other languages;
apply Turkish to work, further study, training or leisure.

Updated — version 1.1



LANGUAGES OTHER THAN ENGLISH: TURKISH

STRUCTURE

The study is made up of four units. Each unit is designed to enable students to achieve a set
of outcomes. Each outcome is described in terms of the key knowledge and skills students are
required to demonstrate.

ENTRY

Turkish is designed for students who will, typically, have studied Turkish for at least 400 hours
at completion of Year 12. It is possible, however, that some students with less formal experience
will also be able to meet the requirements successfully.

Students must undertake Unit 3 prior to undertaking Unit 4.

DURATION
Each unit involves at least 50 hours of scheduled classroom instruction.

CHANGES TO THE STUDY DESIGN

During its period of accreditation minor changes to the study will be notified in the VCE Bulletin.
The VCE Bulletin is the only source of changes to regulations and accredited studies and it is the
responsibility of each VCE teacher to monitor changes or advice about VCE studies published
in the VCE Bulletin.

MONITORING FOR QUALITY

The Board of Studies will, from time to time, undertake an audit of Turkish to ensure that the study
is being taught and assessed as accredited. Teachers must ensure that all records and samples of
students’ work are maintained and available should the study be subject to audit. The details of the
audit procedures and requirements are published annually in the VCE Administrative Handbook.
Schools will be notified during the teaching year of schools and studies to be audited.

SAFETY

It is the responsibility of the school to ensure that duty of care is exercised in relation to the health
and safety of all students undertaking this study.

USE OF INFORMATION TECHNOLOGY

In designing courses for this study teachers are encouraged to incorporate information technology
in teaching and learning activities. The Advice for Teachers section provides specific examples of
how information technology can be used in this study.

COMMUNITY STANDARDS

It is the responsibility of the school to ensure that all activities in this study are conducted within
ethical guidelines. This is of particular concern in the use of information located on the World
Wide Web.
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VOCATIONAL EDUCATION AND TRAINING OPTION

Schools wishing to offer the Vocational Education and Training (VET) option should note that
they will need to seek registration as a training provider, or to enter into an agreement with a
registered training provider able to offer the module outcomes to students on their behalf. For further
information, contact the Office of Post Compulsory Education, Training and Employment (PETE).

The school-assessed coursework component of this study is designed to allow the integration of
tasks required in Modules 2A and 2B of the National TAFE Language Course Stage One*. The
outcomes for Module 2A relate most closely to Units 1 and 2; the outcomes for Module 2B relate
most closely to Units 3 and 4.

The VCE coursework assessment tasks (including those required for the detailed study VET
option) are sufficiently flexible for both the VCE outcomes and selected outcomes required for
Modules 2A and 2B to be met. Examples of how this might be done are provided on pages 48-50.

Students who successfully meet all of the outcomes required for Module 2A will be eligible to
receive from their registered provider a Certificate I1 in Applied Languages. Students who meet
all of the outcomes required for Module 2B will be eligible to receive a Certificate III in Applied
Languages.

It is important to note that there are significantly more outcomes to be met in both Modules 2A and
2B than in VCE Units 1 and 2, and in Units 3 and 4, respectively. Although there is considerable
scope for several of the module outcomes to be incorporated into one VCE assessment task, it
is possible that (unless the student has completed some of the module outcomes previously) a
number of additional assessment tasks (beyond the eight required for VCE Units 1 and 2, and
six required for VCE Units 3 and 4) will be required, if the student is to achieve them all for the
purposes of VET certification.

Schools might therefore wish to consider incorporating outcomes from Module 2A into Year 10
programs as well as into VCE Unit 1, and outcomes from Module 2B into VCE Unit 2 tasks, in
addition to tasks in Units 3 and 4.

No additional enrolment procedure is required for students wishing to follow this VET option. It
is important to note, also, that students who successfully complete the outcomes for Modules 2A
and/or 2B will not receive any additional credit for satisfactory completion of the VCE, or for the
calculation of the ENTER.

*National TAFE Language Course: Stage One; Generic Curriculum, ACTRAC Products, 1994, available from
Australian Training Products (tel: 9630 9836)
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Assessment and reporting

SATISFACTORY COMPLETION

The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based
on the teacher’s assessment of the student’s overall performance on assessment tasks designated
for the unit. Designated assessment tasks are provided in the details for each unit. The Board of
Studies will publish annually an assessment guide which will include advice on the scope of the
assessment tasks and the criteria for assessment.

Teachers must develop courses that provide opportunities for students to demonstrate achievement
of outcomes. Examples of learning activities are provided in the Advice for Teachers section.

Schools will report a result for each unit to the Board of Studies as S (Satisfactory) or N (Not
Satisfactory).

Completion of a unit will be reported on the Statement of Results issued by the Board of Studies
as S (Satisfactory) or N (Not Satisfactory). Schools may report additional information on levels
of achievement.

AUTHENTICATION

Work related to the outcomes will be accepted only if the teacher can attest that, to the best of
their knowledge, all unacknowledged work is the student’s own. Teachers need to refer to the
current year’s VCE Administrative Handbook for authentication procedures, and should note that
all assessment tasks for Units 3 and 4 should be conducted in class time and under supervision.

LEVELS OF ACHIEVEMENT

Units 1 and 2

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school
decision. Assessment of levels of achievement for these units will not be reported to the Board of
Studies. Schools may choose to report levels of achievement using grades, descriptive statements
or other indicators.

Updated — version 1.1
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LANGUAGES OTHER THAN ENGLISH: TURKISH

Units 3 and 4

The Board of Studies will supervise the assessment of all students undertaking Units 3 and 4.

In Turkish the student’s level of achievement will be determined by school-assessed coursework
and two end-of-year examinations. Percentage contributions to the final assessment are as follows:
+  Unit 3 school-assessed coursework: 25 per cent

+  Unit 4 school-assessed coursework: 25 per cent

*  Units 3 and 4 examinations: 50 per cent.

Updated — version 1.1 11
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Areas of study

Units 1-4  Common areas of study

The areas of study for Turkish comprise themes and topics, grammar, text types, vocabulary and
kinds of writing. They are common to all four units of the study, and they are designed to be
drawn upon in an integrated way, as appropriate to the linguistic needs of the student, and the
outcomes for the unit.

The themes and topics are the vehicle through which the student will demonstrate achievement
of the outcomes, in the sense that they form the subject of the activities and tasks the student
undertakes.

The grammar, vocabulary, text types and kinds of writing are linked, both to each other, and to
the themes and topics. Together, as common areas of study, they add a further layer of definition
to the knowledge and skills required for successful achievement of the outcomes.

The common areas of study have been selected to provide the opportunity for the student to build
upon what is familiar, as well as develop knowledge and skills in new and more challenging areas.

THEMES, TOPICS AND SUB-TOPICS
There are three prescribed themes:

*  The individual

»  The Turkish-speaking communities
»  The changing world

These themes have a number of prescribed topics and suggested sub-topics. The placement of
the topics under one or more of the three themes is intended to provide a particular perspective
or perspectives for each of the topics. The suggested sub-topics expand on the topics, and are
provided to guide the student and teacher as to how topics may be treated.

It is not expected that all topics will require the same amount of study time. The length of time
and depth of treatment devoted to each topic will vary according to the outcomes being addressed,
as well as the linguistic needs and interests of the student.

As well as acquiring the linguistic resources to function effectively as a non-specialist within all
three themes, the student is required to undertake a detailed study in Units 3 and 4. This detailed
study should relate to the prescribed themes and topics and be based on a selected sub-topic. For
further details refer to pages 22 and 23.
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PRESCRIBED THEMES AND TOPICS, AND SUGGESTED SUB-TOPICS

The individual

The Turkish-speaking communities

The changing world

¢ Personal identity
For example, family and friends, home
and community, personal values and
priorities, life at school.

* Future aspirations
For example, education, career choice,
marriage.

o Leisure
For example, entertainment, travel,
hobbies and interests, sport and health.

* Migration
For example, past and present causes
of immigration, settlement patterns,
contributions and achievements,
adaptation.

¢ Cultural diversity
For example, religion, cuisine,
celebrations and festivals, traditional
values.

* Tourism
For example, geography, historical sites
and natural assets, tourism industry,
travel/accommodation.

* Arts and entertainment
For example, traditional and modern
art/music/writing, an artist/writer of
significance, leisure activities at home/in
the city/in the country.

+ World of work
For example, careers and occupations
now and in the future, the impact of
technology, work and safety.

¢ The younger generation
For example, harmful addictions (their
role and impact), the role of peer groups,
cultural conflict and cohesion (within the
family and society).

o Issues now, and in the future
For example, environmental problems
and solutions, globalisation,
modernisation (benefits and drawbacks),
human rights now and in the future,
changing role of men and women and the
impact of this on society.

TEXT TYPES

Note: Bold = Prescribed themes, Bold Italics = Prescribed topics, Italics = Suggested sub-topics.

The student will be expected to be familiar with the following text types. Text types indicated with
an asterisk (*) are those which the student may be expected to produce in the external examination.
Teachers may introduce the student to a wider range of text types in the course of their teaching

and learning program.

