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[bookmark: _Toc515458827][bookmark: _Toc7594995][bookmark: _Toc19020426]What is formative assessment?
Formative assessment is any assessment that is used to improve teaching and learning. Best-practice formative assessment uses a rigorous approach in which each step of the assessment process is carefully thought through. 
Assessment is a three-step process by which evidence is collected, interpreted and used. By definition, the final step of formative assessment requires a use that improves teaching and learning.
For the best results, teachers can work together to interrogate the curriculum and use their professional expertise and knowledge of their students to outline a learning continuum including a rubric of measurable, user-friendly descriptions of skills and knowledge. Teachers can draw on this learning continuum and rubric to decide how to collect evidence of each student’s current learning in order to provide formative feedback and understand what they are ready to learn next. 
The VCAA’s Guide to Formative Assessment Rubrics outlines how to develop a formative assessment rubric to collect, interpret and use evidence of student learning to plan teaching and learning. For more information about formative assessment and to access a copy of the guide, please go to the Formative Assessment section of the VCAA website.
[bookmark: _Toc19020427]Using formative assessment rubrics in schools
This document is based on the material developed by one group of teachers in the 2019 Formative Assessment Rubrics project. The VCAA acknowledges the valuable contribution to this resource of the following teachers: Lorraine Connell (Catholic Ladies’ College, Eltham), Melissa Antonuik (Brighton Secondary College), and Andrea Leonard (Alkira Secondary College). The Victorian Curriculum and Assessment Authority partnered with the Assessment Research Centre, University of Melbourne, to provide professional learning for teachers interested in strengthening their understanding and use of formative assessment rubrics.
This resource includes a sample formative assessment rubric, a description of a task/activity undertaken to gather evidence of learning, and annotated student work samples. 
Schools have flexibility in how they choose to use this resource, including as:
a model that they adapt to suit their own teaching and learning plans
a resource to support them as they develop their own formative assessment rubrics and tasks.
This resource is not an exemplar. 
Additional support and advice on high-quality curriculum planning is available from the Curriculum Planning Resource.
[bookmark: _GoBack]

[bookmark: _Toc22742590]The formative assessment rubric
The rubric in this document was developed to help inform teaching and learning of persuasive writing in English. This rubric can be used to assess and develop students’ understanding of the structure of persuasive essays. The rubric focuses on:
the development of a focused contention from an issue
the sequencing of a line of argument
the selection of appropriate evidence
the acknowledgement and productive use of opposing arguments (rebuttals).
The rubric can be used to support the explicit teaching of the structure of persuasive writing from Levels 7 to 10, particularly given the use of rebuttals is assessed in the rubric and is articulated at Level 10. That said, given the focus is on planning, the formative assessment rubric has been mapped to a Level 7 content description.
[bookmark: _Toc22742591]Links to the Victorian Curriculum F–10

Curriculum area:	English
	Mode: Writing
	Strand: Literacy
	Sub-strand: Creating texts
Levels/Bands:	Levels 7 to 10
Achievement standard/s extract: 	Level 7: They understand how to draw on personal knowledge, textual analysis and other sources to express or challenge a point of view.
Content Description/s:	Level 7: Plan, draft and publish imaginative, informative and persuasive texts, selecting aspects of subject matter and particular language, visual, and audio features to convey information and ideas to a specific audience (VCELY387).
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	Learning continuum
English Level 7
The learning continuum is based on:
Mode: Writing
Strand: Literacy
Sub-Strand: Creating texts

	Phase 1
	Phase 2
	Phase 3
	Phase 4

	
	Student’s work demonstrates they can distinguish an issue from a topic and can provide information that relates to the issue. They can identify types of evidence and arguments different to their own. 
	Student’s work demonstrates they can take a position on an issue. They are able to articulate arguments that relate to their point of view. They are able to list evidence that relates to the issue and question arguments different to their own.
	Student’s work demonstrates they can create a contention that expands upon their point of view. They choose arguments that support their contention. They refute opposing arguments by offering their opinion and counter evidence.
	Student’s work demonstrates they can extend upon their contention by focusing on a common thread. They offer a sequenced line of argument, supported and furthered by evidence. They acknowledge sources to increase credibility of evidence. They are able to consider, refute and reframe opposing arguments.

