[image: image1.png]4N Victorian Curriculum

Foundation-10



[image: image2.png]vaumn CURRICULUM
AND ASSESSMENT AUTHORITY





Health and Physical Education and Personal and Social Capability, including Respectful Relationships – 
Explicit Teaching
Hello. I'm Heather Kearle, a VCAA specialist teacher in the area of Health and Personal & Social Capability and Respectful Relationships. 
Welcome to the online module Explicit Teaching of Health and Personal & Social Capability – Secondary. 
To develop your understanding further, there are a number of hyperlinks used throughout this presentation. In order to access them, you will need to download this PowerPoint and follow the instructions where given. 
Slide 1 – What is explicit teaching?

'Explicit' teaching involves the teacher having clear goals and outcomes that are made transparent to students, perhaps through learning intentions, and are taught specifically by the teacher. 
Slide 2 – Capabilities

The Victorian Curriculum F–10 states that the capabilities should be developed, practised, deployed and demonstrated by students in and through their learning. This suggests that students should be taught skills and knowledge and then given opportunities to become competent users. 
Slide 3 – HPE Curriculum shaped by five interrelated propositions

The Health & Physical Education curriculum has been developed to highlight five propositions. 
Slide 4 – ACHPER cards

ACHPER have created a series of cards that ask questions to assist you in planning lessons that follow the propositions. These are available for purchase from the ACHPER website. 
Slide 5 – Personal and Social Capability (1)
The Personal & Social Capability requires moving beyond the provision of information to the explicit teaching of interpersonal skills and providing students with opportunities to practise and develop these skills. 
Slide 6 – Personal and Social Capability (2)
For example, while many students work in groups and teams to complete tasks, this does not mean they understand the different roles and expectations necessary to work collaboratively with others. 
Slide 7 – Personal and Social Capability (3)
What are some of the knowledge and skills required for teamwork? 
The SEPEP model used in some PE classes assigns specific jobs to students, each of which has a specific role description. Students then participate in these roles as well as playing the sport. 
Roles might be coach, umpire, scorer, statistician, field manager. 
Skills required for collaboration include communication, negotiation, time management, conflict resolution. 
When completing set tasks, skills such as research and presentation may also be required. 
Slide 8 – So, how do I do this? (1)
So, how might I plan my lessons to do this? 
Slide 9 – So, how do I do this? (2)
When planning lessons and units of work, be very clear about what you want the students to know and do, then provide plenty of show and tell for students, demonstrating the knowledge and skills you wish them to learn. This could be sharing your own experiences or watching video clips. 
Provide plenty of activities that allow students to practise the skills in a range of situations. 
Gradually reduce the teacher input until the student can demonstrate the skills independently. 
Slide 10 – I do, we do, you do
This is sometimes called the 'I do, we do, you do' model. 
'I do' – this involves the teacher explicitly teaching the skill by demonstration, modelling or providing personal examples. 
'We do' involves the teacher and student working together to develop the skill. 
'You do' involves the student demonstrating the skill independently. 
Slide 10 – Table
This table provides examples of each section of the model, with an added element of students working independently and also collaboratively. 
Watching the video accessed by the link on the next slide will provide more detail on this approach. 
[Link: https://www.youtube.com/watch?v=qXKHeeCeHHY]
Slide 11 – Scenarios
The use of scenarios is a useful strategy that enables students to develop and practise their skills in a variety of situations. 
Working with other students enables them to strengthen their understanding and also learn different strategies to use in different situations. 
Scenarios that represent relevant problems, considerations for the age and experience of the students are of particular value. 
Slide 12 – Role plays
Role playing allows the students more opportunities to practise skills, to moderate them, to become comfortable with utilising skills that have been developed. If they have practised a skill, students are more likely to use it. 
Performing in front of peers and watching others provides opportunities to alter opinions and strategies in a safe environment. 
Role plays can be used as an assessment tool, but make sure it is the content that is assessed, not the performance. 
Slide 13 – Help seeking
What are some of the skills you might teach in a unit on help-seeking? 
Providing some examples of when you sought help, with both successful and less successful outcomes, or video clips would be part of the 'I do' component of the model. Students providing their own examples, some scenarios to work through would be 'we do'. And then role playing would demonstrate the 'you do'. 
Slide 14
It is important that students are clear about the problem they may be seeking help about. 
For example, they might talk about being behind in maths but the real problem is that they missed two weeks and haven't asked for help to understand the work they missed. 
Having an understanding of different people that could provide help and the type of help is necessary. 
A friend might provide support and advice but may not be able to provide practical help. Sometimes having a friend or other person with you can help provide the courage to seek help. 
Do you need to make an appointment? How do I do this? 
Do my parents have to know? 
If I just go straight to someone, they might be busy. For example, asking Mum for help while she is busy cooking tea and helping a sibling with homework might not be the best time, or the teacher might have a class in five minutes. 
Rehearsing what to say, perhaps even writing it down, makes sure you remember everything and mention the actual problem, rather than just hoping you get it right. 
Slide 15
As part of this unit, providing examples of helping a friend would be a useful counterpoint. 
Slide 16
To recap – explicit teaching is concerned with clear goals, role modelling and guided practice, leading to individual demonstration of knowledge and skills. 
Thank you for watching this module on explicit teaching. 
Please visit the VCAA website to access more modules that will support you to implement the Health and Personal & Social Capability curriculum.  
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