Advertisement Invitation
Announcement Journal/diary entry*
Article* Map

Chart Menu
Conversation* News item
Discussion* Note/message*™
Editorial Personal profile
Email Play

Film Poem

Formal letter* Postcard
Informal letter* Recipe

KINDS OF WRITING

Report*

Résumé*

Review*

Song

Story/narrative account*
Survey

Table

Text of an interview*
Text of a speech*
Timetable
Travelogue

The student is expected to be familiar with, and be able to produce the following five kinds of
writing: personal, informative, persuasive, evaluative and imaginative.

Updated — version 1.1
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VOCABULARY

While there is no prescribed vocabulary list, it is expected that the student will be familiar with
a range of vocabulary and idioms relevant to the topics prescribed in the study design. Students
should be encouraged to use dictionaries. It is expected that teachers will assist students to develop
the necessary skills and confidence to use dictionaries effectively. Suitable editions are listed in the
Resources section of this study design. Information on the use of dictionaries in the end-of-year
written examination is provided on page 30.

GRAMMAR

The student is expected to recognise and use the following grammatical items:

Verb tense (indicative) and personal
suffices

Simple present goriiyorum, okuyorum
future gorecek, okuyacak
aorist goriirsiin, okursun
di past (simple past) gordii, okudu
mip past (referential) gormiis, okumug

Compound future in the past gorecekti, okuyacakti
habitual past goriirdii, okurdu
past continuous goriiyordu, okuyordu
pluperfect gormiistii, okumugtu

Copula omission of copula in informal Agabeyim asker (dir)
speech (-dir ekinin diipmesi)
participle gelen, olmayacak
gerund diye
voice (passive) goriilir

Mood imperative (formal and informal) bakiniz, bak
necessitative (gereklilik) gormeli
conditional (parf) goriirse
subjunctive (dilek-part) gorse

Other forms reflexive (doniiplii) goriinmek, bakinmak
reciprocal (iptep eylem) goriigmek, bakigmak
causative (ettirgen) gordiirmek, baktirmak
interrogative (soru) goriir mii, bakar mi
negative (olumsuz) gormedi, bakmadi
negative interrogative (olumsuz soru) ~gérmedi mi, bakmadi mi
adverbial suffix (-ce) giizelce, yavagga
repeated adjectives and nouns giizel giizel, kapi kapt
as adverbs

Adverb adverbs of place iceri, yukari, ote

14

adverbs of time
adverbs of manner

aksamlary, yaza, kigin
iyice

Updated — version 1.1
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nominative
accusative
genitive
dative
locative
ablative

Noun case

Noun phrase simple
indefinite
definite
compound noun
verbal noun

attributive

demonstrative

quantifier

interrogative

comparative

superlative

intensifying

indication of number (omission
of plural -ler/lar suffix)

Adjective

Pronoun personal
demonstrative
pronominal ki
reflexive
interrogative

indefinite

Postposition primary
secondary

number marker
sequential

Numeral

Conjunctions

statements

questions

simple, compound, and
complex sentences

position of adjective altering
meaning

adjectival phrases

noun phrases

adverbial phrases

direct and indirect speech

Sentence and
Phrase Types

Updated — version 1.1

ev, okul

ev-i, okul-u
ev-in, okul-un
ev-e, okul-a
ev-de, okul-da
ev-den, okul-dan

tugla ev
dogretmen evi
komgunun evi
yayinevi
yiizme, yemek

uzun yol, cesur adam

bu yol, su adam

bir yol

hangi yol

daha zor

en zor

beyaz, bembeyaz, kuru, kupkuru
yirmi asker

ben, sen, o, biz, siz, onlar

bu, su, o, bunlar, sunlar, onlar
cocugunki

kendi

kim, kimin, hangisi

biri, bazilart

lizere, gibi, kadar, ile, i¢in
hak, hakkinda, taraf; tarafindan,
yiiz, yiiziinden

tane
beginci

ve, ama, fakat

iri bir kus, bir iri kug
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Unit 1

AREAS OF STUDY
The areas of study common to Units 1-4 are detailed on pages 12-15 ~™ " ~tudy design.

OUTCOMES

For this unit the student is required to demonstrate achievem at ot . o s

Outcome 1

On completion of this unit the student should be able t. “ udr  ainawritten or spoken

exchange related to personal areas of experience.

Key knowledge and skills
To achieve this outcome the student shoul anst L ,wledge and skills to:
+ use structures related to describing” expi. nd commenting on past, present or future

events or experiences;
* initiate, maintain and close an evchar

* use a range of question and ‘ms;

+ link and sequence ideas«~  uforr  Hn;

* recognise and respond to m taking;

+ self-correct/rephras  ruse . maintain communication;

+ communicateinar.  oftexttype ror example, letter, fax, email, voice mail and telephone,
as well as fac

* use appropriate Inton. ., su«.s, pitch/spelling and punctuation;
* useapp” atenon-ve  forms of communication, such as eye contact and handshake.

Outcor

On comy. rt+ .t the student should be able to listen to, read and obtain information
from written 2n texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

+ apply knowledge of conventions of text types;
+ identify key words, main points and supporting ideas;
+ order, classify and link items from various parts of the text;
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LANGUAGES OTHER THAN ENGLISH: TURKISH

+ apply knowledge of vocabulary and structures related to the topics studied,

+ recognise common patterns of word formation, cognates, grammatical markers, and use these
to infer meaning;

+ convey gist and global understanding as well as items of specific det

+ establish and confirm meaning through re-reading, using headings < .ag.. 1d referring
to dictionaries.

Outcome 3

On completion of this unit the student should be able to »*  .ce ~ ~rsona. sponse to a text
focusing on real or imaginary experience.

Key knowledge and skills

To achieve this outcome the student should deme™ . know,. e and skills to:

+ apply the conventions of relevant text typ T ex- .w, article;

* use structures related to explaining, describ. yaring and commenting on past, present
and future events or experiences;

* use stylistic features, such as repetition . trast,

* identify main ideas, events anc >S 0 3

* link ideas, events and chara© |

* summarise, explain, compe. '« stexperiences, opinions, ideas, feelings and reactions;

+ select and make use o7 “levan. ~¢ materials;

» provide personal com  */perspec..  .n aspects of texts;

 respond appropr’ ~*ypurpose and audience described.

ASSESSMEN

The award”  .ati=  orv.co. .pletion for a unit is based on a decision that the student has

demonst Y me e set of outcomes specified for the unit. This decision will be based

on the teach. e of the student’s overall performance on assessment tasks designated

for the unit. The , Studies will publish annually an assessment guide which will include

advice on the scope v. the assessment tasks and the criteria for assessment.

The key knowledge and skills listed for each outcome should be used as a guide to course design and
the development of learning activities. The key knowledge and skills do not constitute a checklist
and such an approach is not necessary or desirable for determining achievement of outcomes. The
elements of key knowledge and skills should not be assessed separately.

Assessment tasks must be a part of the regular teaching and learning program and must not unduly
add to the workload associated with that program. They must be completed in class and under
supervision.

Demonstration of achievement of Outcomes 1, 2 and 3 must be based on the student’s performance
on a selection of assessment tasks. Teachers must ensure that tasks selected are of comparable
scope and demand, and that over the course of the unit, all three outcomes are addressed. Tasks
should also be selected to ensure that, over the course of the unit, both oral and written skills in
Turkish are assessed. Therefore if an oral task is selected to address Outcome 1, a written task
should be selected to address Outcome 3, and vice versa.
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A total of four tasks should be selected from those listed below.

Outcome 1:

+ informal conversation

or

+ reply to personal letter/email/fax.

Outcome 2:

+ listen to spoken texts (e.g. conversations, intervie:

complete notes, charts or tables in Turkish or E-
and
+ read written texts (e.g. extracts, advertisen.

1

notes, charts or tables in Turkish or Ene”

Outcome 3:

+ oral presentation
or

*  review

or

+ article.

hro. ,otain information to

,) to v ain information to complete

Itis expected that the arkish to all assessment tasks that are selected to address
Outcomes 1 and 3 Of the tw. ks required for Outcome 2, one should require a response in

Turkish, and the”  .r a respon English.
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Unit 2

AREAS OF STUDY

The areas of study common to Units 1-4 are detailed on pages 12—15 of #* = :dy design.
OUTCOMES

For this unit the student is required to demonstrate achievemer of th, r

Outcome 1

On completion of this unit the student should be able to “  aw’  orspokenexchange

related to making arrangements and completing transaction..

Key knowledge and skills

To achieve this outcome the student should ¢ stra’ . «edge and skills to:

+ use structures related to asking for o= givii,_ ance or advice, suggesting, explaining,
agreeing and disagreeing;

+ use fillers, affirming phrases and formui. ~ssious related to negotiation/transaction;

* make arrangements, come to and . Jecisions;

+ obtain and provide goods,©  cesc  olic information;

* link and sequence ideas an. .te clarity of expression in spoken or written form;

* initiate, maintain, dir’ s appi. and close an exchange;

+ use stance, gesture, fa  expression.  enhance meaning and persuade;

*  use appropriate communication;

+ use examples and reaso support arguments, and to convince;

« respond o riately fo.  context, purpose and audience described.

Outcome
On comple. thi . the student should be able to listen to, read, and extract and use
information anc. om spoken and written texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:
+ apply the conventions of relevant text types such as a letter or a newspaper report;
+ use vocabulary, structures and content related to topics studied;

+ infer points of view, opinions and ideas;
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* classify, compare and predict information and ideas;
* extract and reorganise information and ideas from one text type to another;
+ appreciate cultural aspects critical to understanding the text.