	Organising element
	Action
	Insufficient evidence
	Quality criteria

	[bookmark: _Hlk9000374]Plan persuasive texts, articulating a contention, outlining appropriate arguments and possible evidence, and countering alternative views.
	1. Argues a point of view on a chosen issue (contention).
	1.0 Insufficient evidence
	1.1 Identifies an issue.

‘I’m arguing about pill testing.’
	1.2 Articulates agreement or disagreement with an issue.

‘I’m arguing for pill testing.’
	1.3 Develops a contention.

‘I’m arguing that pill testing should be legalised.’
	1.4 Creates a contention with a common thread.  

‘I’m arguing that legalising pill testing will have economic benefits.’

	
	2. Supports point of view with arguments.
	2.0 Insufficient evidence
	2.1 Provides ideas related to issue.
	2.2 Outlines arguments that relate to their point of view.
	2.3 Selects arguments to defend contention.
	2.4 Organises arguments based around a common thread.

	
	3. Chooses evidence to support point of view.
	3.0 Insufficient Evidence
	3.1 Identifies type of evidence to be used.
	3.2 Lists evidence that relates to the issue.
	3.3 Selects evidence to support arguments.
	3.4 Acknowledges sources to add credibility to evidence.

	
	4. Addresses and challenges alternative perspectives (rebuttal).
	4.0 Insufficient Evidence 
	4.1 Identifies an argument that challenges their own.
	4.2 Questions the validity of arguments that differ from their own.
	4.3 Refutes other arguments by providing evidence and opinion.
	4.4 Reframes opposing arguments to support or further their own.



[bookmark: _Toc22742592]The formative assessment task
The following formative assessment task was developed to elicit evidence of each student’s current learning and what they are ready to learn next.
[bookmark: _Toc22742593]Description of the task (administration guidelines)

This task is designed to be used at the beginning stage of a persuasive writing unit and is used as a diagnostic tool for future learning and teaching. The task is focused on the understanding of persuasive writing structure (i.e. contention, argument, evidence, rebuttal). The task does not assess the use of rhetorical devices or stylistic features, nor crafting writing for audiences and purposes. 
While the task can be used from Level 7 to 10 to assess students’ ability to plan a persuasive task, the level of abstraction and higher order reasoning evident within the planning also gives an indication at which level the student is performing.
Instructions
Teachers:
familiarise themselves with the formative assessment rubric provided
provide students with an accessible and generic topic, such as ‘Mobile phones and young people.’ This may be written on the board and is placed at the top of the template (Appendix 1)
explain that the template must be completed independently under test conditions, and that it will be used to assess students’ ability to formulate and support an argument in relation to an issue
distribute the template; but, offer little guidance on how to approach the task. Clarification questions about the process of the task may be answered; however, no guidance may be given regarding how to respond to the instructions in the template. Within the template, there are some explanatory comments and prompting questions that will support the students collect the templates after 15 minutes, despite varying levels of completion. No research is necessary to complete the task
assess the template using the formative assessment rubric provided.
Students:
have 15 minutes to complete the task
are given an accessible and generic topic, such as ‘Mobile phones and young people.’ From this topic, students are to create an issue
complete a planning template for a persuasive writing piece. The template includes ‘Issue’, ‘Contention’, ‘Supporting Arguments’, ‘Evidence’, and ‘Rebuttal’ 
should write Contention and Supporting Arguments in full sentences as they would appear in a formal piece of writing
identify the types of evidence they would use to reinforce their supporting argument, such as an anecdote of a teacher, expert opinion of a psychologist, etc.
need to acknowledge other perspectives (rebuttal)
submit template to teacher for assessment on formative rubric.
Considerations
Students may complete the task in the format that best suits their needs (e.g. handwritten or typed).

[bookmark: _Toc22742594]Evidence collected from this task
Student work when they complete the template.


[bookmark: _Toc22742595]Interpreting evidence of student learning 
Evidence collected from each student was mapped against the rubric:
· The quality criteria that were achieved was shaded in blue. 
· [image: ]The phase that the student is ready to learn next was shaded in green.