Outcome 3

On completion of this unit the student should be able to give expre -2al or imaginary
experience in written or spoken form.

Key knowledge and skills

To achieve this outcome the student should demonstrate th wledy s to:

+ apply the conventions of text types, for example, jor ent’  ‘ory;

* use structures related to describing, recounting, o0 der apon past, present or
future events or experiences;

* use a range of appropriate vocabulary and e 18;

*  structure writing to sequence main ideas  cvel My,

+ use stylistic techniques such as repetit: < ane  clamations;

» vary language for audience, contex’ d pu.

ASSESSMENT

The award of satisfactory ¢c°  _tuo. - a unuw 1s based on a decision that the student has
demonstrated achievement « ~te’ comes specified for the unit. This decision will be based
on the teacher’s assessm  nt o1 nt’s overall performance on assessment tasks designated
for the unit. The Boar<  Studies . “lish annually an assessment guide which will include

advice on the scope of . ssessment . ,ks and the criteria for assessment.

The key knowler . each outcome should be used as a guide to course design and
the developm -t of learni.  “tivities. The key knowledge and skills do not constitute a checklist
andsuchar’  oachisno.  >ssary or desirable for determining achievement of outcomes. The

elements  cy! sledge .d skills should not be assessed separately.

Asses. .nur apart of the regular teaching and learning program and must not unduly
add to the ~ Lociated with that program. They must be completed in class and under
supervision.

Demonstration of achievement of Outcomes 1, 2 and 3 must be based on the student’s performance
on a selection of assessment tasks. Teachers must ensure that tasks selected are of comparable
scope and demand, and that over the course of the unit, all three outcomes are addressed. Tasks
should be selected to ensure that, over the course of the unit, both oral and written skills in Turkish
are assessed. Therefore if an oral task is selected to address Outcome 1, a written task should be
selected to address Outcome 3, and vice versa.
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A total of four tasks should be selected from those listed below.

Outcome 1:

+ formal letter, or fax, or email
or

* role-play

or

* Interview.

Outcome 2:

+ listen to spoken texts (e.g. conversations, ir WS , and reorganise information
and ideas in a different text type

and

+ read written texts (e.g. extracts, advertiser.. “ters) und reorganise information and ideas
in a different text type.

Outcome 3:

* journal entry
or

* personal account

or
+ short story.
It is expected e dentre  .nds in Turkish to all assessment tasks selected.
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Units 3 and 4

AREAS OF STUDY
The areas of study common to Units 1-4 are detailed on pages 12—15 of this study design.

DETAILED STUDY
The student is required to undertake a detailed study during Units 3 and 4.

There are two options for detailed study: Language and culture through texts; Language and
culture through VET.

The student will be expected to discuss their detailed study in Section 2, Discussion, of the Oral
Examination.

Over the course of Units 3 and 4, approximately 15 hours of scheduled class time should be
devoted to the detailed study.

The detailed study should be based on a sub-topic related to one or more of the prescribed topics
listed in the table on page 13. The sub-topic may be drawn from this table, or a different sub-topic
may be selected.

One sub-topic may be selected for a whole class or different sub-topics may be selected for
individuals or groups of students. In the former case, it will be important to select a sub-topic that
is sufficiently broad to accommodate a range of interests and perspectives, so that each student
can provide an individual response to the coursework assessment task(s) set, as well as in the
Discussion in Section 2 of the Oral Examination.

At least one and no more than two of the six coursework assessment tasks for school-assessed
coursework should focus on the detailed study. The detailed study assessment task(s) should be
designed to assess the student’s understanding of the language and culture of the Turkish-speaking
community and should be selected from those required to assess achievement of Outcome 2, Unit 4
(detailed on page 29). The sub-topics and texts should also be selected to ensure the student is
able to focus on the knowledge and skills associated with Outcome 2, Unit 4.

Language and culture through texts

The detailed study should enable the student to explore and compare aspects of the language and
culture of the Turkish-speaking community through a range of oral and written texts related to
the selected sub-topic. This will enable the student to develop knowledge and understanding of,
for example, historical issues, aspects of contemporary society or the literary or artistic heritage
of the community. The texts which form the basis of this study might include feature films, short
films, short stories, songs, newspaper articles, electronic texts, documentaries, music, painting
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and oral histories. The length of texts selected will vary depending on the type of text, its density
and level of complexity. In order for the student to be able to explore their sub-topic in sufficient
depth to meet the relevant outcomes, it is suggested that a range of at least three different kinds
of text are selected. These might include aural and visual, as well as written texts.

Language and culture through VET

This detailed study allows the student to explore and compare aspects of the language and culture
of the Turkish community through the study of outcomes drawn from Module 2B of the National
TAFE Language Course, Stage One.

The sub-topic selected for this detailed study must allow for the incorporation of study related
to Outcomes 14, 15, and one or more of Outcomes 2, 5 and 13 from module 2B of the National
TAFE Language Course, Stage One. For further details of this course, refer to page 9.

Updated — version 1.1
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Unit 3

AREAS OF STUDY
The areas of study common to Units 1-4 are detailed on pages 12—15 of this study design.

OUTCOMES
For this unit the student is required to demonstrate achievement of three outcomes.

Outcome 1

On completion of this unit the student should be able to express ideas through the production of
original texts.

Key knowledge and skills
To achieve this outcome the student should demonstrate the knowledge and skills to:
+ use a range of relevant text types;

 create a personal or imaginative text focusing on an event or experience in the past, present
or future;

+ show knowledge of first- and third-person narrative perspectives;

+ vary language for audience, context and purpose;

*+ organise and sequence ideas;

+ simplify or paraphrase complex expressions;

+ select and make appropriate use of reference materials, including dictionaries.

Outcome 2

On completion of this unit the student should be able to analyse and use information from spoken
texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

+ convey gist, identify main points, supporting points and detailed items of specific information;
+ infer points of view, attitudes, emotions from context and/or choice of language and intonation;
+ show knowledge of registers, and stylistic features such as repetition and tone.
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Outcome 3

On completion of this unit the student should be able to exchange information, opinions and
experiences.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:
+ present and comment on factual information;

* use a range of questions forms;

+ exchange and justify opinions and ideas;

+ ask for and give assistance or advice;

 use appropriate terms of address for familiar and unfamiliar audiences;

+ self-correct/rephrase to maintain communication;

+ describe and comment on aspects of past, present and future experience;

* link and sequence ideas and information.

ASSESSMENT

The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based
on the teacher’s assessment of the student’s overall performance on assessment tasks designated
for the unit. The Board of Studies will publish annually an assessment guide which will include
advice on the scope of the assessment tasks and the criteria for assessment.

The key knowledge and skills listed for each outcome should be used as a guide to course design and
the development of learning activities. The key knowledge and skills do not constitute a checklist
and such an approach is not necessary or desirable for determining achievement of outcomes. The
elements of key knowledge and skills should not be assessed separately.

Assessment of levels of achievement

The student’s level of achievement for Unit 3 will be determined by school-assessed coursework
and two end-of-year examinations.

Contributions to final assessment
School-assessed coursework for Unit 3 will contribute 25 per cent to the final assessment.

The level of achievement for Units 3 and 4 will also be assessed by two end-of-year examinations,
which will contribute 50 per cent to the final assessment.

School-assessed coursework

Teachers will provide to the Board of Studies a score representing an assessment of the student’s
level of achievement.

The score must be based on the teacher’s rating of performance of each student on the tasks set
out in the following table and in accordance with an assessment guide published annually by the
Board of Studies. The assessment guide will also include advice on the scope of the tasks and the
criteria for assessment.
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Assessment tasks must be a part of the regular teaching and learning program and must not
unduly add to the workload associated with that program. They must be completed in class time

and under supervision.

Outcomes Assessment tasks Marks allocated*
Outcome 1
Express ideas through the production of original texts. A 250-word personal or imaginative written piece. 20

Outcome 2 A response to specific questions, messages or instructions, 10
Analyse and use information from spoken texts. extracting and using information requested.
Outcome 3 A three- to four-minute role-play, focusing on the resolution i
Exchange information, opinions and experiences. of an issue

Total marks 50

26

* School-assessed coursework for Unit 3 contributes 25 per cent to the final assessment.
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Unit 4

AREAS OF STUDY
The areas of study common to Units 1-4 are detailed on pages 12—15 of this study design.

OUTCOMES

For this unit the student is required to demonstrate achievement of two outcomes.

Outcome 1

On completion of this unit the student should be able to analyse and use information from written
texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

+ show knowledge of and use a range of text types;

+ understand and convey gist, identify main points, and extract and use information;
+ infer points of view, attitudes, emotions from context and/or choice of language;

* summarise, interpret and evaluate information from texts;

+ compare and contrast aspects of texts on a similar topic;

 accurately convey understanding;

+ show knowledge of and use simple stylistic features such as repetition and contrast;
+ infer meaning from cognates, grammatical markers, and common patterns of word formation;
+ appreciate cultural aspects critical to understanding the text.

Outcome 2

On completion of this unit the student should be able to respond critically to spoken and written
texts which reflect aspects of the language and culture of Turkish-speaking communities.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

+ compare and contrast aspects of life in Turkish-speaking communities with those in Australia;
+ identify and comment on culturally specific aspects of language, behaviour or attitude;

+ present an opinion on an aspect of the culture associated with the language;

* identify similarities and differences between texts, and find evidence to support particular
Views;
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» show an awareness that different social contexts require different types of language;
+ select and make use of relevant reference materials.

ASSESSMENT

The award of satisfactory completion for a unit is based on a decision that the student has
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based
on the teacher’s assessment of the student’s overall performance on assessment tasks designated
for the unit. The Board of Studies will publish annually an assessment guide which will include
advice on the scope of the assessment tasks and the criteria for assessment.

The key knowledge and skills listed for each outcome should be used as a guide to course design and
the development of learning activities. The key knowledge and skills do not constitute a checklist
and such an approach is not necessary or desirable for determining achievement of outcomes. The
elements of key knowledge and skills should not be assessed separately.

Assessment of levels of achievement

The student’s level of achievement for Unit 4 will be determined by school-assessed coursework
and two end-of-year examinations.

Contributions to final assessment
School-assessed coursework for Unit 4 will contribute 25 per cent of the final assessment.

The level of achievement for Units 3 and 4 will also be assessed by two end-of-year examinations,
which will contribute 50 per cent of the final assessment.

School-assessed coursework

Teachers will provide to the Board of Studies a score representing an assessment of the student’s
level of achievement.

The score must be based on the teacher’s rating of performance of each student on the tasks set
out in the following table and in accordance with an assessment guide published annually by the
Board of Studies. The assessment guide will also include advice on the scope of the tasks and the
criteria for assessment.

Assessment tasks must be a part of the regular teaching and learning program and must not
unduly add to the workload associated with that program. They must be completed in class time
and under supervision.
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Outcomes Assessment tasks Marks allocated*
Outcome 1 A response to specific questions, messages or instructions, 10
Analyse and use information from written texts. extracting and using information requested.

Outcome 2 A250-300-word informative, persuasive or evaluative written 20

Respond critically to spoken and written texts which response, for example report, comparison or review.
reflect aspects of the language and culture of the Turkish-  and
speaking communities. A three- to four-minute interview on an issue related to texts

studied. &

Total marks 50

* School-assessed coursework for Unit 4 contributes 25 per cent to the final assessment.

End-of-year examinations

The end-of-year examinations are:
+ an oral examination

*  awritten examination.

Oral examination (approximately 15 minutes)
Purpose

The oral examination is designed primarily to assess the student’s knowledge and skill in using
spoken Turkish.

Specifications
The oral examination has two sections.

Section 1: Conversation (approximately 7 minutes)

The examination will begin with a conversation between the student and the assessor(s). It will
consist of a general conversation about the student’s personal world, for example, school and
home life, family and friends, interests and aspirations.

Section 2: Discussion (approximately 8 minutes)

Following the Conversation the student will indicate to the assessor(s) the sub-topic chosen for
detailed study and, in no more than one minute, briefly introduce the main focus of their sub-topic,
alerting assessors to any objects brought to support the Discussion. The focus of the Discussion will
be to explore aspects of the language and culture of Turkish-speaking communities. The student
will be expected to either make reference to texts studied or, if they have elected to follow the
VET option, to discuss aspects of Outcomes 2, 5, 13, 14 or 15 from module 2B.

The student may support the Discussion with objects such as photographs, diagrams, and maps.
Notes and cue cards are not permitted.
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Written examination (3 hours including 10 minutes reading time)
The student may use monolingual and/or bilingual print dictionaries in the written examination.

Section 1: Listening and responding

Purpose

Section 1 of the written examination is designed primarily to assess the student’s knowledge and
skill in analysing information from spoken texts.

The student will be expected to demonstrate understanding of general and specific information
from spoken texts and respond in English in Part A and Turkish in Part B to questions on this
information. The questions may require the student to identify information related to:

+ the context, purpose and audience of the text;
+ aspects of the language of the text, for example, tone, register, knowledge of language structures.

Specifications
Section 1 of the written examination has two parts, Part A and Part B. The texts in both parts will
be related to one or more of the prescribed themes.

The student hears five to seven texts in Turkish covering a number of text types. The total listening
time for one reading of the texts without pauses will be approximately 7-8 minutes.

Some texts will be short, that is one reading of each text will be approximately 3545 seconds.
Some texts will be longer, that is one reading of each text will be approximately 90-120 seconds.
Each text will be heard twice. There will be a pause between the first and second readings in which
the student may take notes. The student will be given sufficient time after the second reading to
complete responses.

The student will be expected to respond to a range of question types, such as completing a table,
chart, list or form, or responding to a message, open-ended questions or multiple-choice items.

PartA

There will be two to four short texts, and one longer text.

Questions will be phrased in English for responses in English.

Part B

There will be one short text and one longer text.

Questions will be phrased in English and Turkish for responses in Turkish.

Section 2: Reading and responding

Purpose

Section 2 of the written examination is designed primarily to assess the student’s knowledge and
skill in analysing and responding to information from written texts.

In Part A the student will be required to demonstrate understanding of written texts. The student
may be required to extract, summarise, and/or evaluate information from texts. If the texts are
related, the student may be required to compare and/or contrast aspects of both.

In Part B the student will be expected to demonstrate understanding of a written text by responding
in Turkish to information provided in a text.
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Specifications

Section 2 of the written examination has two parts, Part A and Part B. The texts in both parts will
be related to one or more of the prescribed themes.

Part A

The student will be required to read two texts in Turkish of 400-500 words in total. The texts will
be different in style and purpose but may be related in subject matter or context.

Questions on the texts will be phrased in English for responses in English.
Part B

The student will be required to read a short text in Turkish of approximately 150 words, such as
a letter, message, advertisement, or notice. The student will be required to respond to questions,
statements, comments and/or other specific items provided in the written text. The task will specify
a purpose, context and audience. The text type the student will be required to produce will be
drawn from those listed for productive use on page 13.

The student will be expected to write a response of 150-200 words in Turkish. The task will be
phrased in English and Turkish for a response in Turkish.

Section 3: Writing in Turkish
Purpose

Section 3 of the written examination is designed primarily to assess the student’s ability to express
ideas through the creation of original text in Turkish.

Specifications

The student will be required to write a text involving presentation of ideas and/or information and/
or opinions. There will be a choice of two to four tasks. The tasks will be related to one or more
of the prescribed themes. Tasks will accommodate a range of student interests and will be set to
ensure that the student is provided with opportunities for producing different kinds of writing
(informative, imaginative, persuasive, etc.) through, for example:

+ having different purposes, audiences and contexts;

+ requiring different text types (see table of text types for productive use).

The student will be required to write a response of 200-250 words in Turkish. The tasks will be
phrased in English and Turkish for a response in Turkish.
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SUMMARY OF OUTCOMES AND ASSESSMENT TASKS
The following tables provide an overview of outcomes and assessment tasks required for Units 1-4.

Outcomes and assessment tasks for Units 1 and 2

Outcomes

Unit 1 (4 tasks)

Outcomes

1
Establish and maintain a
written or spoken exchange
related to personal areas of
experience.

Informal conversation.

or

Reply to personal letter/fax/
email.

1
Participate in a written ¢
spoken exchange rela*
making arrangemer
completing transz

2

Listen to, read, and obtain
information from written and
spoken texts.

Listen to spoken texts (e.g.
conversations, interviews,
broadcasts) to obtain
information to complete
notes, charts or tables in
Turkish or English.

and

Read written texts (e
extracts, advertiser
letters) to obtain < n
to complete notss, ¢
tables, in Tur'"  or Eng.

3

Produce a personal response
to a text focusing on real or
imaginary experience.

.1 pre ~ntation.
e
')e-

4 ks)
Ik A/email.
or
Role-p.
or
) 2W.

Listen to spoken texts (e.g.
conversations, interviews,
broadcasts) and reorganise
information and ideas in a
different text type.

and

Read written texts (e.g.
extracts, advertisements,
letters) and reorganise
information and ideas in a
different text type.

List: read
al. g Jnanc
ideas . >n and
“ten te,.
3

Give expression to real or
imaginary experience in
written or spoken form.

Journal entry.

or

Personal account.
or

Short story.

32
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Outcomes and coursework assessment tasks for Units 3 and 4

Outcomes

Unit 3 (3 tasks) Outcomes

Unit 4 (3 tasks)

1

Express ideas through the
production of original
texts.

1

Analyse and use information
from written texts.

250-word personal or
imaginative written piece.

A response to specific questions,
messages or instructions,
extracting and using information
requested.

2

Analyse and use information
from spoken texts.

2

Respond critically to
spoken and written texts
which reflect aspects of
the language and culture
of Turkish-speaking
communities.

A response to specific
questions, messages or
instructions, extracting
and using the information
requested.

A 250-300-word informative,
persuasive or evaluative written
response, for example, report,
comparison or review.

and

A three- to four-minute interview
on an issue related to the texts
studied.

3

Exchange information, opinions
and experiences.

A three- to four-minute role-
play, focusing on the resolution
of an issue.