Please note, the following annotated student work samples are representative examples only.
[bookmark: _Toc22742596]Setting the scene
The task was given to a Year 7 class in the context of their persuasive writing unit.
The task was undertaken early in the unit. Before completing the task, the teacher had jointly deconstructed a model persuasive text and had created a worked example with the students to model effective planning of a persuasive piece of writing. Students had also had the opportunity to undertake some initial planning for an issue of interest to them. For some students, this included some research. 
Students were provided with the template to begin their planning on a student-selected issue. They were instructed to identify an issue, provide a contention, state at least three supporting arguments, provide evidence, and acknowledge and rebut an opposing view. 
The task fits into the ‘Writing Mode’ of the English curriculum. It seeks to intervene early in the process of writing to identify exactly where each student is at in their learning. This provided the classroom teacher with an opportunity to collect evidence of prior knowledge, leading to targeted planning for future lessons.
No adjustments were necessary for this group of students.


[bookmark: _Toc22742597][image: ]Sample 1
[bookmark: _Toc22742598]
Sample 1: Evidence of student learning
Annotations
· 2.1: Provided ideas – not yet formulated as arguments.
· 3.2: Student listed evidence that related to animal cruelty but it does not support the argument.
· 4.2: Clearly identified opposing arguments and was able to question and undermine the assumptions of that perspective. 
Insufficient evidence
· 1.0: The student focussed on animal cruelty in general rather than addressing whether it is a jailable offence. Expository not persuasive writing.
What is the student ready to learn next?
[image: ]The next phase of learning for this student is Phase 2. The student provided ideas around a topic but has struggled to provide an opinion which is supported by argument. This has affected their ability to select arguments with clarity.
[bookmark: _Toc22742599]Any feedback given
‘You need to revisit your issue. To ensure a strong contention, you must ensure clarity of the identified issue. Once established, brainstorm arguments that best support your contention and choose three.’
[bookmark: TemplateOverview]

[bookmark: _Toc22742600]Sample 2
[image: ]


[bookmark: _Toc22742601]Sample 2: Evidence of student learning
Annotations 
1.2: Clearly showed disagreement with issue (shark culling).
2.3: All arguments support the contention.
3.1: Most evidence was not specific to argument.
4.2: Identified an opposing argument and attempts to challenge it.
What is the student ready to learn next?
The next phase of learning for this student is Phase 3. The student has achieved two actions in Phase 2 and one in Phase 3. For Action 3, additional time and targeted assistance should enable the student to expand upon selected evidence. This should also enable her to expand on the rebuttal.
[bookmark: _Toc22742602][image: ]Any feedback given
‘You should revisit your contention and arguments by addressing your stated issue more directly. You could unify your contention and arguments more effectively by making reference to the need for swimmers to be protected. You need to provide more specific evidence; for example, consider what specific statistics you could use to support your argument.’


[bookmark: _Toc22742603]Sample 3
[image: ]


[bookmark: _Toc22742604]Sample 3: Evidence of student learning
Annotations 
· 1.2: Able to assert disagreement with issue.
· 2.1: Able to provide ideas and these still need to be shaped into arguments.
· 3.2: Lists evidence but not supporting any arguments at this point because the arguments are yet to be developed.
· 4.3: Clearly indicates opposing arguments and relates it with evidence and logic. The student needed to more explicitly frame her rebuttal to be awarded 4.4.
What is the student ready to learn next?
The next phase of learning for this student is Phase 3. The student has achieved all but one criterion of Phase 2. With additional support and worked examples, the student should be able to achieve this criterion and move into Phase 3.
[bookmark: _Toc22742605][image: ]Any feedback given
‘The area you most need to work on is shaping your ideas into arguments that directly support your contention. Once these are in place, you need to pair your arguments with evidence.’ 


[bookmark: _Toc22742606][image: ]Sample 4


[bookmark: _Toc22742607]Sample 4: Evidence of student learning
Annotations 
· 1.3: Student developed a contention that took a clear position as identified by ‘needs’ and ‘illegal’.
· 2.3: Student’s arguments were clearly in defence of her contention. She was close to receiving 2.4; however, the absence of a common thread in her contention lead is likely the cause for the absence of a common thread in her identified arguments.
· 3.1: Student simply identified persuasive language devices such as statistics, emotional appeals.
· 4.4: Student was able to identify opposing arguments, counter the argument with evidence and reframe it support her own point of view. 
What is the student ready to learn next?
The next phase of learning for this student is Phase 4. She has demonstrated an understanding of contention and arguments at Phase 3.She needs to be supported to identify a common thread to her argumentation. While Action 3 was assessed at a lower level, with some intensive intervention the student could be supported to select appropriate evidence. Alternatively, more evidence and time may have been needed for the student to demonstrate higher level skills. 
[bookmark: _Toc22742608][image: ]Any feedback given
‘You need to do some specific work on evidence and, following this, you are ready to move on to Phase 4 of your learning in this area. Your contention could be enhanced by identifying the common thread this is becoming apparent in your arguments.’


[bookmark: _Toc22742609]Using evidence to plan for future teaching and learning
· The data revealed that there was a broad range of abilities in the class, with the most obvious areas for improvement being ‘Action 2: Supports point of view with arguments’ and ‘Action 3: Chooses evidence to support point of view.’ Many students were capable of indicating agreement or disagreement with an issue as well as addressing opposing arguments. 
· As a result of the data, more targeted teaching is needed in order to develop a stronger connection between contention and supporting arguments. This could begin with mini-lessons on sentence structure or the use of key words. 
· Future planning of teaching and learning could include station activities that address individual actions on the rubric, such as worked examples, peer evaluation and feedback, one-on-one conferencing, and self-evaluation and tracking with rubric.
[bookmark: _Toc22742610]Teacher reflections
· This formative assessment rubric could support learning about persuasive writing in other secondary schooling contexts as it addresses the foundational elements of all effective persuasive writing. It allows both teachers and students to track growth as well as to make the next step in their learning clearly visible.
· Creating the formative assessment rubric challenged our assumptions, leading to greater clarity being provided around key elements of persuasive writing. The rubric allowed for a distinction to be made between an understanding of persuasive language and the structural elements required to create a piece of effective and coherent persuasive writing. This prompted a shift in the focus, moving away from learning ‘persuasive language techniques’ to ‘how to use techniques effectively’ in a piece of writing.


[bookmark: _Toc22742611][bookmark: Appendix1]Appendix 1: Template – Understanding persuasive writing structure
	Topic:
	Mobile phones and young people

	Issue:
Using the topic provided, write an issue that can be debated.
	

	Contention:
Write your contention on this issue as a proper sentence.
	

	Arguments:
Write your supporting arguments as topic sentences.
	
	
	
	

	Evidence:
If you were able to conduct research, what types of evidence would you use?
	
	
	
	

	Rebuttal:
Identify opposing argument(s).
Provide your rebuttal.
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Learning continuum   English Level 7   The learning continuum is based on:   Mode: Writing   Strand: Literacy   Sub - Strand: Creating Texts     Phase 1   Phase 2   Phase 3   Phase 4  

Student’s work demonstrates they can  distinguish an issue from a to pic and can  provide information that relates to the  issue. They can identify types of evidence  and arguments different to their own.    Student’s work demonstrates they can take  a position on an issue. They are able to  articulate arguments that relate to the ir  point of view. They are able to list evidence  that relates to the issue and question  arguments different to their own.   Student’s work demonstrates they can  create a contention that expands upon  their point of view. They choose arguments  that support the ir contention. They refute  opposing arguments by offering their  opinion and counter evidence.   Student’s work demonstrates they can  extend upon their contention by focusing  on a common thread. They offer a  sequenced line of argument, supported  and furthered   by evidence. They  acknowledge sources to increase  credibility of evidence. They are able to  consider, refute, and reframe opposing  arguments.  

Organising element  Action  Insufficient  evidence   Quality criteria  

Plan persuasive texts,  articulating a contenti on,  outlining appropriate  arguments and possible  evidence, and countering  alternative views.  1. Argues a point of view  on a chosen issue  (contention).  1.0 Insufficient  evidence   1.1   Identifies an issue.     ‘ I’m arguing about pill testing. ’   1.2 Articulates a greement or disagreement  with an issue.     ‘ I’m arguing for pill testing. ’   1.3   Develops a contention.     ‘ I’m arguing that pill testing should be  legali s ed. ’   1.4   Creates a contention with a common  thread.       ‘ I’m arguing that legali s ing pill testing will  have economic benefits. ’  

2. Supports point of view  with arguments.  2.0 Insufficient  evidence   2.1   Provides ideas related to issue.   2.2   Outlines arguments that relate to their  point of view.   2.3   Selects arguments to defend  contention.   2.4   Organises argume nts based around a  common thread.  