Contribution of assessment tasks to study score

School-assessed coursework % End-of-year examinations %
Unit 3 Oral examination
250-word personal or imaginative 10 Conversation
written piece. 12.5
Response to spoken texts. 5 Discussion
Three- to four-minute role-play. 10
Unit 4 Written examination
Response to written texts. 5 Listening and responding
Part A: Response in English 10
Part B: Response in Turkish 5
250-300-word informative, persuasive 10 Reading and responding 10
or evaluative written piece. Part A: Response in English 5
Part B: Response in Turkish
Three- to four-minute interview. 10 Writing 7.5
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Overall contribution of school-assessed coursework and end-of-year examinations %
Oral 325
Responding to spoken texts 20
Responding to written texts 20
Writing 27.5

34 Updated — version 1.1



Advice for teachers

DEVELOPING A COURSE

A course outlines the nature and sequence of teaching and learning necessary for students to
demonstrate achievement of the set of outcomes for a unit. Outcomes are introduced by summary
statements and are followed by the key knowledge and skills which relate to the outcomes.

It is recognised that the four macroskills of listening, reading, writing and speaking are elements
that generally operate in an integrated way. Nevertheless, it is usually possible to identify a focus
skill, or combination of skills that predominate in the performance of a particular task or activity.
This approach is reflected in the organisation of the outcomes, and the key knowledge and skills
associated with them. The overall balance of emphasis across the macroskills in assessment tasks
is indicated in the table on page 34.

Teachers must develop courses that include appropriate learning activities to enable students to
develop the knowledge and skills identified in the outcome statements in each unit. For Units 1
and 2, teachers must select assessment tasks from those provided. Tasks do not have to be lengthy
to make a decision about student demonstration of achievement of an outcome.

In Units 3 and 4, assessment is more structured. For school-assessed coursework, assessment tasks
are prescribed. The contribution that each task makes to the total school-assessed coursework is
also stipulated.

METHODS

Any communicative teaching method or combination of methods which allows students to
demonstrate achievement of the outcomes of the course is appropriate. Since the aims and outcomes
emphasise communication, teaching methods should ensure that students are provided with a
high level of appropriate input in the language, and are involved in activities which encourage
purposeful language use.

Teachers should note, however, that the listing of vocabulary, grammatical structures, and other
elements of language indicates that a focus on these is also a necessary part of students’ preparation.
Teachers themselves will judge at what points in their course such instruction will be needed.

STRUCTURE AND ORGANISATION

The idea of an organisational focus may be helpful in planning and sequencing learning activities
and assessment tasks, and the content associated with them. Themes and topics can serve as effective
organisational focuses for activities, as can a discourse form, a skill or a text.
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USE OF INFORMATION TECHNOLOGY

In designing courses and developing learning activities for Turkish, teachers are encouraged
to make use of applications of information technology and new learning technologies, such as
computer-based learning, multimedia and the World Wide Web.

EXAMPLE OUTLINES

The example outlines which follow are not intended to represent fully worked courses, but illustrate
one way of integrating areas of study, outcomes, learning activities and assessment tasks. They
include suggested sub-topics for the detailed study, and an example of how VET and VCE outcomes
and assessment tasks can be aligned. The examples that make use of information technology are

identified by this icon.éﬁ.

Unit 1

Theme Examples of I g ac s

The individual bring family p’ *hs to clas talk about each
member of the Tc. ine self

Topic

Personal identity view 7 sabrta Turn .lly and write down a
des nof ersenal and physical characteristics

Grammar q v emb

Imperatives, present tenses, direct and aan. [ing key features of family life in

indirect speech yandr

Text types

Conversation, informal letter, article

Example assessment ‘

Outcome 1: Establish = 1 maii.. <en
or written exchange r ! to person. of
experience.

; .d's email telling them about a significant
.nily eveni

Take part in a conversation focusing on aspects of
your family life.
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Unit 1

Theme

The Turkish-speaking communities
Topic
Cultural diversity

Grammar

Past tenses, simple present, adverbs of
frequency, passive

Text types

Speech, poem, report, notes

Example assesg

Outcome 2: Li ., read and o nformation
from writen < Loke vs.
Listen to U 4 fes’ .nd complete a

table of the ;s 4Ins mentioned.

Updated — version 1.1

Examples of learninc

read encyclopaedia en’ .1d summe. note
form the historical fac. nderpin nt-day
celebrations

watch a doc! ary £ eg. Kuie 5 and take notes
of the eve Jtsh wod7~Turkish republic

make A list 0, ar onal festivals in
ch 2 orae ar; select one and analyse
e ain
it sayre  athering organised by Turkish

‘ies in a brief report

repare zech to be given to a group of students
“the meaning and importance of a national
. .on

recite a poem based on a national celebration

Outcome 3: Produce a personal response to a text
focusing on real or imaginary experience.

Write an article for your school magazine
explaining why in your view, a documentary film
such as Kurtulus, is a useful film for everyone to
see.
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Unit 1
Theme Examples of learn’ _tivitic
The changing world watch a film, e.g. Sc han and ¢ 5 how
modernisation ha= charig v jr Aty and in the
Topic country
Issues now, and in the future ) 4 .
listento 2 viev note *he key changes
Grammar mentio:
Noun phrase, syllable reduction, numerals pr hart nistory of identified changes
dreasu.  .en
Text types
‘aryi oo Jout their views on women's roles

Chart, interview, film, talk, article, report

Example assessmey m

Outcome 2: Listen ¢

information from written ana s I oA,

«d prepare a brief oral report

read . Jrrent issues in relation to women's role at
“ in Turkey and possible solutions; prepare a written

Read a text outlining role expectations in the last
century and use the information to complete a
chart of issues and changes.
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Unit 2

Theme

The Turkish-speaking communities
Topic

Migration

Grammar

Noun cases, causatives, adjectives, vowel
harmony

Text types

Survey, talk, notes, article, report, journal
entry

Example assessmen -
Outcome 2 ito ‘andex .tanduse
informatic Swr’ ad e ontexts.
Listen to an and € information

to write an infor. 10r @ magazine
about the challenges . and overcome in this
instance of living in a new country.

Updated — version 1.1

Examples of learning activities

read articles to collect information on population
movement within Turkey

listen to interviews and use ir” > to summarise

factors affecting populatio

conduct a survey am
reasons for migration to. and »
factors underlyi~ ;ration

“ish migrar ind out
a list of the

write an ar* sout . of t2e din.culties confronting
migrante o i Tw . Australia

give - tain

r

about an aspect of

ing v es provided, note the impact of
- movenient
write « .ticle on the contribution made by a
ish mirant

pi. e notes for a debate arguing for or against the
idea that migration has positive results for all

write a report in which you detail some advantages of
living in a multicultural society

Outcome 3: Give expression to real or imaginary
experience in written or spoken form.

Imagine you have just arrived in a new country.
Write a journal entry in which you reflect on the
challenges and possibilities ahead.
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Unit 2

Theme Examples of learni Lavitic

The individual read and collect adv s for diff types of
employment detrting the i

Topic

Future aspirations

Grammar

Future tenses, sound assimilation, syllable
reduction, conjunctions

~

Text types 17

Advertisement, formal letter, resume,
personal profile, telephone call, speech

Example assessment ta

Outcome 1: Participate in «
exchange related to making
completing transacti

en or Wri..
yaements anu

respond to ~ Jver” ~mentu,  .ng an application
letter and amé

take partin . ‘i < ievel of education really
ue
arch “for employment where knowledge
Turt o 4, and make notes as the basis for

Write a formal letter requesting further information
in response to an advertised part-time job.
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Unit 2

Theme Examples of learnir davitie.

The changing world listen to an extract frc show ar amarise
the main issues ¢ ‘ared

Topic

The younger generation write an anr ner’ -thesci.  oulletin board
about a fr JAine .y € uraging younger

Grammar students

Adverbs of place, time and manner, re about . .on gap; in groups discuss

necessitative mood, adjectival phrases 32 mentic. . and their impact

Text types lém a7 il vince a friend who has recently left

Announcement, email, news item, article ] fetum
~aarch .«emet for statistics on harmful addictions

‘or ~q young people, and use the information to write a

Example asses

—
Outcome 2: ' ©0,”~adande  .cand use
informatio- der .1 srke: and written
texts.

Updated — version 1.1

the editor calling for urgent action

in class, discuss the possible reasons for drug addiction,
and some solutions in preparation for an oral report

Read a report with attached statistics, and use
the information to write an article alerting young
drivers to the need for practice as well as training,
if accidents are to be reduced.
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Unit 3

Theme Examples of learning activities

The changing world view a documentary that shows the current and future
) effects of pollution; discuss which areas need more

Topic effort to ensure a safe future for the world

Issues now and in the future

Grammar

Conditional and subjunctive moods,
postpositions

Text types

Advertisement, leaflet, report,
documentary

Example assessment task

Outcome 1: Express ideas through the production
of original texts.

A 250-word personal or imaginative written piece.

write an advertisement stressing the importance of
conservation, by, for example, recycling goods

use the Internet to research a selected environmental
issue; make notes for use in a discussion

write a leaflet outlining the dangers of industrial pollution
and measures that must be taken now for the sake of
the future

read texts about air pollution and discuss the measures
suggested to reduce this danger

Itis the year 2050. Write a report on the current
state of affairs in relation to an environmental
issue, emphasising either the good work that
has been done, or the strong measures that are
needed.
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Unit 3

Theme Examples of learning activities

The changing world read tourist brochures about Turkey; complete a chart to
establish the most cost efficient destinations and make

Topic notes on places of interest/tourist attractions

Issues now and in the future

Grammar

Reflexive and reciprocal verb suffixes, mis
past tenses, nouns, negation

Text types

Article, discussion, speech, brochure

Example assessment task

Outcome 2: Analyse and use information from
spoken texts.