3. Chooses evidence to  support point of view.  3.0 Insufficient  Evidence   3.1 Identifies type of evidence to be used.   3.2   Lists evidence   that relates to the issue .   3.3   Selects evidence to support  arguments .   3.4   Acknowledge s sources to add  credibility to evidence.  

4. Address es   and  challenge s   alternative  perspectives (rebuttal).  4.0 Insufficient  Evidence    4.1   Identifies an argument that challenges  their own.   4.2   Questions the validity of arguments  that differ from their own .   4.3   Refutes other arguments by providing  evidence and opinion.   4.4   Reframes opposing arguments to  support or further their own.  
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Learning continuum   English Level 7   The learning continuum is based on:   Mode: Writing   Strand: Literacy   Sub - Strand: Creating Texts     Phase 1   Phase 2   Phase 3   Phase 4  

Student’s work demonstrates they can  distinguish an issue from a to pic and can  provide information that relates to the  issue. They can identify types of evidence  and arguments different to their own.    Student’s work demonstrates they can take  a position on an issue. They are able to  articulate arguments that relate to the ir  point of view. They are able to list evidence  that relates to the issue and question  arguments different to their own.   Student’s work demonstrates they can  create a contention that expands upon  their point of view. They choose arguments  that support the ir contention. They refute  opposing arguments by offering their  opinion and counter evidence.   Student’s work demonstrates they can  extend upon their contention by focusing  on a common thread. They offer a  sequenced line of argument, supported  and furthered   by evidence. They  acknowledge sources to increase  credibility of evidence. They are able to  consider, refute, and reframe opposing  arguments.  

Organising element  Action  Insufficient  evidence   Quality criteria  

Plan persuasive texts,  articulating a contenti on,  outlining appropriate  arguments and possible  evidence, and countering  alternative views.  1. Argues a point of view  on a chosen issue  (contention).  1.0 Insufficient  evidence   1.1   Identifies an issue.     ‘ I’m arguing about pill testing. ’   1.2 Articulates a greement or disagreement  with an issue.     ‘ I’m arguing for pill testing. ’   1.3   Develops a contention.     ‘ I’m arguing that pill testing should be  legali s ed. ’   1.4   Creates a contention with a common  thread.       ‘ I’m arguing that legali s ing pill testing will  have economic benefits. ’  

2. Supports point of view  with arguments.  2.0 Insufficient  evidence   2.1   Provides ideas related to issue.   2.2   Outlines arguments that relate to their  point of view.   2.3   Selects arguments to defend  contention.   2.4   Organises argume nts based around a  common thread.  

3. Chooses evidence to  support point of view.  3.0 Insufficient  Evidence   3.1 Identifies type of evidence to be used.   3.2   Lists evidence   that relates to the issue .   3.3   Selects evidence to support  arguments .   3.4   Acknowledge s sources to add  credibility to evidence.  

4. Address es   and  challenge s   alternative  perspectives (rebuttal).  4.0 Insufficient  Evidence    4.1   Identifies an argument that challenges  their own.   4.2   Questions the validity of arguments  that differ from their own .   4.3   Refutes other arguments by providing  evidence and opinion.   4.4   Reframes opposing arguments to  support or further their own.  
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Learning continuum   English Level 7   The learning continuum is based on:   Mode: Writing   Strand: Literacy   Sub - Strand: Creating Texts     Phase 1   Phase 2   Phase 3   Phase 4  

Student’s work demonstrates they can  distinguish an issue from a to pic and can  provide information that relates to the  issue. They can identify types of evidence  and arguments different to their own.    Student’s work demonstrates they can take  a position on an issue. They are able to  articulate arguments that relate to the ir  point of view. They are able to list evidence  that relates to the issue and question  arguments different to their own.   Student’s work demonstrates they can  create a contention that expands upon  their point of view. They choose arguments  that support the ir contention. They refute  opposing arguments by offering their  opinion and counter evidence.   Student’s work demonstrates they can  extend upon their contention by focusing  on a common thread. They offer a  sequenced line of argument, supported  and furthered   by evidence. They  acknowledge sources to increase  credibility of evidence. They are able to  consider, refute, and reframe opposing  arguments.  

Organising element  Action  Insufficient  evidence   Quality criteria  

Plan persuasive texts,  articulating a contenti on,  outlining appropriate  arguments and possible  evidence, and countering  alternative views.  1. Argues a point of view  on a chosen issue  (contention).  1.0 Insufficient  evidence   1.1   Identifies an issue.     ‘ I’m arguing about pill testing. ’   1.2 Articulates a greement or disagreement  with an issue.     ‘ I’m arguing for pill testing. ’   1.3   Develops a contention.     ‘ I’m arguing that pill testing should be  legali s ed. ’   1.4   Creates a contention with a common  thread.       ‘ I’m arguing that legali s ing pill testing will  have economic benefits. ’  

2. Supports point of view  with arguments.  2.0 Insufficient  evidence   2.1   Provides ideas related to issue.   2.2   Outlines arguments that relate to their  point of view.   2.3   Selects arguments to defend  contention.   2.4   Organises argume nts based around a  common thread.  

3. Chooses evidence to  support point of view.  3.0 Insufficient  Evidence   3.1 Identifies type of evidence to be used.   3.2   Lists evidence   that relates to the issue .   3.3   Selects evidence to support  arguments .   3.4   Acknowledge s sources to add  credibility to evidence.  

4. Address es   and  challenge s   alternative  perspectives (rebuttal).  4.0 Insufficient  Evidence    4.1   Identifies an argument that challenges  their own.   4.2   Questions the validity of arguments  that differ from their own .   4.3   Refutes other arguments by providing  evidence and opinion.   4.4   Reframes opposing arguments to  support or further their own.  
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Learning continuum   English Level 7   The learning continuum is based on:   Mode: Writing   Strand: Literacy   Sub - Strand: Creating Texts     Phase 1   Phase 2   Phase 3   Phase 4  

Student’s work demonstrates they can  distinguish an issue from a to pic and can  provide information that relates to the  issue. They can identify types of evidence  and arguments different to their own.    Student’s work demonstrates they can take  a position on an issue. They are able to  articulate arguments that relate to the ir  point of view. They are able to list evidence  that relates to the issue and question  arguments different to their own.   Student’s work demonstrates they can  create a contention that expands upon  their point of view. They choose arguments  that support the ir contention. They refute  opposing arguments by offering their  opinion and counter evidence.   Student’s work demonstrates they can  extend upon their contention by focusing  on a common thread. They offer a  sequenced line of argument, supported  and furthered   by evidence. They  acknowledge sources to increase  credibility of evidence. They are able to  consider, refute, and reframe opposing  arguments.  

Organising element  Action  Insufficient  evidence   Quality criteria  

Plan persuasive texts,  articulating a contenti on,  outlining appropriate  arguments and possible  evidence, and countering  alternative views.  1. Argues a point of view  on a chosen issue  (contention).  1.0 Insufficient  evidence   1.1   Identifies an issue.     ‘ I’m arguing about pill testing. ’   1.2 Articulates a greement or disagreement  with an issue.     ‘ I’m arguing for pill testing. ’   1.3   Develops a contention.     ‘ I’m arguing that pill testing should be  legali s ed. ’   1.4   Creates a contention with a common  thread.       ‘ I’m arguing that legali s ing pill testing will  have economic benefits. ’  

2. Supports point of view  with arguments.  2.0 Insufficient  evidence   2.1   Provides ideas related to issue.   2.2   Outlines arguments that relate to their  point of view.   2.3   Selects arguments to defend  contention.   2.4   Organises argume nts based around a  common thread.  

3. Chooses evidence to  support point of view.  3.0 Insufficient  Evidence   3.1 Identifies type of evidence to be used.   3.2   Lists evidence   that relates to the issue .   3.3   Selects evidence to support  arguments .   3.4   Acknowledge s sources to add  credibility to evidence.  

4. Address es   and  challenge s   alternative  perspectives (rebuttal).  4.0 Insufficient  Evidence    4.1   Identifies an argument that challenges  their own.   4.2   Questions the validity of arguments  that differ from their own .   4.3   Refutes other arguments by providing  evidence and opinion.   4.4   Reframes opposing arguments to  support or further their own.  
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