A response to specific questions, messages or
instructions, extracting and using the information
requested.

Updated — version 1.1

view a video promoting tourist destinations in Turkey,
and note the ways in which the video tries to influence
viewers

debate: Increase tourism — a positive or negative move?

read an article on national treasures and the need for
them to be returned to their country of origin; summarise
the arguments presented

Listen to an interview about the impact of tourism
on a local community. Write a review of the
interview explaining how the positions taken by
those interviewed reflect their own interests rather
than those of the whole community.
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Unit 3

Theme Examples of learning activities

The individual write a journal entry in which you describe a memorable
day during a holiday

Topic

Leisure send a postcard to a friend briefly explaining why you
have selected the particular postcard, and its appeal to

Grammar you

Revision of texts, direct and indirect
speech

Text types

Journal entry, email, brochure, role-play,
postcard, message

Example assessment task

Outcome 3: Exchange information, opinions and

experience.

A three- to four-minute role-play, focusing on the

resolution of an issue.

listen to a recorded message from a friend and return
the call responding to the message

read about some unusual leisure activities and jot down
notes on these pursuits for a short talk in class

B write an email message to reserve accommodation, and

163 enquire about special rates and group bookings

read an article about the importance of balancing work
and leisure; use the information to create a brochure for
students

A friend is overworking. Convince them of the
need to maintain a balance, referring to your own
experience, as well as factual evidence.

Updated — version 1.1



LANGUAGES OTHER THAN ENGLISH: TURKISH

Unit 4

Theme

The Turkish-speaking communities
Topic

Arts and entertainment

Grammar

Complex sentences, coordinating and
subordinating clauses, word order
Text types

Biography, novel, review, discussion,
report, speech

Example assessment task

Outcome 1: Analyse and use information from
written texts.

A response to specific questions, messages or
instructions, extracting and using information
requested.

Updated — version 1.1

Examples of learning activities

read a novel (for example, Sessiz ev by Orhan Kemal)
and make notes on the content

discuss setting, characters, plot and the author’s style

give a speech on an issue dealt with in the novel, stating
your position on the issue

~.: Use the Internet to obtain information for a short
133 biography of an author, e.g. Orha Pamuk

Read two articles about a writer of significance.
Write a report comparing the views presented.
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Unit 4

Theme Examples of learning activities

The changing world read texts on the changing social status of women and
summarise the points made

Topic

view a film (for example, Berdel) and discuss the

Th 1d of work
¢ world ot wor importance accorded to male children at the expense of

Grammar female children

Noun and adjectival clauses, comparatives ~: Use the Internet to research and summarise the

and superlatives, conjunctions ".’h achievements of a selected female politician, scientist,
artist, etc.

Text types

Report, debate, talk read historical accounts of the reforms made to

emancipate women in the early years of the republic,
and use the information to write an article

debate the issue ‘women’s rights simply mean more
responsibility and work, not less’

Example assessment tasks

Outcome 2: Respond critically to spoken Outcome 2: Respond critically to spoken and
and written texts which reflect aspects of the written texts which reflect aspects of the language
language and culture of the Turkish-speaking and culture of the Turkish-speaking communities.
communities. Athree- to four-minute interview on an issue

A 250-300-word informative, persuasive or related to texts studied.

evaluative written response. Based on texts studied, complete a three- to four-
Write a 250-300-word informative report outlining minute interview on the impact of developments in
the progress made in relation to women'’s rights gender equity.

over the past 50 years.
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SUGGESTED SUB-TOPICS FOR DETAILED STUDY

The following topics and sub-topics have been broken down to include suggested areas that might
form the focus of a detailed study. Teachers may wish to focus on one of these areas and expand it
to include further areas, or they might choose to incorporate all areas, depending on how closely
they can be linked.

Theme: The Turkish-speaking communities
Topic: Migration
Possible sub-topics for detailed study:

* Maintenance of cultural ties.
+ Challenges and opportunities.

Theme: The Turkish-speaking communities

Topic: Cultural diversity

Possible sub-topics for detailed study:

*  Changes to traditional values and their impact on Turkish-speaking communities in Australia.
+ The significance of food in festivals and traditions.

+ Language, culture and identity.

Topic: Tourism

Possible sub-topics for detailed study:

+ Historical sites and their cultural significance.

+  The hospitality industry in Turkey today and in the future.

Theme: The Turkish-speaking communities
Topic: Arts and entertainment
Possible sub-topics for detailed study:

*  An artist/writer/famous person and their impact.
+ Traditional and contemporary entertainment: a comparison.

Theme: The changing world

Topic: The world of work

Possible sub-topics for detailed study:

»  Changes in the world of work and the impact on young people.
*  Trade between Australia and Turkey.

*  The role of education and training.

*  The impact of technology.

Topic: Issues now, and in the future

Possible sub-topics for detailed study:

+ Endangered species and their survival.

+ Scientific advances: positive or negative?
* The impact of globalisation.
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EXAMPLE OUTLINE OF ASSESSMENT TASKS INCORPORATING BOTH VET AND VCE

OUTCOMES

The outline below is an example of how all the VET outcomes required for the National TAFE
Language Course, Module 2B (Certificate 3 Applied Languages), can be aligned with VCE
outcomes and assessment tasks for Units 2, 3 and 4.

VET Outcome 3:
and
VET Outcome 4:

VCE Unit 2 Outcome 1:

Assessment task:

Enquire about courses at an educati- sstitutior

Enquire about housing at an e onal 1.

Formal letter.

VET Outcome 1:
and
VET Outcome 6:

VCE Unit 2 C *come 2:

Assessi.

You are thinking of © bdoa.  agcourseatacollege
in a Turkish-spe s cor “Vrite a formal letter to the
overseas educa “o° aquu s about types, costs, length
and entry ir’ - cou. ‘~d to your area of interest. Enquire
also abou. 2S, CU. availability of accommodation
on the ~omous.

se’ | attention at a hospital/surgery/ chemist
(1. 3, 1.4)
Write « ~you letter/thank someone over the phone
(6.1,6.2,06.0)

*ad written texts and reorganise the information and ideas
different text type.

A message has been left for you explaining that a guest due
to arrive at the hotel where you work has been taken ill in
transit. Ring the local doctor and describe the condition of
the patient, symptoms, and the information you have about
their medical history. Seek advice on the best action to take
and thank them for their assistance.
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VET Outcomes 11 and 12:

VCE Unit 2 Outcome 2:

Assessment task:

Describe personality of people. Exchange information about
the area where you live.

Listen to spoken texts and reorganise information and ideas
in a different text type.

Listen to the interview conducted’ ‘students  Hciation
and write a report to be published 1. der Jagazine
as advice for students intend” 0 stua, .. Based on
the information they prov’  acl” detai. . the pros and
cons of sharing accomr ©or’ «th®  ~in things to look
for in good accommodau.

VET Outcome 1:
and
VET Outcome §:

VCE Unit 3 Outcome 3:

Assessment task:

Seek medical”  .tior ““al/surgery/chemist
(14,15, 1.v, ‘
Holdas" +con 1 with one or more persons.

Tk fou. > role-play focusing on the resolution of

su

. er of the tour group has been experiencing serious
heaa. ad you have made an appointment with the local
doctor. Asist your client to fill in the form provided. Explain

,mptoms. Clarify the dosage and any side effects of
tne 1nedicine prescribed for them. Ask politely about the
rossibilities of obtaining a second opinion.

VET ¢ J.
and
VET Outcome

VCE Unit 3 Outcome 1:

Assessment task:

Demonstrate basic knowledge of the education system in
a Turkish-speaking community.
Write a short dialogue or passage.

250-word personal piece.

You have recently returned from an exchange visit to a
Turkish-speaking community. Write an article for your school
magazine focusing on your experiences of the school system
in a Turkish-speaking community. Describe your views of
the structure, philosophy and attitude to school, the subjects
offered, level of achievement attained and aspects of the
school culture, such as discipline, uniform, staff, and student
relations.
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VET Outcome 7: Comprehend a simple, short conversation between two native
speakers.

VCE Unit 3 Outcome 2:  Analyse and use information from spoken texts.

Assessment task: Listen to the radio interview on changing a* ~ education
in a Turkish-speaking community. 1" ... mation
provided, write a comparison betwer situatiol chool
leavers in Australia and a Turkish-sp.. omr L.

VET Outcome 2: Demonstrate basic knowl<  of » cal< actices and

and sickness in a Turkish-spe.. aur

VET Outcome 10: Read a short dialogus massc_

VCE Unit 4 Outcome 1:  Analyseandus  orm- written texts.

Assessment task: Read the “icles . ‘o health provision in a Turkish-
speaking co.. = Us.. g the information provided, write
an - ‘au ~gazine outlining the major features

e uath sision .. a Turkish-speaking community, and
‘de’  .dvice for potential tourists.

L .ailed study

VET Outcome 13: reinoustrate basic knowledge of politics and government in

and Turkish-speaking community.

VET Out® 51 'S: evelop some specialised language and cultural knowledge.

VCE Uni. o 250-300-word informative piece.

and

VCE Unit 4 Outco.ne 2:  Three- to four-minute interview on an issue related to texts
studied.

Assessment tasks: Write an informative article in which you outline the political

figures currently prominent in a Turkish-speaking community,
and one or two recent issues or events.

There can only be real economic progress if the populace learns
to look after itself, rather than relying on the state. Discuss
this issue in a three- to four-minute interview.
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SUMMARY OF OUTCOMES: MODULE 2B OF THE NATIONALTAFE LANGUAGE COURSE
(CERTIFICATE III, APPLIED LANGUAGES)

1.

O 0 =Nk WD

—_ e e e e
DR WD = O

Seek medical attention at hospital/surgery/chemist.

Demonstrate basic knowledge of medical practices, health and sickness in C2.
Enquire about courses at an educational institution.

Enquire about housing at an educational institution.

Demonstrate basic knowledge of the educational system in C2.

Write a thank-you letter/thank someone over the phone.

Comprehend a simple short conversation between two native speakers.

Hold a short conversation with one or more persons.

Write a short dialogue, notes or messages or narrative passage.

. Read a short dialogue or narrative passage.

. Describe personality of people.

. Exchange information about the area/suburb/state where you live.
. Demonstrate basic knowledge of politics and government in C2.

. Develop some specialised cultural knowledge.

. Develop some specialised language knowledge.

MAIN CHARACTERISTICS OF DIFFERENT KINDS OF WRITING

The following descriptions outline the main characteristics of five different kinds of writing. They
are intended as a guide only; students would not be expected to include all aspects in their writing.

Personal writing:

Creates a sense of person/personality for the writer in the reader’s mind.
Establishes a relationship/intimacy/empathy between the writer and the reader.

Usually employs first and/or second person; subjective; informal, familiar style/register; often
includes emotive language.

Empbhasises ideas, opinions, feelings and impressions, rather than factual, objective information.

Uses, in reflective writing, the act of writing to help the author understand and unravel his/
her own feelings or ideas.

May, in certain contexts, use contracted language, such as is used in speech.

Imaginative writing:

Manipulates the reader’s response to the piece to create the desired impression or response;
visual and/or emotional appeal.

Usually creates a strong sense of context (physical surroundings and atmosphere) and situation.
Normally includes description (person, place, emotion, atmosphere), so careful selection of
language such as adjectives and adverbs (or their equivalents) are important.

Uses techniques such as variation in sentence length, juxtaposition of different sentence lengths,
careful control of structure and sequencing, to add to the overall effect by creating the desired
atmosphere or conveying the required emotion.

May break normal sequencing for added impact, such as in a flashback or in a final disclosure
which puts a different interpretation on preceding passages.
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Persuasive writing:

Manipulates the reader’s emotions and opinions in order to achieve a specific purpose, that
is, to achieve a desired outcome or effect which is important to and selected by the writer.

Is strongly influenced by the nature of the target audience in choosing the persuasive techniques
to adopt; that is, the language (vocabulary, sentence structures, style/register), structure and
sequencing of the piece are framed with the particular audience and purpose in mind.
Requires choice of the best word (with the precise shade of meaning and overtones of approval/
disapproval, virtue/vice etc.), so range of vocabulary and dictionary technique are important.
Aims in certain instances (for example, advertisements) to keep the target audience unaware
of being manipulated and adopts an appearance of objectivity and rationality by using indirect,
subtle, secretive techniques; confidential, intimate, collaborative style and register.
Sometimes uses exaggeration, extravagant language, and humour to create a conspiratorial
relationship between the writer and the reader.

Often uses the second person for direct address and appeal.

Sometimes employs direct speech and questions to intensify the relationship with the audience.
May use techniques such as the use of technical or scientific language and superlatives or
quantitative statements to lend authority to the content.

Informative writing:

Aims to convey information from the writer to the reader as clearly, comprehensively and
accurately as possible.

Usually uses objective style and impersonal expressions, although the writer may use an
informal style to establish a relationship of ‘friendly helper’ with the reader.

Normally has no particular point of view to convey; if a point of view is involved, the writing
becomes either persuasive (aiming to convert the reader to a particular point of view or attitude
in order to convince him or her to act or respond in a certain way) or evaluative (aiming to
weigh two or more items/ideas in order to convince the reader rationally and objectively that
a particular point of view is correct).

Generally uses facts, examples, explanations, analogies and sometimes statistical information,
quotations and references as evidence.

Chooses language, structure and sequence to make the message clear and unambiguous, so
the sequencing of information is usually logical and predictable.

Probably uses few adjectives, adverbs and images, except as examples or analogies in
explanation.

Evaluative writing:

Aims to reach a conclusion acceptable to an intelligent, unbiased reader through the logical
presentation and discussion of facts and ideas.

Presents two or more important aspects of an issue or sides of an argument and discusses these
rationally and objectively; using evidence to support the contrasting sides or alternatives.
Uses objective style; appeals to reason not emotion; creation of an impression of balance and
impartiality is essential.

Often includes expressions of cause, consequence, opposition and concession.
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MAIN CHARACTERISTICS OF COMMON TEXT TYPES

The following general characteristics are provided as a guide. They are not intended to be definitive,
but include some of the main features found in the written form of some of the more common

text types.
Text types Identifiable features
Advertisement Topic/product name; content (factual and persuasive information); register;

Article (magazine)
Article (newspaper)
Brochure/leaflet

Guide (tourist)

Instruction/recipe
Invitation

Journal entry

Letter (business)
Letter/postcard (social):
family, friend, acquaintance
Letter (to the editor)
Message/email

Profile

Report (factual)

Report (newspaper)
Report (supporting recommendations)

Résumé

Reviewicritique

Script (speech, report, sketch)
Story, short story

style; layout.
Title; content; author (fictional name); register; style; layout.
Title; date; place; content; author (fictional name); register; style; layout.

Topic; content (factual and persuasive information); heading/sub-headings;
register; style; layout.

Topic; content (factual and persuasive information); heading/sub-headings;
register; style; layout.

Title/topic; structure; content (equipment, method); register; style; layout.

Statement of invitation; detail of event (event, date, place, time etc.); details for
responding; register; style; layout.

Date/place/time (as appropriate); structure (related to sequence of thought,
events or importance); opening (often an evaluative comment); content;
(information/reflection/evaluation); conclusion; register; style; layout.

Address; date; reference number or equivalent; salutation; greeting; body
(content); farewell; signing off (fictional name); register; style; layout.

Address; date; salutation; greeting; body (content); farewell; signing off
(fictional name); register; style; layout.

Salutation; structure (introduction, body, conclusion); content; signing off
(pseudonym and/or fictional name and address), register; style; layout.

Date; salutation; body (content); farewell; signing off; (fictional name); register;
style; layout.

Title/heading; content (factual information); headings/sub-headings; register;
style; layout.

Topic; structure (introduction, body, conclusion); content; author (fictional
name); register; style; layout.

Title; date; place; content; byline (fictional name); register; style; layout.

Topic; structure (introduction body, conclusion); content; use of evidence;
author (fictional name); register; style; layout.

Title; content (factual information); register; style; layout.
Topic; structure; content; author (fictional name); register; style; layout.
Title/topic; structure; content; register; style; layout.

Title/topic; structure; content; author (fictional name); register; style; layout.
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SUITABLE RESOURCES

Courses must be developed within the framework of the study design: the areas of study, outcome

statements, and key knowledge and skills.

Some of the print resources listed in this section may be out of print. They have been included
because they may still be available from libraries, bookshops and private collections.

BOOKS

Dictionaries and language references

Anderson, AD, & 1z, F, Oxford Turkish Dictionary (English to
Turkish), Oxford University Press.

Concise Oxford Dictionary (English-Turkish/Turkish-English),
Oxford University Press.

Demiray, K, Siyleyis ve Yazym Sozliigii, Inkilap ve Aka.
Demiray, K 1985, Temel Tiirkge Sozliik, Anka Ofset, Istanbul.
Par, AH, Tiirk¢e Deyimler Sozliigii, Serhat.

Redhouse, Tiirkge-Ingilizce, Ingilizce-Tiirkce Sozliik, Istanbul,
Redhouse, 1985.

Kandemir, E & Kandemir Y 1996, Altin Epanlamli ve Karsit Anlamh
Kelimeler Sozliigii, Altn, [stanbul.
Course books

Alev, M et al. Avustralya’da Tiirk Dili ve Kiiltiiriinii Ogreniyoruz
1986, Turkish teachers working party, Melbourne.

Celik, A 1986 Metinlerle Tiirkge Dersleri, Schulbuchverlag Anadolu,
Germany.

Durgut, A et al. 1985, Metinlerle Tiirk¢e 9, Schulbuchverlag
Anadolu, Germany.

Ozdemir, E 1980, Tiirkgemi Tlerletiyorum, Milliyet, Tstanbul.

Senova, S et al. 1984, Avustralya’da Tiirkge Ogreniyorum, Hodja,
Victoria.

Par, AH, Planli Yazma Sanat, Serhat.
Tiirker, 1, Tiirkge Dersleri, Onel Verlag.
Tarkmen, A, Yasayan Dilimiz Tiirkge 9.

Grammar
Halman, TS 1981, 201 Turkish Verbs, Barron’s, New York.

Karaman, NN 1988, Yabancilar I¢in Tiirkce Metinler, Temel,
Istanbul.

Lewis, GL, Turkish Grammar, Oxford University Press.

McQuown, NA et al. 1972, Spoken Turkish, Spoken Language
Services, New York.

Ozgiil, G 1985, Resimli Dilbilgisi, Onel Verlag, Germany.
Spoken Turkish, Book One, Spoken language Series.

Tiirk Dil Kurumu, Yeni Yazim Klavuzu, Tiirk Tarih Kurumu.
Yoriik, Y 1977, Tiirkge Kompozisyon ve Dilbilgisi Terimleri, Ankara.

Yiizbagtoglu, M., Orneklerle Yazli ve Sozlii Anlatum Bilgileri,
Literary Styles, Serhat, Istanbul.

Rona, R 1989, Turkish in Three Months, Hugo’s Language Books.
Lewis, G 1989, Turkish, Hodder & Stoughton, London.

Selim, S et al. 1989, Turkish Phrase Book, Penguin, London.
Mandil, D 1977, Turkish Made Easy, Ogretim Yaymlar, Istanbul.
Tiirkkan, A 1983, Konugan Deyimler, Atasozii, remzi, Istanbul.

Senbay, N 1983, Siz ve Diksiyon Sanati, Yapt Kredi Yayinlari,
Istanbul.

Redhouse, J 1984, Redhouse Yeni Tiirkge-Ingilizce Sozliik,
Redhouse, Istanbul.

Cotiiksoken, Y 1991, Tiirkcede Ekler, Kokler, Govdeler, Cem,
Istanbul.

Yazmak-Konusmak I¢in, Dilbilgisi, Ders Kitaplari, Istanbul.
Kog, N 1990, Yeni Dilbilgisi, inkilap, Istanbul.
Gencan, TN 1986, Dilbilgisi Lise 1, 2, 3, Arkin Kitabevi, Istanbul.

Ozon, N 1986, Giizel Tiirk¢emiz Yazim Klavuzu, Arkin Kitabevi,
Istanbul.

THE INDIVIDUAL

Personal identity

BOOKS

Yavuzer, H 1995, Cocuk egitimi el kitab, Remzi, Tstanbul.
Atabek, E 1995, Cocuklar, Biiyiikler ve Tavsanlar.
Navaro, L 1988, Beni duyuyor musun? Ya-Pa, Tstanbul.

Association of Graduates of Turkish Society 1995, Ben Kimim?
(Bilingual), NSW.

VIDEOS
SPLIT - Par¢alanma
Film Gibi
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Future aspirations

Cultural diversity

BOOKS
Baran, U 1996, Umut Zaman, Tiik Halkevi, Sydney.
Capl, 0 1992, Evienmeye Hazir misiniz? Bilgi Yaymlari, Istanbul.

Maxwell, JC & Dornan, I 1995, Bagsart I¢in Stratejiler, Sistem
Yaymcilik, Istanbul.

VIDEOS
Liseli Kizlar

Umut Diinyas

Leisure

BOOKS

Diirder, B et al. 1976, Cocuklara ve ¢ocuklar igin secme piyesler,
Remzi, Istanbul.

Alkan, C 1984, Spor Anahtart, Giil Matbaast, Tstanbul.

Oge, HR 1995, Bilingli Beslenme Ansiklopedisi, Inkilap, Istanbul.
Bilal, E & Bozkurt, L 1995, Yoga ve Meditasyon, Okyanus, Istanbul.
Altinkdprii, T 1992, Akvaryum Diinyast, Hankur, Istanbul.
Altmkdprii, T 1993, Képek Diinyast, Hankur, Istanbul.

Akay, M 1994, Kedi Bakun1, Ozgiir, Istanbul.

Urartu, U 1983, Futbol, Inkilap ve Aka, Istanbul.

VIDEOS
Kedigiller, Palermo, Istanbul.
Bizim Diinyanuz, Onlarm Diinyast, Palermo, Istanbul.

Shag, Palermo, Istanbul.

THE TURKISH-SPEAKING COMMUNITIES

Migration

BOOKS

Simsir, B 1997, Avustralya’da Tiirk Edebiyati Antolojisi, Atatiirk
Kiiltir Merkezi, Ankara.

Bicer, A 1986, Ikilemde Yagam, (bilingual), TAFE-Outreach, Sydney.

Basarin, HH & Basarin V 1993, The Turks in Australia, Turquoise,
Melbourne.

VIDEOS
Umuda Yolculuk
Otobiis

Umut Diinyast

Gurbetgiler
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BOOKS
Alsar, E 1979, Tiirkiye Tarihi, Milliyet, Tstanbul.
Camlibel, FN 1978, Han Duvarlary, Atlas, Tstanbul.

Yenici, G 1997, Gegmipten Giiniimiize Yoresel Tiirk Mutfagi,
Yenici, Istanbul.

Cilizoglu, L 1991, Turkish Cookery, Remzi, [stanbul.

Kadayifci, M 1986, Dilimiz Kiiltiirimiiz, 1-2, M.E.C.C., Sydney.
Dursun, T et al. 1982, Tiirklerin ve Tiikiye nin Tarihi Ansiklopedisi,
Milliyet, fstanbul.

Tourism

BOOKS

Adals, K 1963, Dagarcik, Lefkopa, Kibris.

Arik, AO 1990, Cografyadan Vatana, Kiiltiir Bakanlig1, Ankara.
Deleon, J 1998, Bogazici Gezi Rehberi, Remzi, Tstanbul.

VIDEOS

Volkan, Fanatik Goriintii Sistemleri.

Gezelim Gorelim, TRT-INT

Arts and entertainment

BOOKS

Arel, SH 1990, Tiirk Musikisi Kimindir? Kiltiir Bakanlig1, Ankara.
Umar, B 1995, Tiirkiye deki Tarihsel Amtlar, Inkilap, Istanbul.
Uzcan, N 1978, Tiirk Bestekdrlar Ansiklopedisi, Itimat, Istanbul.
Yiicel, T 1992, Anadolu Masallar, Yapi Kredi, Istanbul.

Kemal, O 1996, EI Kz, Tekin Yaymevi, istanbul.

Tamses, H 1997, Ozanlarm Dili, Say, Istanbul.

Boratav, PN 1988, Halk Hikdyeleri ve Halk Hikdyeciligi, Adam,
Istanbul.

AUDIO CASSETTES
Bat Anadolu Tiirkiileri,
Ozanlar, Miizik Organize Biirosu.

Siirler, Kassettenprogramme, Munchen

VIDEOS
Anadolu’dan Esintiler Kiiltiir Grubu, Sila Music School.
[zzet-i ikram,

Yorelerimiz, Tiirkiilerimiz
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THE CHANGING WORLD
World of work

BOOKS

Tnam, A 1993, Teknoloji Benim Neyim Oluyor? Alamuk Yayin,
Ankara.

Kongar, E 1981, Toplumsal Dedipme Kavramlari ve Tiirkiye,
Remyzi, [stanbul.

Boga, A et al. 2000, Avustralya’da Ticari ve Ekonomik Konularla
Tiirkge, Melbourne.

VIDEOS
Kibar Feyzo

Banker Bilo

Ogretmen Zeynep

The younger generation

BOOKS
Pamuk, O 1999, Sessiz Ev, letipim Yaymevi, Istanbul.
Tigaz, R 1996, Hababam Sinifi, Cmar Yaymlari, Istanbul.

Yoriikoglu, A 1987, Genglik Cagn, Tiirk Is bankast Kiiltiir Yaymlar,
Ankara.

Atabek, E 1997, Genglik Duvarlar: Yikiyor, Altm Kitaplar, Istanbul.
Tamer, U 1982, Cocuklara Genel Kiiltiir, Karacan, Istanbul.
Kasatura, T 1998, Genglik ve Bagumlilik, Evrim, Istanbul.

Ozsam, H 1995, Uyanin Artik Adam Oldunuz, Altin, Tstanbul.

Issues now, and in the future

BOOKS

Anar, E 1996, Insan Haklar: Tarihi, Civi Yazilarn, Istanbul.
Arat, N 1992, Tiirkiye de Kadin Olgusu, Say Dagitim, Tstanbul.
Asena, D 1992, Kahramanlar Hep Erkek, Milliyet, Istanbul.
Nihan, S & Cekirge, P 1992, Marjinal Kadnlar, Altn, Tstanbul.

Tekeli, S 1982, Kadinlar ve Siyasal Toplumsal Hayat, Birikim,
[stanbul.

Kasatura, [ 1998, Alkol ve Arkadaplart, Evrim, [stanbul.
Atabek, E 1998, Cinsellikten Ikmale Kalmak, Altin, Istanbul.
Ozgen, B 1997, Atatiirkii Diipiince ve Atatiirkgiilik, Ozgen, Tzmir.

VIDEOS
Sara

Ziigiirt Aga
Bekgiler Krali
Copgiiler Krali

ORGANISATIONS

Modern Language Teachers’ Association of Victoria
217 Church Street

Richmond, Vic 3121

Tel: (03) 9428 0248

Fax: (03) 9428 0313

Turkish Teachers Association of Victoria Inc.
PO Box: 185

Glenroy, Vic 3046

Tel: (03) 9350 1644

Updated — version 1.1
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